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Higher education’s retention and graduation of students in the United States has been 

crucially examined over the last few years.  Based on statistical data, and student responses, 

different programs like orientation, Summer Bridge, First Year Experience, and Residential 

Living-Learning communities have been established to assist first-year students in the transition 

between high school and college.  These programs assist students in the academic, social, and 

life skills needed to succeed within the first year of college.   

 Through research, institutional benchmarking, communication, and a personal reflection, 

the program was designed to meet the needs of first-generation college students.  The purpose of 

the Expanded Orientation Program at Ball State University would be to provide first-generation 

college students additional learning resources (i.e., seminars, speaker series, one-on-one 

meetings, and community engagement) needed to be successful during their collegiate years.  By 

providing the opportunity for first-generation college students to receive the guidance needed to 

excel, they would have the chance to connect with campus educators who can help them learn 

how to be successful, while developing into educated persons throughout their journey. 
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CHAPTER ONE 

INTRODUCTION 

 

 Attendance at higher education institutions in the United States has rapidly increased over 

the last decade.  Among attendees, non-traditional, students of color, low-income, and first-

generation college student enrollment have continued to decrease (Chen & Carroll, 2005).  Due 

to the transition between high school and college, several of these student populations are not 

completing their undergraduate degrees.  Moreover, students of such populations are not 

completing their postsecondary education due to the lack of academic preparedness and 

psychological readiness.  

 Institutions have developed programs to better serve new students during the transitional 

period.  Programs like New Student Orientation, Summer Bridge, First Year Experience, and 

Residential Living-Learning communities are amongst the many.  These programs are targeted to 

new students to help with the academic, social, and psychological changes that occur during 

college.  What these programs lack are the specific characteristics, resources and learning 

outcomes that can be applied to first-generation college students.   

 By promoting transition programs for these students, first-generation students will 

receive the academic guidance needed to be successful during their undergraduate careers, they 

will also receive personal life skills earned during the program that will be used post graduation.  

The development during the program will contribute towards graduation for first-generation 

college students.
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Statement of Purpose 

Research demonstrates that programs like New Student Orientation, Summer Bridge, 

First Year Experience, and Residential Living-Learning communities positively influence first-

year students.  As a way to complement these programs, an additional program should be 

implemented to assist first-generation college student’s overall transition and increase retention 

numbers for this population. The purpose of the Expanded Orientation Program at Ball State 

University would be to provide first-generation college students additional learning resources 

(i.e., seminars, speaker series, one-on-one meetings, and community engagement) needed to be 

successful during their collegiate years.  By providing the opportunity for first-generation college 

students to receive the guidance needed to excel, they would have the chance to connect with 

campus educators who can help them learn how to be successful, while developing into educated 

persons throughout their journey.   

Significance of the Study 

This creative project was developed to help first-generation college students succeed 

during their undergraduate careers.  When it comes to the collegiate experience, first-generation 

college students are often confused and easily misguided.  Many of these students need 

additional resources to guide and educate them throughout their college careers.  Without this 

guidance, these students often misuse their opportunities to receive baccalaureate degrees.  They 

are often unique because of their lack of readiness for college.  These students often have 

financial obligations, demonstrate academic weaknesses, or have multiple external 

responsibilities to balance while attending school.  Although these students struggle with the 

transitional aspect of college, they are often dedicated and hardworking.  When receiving the 
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appropriate amount of guidance, they will work hard to receive the education they need to be 

successful in the workplace.  

Scope and Limitations 

The Extended Orientation Program for first-generation college students was created to 

provide opportunities for student success among first-generation students at Ball State 

University.  This program was created to serve the population of first-generation college students 

before, during, and after their initial collegiate experiences.  It educates them on the resources the 

campus and community has to offer, as well as challenges them to immerse themselves in the 

campus culture.   

Due to the Extended Orientation Program not being a requirement at Ball State 

University for first-generation college students, the participation levels or interest levels could be 

low.  However, the interest level amongst non-traditional students could also be high.  Levels of 

participation might be determined based on the two-semester commitment portion of the 

program. Low participation would result in a smaller cohort experience amongst first-generation 

college students within the program.  Without active group participation, the learning outcomes 

of the program would not be met.   

Definition 

First-generation college student: A student whose parents did not attend or receive a 

postsecondary degree.  Often, first-generation college students are minorities, immigrants, 

student-parents, students with low-income, and/or non-traditional students.   

Organization of Paper 

 This paper is organized into four chapters.  Chapter one addresses the purpose statement, 

significance of the study, scope and limitations, and definition.  Chapter two explores the 
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existing literature related to theories of first-generation college students, the history of student 

retention, a snapshot of first-generation college students, and additional programs in place to 

guide new students during the transitional time period between high school and college.  The 

third chapter consists of a description of the methodology used throughout the creation of the 

Extended Orientation Program for first-generation college students.  Chapter four will cover the 

details about how the Extended Orientation Program will be implemented on Ball State 

University’s campus. 

  



9 

 	  

CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

 

Summary of the Project 

 Many Americans today hold themselves to a higher expectation when it comes to 

participating in higher education.  In today’s society, attending a college or university is more 

common, and highly encouraged in the job market.  With the increase of attendance at four-year 

institutions, attendees are coming from all over the country, and in all ages to receive 

baccalaureate level degrees.  Due to the increase in attendance, tuition has risen and scholarships 

have become more competitive.  A large group of students that we see on-campus are first-

generation college students.  First-generation college students often get lost in the shuffle of new 

students on-campus.  By developing an Extended Orientation Program for these students, we can 

better ensure that they receive the direct attention and advice needed to be successful during their 

undergraduate experiences.  This program will allow them to meet individually with an advisor 

and professors, as well as attend planned events and socials to help get them acclimated to the 

campus environment.  Additional seminars will be hosted for the Extended Orientation Program 

members where they can learn about from the basics of campus life, how to schedule for classes, 

and resources available like the career center, and writing center.  Assisting the students in their 

future career paths and prepare for the job market through resume building, cover-letter 

preparation, and mock interview sessions.  Since these students, and student’s families, are new 

to the college world, the Extended Orientation Program will be helpful for both the families and 

students throughout the collegiate experience.    
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Experiential Education 

 According to Tinto (2006-7), “Student retention is one of the most widely studied areas 

in higher education” (p. 1).  It is widely studied because of the various reasons why students are 

unable to meet requirements for graduation.  The lingering question by most collegiate 

professionals and researchers is, what can we do to further improve student retention and 

enhance institutional effectiveness?   

 The view on student retention began to change in the 1970’s (Tinto, 2006-7).  The lens 

was shifted from individual demographic and academic readiness to more of the relationship 

between the student and the institution.  “We learned that involvement matters and that it matters 

most during the critical first year of college” (p. 3).  Institutional programs were implemented to 

help students develop relationships with other students and the institute.  “It is one thing to 

identify effective action; it is another to implement it in ways that significantly enhance student 

retention over time” (p. 8).  With continuation of research on retention, professionals and 

researchers were able to discover details about the lack of persistence in students, and implement 

programs and services to continuously improve student retention.   

 Pascarella, Terenzini, and Wolfe (1986) stated that many colleges and universities across 

the nation hold orientation programs, typically one or two-day sessions scheduled before classes 

commence.  

The broad goals of such orientation programs are typically to acquaint students 

with the administrative regulations and expected behaviors of the institution, 

introduce them to student organizations and activities, acquaint them with 

available student services, help them design an academic program, and provide 
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opportunities to meet informally with the institution's faculty in nonclassroom 

settings. (p. 156) 

Pascarella et al., assessed the benefits of orientation programs by surveying students on their 

overall experiences.  He found that a continuous orientation program throughout a student’s first-

year would reinforce the enhancement of students’ success with integration into campus 

academic and social systems.  A continuous orientation program may influence the overall 

student persistence.  “Extending the duration of carefully conceived orientation experience 

would both reinforce and magnify its influence on students” (p. 19).   

 Furthermore, when considering the retention and persistence rates for students from 

traditionally marginalized groups in higher education, such as of first-generation college 

students, the numbers were worse than overall rates (Falcone, 2011).  Within a sample cohort 

between 2003-2004, 69% of students with at least one parent with a postsecondary education 

achieved a bachelor’s degree within five years (Radford, Berkner, Wheeless, & Shepherd, 2010).  

Only 40% of students whose parents only received a high school diploma attained a bachelor’s 

degree in five years.  

 First-generation college students face barriers in their academics, social integration, and 

cultural adaptability during their first years at higher educational institutions (Engle & Tinto, 

2008).  First-generation college students found that balancing between home, personal lives, and 

the newly developed college culture were straining and distracting.  Some students admitted that 

the change in culture left them feeling unprepared and unsupported.  By extending the 

orientation process it can assist and ease the transition between the different worlds.   
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Defining the First-Generation College Student 

 Approximately 24% of students enrolled in postsecondary education are first-generation 

students (Engle & Tinto, 2008).  “Students who are first in their family to attend college are a 

diverse group who juggle numerous life roles and identities” (Jehangir, 2010, p.533).   According 

to Chen (2005), first-generation college students are often students of color, immigrants, student-

parents, low-income, and above the age of 24.  Most often first-generation college students are 

first time attendees because of the financial responsibility related to the college experience 

(Jehangir, 2010).  The fastest growing populations of students are first-generation college 

students.  “Academic institutions and particularly large research institutions are unprepared for 

creating environments of success for these students” (p. 534).   

 Although there is a plethora of definitions of first-generation college students, the 

commonality between them are that their parents have not attended nor received a postsecondary 

degree (Jehangir, 2010).  First-generation college students are, but not limited too, typically 

students with lower academic preparation, receive lower grade point averages, and have lower 

college entrance examination scores.  Due to the lack in financial affordability, most first-

generation college students normally reside off-campus and work part-time jobs.   

 Despite the student’s lack of academic preparedness, these students often face social 

barriers (Jehangir, 2010).   

On-campus, first-generation students must try to make sense of the explicitly and 

implicitly expectations, rituals, and norms of the higher education culture ⎯ a 

process which can be simultaneously exhilarating, overwhelming, and alienating. 

(p. 536)   
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These students also find themselves struggling to balance the demands of work, family, 

and school.  Due to their lack in self-competence, and institutional support, most first-

generation college students terminate their college careers prior to graduation.   

Supplemental Programs 

 Growing concerns for higher education resources, and student retention rates in 

postsecondary institutions’ continued to persist (Brown, 2012). Universities and colleges 

that have additional resources or programs to assist first-time college students through 

their transition into higher education were seeing drastic increase in student retention 

(Pascarella et al., 1986).  Such supplemental programs consist of orientation, Summer 

Bridge, First-Year Experience, and Residential Living-Learning Communities.   

 Orientation programs have taken several forms, but posses the same goals 

(Vlamis, Bell, & Gass, 2011).  Some orientation programs emphasize the social, and 

teamwork aspects rather than the academic qualities.  By participating in a program like 

orientation, students developed a sense of community.   

 Overall goals for orientation programs are to academically prepare, personally 

adjust, and increase awareness of both the student and the family regarding the collegiate 

transition process (Hollins, 2009).  These programs also allow students an overview of 

what the expectations are of college.  Hollins explained that a new-student orientation 

program entitled Student Orientation, Advising, and Registration (SOAR) was designed 

to improve the advising and enrollment processes for institutions.  These programs 

included group advising sessions, campus life meet-and-greets, tours of campus, 

overview of policies’ and introductions to student organizations.  Academic performance, 
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social integration, and student graduations rates, are directly related to the attendance of 

programs like SOAR and other various orientation programs.   

 Summer Bridge programs are provided to help students acquire the knowledge and skills 

needed for college success prior to attending college (Barnett, Bork, Mayer, Pretlow, 

Wathington, & Weiss, 2012).  “Summer Bridge programs have traditionally been one of the 

economical ways to increase access and retention of non-traditional, first-generation, or at-risk 

students” (McCurrie, 2009, p. 28).  This particular program offers accelerated instruction in 

math, reading, and/or writing.  The program also offers a new partnership between high schools 

and colleges, support during the transitional period, and academic assistance to students that 

needed it.  

First Year Experience (FYE) programs have been implemented in universities and 

college across the nation (Schrader & Brown, 2008).  These programs have been used to 

address the emergent needs of matriculating students.  These programs are designed to 

supplement the necessary academic and life skills needed for success in college.  The 

program varies depending on the institution, however commonalities include how to use 

campus resources, note-taking seminars, and how to navigate around campus effectively.  

Programs like FYE are continuously evolving to better serve their first-year students.  “A 

principal goal of FYE programs was to establish a social cohort early in students’ 

academic careers and provide information about interactions with other individuals as 

well as various university systems” (p. 331).  

 Living-learning communities are designed to provide students a sense of 

community within their residence halls, whether it is categorized by gender, major, or 

involvement; living-learning communities are becoming more popular on-campus.  In 
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partnership between student affairs and academic affairs, living-learning communities 

influence academic, social, and developmental outcomes for all aged college students 

(Brower & Inkelas, 2010).  

Having co-curricular experiences like living-learning opportunities in the residence halls 

encourages civic engagement, character building, and citizenship development amongst students 

(Kerr & Tweedy, 2006).  Student affairs professionals emphasize the importance of living-

learning communities based on the external engagement and opportunities that are available to 

the residents.  Participation in these communities has directly enhanced students’ involvement 

and indirectly promoted integration and institutional gains.  Residence life programs and 

experiences are a combination of relationships, interactions, social development, and personal 

growth, while incorporating a combination of services, programs, mentoring, interventions, and 

opportunities (Oechler, 2007).   

Summary 

Higher education’s student retention in the United States has been crucially examined 

over the last few years.  Based on statistical data, and student responses, different programs like 

New Student Orientation, Summer Bridge, First Year Experience, and Residential Living-

Learning communities have been established to assist first-year students in the transition between 

high school and college.  These programs assist students in the academic, social, and life skills 

needed to succeed within the first year of college.   

First-generation college students are often classified as non-traditional, minority, or low-

income.  First-generation college students typically need extra assistance during their transition 

into higher education.  Although these programs assist in the transition, there is not a program 

specifically geared towards their needs.  Due to the lack in additional resources, some first-
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generation college students do not finish their postsecondary education.  It is important that both 

student affairs and academic affairs professionals are aware of first-generation college student 

needs in order to properly prepare, and retain during the collegiate experience.   
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CHAPTER THREE 

METHODOLOGY 

 

Statement of Purpose 

Research demonstrates that programs like New Student Orientation, Summer Bridge, 

First Year Experience, and Residential Living-Learning communities positively influence first-

year students.  As a way to complement these programs, an additional program should be 

implemented to assist first-generation college student’s overall transition and increase retention 

numbers for this population. The purpose of the Expanded Orientation Program at Ball State 

University would be to provide first-generation college students additional learning resources 

(i.e., seminars, speaker series, one-on-one meetings, and community engagement) needed to be 

successful during their collegiate years.  By providing the opportunity for first-generation college 

students to receive the guidance needed to excel, they would have the chance to connect with 

campus educators who can help them learn how to be successful, while developing into educated 

persons throughout their journey.   

Methodology 

 A personal reflection was completed to better analyze the perspective of a first-generation 

college student’s journey through college.  Further communication and research on other 

institution’s programs were conducted.  Feedback was received from professionals at a variety of 

institutions.  Websites of various institutions of higher education were reviewed to gain an 

insight of other programs and practices applicable to specific student demographics.  A literature 

review was conducted to gain a better understanding of experiential learning, the first-generation 

college student behavior in post-secondary educational settings, and current programs in place to 
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assist the specific needs of first-generation college students.  The literature review used journal 

articles, magazines, and reports written by student development theorists and authors 

knowledgeable about first-generation college students and their collegiate development in the 

United States.  

Design of the Project 

 An Extended Orientation Program, specifically for first-generation college students 

transitioning into college, was created to supplement the new student orientation program 

already offered at Ball State University.  The program was designed to assist first-generation 

college students through the transitional period between high school and college.  The program 

allows the students to interact and connect with faculty, staff, and other first-generation college 

students.  The Office of Orientation in collaboration with the Office of Student Life, Academic 

Advising, Career Center, Learning Center, and additional campus resources’ will administer the 

program.  Due to the fact that this is the students transition into college, they will attend 

educational sessions, group activities, and participate in one-on-one advising.  Making 

connections within this subpopulation allows students to create and sustain relationships together 

throughout their collegiate journey.  The program takes place during two consecutive semesters 

during the first year of college.  Activities, events, and sessions will be held a few times a month 

during the weekdays and on some alternative weekends.  The program will be divided into three 

themes: Introduction to College, Leadership Development, and Personal Wellness and Safety.  

Students that persist throughout the program receive a scholarship for their sophomore year, and 

have the opportunity to serve as a Peer Mentor to the next set of attendees.  Through an 

application process, three participants are eligible to receive a scholarship and an opportunity to 
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serve as a peer mentor the follow year.  Participants must attend 75% of the sessions as well as 

keep a journal of their first year of college in order to qualify for the $250 scholarship.   

 After the attendees arrive to the first session, icebreakers style games and activities will 

be conducted to help the participants get acclimated to the environment and get to know one 

another.  The session will begin by mingling and getting to know one another, as well as a brief 

overview of the layout and expectations of the Expanded Orientation Program.  Throughout the 

night the students will participate in an activity where they divide into groups and define 

“college;” this activity allows the first-generation college students to define their experiences, 

create personal mission statements, and identify individual goals.  By participating in these 

activities the students will learn how others define the collegiate experience, and allow them to 

form relationships with their peers based on personal goals. 

 After the initial meeting, the students will enter the Introduction to College stage of the 

program.  During the course of a few weeks, the students will attend sessions on how to 

maneuver through campus, seek advising, and schedule classes.  Also, the students will attend 

seminars provided by the Learning Center on how to take notes, proper study habits, and 

academic integrity.  The smaller group setting allows the students to interact with faculty and 

staff.  It also gives them the chance to ask questions they might have never been able to get 

answers to before.   

 The program then enters the Leadership Development stage.  These sessions are geared 

more towards the attendee’s leadership development.  The students will be encouraged to join a 

student organization.  They will learn how to get involved on campus, and how to be a leader.  

Students will also participate in leadership style quizzes and activities.  These sessions will test 
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their leadership initiatives, as well as problem solving techniques.  They will also work together 

on a community service project in the local community.  

 The final stage of the program is Personal Development.  These sessions will address 

personal health and wellness.  This section of the program will educate students on alcohol 

awareness, drug addiction studies, and mental health disorders.  The students will participate in 

stress relieving activities, case study scenarios, and self-defense courses.  Students will learn 

about healthy alternatives and drug and alcohol prevention.   

 Throughout the two-semester program, the first-generation college students will gain a 

support system, learn about academic resources, and obtain knowledge to make healthy 

decisions.  They will not only receive the guidance and answers needed to be successful, but they 

will be challenged to become leaders of the community and how to persist to graduation.  With 

dedication these students will be financially rewarded and receive an abundance of knowledge 

and support.   

Summary 

 The Extended Orientation Program for first-generation college students at Ball State 

University is a resource offered to assist students in the acclimation process of college.  The two 

semester program will help build connections between first-generation college students who are 

experiencing similar transitions, and allows them the opportunity to work together and support 

one another.  This guidance program provided to first-generation college students contributes to 

their collegiate development through campus resources, one-on-one advising, and Career Center 

advising.  The program provides answers to unanswered questions.  This Extended Orientation 

Program will improve the overall retention of first-generation college students, as well as provide 
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the students the guidance they need to be successful during their collegiate experience and 

professional lives to come.   
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CHAPTER FOUR 

EXTENDED ORIENTATION FOR FIRST GENERATION COLLEGE STUDENTS  

AT BALL STATE UNIVERSITY 

 

Outline of Curriculum 

 The Extended Orientation program for first-generation college students at Ball State 

University was designed to assist in the transition, development, and acclimation process of 

college.  The two-semester program is targeted for first year first-generation college students.  

These students will attend sessions, seminars, and campus events to further their collegiate 

education and co-curricular experience.   

Chapter four contains sessions within the Extended Orientation Program for first-

generation college students.  These sessions focus on student development through acclimating 

them to campus resources, in personal development through leadership initiatives and 

professional preparation topics.  Skills gained by participants will contribute to their persistence 

towards graduation.  They will be able to identify campus trends, leadership styles, and campus 

resources.  There is no grading criterion because the program is not for an academic course and 

for non-credit, but students will have the opportunity to apply for a scholarship where their 

attendance during the program is reviewed.   

 The program is divided into eight sessions where the students will be introduced to topics 

related to the campus culture and strategies to be successful in college.  The design of the 

curriculum is for eight one-hour in-classroom sessions.  The sessions will be discussion based 

and the instructor will challenge the students to engage in dialog.   
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Session 1 – Introduction and Program Expectations (p. 25) 

 This session introduces the program.  Participants will get to know one another by 

participating in activities to enhance their relationships.  They will also have the opportunity to 

work collectively to establish program expectations and ideas.  The instructor will ask the 

students to begin keeping a journal of their collegiate experiences, including their reflections of 

the program sessions.  The session will conclude by discussion of the program overview, 

program events, and future session topics.   

Session 2 – Introduction to College: Campus (p. 26) 

 This session begins by touring the campus.  Discussions about buildings and resources 

available will be shared.  This gives the participants the chance to physically see the layout of the 

campus and explore the campus resources.  The session concludes with a participant question 

and answer period.   

Session 3 – Introduction to College: Advising (p. 27) 

 The third session is designed around the importance of academic advising.  The session 

begins by introducing Academic Advisors that are present.  The Academic Advisors explain their 

role, how to schedule for classes, and how to plan out the four-year academic schedule.  Students 

then have the opportunity to sit one-on-one with the advisors to discuss their academic plans.  

Session 4 – Leadership Development: Styles (p. 28) 

 This session consists of acclimating the participants to campus leadership opportunities 

and styles.  Students hear from a professional staff member from the Office of Student Life about 

their leadership initiatives and opportunities for involvement.  Participants also participate in a 

leadership assessment and learn more about leadership styles.   
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Session 5 – Leadership Development: Careers (p. 29) 

 Session five educates the participants on their future career paths.  The session consists of 

a presentation by Career Center including how to create a resume and cover letter, proper job 

interview etiquette, and available campus jobs.  By planning ahead, the participants get to start 

thinking about their individual career paths. 

Session 6 – Personal Development: Campus Trends (p. 30) 

 Session six educates participants on campus trends related to alcohol and drug abuse, 

sexual assault, and mental health.  Participants learn about these trends through a presentation by 

the Counseling Center, and the Health, Alcohol and Drug Education office.  Topics provoke 

conversation and discussion.  The session concludes with questions and comments. 

Session 7 – Personal Development: Self-Defense (p. 31) 

 The seventh session was designed to learn how to protect yourself with a self-defense 

course provided by the Campus Police department.  This course includes active participation and 

a campus history lesson.  Participant’s journals will be turned in the following session. 

Session 8 – Program Wrap-Up (p. 32) 

 The final session will be used to acknowledge all program participants.  The session 

includes a formal dinner and a reflection presentation produced by the participants.  The 

audience has the opportunity to hear more about the program and the reflections of the 

participants.  The announcement of the scholarship recipient dismisses the concluding session.  
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Session 1 – Introduction and Program Expectations 

Learning Objective  

To become familiar with the program expectations and create participant relationships. 

Session Outline  

15 minutes – Ice Breaker and Mingling Activity. 

15 minutes – Program Expectations. 

• Program overview (Appendix 1). 

• Program journals. 

• Additional information. 

10 minutes – Looking Ahead. 

• Introduction to college sessions – Come prepared with questions. 

• Planning your year and program activities. 

5 mins – Questions, Comments, Concerns. 

Lesson Detail  

 The instructor leads the session with an icebreaker activity in order for participants to get 

to know each other.  After mingling, the session continues with an overview of the program, 

including expectations and future events (Appendix 1).  The description of the program includes 

the explanation of the self-reflection journals and session topics.  This gives the participants time 

to ask questions.  Today’s session concludes with looking ahead to further program and campus 

events.   
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Session 2 – Introduction to College: Campus 

Learning Objective  

To become familiar with the physical layout and resources of the campus. 

Session Outline  

15 minutes – Tour around campus. 

15 minutes – Program resources with brief explanation of each resource and where they are 

located. 

• Career Center. 

• Office of Student Life. 

• Student Recreation & 

Wellness Center. 

• Writing Center. 

• Health Center. 

• Learning Center. 

• Counseling Center. 

10 minutes – Looking Ahead. 

• Introduction to college sessions – come prepared with questions. 

• Planning out your year and program activities. 

5 minutes – Questions, Comments, Concerns. 

Lesson Detail 

 This session begins at the Student Center and travels around campus allowing for 

participants to physically get acclimated to campus.  The students tour campus and see where 

campus resources are located.  By showing the students where these resources are located they 

can identify their locations for further questions or appointments. 
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Session 3 – Introduction to College: Advising 

Learning Objective  

Meet and work with the academic advisors on student schedules. 

Session Outline (Presented by Academic Advisors) 

15 minutes – Ice Breaker and Meet the Advisors. 

5 minutes – Academic Advising Overview. 

• What the student can expect. 

• How to schedule classes (Appendix 2). 

• How to plan out four-year academic schedule. 

25 minutes – 1:1 time with Academic Advisors. 

• Developing an academic plan. 

5 minutes – Questions, Comments, Concerns. 

Lesson Detail 

 In this session the participants learn about academic plans and advisor roles.  Academic 

Advisors will be present to explain their role and how to schedule for classes (Appendix 2).  The 

participants then have time to meet one-on-one with the advisors to begin planning their 

schedules.   
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Session 4 – Leadership Development: Styles 

Learning Objective 

To become familiar with leadership opportunities on campus, as well as learn about leadership 

styles. 

Session Outline  

5 minutes – Ice Breaker Activity.  

15 minutes – Leadership Styles. 

• Leadership Survey (Appendix 3). 

• Leadership Styles (Appendix 4). 

15 minutes – Introduction to Office of Student Life. 

• Excellence in Leadership. 

• Multicultural Center. 

• Multicultural Student 

Programs – Big 4. 

• Greek Life. 

• Student Voluntary Services. 

• Summer Bridge Programs. 

10 minutes – Looking Ahead.  

5 minutes – Questions, Comments, Concerns. 

Lesson Details 

 The session begins by participants taking a leadership survey (Appendix 3).  Then 

participants learn about leadership styles (Appendix 4). The Office of Student Life presents on 

their leadership initiatives and opportunities, allowing for class participation and discussion.  
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Session 5 – Leadership Development: Careers 

Learning Objective 

To become familiar with the Career Center and what the future job process looks like. 

Session Outline  

5 minutes – Ice Breaker Activity. 

40 minutes – Career Center presents. 

• How to make a resume and cover letter (Appendix 5). 

• Proper job interview etiquette (Appendix 6). 

• Campus jobs (Appendix 7). 

10 minutes – Wrap-up. 

5 minutes – Questions, Comments, Concerns. 

Lesson Details 

 Staff from the Career Center begins by educating the participants on how to create a 

resume and cover letter (Appendix 5).  This allows for the participants to begin creating their 

own resume.  The Career Center also discusses proper job interviewing etiquette and campus job 

opportunities (Appendix 6 and 7).  The session concludes with questions and self-reflection.   
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Session 6 – Personal Development: Campus Trends 

Learning Objective 

To educate the participants on campus trends related to alcohol and drug abuse, sexual assault, 

and mental health. 

Session Outline  

5 minutes – Ice Breaker Activity.  

45 minutes – Review campus trends associated to the topics listed (Presented by Counseling 

Center and Health, Alcohol, and Drug Education office). 

• Alcohol & Drug Abuse (Appendix 8). 

• Sexual Assault (Appendix 9). 

• Mental Health (Appendix 10). 

5 minutes – Questions, Comments, Concerns. 

Lesson Details 

 This session begins by reviewing campus trends associated to alcohol and drug abuse, 

sexual assault, and mental health.  With the collaboration of the Counseling Center and the 

Health, Alcohol, and Drug Education office, the participants learn about how to identify and 

assist someone struggling with drugs and alcohol (Appendix 8).  The Counseling Center also 

talks about their campus resources for sexual assault victims and signs for mental health issues 

(Appendix 9 and 10). 
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Session 7 – Personal Development: Self-Defense 

Learning Objective 

To learn self-defensive actions. 

Session Outline  

5 minutes – Ice Breaker and Police officer introductions. 

50 minutes – Self-Defense course provided by Campus Police (Appendix 11). 

5 minutes – Questions, Comments, Concerns. Scholarship applications are distributed for 

submission next session (Appendix 12). 

Lesson Details 

 Program participants participate in a self-defense course provided by the Campus Police 

Department (Appendix 11).  Students also learn how to properly protect themselves on campus.  

To conclude the session, scholarship applications are distributed (Appendix 12) and reminding 

the participants the journals are due the following session.  

 

  



32	  
	  

 	  

Session 8 – Program Wrap-Up 

Learning Objective 

To acknowledge all of the program participants. 

Session Outline  

5 minutes – Participant Introductions. 

35 minute – Formal Dinner. 

20 minutes – Participant Reflection. 

• Four participants will be asked to present on their overall experiences 

throughout the program. Each presenter is allotted five minutes. 

5 minutes – Closing and Scholarship recipient announced.  

Lesson Details 

 In the concluding session participants will be recognized with a formal dinner and 

program reflection presentation provided by peer participants.  The session will dismiss after the 

announcement of the scholarship recipient.  
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APPENDIX 1 

 

 

PROGRAM OVERVIEW 
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Program Description 
 

Many Americans today hold themselves to a higher expectation when it comes to 
participating in higher education.  In today’s society, attending a college or university is more 
common, and highly encouraged in the job market.  With the increase of attendance at four-year 
institutions, attendees are coming from all over the country, and in all ages to receive 
baccalaureate degrees.  Due to the increase in college attendance, tuition has risen and 
scholarships have become more competitive.  A large group of students that we see on-campus 
are first-generation college students.  First-generation college students often get lost in the 
shuffle of new students on-campus.  By developing an Extended Orientation Program for these 
students, we can better ensure that they receive the direct attention and advice needed to be 
successful during their undergraduate experiences.  This program allows them to meet 
individually with an advisor and professors, as well as attend planned events and socials to help 
get them acclimated to the campus environment.  Additional seminars will be hosted for the 
Extended Orientation Program members where they can learn about from the basics of campus 
life, how to schedule classes, and resources available like the Career Center, and Writing Center.  
Assisting the students in their future career paths and prepare for the job market through resume 
building, cover-letter preparation, and mock interview sessions.  Since these students are new to 
the college world, the Extended Orientation Program will provide a support group for students 
throughout the collegiate experience.    
 
Program Objectives  
 
Participants will understand: 
 

• The physical and academic layout of campus. 
• The partnerships between the campus departments. 
• Different leadership styles and identifies ways to work with people who have different 

styles. 
• The organization of the job market process: interviews, resumes, cover letters.  
• The empowerment to get involved with on campus student organizations. 
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Expectations 
 
Attendance and Participation      
Attendance and participation is a key component of this program.  True change and improvement 
cannot occur unless the individuals involved participate in thought-provoking discussions with 
others. Missing more than three sessions without prior communication with the program 
coordinator will negatively affect the students’ overall completion of the program. 
 
Personal Reflection – Journal/Blog       
Participants will be responsible for keeping a personal journal/blog to reflect on the sessions and 
their program experiences.  Special attention should be given to connecting session discussions 
to observations and experiences within their collegiate journey.  The blog will be reviewed 
throughout the semester.  
 
Points will not be collected, however journals will be reviewed on overall participation. 
 
Mandatory Sessions      
Program participants will attend monthly sessions scheduled by the program coordinator.  Each 
session will involve group participation, discussion, and themed topics.  The program was 
designed to assist the student on their transition into college, their leadership development, and 
their personal development.   
 
Recommended Activities      
Outside of the required sessions, the program participants are encouraged to attend or join an 
organization on campus.  In addition participants are encouraged to attend at least four of the six 
campus activities listed below.   

• Late Night. 
• Excellence In Leadership Speakers. 
• Student Voluntary Services events. 
• Multicultural Center Programs. 
• Greek Life activities. 
• Any sports events. 

 
In order to be eligible for the scholarship, attendance, participation, and a review of journals 
must be completed.  
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Program Calendar  
 
Session   Discussion Topic  
 
Session 1   Introduction and Program Expectations. 
         
Session 2 Introduction to College: Campus. 
 This session will be spent learning the design of the campus.  

Additionally we will review the resources Ball State University 
offers to new students to better acquaint program participants.    
 

Session 3   Introduction to College: Advising. 
This session will be spent meeting with academic advising 
representatives.  They will educate the participants on how to 
schedule for classes and how to be academically successful. 

 
Session 4   Leadership Development: Styles. 

This session will discuss the qualities it takes to be a leader.  It will 
also address about different leadership styles and involvement 
opportunities. A representative from the Office of Student Life will 
share about involvement opportunities in that office. 

 
Session 5   Leadership Development: Careers. 

A representative from the Career Center will discuss on how to 
properly create a resume, cover letter, discussing interview 
strategies and best practices.  

   
Session 6   Personal Development: Campus Trends. 

Representatives from the Health Center, Student Recreation and 
Wellness Center, and Counseling Center will present on the 
resources their departments offer students. In addition, a discussion 
of campus trends with alcohol and drug violence, sexual assault, 
and mental health issues.   

   
Session 7    Personal Development: Self-Defense. 

A representative from Campus Police will educate the class on 
self-defense and campus violence.    

   
Session 8   Program Wrap-Up.  

We will recognize program participants with a formal dinner and 
awards. We will also get to hear from participant’s experiences 
throughout the program. 
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APPENDIX 2 

 

 

HOW TO REGISTER FOR CLASSES 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu/-
/media/WWW/DepartmentalContent/Advising/registration_13.pdf 
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APPENDIX 3 

 

 

LEADERSHIP STYLES SURVEY 
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Belongs to Dr. Peter Northhouse, retrieved from http://www.sagepub 
.com/northouseintro2e/study/resources/questionnaires/89527_03q.pdf 
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APPENDIX 4 

 

 

LEADERSHIP STYLES 
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Belongs to Hotel Mule, retrieved from http://hotelmule.com/html/19/n-2419-5.html 
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APPENDIX 5 

 

 

RESUME AND COVER LETTER 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu//media/ 
WWW/DepartmentalContent/CareerServices/PDFs/Publications%20and%20Other%20Docs/N4
ResumesRemember.pdf 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu//media/ 
WWW/DepartmentalContent/CareerServices/PDFs/Publications%20and%20Other%20Docs/N4
ResumesRemember.pdf 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu//media/ 
WWW/DepartmentalContent/CareerServices/PDFs/Publications%20and%20Other%20Docs/N4
ResumesRemember.pdf 
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APPENDIX 6 
 

 

INTERVIEW TIPS 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu//media/WWW/ 
DepartmentalContent/CareerServices/PDFs/Publications%20and%20Other%20Docs/N5Intervie
wing.pdf 
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APPENDIX 7 

 

 

CARDINAL CAREER LINK 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu/about/ 
administrativeoffices/careercenter/ccl 

 



56	  
	  

 	  

APPENDIX 8 

 

 

ALCOHOL AND DRUG EDUCATION 
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Belongs to Ball State University, Retrieved from http://cms.bsu.edu/about/ 
administrativeoffices/healtheducation/healthwellnesstopics/alcoholandclubdrugs 

 
Belongs to Ball State University, retrieved from http://cms.bsu.edu/about/administrative 
offices/studentaffairs/healthsafety/alcoholawareness/collegecampusstatistics  
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APPENDIX 9 

 

 

SEXUAL ASSAULT AWARENESS 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu/about/administrative 
offices/healtheducation/healthwellnesstopics/sexualresponsibility/sexualassaultandrape 
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APPENDIX 10 

 

 

MENTAL HEALTH AND COUNSELING CENTER SERVICES 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu/campuslife 
/counselingcenter/ 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu/campuslife/ 
counselingcenter/counselingservices/groupcounseling 
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APPENDIX 11 

 

 

SELF-DEFENSE COURSE 
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Belongs to Ball State University, retrieved from http://cms.bsu.edu/about/ 
administrativeoffices/police/services/rapeaggressiondefense 
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APPENDIX 12 

 

 

SCHOLARSHIP APPLICATION 
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THE EXTENDED ORIENTATION PROGRAM SCHOLARSHIP APPLICATION 
 
Contact Information 
 
Name: 
Date: 
Phone Number: 
Email Address: 
Mailing Address: 
 
 
Education Information 
 
Academic Major: 
Grade Point Average: 
Number of Credit Hours Completed: 
 
Attachments: 
 

• Essay describing your experience throughout the Extended Orientation Program (500 
words or less). 

 
• Two reference letters. 

 
• Copy of unofficial transcript. 

 
 
Submit application packet to: 
 
Graduate Student 
Ball State University 
133 Student Center 
Muncie, IN 47306 Or via email to:   EOP@bsu.edu 
 

 

 

 

 

 

	  


