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ABSTRACT 

.CI.(p 

The increased Hispanic immigrant presence in the United States has created a special 

need to address the language barrier. The majority of working-class Hispanic immigrants come 

to the United States with little to no English knowledge, creating obstacles for these families as 

they try to meet the demands of everyday life in America. Even small towns such as Muncie, 

Indiana have experienced a growth in Hispanic population, which has created a need for better 

support mechanisms to reduce the language barrier. The main goal of my project is to fulfill a 

need by providing a resource manual for English speaking tutors so they can effectively support 

the Hispanic community. Even though tutors may have great intentions, they may not have time 

or experience needed to gather relevant resources, to plan for each tutoring session, or to identify 

manageable needs of the community partner that can be met within one semester. This Honors 

Creative Project presents a resource manual for future tutors based on interview findings of 

previous student tutors and Hispanic community partners. 
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AUTHOR'S STATEMENT 


MyStOlY 

At the age of fourteen, I left my first high school Spanish class each day ecstatic and 

boastful feeling as if I was continuously mastering another language. Memorizing vocabulary 

was simple; conjugating verbs seemed to follow a logical set of rules; and completing class 

activities was enjoyable. "Spanish is so easy," I thought to myself. However, the words "oral 

exam" will always be deeply engrained in memory. My teacher spoke to me using basic Spanish 

and I was expected to respond. I froze. I panicked. I felt defeated. At that point I realized that I 

wasn't mastering a second language. I had acquired some knowledge about the language; 

however, I could not communicate in the language. I couldn't ask someone for directions, I 

couldn't introduce myself, and I couldn't order at a restaurant. At that point I began to realize if I 

needed to use Spanish in a real world setting, I would fail. Four years of high school Spanish did 

not provide me with opportunities to learn the language and the culture in meaningful contexts. 

Thus, when I began my studies at the university, J looked for classes that would give me a hands

on experience to communicate with native speakers and learn about their communities. 

During the fall semester of20 13, J enrolled in an honors colloquium titled "La educaci6n 

para todos: Educational Support for Low-Income Hispanic Immigrant Families" instructed by 

Dr. Chin-Sook Pak. In this community immersive-Iearning class, my peers and I first 

collaborated with Muncie Head Start to provide educational support for Hispanic families who 

participated in the program. In doing so, the class explored educational realities of the Hispanic 

population in the nation and in the state of Indiana. We learned the history of bilingual education 

in the United States, strategies for creating inclusive classroom environments, history of the U.S. 

immigration and the plight of undocumented working-class immigrants, and so forth. Among the 
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class projects, I was with the group that tutored Hispanic families. With a classmate, I met with a 

Hispanic mother for a minimum of90 minutes per week. As a parent, this woman had a strong, 

evident desire to learn English in order to better support her family. It was up to me to provide 

her with the support and resources she needed to achieve her language learning goals, as well as 

her GED in the future. Her goals quickly became our personal goals as the weeks went on. 

This experience allowed me to understand the complexity of the English language. I 

found myself in a position where I was forced to explain the logic behind the structure of English 

language and I could not do so comfortably. For example, my community partner asked "Why 

do you put the adjective before the noun?" This curiosity stemmed from the fact that this 

Hispanic mother was trying to understand English from her first language, Spanish. I quickly 

discovered many assumptions were not natural to the speakers of another language. I did not 

have a deep understanding of the English language; I needed to learn to make English grammar 

more accessible to those whose language systems did not follow the same rules in English. This 

experience gave me a first-hand exposure to teaching English as a Second Language. 

With every minute I spent with my community partner, our relationship grew stronger. 

There was a sense of comfort and relaxation rather than nervousness and anxiety. We began to 

practice conversation by sharing personal details such as our hometown and members of our 

family. Over time, we each extended trust to the other person strengthening a bond we had 

created from nothing. We were interested in each other's lives. As a result, I was exposed to 

some of the challenges of life as a working class, Spanish-speaking immigrant living in the 

United States. For example, her children would come home from school excited to share what 

they had learned that day and to complete their daily homework. When they had a question, the 

mother was unable to help. Her child had an appointment at the doctor's office one afternoon, yet 
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she was unable to communicate with his teacher detailing his early pick up time. Her daily life 

consisted of communication challenges such as the above. As someone who is a White citizen of 

the United States born to a middle class fami Iy, I found these situations both eye opening and 

heart breaking. 

As a result of these interactions, I also found motivation to better serve community 

members I ike this mother. I began to better prepare for tutoring sessions focusing on the areas 

she needed the most support. We worked on role plays that she would encounter in her daily life; 

we introduced her to the past tense; we reviewed GED preparation materials; and we focused on 

improving pronunciation. Even though we could meet for only ten sessions during the semester, 

we witnessed progress. She was able to proudly describe to me each week a situation she 

successfully handled. For example, she wrote a note to her child 's teacher or understood the 

work he was bringing home. I watched her evolve into a more confident English speaker. I left 

each session knowing our time together made a difference in her life and that of her children. 

Personally, I developed my Spanish skills throughout my time with her. I was able to practice 

Spanish with a real native-speaker. Before this project, [ had never spoken to a native speaker 

outside of my Spanish classes. We mutually learned and benefitted from each other. 

After the semester, I found myself applying to a study abroad program. [ wanted to have 

more immersive learning experiences with Spanish-speaking people. In March of 2014, I landed 

in Buenos Aires, Argentina. To my surprise, I was overwhelmed with a fear and asked myself, 

"What have I gotten myself into?" [ felt lost in a foreign place as I attempted to purchase a bus 

ticket and later board the correct bus. 

I successfully arrived at my new home: Rosario, Argentina. Cultural differences caught 

me off guard. They drank coffee constantly, spoke quickly, and enjoyed a night life that was 
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totally strange to me. rmmersing myself in the language and culture in Argentina was the most 

incredible decision I had made to that date. At the same time, it was one of the biggest challenges 

I faced. 

Living in a country where you don't speak their language, don't recognize their food, and 

don't understand their customs is extremely difficult. I constantly felt frustrated at my lack of 

ability to understand and communicate. I became a minority in a foreign land. The school staff 

and my host mother began conversations in hopes of building a relationship. I had difficulty 

understanding what they were saying and if I did, I did not have the confidence to respond in 

Spanish. I felt alone, helpless, and embarrassed that I cou Idn ' t meet the expectations of these 

individuals. With time, I learned to adjust but only with many helping hands. Many made 

themselves available simply to help me. Without their understanding and compassion, I would 

not have been motivated to stay in the program. I received constant feedback and reassurance. I 

was reminded of my goals and gained the confidence needed to thrive in a country where my 

primary language was not spoken. 

When I returned to the United States, I had a stronger desire to support non-native 

speakers of English who must make the difficult adjustments. Thus, I explored the possibility of 

doing my Honors Thesis Project on helping Hispanic community members in Delaware County. 

I reached out to Dr. Pak as a liaison between myself and the Hispanic community. Dr. Pak and I 

identified a need: how to strengthen a tutoring program to work with Hispanic families . The 

main goal of my project is to fulfill to design a resource manual for English-speaking tutors so 

that they can effectively support the Hispanic community. Even though tutors may have great 

intentions, they may not have time or experience needed to gather relevant resources, to plan for 

each tutoring session, or to identify manageable needs of the community partner. This Honors 
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Creative Project presents a resource manual for future tutors based on interview findings of 

previous student tutors and Hispanic community partners. 

The Language Barrier in the Hispanic Community 

According to the 20 I 0 census, the Hispanic community constitutes 50.5 million people, 

accounting for 16.3% of the population in the United States. Today, Hispanics are the largest 

minority group in the United States after showing growth of over 50% since 2000 (Passel, 2011 ). 

The increased Hispanic immigrant presence in the United States has created a special need to 

address the language barrier. Many of those who were born in a Spanish-speaking country and 

have immigrated as adults, may have limited language abilities in English (Lopez, 2009). These 

individuals face challenges when completing common tasks such as a doctor's visits or going to 

the grocery store (Lieshoff, 2007). As a result, there is a need for basic English support for the 

adults in the Hispanic Community. 

According to a study conducted at the University of New Mexico on issues related to 

literacy and health issues, "adults and children learn differently in part because of the different 

quality and quantity of their life experiences" (Mas et. aI., 2013). Adults attribute prior 

knowledge to a new concept, prefer logical reasoning over new information, and learn best when 

they are motivated to learn for life needs. As a result, the context of the learning environment is 

crucial to understanding their learning needs. 

While learning a second language, it is very important to begin using a strategy that best 

fits the needs of the learner. These strategies may include exercising sensitive planning, 

community outreach and cultural understanding (National Education Association, 2002). The 

next section describes how these recommendations were incorporated. 
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The Creation ofa Tutoring Resource Manual 

Dr. Chin-Sook Pak and Ball State University students had been collaborating with the 

Spanish-speaking community members in Delaware County for several semesters. The students 

partnered with Hispanic community adults with whom they met weekly throughout the semester 

providing valuable language practice and insights to cultural understanding. The student tutors 

were responsible for communicating with their Hispanic community partner, preparing for each 

tutoring session, and meeting the specific learning goals of their community partners. However, 

student tutors often experienced challenges to fulfilling these responsibilities. Many students 

struggled to communicate effectively and confirm tutoring sessions while others found it difficult 

to gather sufficient and effective teaching materials. By providing future Ball State student tutors 

with a resource manual, my Honors Thesis will offer them additional support with detailed 

guidelines and resources they can use during tutoring sessions. 

With this goal, I began the research stage of preparing a resource manual for future 

student tutors. First, I wanted to seek feedback from the previous participants in tutoring 

projects. I learned the protocols of conducting research with human subjects and drafted a 

proposal that was approved by the Institutional Review Board (see Appendix A). Next, J 

contacted previous Ball State student tutors as well as Hispanic community partners who 

participated in tutoring programs in the past. With those who agreed to participate, I conducted 

15 minute interviews with each participant asking a series of questions regarding their 

experience and recommendations for future tutoring programs. These responses were recorded 

and summarized (see the next section for the interview findings). The interviews data from each 

side of the tutoring spectrum offered direction for determining the content of the tutoring 

manual. For example, many of the Hispanic community partners mentioned they found 
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vocabulary learning meaningful. In the manual, you will find thematically organized basic 

vocabulary units including potential websites for resources, the positives and negatives of each 

website, and a screenshot example of the materials. This will allow tutors to easily find teaching 

materials that fit the needs of their tutoring sessions. 

The goal of this resource manual is to provide student tutors with the tools to build 

effective working relationships with their Hispanic community partner in addition to English 

teaching materials. This manual includes a step-by-step preparation for meeting and working 

with community partners. The meeting preparation suggestions are an adaption of guidelines 

from Pak (2013). Student tutors can have access to teaching materials they may not have 

otherwise known. This can allow the tutors and Hispanic community partners to accomplish 

more in a shorter amount of time that can increase the quality of tutoring. 

The Hispanic community partners stressed the importance of learning a language for real 

life situations, such as the doctor's office or school. They want to acquire basic vocabulary and 

develop communication skills to accomplish this goal. This will empower them to visit the 

doctor, play an active role in their children's education, and feel more confident to communicate 

in other situations. Tutoring is a very effective way to teach and learn a second language. 

Final Reflection 

As I think back to my first Honors Thesis meeting, I never thought I would have come 

this far. Today, I can truly say I have a better insight and understanding of life as a minority from 

a different language background living in the United States. These individuals are working to 

achieve what I take for granted every day: the ability to communicate in English. 
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While striving to help these two distinct groups, they have in fact helped me. I have a 

greater sense ofchallenges involved in learning and speaking English as a Second Language. 

This reciprocity was not something I expected or wished for but something I am thankful for 

today. 

The sense of reci procity wi II continue throughout tutoring sessions in the future. Using 

the manual, student tutors will be able to more effectively meet the needs of the Hispanic 

community. At the same time, the Hispanic community partners will change the lives of these 

tutors as they build relationships that create a more inclusive community, just as they have 

changed mine. 

If I had to do it again, I would not change anything about this experience and growth 

opportunity. However, there are aspects of research that can be improved. First, I would allow 

more time to interview, converse, and connect with previous student tutors and more specifically, 

Hispanic community partners. Getting to know someone, building a relationship, caring for each 

other, and observing the mutual benefits that result from community collaboration are valuable 

experiences that can only be understood through participation. 
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INTERVIEW FINDINGS FROM PREVIOUS STUDENT TUTORS 


Interviews with previous Ball State student tutors were conducted to obtain their perspective and 

recommendations to improve future tutoring programs with the Hispanic community. This 

interview proposal was reviewed and approved by the Institutional Review Board. Please see 

Appendix A and B for the approved IRB proposal and corresponding documents. Fifteen 

previous student tutors were contacted to participate in the interview. Five students responded 

and voluntarily participated in interviews. Below is the summary of interview findings. See 

Appendix D for the transcript of these interviews. 

1) 	 What is your experience within the tutoring project with Hispanic community partners? 

In what context have you tutored? 

Previous students worked with Hispanic women throughout the Muncie community who 

had different needs and interests. These needs and interests include being able to 

communicate in basic English to run a business, to communicate with their children's 

teachers, and to handle communication tasks such as making an appointment at the 

doctor's office and ordering food at a restaurant. The students spent approximately 10 

weeks with these women and in some instances, their children. They shared information 

and knowledge about not only the English language (pronunciation, vocabulary, etc.) but 

also the American culture such as holidays, English idioms, and the American 

educational system. These women all wanted to learn English. 

2) From your previous experience, what was the mosf valuable part o.fworking as a tufor? 

The most valuable part of the tutoring program for these students was the personal 

interaction they had with their Hispanic community partner. They especially stressed the 

importance of building relationships. All student tutors were either minoring or majoring 
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in Spanish. Thus, the previous student tutors were benefiting from learning Spanish from 

their Hispanic community partner as well as learning strategies to teach Engl ish. These 

students enjoyed being able to help the community by teaching them basic English skills 

for daily life situations. In addition, the students personally benefited from this 

experience as they were exposed to issues that affect the lives of working-class, Spanish

speaking immigrants in Delaware County. 

3) 	 What recommendations do you have to make tutoring more effective to meet the needs of 

community partners? 

The Ball State students stressed the importance of communicating with Hispanic 

community partners and evaluating their specific needs and wants before beginning the 

tutoring sessions. This includes the areas of English they wish to focus on such as 

vocabulary, verbs, or pronunciation, as well as specific situations they have difficulty 

with such as communicating with school officials. After identifying the needs and wants, 

creating teaching plans and collecting materials become easier. For example, some tutors 

mentioned the need for a greater sense of understanding for these Hispanic community 

members who face daily challenges due to language barriers. The interviewees also 

stressed the need for better communication between classmates with whom they worked. 

For example, coordinating schedules with class partners was challenging at times . 

.:I) 	 What kind ofsupport/resources would be helpful to youfor tutoring sessions? 

Based on their previous experience, tutors requested more detailed guidance for each 

session including how to prepare for and conduct a tutoring session. This guidance 

includes how to teach English as well as how to identify which topics to cover. In 
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addition, these tutors would have liked to have had access to more ESL resources and 

practice activities in areas such as pronunciations and English verbs. 

5) 	 I am in the process ofdesigning a resource manualfor tutors so they can effectively work 

with Hispanic community members, what would you like to see included in the manual? 

The previous tutors would like to see teaching materials for a variety of topics such as 

pronunciation, basic vocabulary, and communication skills. Also, they would like to see 

interactive learning activities. 

CONCLUSION: The student tutors stressed the need for effective communication, more 

planning, and access to teaching materials. These responses have been incorporated in the 

design of the tutoring manual. 
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INTERVIEW FINDINGS FROM HISPANIC COMMUNITY PARTNERS 


Interviews with Hispanic community partners were conducted to obtain their perspective and 

recommendations to improve future tutoring programs with Ball State Students. Three Hispanic 

community partners voluntarily participated in interviews. Below is the summary of interview 

findings. See Appendix D for the transcript of these interviews. 

/) ~Por que parlicipo usted en el programa de tutoria con los esludianles de la 

universidad? 

The Hispanic community partners participated in tutoring programs to learn English 

and how to better communicate. 

2) ~Que hicieronjuntos durante las sesiones de tUloria? 

During the tutoring sessions, Hispanic community partners focused on math, basic 

language skills, computer proficiency, vocabulary, and writing sentences. One 

individual studied for the United States Citizenship Test. Learning necessary 

vocabulary needed to work with a doctor or librarian was also mentioned, stressing 

the importance of effective communication. 

3) En el pasado, ~Quefunciono bien y que no funciono bien? 

Many of the Hispanic community partners emphasized the helpfulness of the tutoring 

program. One mother expressed the need for tutors to speak English to encourage 

speech practice. The appreciation for past and present tense verb lessons was 

mentioned. Communication between the tutors and community partners to confirm 

meeting times and cancelations was an element that did not always go smoothly. This 

is important because a missed tutoring session impedes the progress of Hispanic 

community partners. 
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4) ;,Que deben saber los lulores para lrabajar efeclivamenle con hispanohablanles? 

It is important to find out the specific learning interests of each Hispanic community 

partner. Tutors should investigate these wants and needs and create a tutoring plan 

that meets the needs. An emphasis on verbs was also mentioned. 

5) 	 Esloy preparando un manual de recursos para los tulores para lrabajar 

efeclivamenle con hispanohablantes, ;,Que me recomendaria que incluyera en el 

manual? 

The Hispanic community partners recommended materials that will correspond with 

their learning goals, for example, a stronger emphasis on reading, writing, and 

speaking. They stressed encouraging tutors to have a plan by asking the Hispanic 

community partner what they want to learn. Pronunciation materials were also 

mentioned. 

CONCLUSION: The Hispanic community partners stressed the need for effective 

communication (e.g., coordination of meeting times) and individualized tutoring 

plans. These responses have been incorporated in the design of the tutoring manual. 
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RESOURCE MANUAL FOR TUTORS WORKING WITH HISPANIC FAMILIES 


BUILDING RELATIONSHIPS 

Before Your First Tutoring Session 

I. 	 Call your Hispanic community partner to confirm his/her interest in the tutoring program 
a. 	 Good morning/afternoon 
b. 	 Introduce yourself 
c. 	 Why are you calling? 

Example Phone Script: 
Buenas tardes, ;,me permite hablar con Maria? 

Me llamo xxx (decir el nombre muy lentamente) y soy estudiante de la 

universidad y (nombre de la profesora, etc.) me ha dicho que usted tiene 

interf!s en participar en tutoria. 

Mucho gusto. 

Bueno, lolla llamo para organizar nuestra primera reunion ... 

;, Usted tiene mi numero de celular? Favor de llamarme si hay algUn cambio 

de plan 0 tiene preguntas 


2. 	 When and where are you going to meet? 
a. 	 Many Hispanic community partners do not have transportation and you may need to 

meet at a public place nearby or at their homes. Please consult with your professor 
about the details. 

b. 	 Public places: Bracken Library, Starbucks, Muncie Public Library 

Examples: 
;,Cuando esta disponible para reunirnos? 

;,Podemos reunirnos el martes de la proxima semana a las 3? 

Para ellugar de reunion, ;,podemos reunirnos en XXX? 


o 	 Bueno, ;,donde esta su casa? 

3. 	 Call your Hispanic community partner to confirm your first session 
a. 	 How to recognize each other - physical characteristics 

Example: Para reconocernos, ;,me puede describir como es? Yo soy baja con el 
pelo rubio. 

b. 	 Show Interest 
Example: Pues, tengo muchas ganas de conocer a usted. Espero poder ayudar a 
usted y tambien aprender mucho de usted. Nos vemos en XXX el martes a las 3. 
Que pase un buen dia I buenas noches. 

4. 	 Prepare materials for your first session 
a. 	 Take photos of your family/home town to share with your community partner (make 

it personal!) 
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b. 	 Prepare a I ist of questions to get to know your partner 
;, De d6nde es Ud? 
;,Por cuantos anos ha estado en los Estados Unidos? ;,Que Ie gusta de la 
vida aqui? 
;,Que Ie gusta hacer en su tiempo libre? 
;,C6mo es sufamilia? 
;,Cuantos hermanos tiene? ;, Viven aqui? ;, Y sus papas? 
;,Que Ie gustaria aprender durante nuestras reuniones? ;,Quiere practica con 
su ingles, aprender a usar la computadora ... etc.? 
;, Hay algo que quiere saber de mi? 

c. 	 Exchange contact information - organize how you wi .11 help the partner document 
information 

d. 	 Create an activity to get to know each other further 

Your First Tutoring Session 

I. 	 Be on time. Be respectful. 

2. 	 Make a tutoring plan for the semester with your partner 
a. 	 Identify goals 
b. 	 List all the future meeting dates/times/place 
c. 	 Write down contact information (e.g., phone number) and the best way and time 

to communicate with each other 
3. 	 Pay close attention to the interests and needs of your community partner 

4. 	 Get to know your partner! 
a. 	 Share photos 
b. 	 Prepare a list of questions in Spanish to get to know the community partner 
c. 	 Learn about their hometown, family , life in America 

5. 	 Do an activity to assess their English proficiency 
a. 	 Ask very basic questions in English. 

Examples: 
What is your name? 
Where are you from? 
Where do you live? 
Do you have children? What are their names? 
What is your favorite food? 
What do you like to do when you have free time? 

b. 	 Listen for pronunciation errors that could cause communication problems 
(This wi II allow you to find appropriate pronunciation support materials) 

6. 	 Confirm your next meeting 
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Weekly Session Preparation 

1. 	 Call your community paI1ner to confirm the meeting. CONFIRM! 

2. 	 Be flexible: There will be misunderstandings, cancellations, no shows, etc. 

3. 	 Go prepared 
a. 	 Have a plan 
b. 	 Bring a variety of resources: worksheets, conversation practice, written exercises 
c. 	 Bring activities your partner can work on throughout the week before your next 

meeting 

4. 	 Review last week's materials 
a. 	 Think about how many times YOU need to review before you feel you have 

mastered a concept => REVIEW and REVIEW 
b. 	 What would they like to practice more? 

5. 	 Have a positive attitude 
a. 	 Encourage, motivate, be understanding 

iQue bien! iEstupendo! No se preocupe 

6. 	 Use Usted (be polite and try to use the formal register) 

7. 	 Continue to get to know your partner - ask about what they did the week before, what 
they will do this week, any family celebrations and concerns ... etc. 

8. 	 Communicate with your professor/advisor often for any needs/issues that arise during the 
sessions 

a. 	 What worked well? What didn't? How do you know? 
b. 	 What do you need to be better? 

9. 	 Ask your community partner's for her/his feedback 
a. 	 Do they like the type of activities? 
b. 	 What does he/she want to see more/less of? 

10. Engage in conversation 
a. 	 How was your week? 
b. 	 Real life activities: the doctor, children's school, etc. 
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The following documents contain examples of BASIC English teaching and practice materials 
suitable for use during tutoring sessions. The materials are categorized by themes. Examples of 
websites, the positives and negatives of each website, and a screen shot of resources that can be 
found on each website are included. 

TEACHING MATERIALS 


TEACHING MATERIALS .............................................. ... .. .. ............................................................................................................... . 22 

Pronunciation .......................... .. ....................... .. .......... .......................... ......... .............................. .. ...... .. .. .............. ...... .. ..... .. .. 23 

Basic Vocabulary ........................... .. .. ................. ...... .... .. .. ...... ....................... .... ............................ .. .. ................................... ... 24 


Alphabet........................... .................. ................. .. ...... ..... .. .. .. ........................ .. ..... ........................ ... ....... ............ ... ....... ...... 24 

Animals........... ... ........... .. .............. ..... ................................... ....................... .. ............................. .................. ....................... 25 

Clothing .......... ................ ....................... .... .... ..... .. ............................................... .......... .............. ........ ..... .. .. ....................... 27 

Colors........ ............................................. ........... .. ........ ........................... .. .................................. ............... ............................ 29 

Days o/the week........ ....................... ............. .. ...................... ...... .. ....... ........................... .. .. .............. ........... .. ... ......... .. ... 29 

Family members ........................................... .... .......... .. ........................................................................................ ... .. ...... 30 

Food and drink...................... .. ................................... .. ....................... ............ ................................................................. 31 

Months o/theyear...... .. .................... ....... ........... ............................ ............. ....................................... .......................... .. 32 

Numbers ............................................... ...... ... .. ................. .... .. .. ........ .. ..................... .. ..... ..... ........ .......... .............................. 34 

Occupations/Places in the city .. ...................................... .. .. ................................... .. ... .... ........ .. .......................... .... .. 35 

Parts o/the body.............................................................. .. ...... .. .. ........ ........................... .. ... .................... ... .. .. .. .. .... .. ....... 36 

School supplies ............................................. .. ....... ... ................................... .. ........... .. .. ..... ..................... .. ........ ..... ... ........ 37 

Telling time ................. ..... .. ................................. .. .... ................................ ............................. ............... .... .. ............... .. ...... 39 

Transportation ........................................ ..... ...................................... ... ..................................... ........ .... .. ...................... .. 39 

Weather........ .. .. ... ..... .. ....................... .................................. ......... .... .................................................... " ......... .. ... ,......... ..... 40 


Role Plays and Basic Conversation Exercises ............. ............................................ .................................................... 42 

Verbs (The Present and Past Tenses) ........ .. ..... .. ............... .. .. .. ........................ .. ............. ".. ........................ .. ....... ".. "..... 43 
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Pronunciation 

I) 26 Common English Pronunciation Problems List 
a. 	 http://ww\v.tedpO\.ver.co.uk/ ll spanish.htm l 
b. 	 POSTIVES: This website gives lists of words related to each vowel of the 

English language. 
c. 	 NEGATIVES: The website uses International Phonetic Alphabet, which can be 

difficult to understand in terms of English vowel symbols. 

/1/ 
ship sheep 

feot 

bit beat 

sit seat 

knit neat 

2) Learn by Language: English Pronunciation 
a. 	 http ://www.sp~akmelhod.com/Learnb LanguageSpani sh.html 
b. 	 POSITIVES: This website provides videos and word lists for each letter 

combination in the English language. It also provides sample paragraphs for 
reading practice. 

c. 	 NEGATIVES: You will need computer access to utilize the online videos. 

A in cat A by wm A in all E in met I in sit Jo;n hoi t T in up o in Kood 

Video Video ~ Video Video .likQ YiW \ 'ideo 

act am all again animal body a book 

after an also any begin brought about could 

3) 	 Talk English Website 
a. 	 hllp:l/www. tal kengli sh. com/l::xt ral esson IPro nu nc iation.a px 
b. 	 POSITIVES: This website provides examples of words and sentences that can be 

read aloud. It also gives instructions on how to position your mouth to produce 
certain sounds. 

c. 	 NEGATIVES: This website does not contain audio materials. 
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Border 

Baseball 

Abnormal 

"The baseball player go t hurt when he went to bat" 
"The border patrol was given the ~ attic r award" 
"The Abnormal t lSS e was being carefully examined" 

4) 	 English Leap Website 
a. 	 http://\Nww.englishleap.com/other-resources/ learn-emdi h-pronunc iation 
b. 	 POSITIVES: This website provides a list of different sounds represented by each 

alphabet in English. 
c. 	 NEGATIVES: This website does not provide any practice material. 

A 

Bet re t wo COl1$on -:m ts , ' J' re. pror.ounce d ,'; in sand. Tn.! also ~fJPb@s 'Nh~n It 
.;tPP;:irs be to-rli ~ srngle ConSo.nint ·3t the end of a word. as In fan . 

Before, s3"gf. conso.n.nt folow.d by a .... owel. 'a ' IS u!iu-allv pronOt.i"c~o 3; In at~ 

( th ~ ! (lund IS .Y ) 

8eto!"!? 'I ' and at eor 'q' aM ' , .., ' ' ,)' 1'5 uSlJa~v pronQunc~d <J5 m cal!{th S UMQ Is lIk~ 

'a~'} Ottler e J( J'j pIes are squash j nd waN 

The Alphabet 

1) 	 Lanternfish Phonics Teaching Resources 
a. 	 http ://bOl.w:lesworidesl.com/phonics.htm 
b. 	 POSITIVES: This website provides worksheets focusing on different 

combinations of letters and their sounds in order to improve pronunciation. 

Initial Sounds: Review 
Fill In the. blank with the.lette.rs in the. box 

t b pst 

~ 
ox 	 nake 

ake 

2) 	 ESL Kids Website 
a. 	 http://esl-kid'.c mlflashcards/alphabet.htm l 
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