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Introduction:

What children’s books were your favorites?  Why?  

What books held a special place on the bookshelves of your home, at your school, or in your local 

library?  Why?    

Who helped you discover those books?  Which gatekeepers shared those books with you? (Parents, 

family members like grandparents or siblings, teachers, librarians, peers, or self-discovery?) 

We are wired, some might even argue, hard-wired by the stories we are told and the stories we read.  

The messages in children’s picture books are delivered simply and illustrated beautifully.   Those early 

stories shape us and become our maxims in life. 

Caterpillars become beautiful butterflies; It’s good to rebel and have “fun that is funny”; to try something 

different like green eggs and ham; to say goodnight to the moon and everything else in your room 

before you go to sleep; to go outside and play on a snowy day; to know that your mother loves you more 

than you will ever know; that being sent to your room isn’t the worst thing because imagined wild things 

come to life beyond your bedroom door; that your beloved teddy bear lives a secret life when you sleep; 

that your teacher is always right; and that if you have a terrible, horrible no good day, you can always try 

again tomorrow to make it better. 

Why are these classic stories “treasured” and “timeless”?  Is it because the stories poignantly speak to 

everyone?  Is it because they are handed down from generation to generation?  And, are they truly 

timeless?  Or, are they considered timeless because they are the children’s books that are accepted 

by editors at publishing houses, and then purchased and shelved by bookstores and libraries, and 

finally read to us by librarians, parents, and teachers? Do these stories really speak to all students? Can 

every student identify with a character or an event in these classic and treasured tales? Are the cultural 

messages we are delivering positive, or do they reinforce the hegemony of the white, middle class? 
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These are questions that have nagged at me for years.  I have been using children’s picture books as 

supportive texts in my own English classroom teaching for twenty-four years and in the teaching of an 

exclusive course in children’s literature at the university for eight years.  And, while I bring multicultural 

titles to the table with the classics, was I really creating an opportunity for new thinking about these titles 

and about social and educational justice?  We know that salting our curriculum with a few multicultural 

books is NOT truly multicultural education, but instead what Miller (1997) refers to as a “multicultural 

moment” (p.88).  Fish (2015) reminds us that “Teachers who own literature by authors form different 

backgrounds is great but it is not enough. True multicultural activities must be ongoing and integrated 

daily in both informal and formal activities” (para.7).  I wanted to do more than have my students think 

about a book, I wanted them to rethink and react differently to the inequities and injustices in the world. 

And besides, students already know the classics, so why bring them to the table at all?  By only using the 

classics or a few multicultural texts, was I really impacting the messages my students would deliver to 

their future classrooms?  Was I revealing the truth of how a book is published, marketed, sold, shelved, 

and then told?   No.  The truth is that I too found comfort in the classics, and I wasn’t the risk taker I 

encouraged my own students to be.  

Paul Gorski’s work with Equity Literacy was critical in my redesign thinking.  Gorski is upfront in 

explaining that the only way we can eradicate the achievement gap we have in American public schools 

is by eliminating poverty.  But, since that isn’t possible, Gorski (2014) has developed a model to ensure 

that literacy is equally accessible to all students. 

Gorski (2014) defines equity literacy as the “cultivation of the skills and consciousness that enable us to 

recognize, respond to, and redress conditions that deny some students access to educational and other 

opportunities enjoyed by their peers”.  (Defining Equity Literacy, para. 1). Gorski (2014) constructed the 

Equity Literacy Framework “with an acknowledgement of both the strengths and limitations of existing 

frameworks for engaging the full diversity of youth in schools” (Defining Equity Literacy, para. 1).  

Gorski and his colleagues who write, publish, and present on Equity Literary are committed to 

combatting many of the school’s cultural competence programs that focus on culture and not equity.  

Gorski and Swalwell (2015) explain, “when it comes to education, the trouble is not a lack of multicultural 

programs or diversity initiatives in schools,” but that the initiatives in place “avoid or whitewash serious 

equity issues” (pp.34-35). 
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There is a gap between how students feel marginalized and what adults are “comfortable” implementing 

in the “name of multiculturalism” (p. 35). As the authors point out, a discussion about Civil Rights might 

turn into a “sanitized” discussion of King’s speech “I have a Dream.”  This “culture fetish,” clarifies the 

authors, doesn’t provide space to offer more critical and “serious curricular (and institutional) attention 

to issues like racism and homophobia because they present the illusion of multicultural learning” (p. 36)

Equity Literacy abilities, outlined by Gorski’s (2014) framework, require that educators are able to:

• Recognize biases and inequities including subtle biases and inequities

• Respond to biases and inequities in the immediate term

• Redress biases and inequities in the long term; and create and sustain a bias-free and equitable 

learning environment (Equity literacy abilities, para. 1-4).

The associated skills and dispositions to meet those abilities include using the course content to 

advocate for just or unjust actions, rejecting deficit views, intervening when biases occur, engaging 

students in dialogue about equity and inequity, advocating against inequity practices in the school, 

responding with cultural celebrations, teaching about topics of inequity like homophobia and poverty, 

including families in the dialogue and content, and using critical and creative thinking pedagogical 

strategies allowing students to be authentic in their responses (Gorski, 2014, para. 1-4).  

Gorski is recommending that after we first have established the ability to recognize our own bias and 

responses that we then teach our students to question, to reflect, and to engage with the community 

and then to respond with ideas for change.  

Linda Christensen (2000), celebrated English/language arts activist and author has written curricular 

programs such as Reading, Writing, and Rising Up, and Teaching for Joy and Justice.  She reminds us 

that all “reading and writing are ultimately political acts” (p. vii).  Every teacher who chooses what text 

students will read to learn the content, and what kinds of prompts students write to or speak to, has 

created an agenda—and agendas are political.  When teachers design curriculum and activities, they are 

accessing, sorting, and prioritizing what must be understood as true. 

Examples of teachers using this model include teacher Jessica Singer.  In her article with researcher, 

Ruth Shagoury (2006), they reveal how Singer is “stirring up justice” by having her students write to 

change the world.  Her year-long curriculum was focused on one central theme: social activism. (p.320). 

Singer clearly explained the year-long journey to studnets and set ground expectations for participating 

and positive encouragement.
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Her class represented a diverse ethnic and socioeconomic class of students.  Her goal was to meet 

students where they were and help them develop their understanding and inquiries.  Singer employed 

Harste’s (2003) model of inquiry.  Harste, who was one of the author’s major professors in her graduate 

program was always reminded by Harste to allow students to ask the questions about what they are 

curious about, about what they really want to know and about what makes them “itch” and then build 

the curriculum and activities around those questions (p.11).  

To learn more, students read a variety of genres and used a variety of media to support this theme. (p. 

319). In terms of her writing instruction, Singer taught traditional writing strategies like use of figurative 

language, setting, dialogue, and imagery , but she posited those within write for change papers and 

projects.  After reading, reflecting, and writing, students chose a topic of personal interest that would 

“stir up justice.”  All were local issues.  Some focused on environmental issues, some on gang violence, 

and some on labor practices.  Singer even took on her own project, modeling her own writing with 

students.  

Students used different mediums for a final gallery and presentation of their year-long work.  Because 

students want to be inspired, want to engaged, want to have agency and choice in what they read and 

write, the classroom became a rigorous and project-based “safe space” for students to discuss these 

topics and discuss them critically (p.333).  This curricular design “created a foundation and the tools 

necessary for students to step into the world of activism” (p.338).

In the remainder of this chapter, join me as I share my own year-long journey of rethinking children’s 

literature and then teach my university students to rethink what they will read and shelve with their 

future students.  At the university, we have a series of questions that must be answered in the redesign 

proposal of an established course.  So, each section below highlights a question from the proposal, 

along with my metacognitive thinking and the answers I arrived at.
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Why do you as a teacher inspire students to 
learn?

On my one-hour long commute home from work, I was mulling over that question in the design 

proposal.  As I often do, I started talking out loud into the voice recorder of my smart phone.  After a 

fifteen-minute long rambling reflection, I arrived at a summation.

“I am a teacher, an activist, a spacemaker...someone who creates space for transformation.”  

<long pause>

“I am a catalyst.”  

Those two quotes led me in the direction I needed to go to complete the redesign of my course 

in Children’s Literature.  At my university, Children’s Literature is a required course for elementary 

education teacher education students, and it is understandably a favorite course.  We all have warm and 

fond memories of picture books and our favorite beloved characters from those books.   The majority of 

our elementary education majors at Ball State University mirror the national statistics, which relate that 

76% of elementary school teachers are white women from the middle class (Teacher Trends, 2014, para. 

3).  I knew that my Ball State students would not welcome the idea that their typical and beloved classics 

would not be taught in the course.  So, I had to convince not only a committee at the university to allow 

this course, but if approved, I would have to convince my students as well.  

How do you as a teacher inspire students to 
learn?

University teacher education students want to be inspired and engaged.  So, as their professor, I am first 

and foremost, honest.  In my teaching, I tell my own stories and in doing so, I create a community where 

students can tell theirs.  As a class, we bring our background experiences into the course and then we 

blend in what we are reading, studying, learning and then we uncover, discover—reciprocally teaching 

one another.   

This level of engagement requires that I practice what I preach.  Each course session I teach uses 

Wiggins and McTighe’s (1998) backward design curriculum model which requires the instructor to ask 

“what is worthy of enduring understanding?”.  I pose that question first to myself in terms of selecting 

readings, media, and activities, and then to my students because at the end of that course period, they, 

too, should be able to answer that question based upon what was delivered.  Good teaching is all about 

design and delivery. 
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In this new course, I proposed bringing in children’s literature that inspired, first, curiosity.  I wanted to 

reveal secrets about classic or popular children’s literature.  I wanted that curiosity and telling secrets to 

then build and turn into inquiry.  Inquiry would then transform my students into consumers and critical 

researchers and readers of children’s literature. 

A discovery I have uncovered about university teacher education students is that they really do want to 

make a difference.  It’s not just lip service.   They can tell you about a children’s story that has changed 

their life, a character they have identified with, that has made them feel safe or happy or allowed them 

to escape.  They will tell you that they want to be elementary teachers because they want to tell and 

teach these stories.   But, they want to teach the stories they love and that they identify with.  Helping 

students recognize this as a good intent, but as flawed practice is critical. 

Explain how you would like to enhance an 
existing course to provide an innovative and 

unique learning experience.

Children’s literature represents one of the largest publishing markets, yet children are not always 

hearing their stories.  Children don’t know or can’t always access works that relate to their individual 

identities.  

Think about the spaces and places where literature lives.  Bookstores (which are dwindling and 

becoming larger and less independent), libraries (whose funding is being slashed all over the country), 

department stores (who stock only what sells and what sells is what is popular or “classic”), and 

classrooms (where the choices are contingent on the curriculum and the stories the individual teacher 

knows and since 76% of teachers are white and from middle class backgrounds, these stories may not 

be inclusive).  (Teacher Trends, 2014, para. 3).  

Diversity in children’s literature is critical in constructing culture and community identity.  We grow 

up and are conditioned and ultimately wired and re-wired by the stories we read, hear, and retell as 

children.  This gatekeeping that happens at home, in schools, and in communities often prevents new 

stories, different stories, rewritten stories from being consumed, read, and valued as quality literature.    

I was awarded the student nominated university-wide Excellence in Teaching award at Ball State 

University and with that award comes the opportunity to redesign or design a dream course at the 

university.  As a teacher, writer, and activist, the choice for me was clear.  Transform the “required for 

every elementary teaching major Children’s Literature course” into a course titled “Rethinking Children’s 

Literature.”  
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The course redesign was driven by my 24 years of teaching experience, research, and work.  My 

discovery has been that children are not hearing their stories: stories about children like them, about 

families like theirs, about experiences they have, about lives they actually live.  Children, teachers, 

parents, even librarians don’t always know or can’t find or don’t have access to children’s works that 

relate to these diverse identities; therefore, the opportunity to construct, reconstruct, or create a better 

community is not there.

The majority of my undergraduate students at Ball State University are white and are female and 

do come from working middle class families, many first time university attendees and from rural 

communities in the Midwest.  My goal was to open the gate to them, to get them to rethink children’s 

literature and then invite them to read and write for change (Jones, 2015, p. 34)

In my proposal, I made it clear that I wanted to read, rethink, and write with my students.  To make that 

possible, I would need to expand the reading list, reconstruct the method of teaching with assignments 

that allow for contextual, pedagogical, and culturally relevancy, and create the opportunity for reflexivity 

and reconstruction of meaning.  

I wanted my students to experience tough talk over tough text. (O’Donnell-Allen, 2011).

Together, I suggested we would research, read, and review books that addressed not just the literary 

and literacy needs of our students, but the diverse social, and cultural needs of students as well.  Topics 

would include Families (families with single mothers, two mothers, single fathers, working mothers, 

grandparents, two fathers, a parent in prison, etc…), Religious and cultural practices, Differently abled 

characters, Characters that identify as LGBTQ, Topics of Race, Poverty, and Bullying.  Together we would 

rethink children’s literature.

And, finally, together we would create a web media composition based project where we would inspire 

other students and educators to also rethink the children’s literature they use in their classrooms and 

to join us in reading for change.  This media composition would not only educate, but also become a 

platform of strategies for:

• Using children’s literature as a way to raise social consciousness

• Situating children’s literature in the social justice literature 

• Reading not only the word, but the world (Friere, 1979)
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This project would allow our learning community and our work to become live, visible, archived, and 

interactive.  In a typical semester course, it ends.  With this media platform, we could create momentum 

by passing the torch to future students in the course, making this project both organic and sustainable.

So, what happened next? 

The course redesign was approved.   The committee was supportive of my vision.  I had convinced one 

audience.  But, what about the most important audience, the students?  The redesign vision had to be 

turned into a teaching reality.  

I spent countless hours doing academic research on the role of children’s literature with these 

specialized topics, compiling, reading, and analyzing hundreds of new children’s literature titles.   A 

question I am often asked about my course is, “Can you really find children’s picture and chapter books 

that talk about those topics?”  The use of the demonstrative “those” almost always infers a tone of 

judgment.  A distancing.  As though a children’s book about being gay or about being disabled is wrong.  

My answer is always, “Yes.”  There are publishers, large and independent, actively addressing topics of 

social and educational justice, committed to publishing marginalized voices, but those books may not be 

popular sellers or known.  You may not see them in the libraries and stores where you browse and buy.  

Next, I had to build a syllabus and tasks from the ground up.  And, finally, I had to discover and access 

the best media tool to launch the end product, a format that would make our rethinking of children’s 

literature both visible and sustainable. 

I am fortunate to work at a university that has a strong technology and unified media team and who 

supports creative and immersive projects.  As is often the case in academia, I wasn’t aware of the 

amazing media work and projects happening outside of my own department.  With this redesign, I had 

to seek out those individuals and departments using different media publishing tools so I could decide if 

those tools would work for my project.  

Below is a sample of the twenty pages of notes, my thinking on paper, that I took while meeting with my 

colleagues:

In the classroom and on this media composition, I want to implement “raw” and “real.”
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I need to push my students past their childhood-constructed identity to a new one and get them to 

illustrate that construction as a media composition.

Digital Literacy is a goal of mine; I want my preservice teachers to also embrace digital literacy and 

multimodal thinking because they will have to use these tools in their own classrooms someday.

There are so many new forms of digital publishing.  Each of them is a silo.  Which silo will I choose : 

ebooks? Print on demand?  A website? A digi book?  We will be discussing the gatekeeping of publishers, 

so I want my format to be independent so we can open our own gates.

Copyright will be an issue.  Children’s books are a double whammy because there are copyrights on 

the images and the words.  And the art culture is much more litigious than word culture.  For example, 

you can quote a book, but you can’t quote images or use images.  We will have to be careful with this 

process.

I need for the format to be device agnostic, to build something that the material can be accessible and 

available anywhere and with anything so the material can be used with anywhere.  

I am an editor for an independent press, INwords Publications.  I have experience creating and editing 

anthology collections.  I should consider creating a literary magazine dedicated to children’s literature 

that embodies the vision of the course.  BSU has access to DPS Adobe Digital Publishing, which is only 

used for digital magazines.  A free app can be downloaded publically via ITunes or the Android Market.  

Eureka! A literary digital magazine it is! After edition 1, each issue could be themed to feature children’s 

picture books that address topics of culture and religion, disability, or LGBTQ. My students would create 

all the content including book trailers, book reviews and information about the authors, teaching ideas 

for the books, share their own rethinking journeys, and even write their own original works.
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The result?  Teaching students to rethink 
children's literature was a success.

Explain and give an example of some of your 
best classroom practices.

In my teaching, I never allow for passivity.  I take action immediately.  I started day one with a read aloud, 

The Three Questions by Jon J. Muth (2002).  An allegory by Leo Tolstoy put to picture book format, the 

main character poses three questions: When is the best time to do things?  Who is the most important 

one?  And, What is the right thing to do? I have students introduce themselves to each other and to me 

by answering those three questions philosophically and logistically and explaining why.   I make it clear 

that students should answer loud and proud, and that there is no judgment.  

Answers were simple and vary, but spoke volumes about that individual.  We learned far more than a 

name, a major, and a hometown.  We heard that God, Allah, their mother, their child, or they themselves 

are the most important one.  We heard that the best time to do things is right now or at the last minute 

and we heard why that student thinks and operates that way.  We heard that the right thing to do is to 

serve others or to serve our own best interests. It gave me a sense of not only how students will do their 

work for the class, but also the philosophical underpinnings they brought to the course. 

As the course progressed, we kept up the momentum from day one.  We didn’t dip our toe in and slowly 

immerse ourselves in the shallow end of the pool, but rather dove right into the deep end.  Every day 

a new text was presented, and I taught students to first ask questions, then to analyze the work, to 

critique, to make meaning, and to generate answers to their own questions.   They learned that we are 

not just a course, but a community of learners and teachers and their voice is critical to that community.  

Without their voice, we were deprived of a perspective we wouldn’t have considered.  Their voice, their 

participation, their questions matter.  

For example, we read aloud a classic text, Snowy Day by Ezra Jack Keats.  Most students know the book.  

I asked students what they know about the book before I read it aloud.  I asked them if the author is 

black or white, what they think the story is about, and why the book is considered a classic.  The answers 

were always the same: the author is black, the story is about enjoying a snowy day, and because it is 

appealing theme of playing in the snow.  After I read it aloud, I shared that in fact the book was written 

by a white Jewish man, and it is considered a classic because it was the very first children’s picture book 

depicting African American characters and published by a known publisher. We move to the author’s, 

Ezra Jack Keats, foundation website to learn more.
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Then, I placed the text on a document camera where we analyzed both the text and the images.  I teach 

them very early on that to read a children’s picture book, the reader must marry the text and imagery. 

The text only tells part of the story; them images complete the story. We read the words, and then read 

the image.  We analyzed the literary and artistic elements of characterization, setting, characterization, 

point of view, voice, tone, mood, figurative language, conflict, climax, and style.  Students first analyzed 

the text and then visited the art to see if the art sends a different interpretation to the textual analysis.  

As we moved through each page in textual and visual analysis, we discussed what is happening in 

Snowy Day and why it is happening.  I often heard statements like, “the character lives in an apartment 

building and must be poor”.  I ask how they know this and they show me the image of the building 

with many windows, and the fact that the boy is unsupervised while outside, and that the mother is 

giving the child a bath alone so she must be single and poor.  They make stereotypes that I then had to 

unpack.  Because so many of my university students come from rural areas, they don’t understand that 

just because you live in an apartment doesn’t means you are poor, that the author is from New York 

City and himself lived in an apartment building.  This is a setting that he know and his characters were 

based upon children in the neighborhood where he lived, that mothers giving children a bath alone in 

a bathroom isn’t unusual for even children who come from their definition of a “traditional family,” and 

finally that the text is set in the 60’s when people did still feel safe enough to allow their children outside 

alone to play.  

We took note of the dark scenes where the boys are throwing snowballs and notice the different shades 

of brown and white faces.  We asked what kinds of statements Keats was making by showing us this 

neighborhood bullying.  We talked too about the simple wonder of trying to hold onto that last snowball 

in the pocket as a memory of that snowy day.   For homework, they read several essays both praising 

and critiquing Keat’s quiet Civil Rights work and the African American and literary communities reactions 

to Snowy Day.  We spent two days on one small, classic children’s book.  Students quickly learn how 

complex children’s picture books are. It’s not “kiddie” lit; it’s literature.  

The course continued with this daily analysis of text, and included journals where students dialogue 

with me about aha moments, about what they are learning, and about what they still don’t understand.   

Students researched and wrote.  They went out to the spaces and places where pictures books are 

sold or borrowed and they examined and reported on the titles and the content.  They completed a 

thematic analysis and close readings of a group of texts that fell under a single topic related to social 

or educational justice such as disability, racism, poverty, religion, or LGBTQ.  They completed an author 

analysis over one of their authors from their close reading, and then finally they created book trailers, 

book reviews, and create teacher tasks that could be used to teach their collection of books.  
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I gave students choices of the picture books they work with for major assignments as long as they are 

books that ask us to rethink social or educational justice.   My goal in the course was to nurture their 

gifts and their weaknesses.  Because if they failed, I failed.  Their future elementary age classroom 

students would be failed if I couldn’t get my university students to understand how important stories 

are in shaping a cultural and classroom narrative.  It was and is my responsibility to model what I 

wanted them to do with their future students so they knew that this is more than just a class, it was an 

opportunity to rethink the stories we choose to read and teach our students in the classroom.  I believe 

in the much larger context and role children’s literature can play not only in their teaching lives, but in 

the actual lived lives of people and their actions in society.   

I taught five total sections of the course between the Spring and Fall semesters of 2014.  I was very 

honest with students about the new syllabus and curriculum.  

We began the course by exploring and answering those questions in the introduction among others 

about own literary memoirs, physically going out to those spaces and places where children’s books 

reside and questioning what titles were on those shelves, participating in cultural exchanges, swapping 

children’s stories with someone “different” from us, sharing our own culturally relevant stories that we 

read and re-read as children, and analyzed and discussed over fifty titles of fiction and nonfiction picture 

and chapter books that talked about race, religion, violence, disability, different families, and gender 

issues.  

And then, we talked about how we could teach these books in a classroom and reach ALL of our 

students.  We ended the semester by designing material for the digital literary magazine that reflected 

we could both feature and create text for our students to identify with, but also encourage other 

teachers and students to be inclusive of students whose lives are uniquely different from theirs.  

Was there some resistance?  Yes, of course.  But I knew that, and I welcomed it.  All dialogue is good.  I 

like to challenge, and I like to be challenged.  It makes my students and me better teachers.  

In the words of an at first resistant student in the course, “It’s not about me.  It’s not about my personal 

values, but about the social values of my students who live and study in this world and the responsibility 

I have as a teacher to my students.” 
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And then what happened? Our rethinking, our 
learning was published!

During the course, I was fortunate to partner with George and Frances Ball Distinguished Professor of 

Multimedia, Jennifer Palilonis at the university.  Ball State is an Adobe case study school, which means 

we have access to the same sophisticated software packages used to publish your favorite Conde Nast 

publications such as The New Yorker, Vogue, and Architectural Digest.   

Students on Jennifer’s media team partnered with my education students to build a digital magazine 

that will now be published once a year through a free app, Rethinking Children’s Literature.  Each edition 

includes text, video, and imagery.  It reads left to right and up and down.  For example, in the second 

edition, hear from celebrated children’s book writer and featured Ted speaker, Jarrett J. Krosoczka, view 

featured book trailers from a variety of authors including Leslea Newman, Patricia Polacco’s, and Queen 

Rania Al Abdullah of Jordan, check out teacher resources and ideas, and read rewritten and original 

stories such as Goodnight Hospital Room, a piece that parodies Brown and Hurd’s classic book and 

is meant to provide comfort to children who are in need of chronic care, Syd the Fella about a prince 

looking for his partner, and The Shot Heard Around the Town: The Story About How One Boy Can 

Change the World, an original tale that advocates for nonviolence in our communities.  (Jones, 2015, p. 

35)
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Read the Magazine!

My students and I hope you will now join us in this journey of opening the gates to rethink and rewrite 

children’s literature.

Check out our webpage and information about future submissions at:

www.rethinkingkidlit.com

Download the free app, BSU NOW, to your tablet or phone through the App Store or the Android 

Market.  

And, join the conversation!

Twitter: https://twitter.com/rethinkkidlit 

Or Facebook: https://www.facebook.com/rethinkingkidlit  
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Take Away Ideas for How You Can Rethink and 
Redesign Your Course and Content with Your 

Students to Allow for Diversity

• STOP telling students to go out and make a difference. STOP telling students your stories of how you 

made a difference. START making a difference together. 

• Encourage students to choose topics of social or educational in justice in any course content They 

want to be engaged and immersed in contemporary topics and projects.

• The world lives online now.  We have to teach students to read and share their learning using media 

tools and digital platforms.

• Challenge students to rethink their own beliefs about your course or ideas within your content.  

• Believe in the power of student’s stories; make room for their stories in your course.

• Teach your students to read the world, not just the words.

• Model being a dreamer, a designer, and a deliverer of content.
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