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CHAPTER I 

INTRODUCTION 

BACKGROUND OF THE PROBLEM 

It is a well-kno"l'm fact that the United States pop-

ulace is b~co~tn€ increasin~ly urban. In the year 1900. 

one-third of the population lived in metroDolitan ar8as. 

By 2000, three-fourths of the oopulation will be ctty

dwellers. 1 This influx of residents has created some uni-

que problems in most aspects of city life not the least of 

which is urban education. 

The problems of urban educ3tion have prompted edu-

cators to focus more a~tention on the students and teachers 

of inner-city schools. Although there has been an effort 

to solve the problems of the inner-city school, Getzels 

contenis that t~e solutions posed for these problems have 

tended to be "hit or miss" '!ithout at-sempting to change any 

educational tradltions. 2 

1J.W. Getzels. "Education for the Inner City: A Prac
tical Proposal by an Impractical Theorist," The School Re
view, Vol. 75. Autumn, 1967. p. 285. 

2Ibid •• p. 286. 
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The prime concern of teachers should be the child-
• 

ren in their classrooms. Thus, it is obvious that the 

first 13tep in solving the problems: of the in1'ler-ci ty school 

is rel~lted to meeting the needs of the inner-city child. 

In ordl~r to meet his needs, the teacher must have a good 

unders1:~a.nding of the lnner-cl ty child. Studies conducted 

by Deutsch(1964), Landes(1965). and Madsen(1965) show that 

underprivileged children are not prepared to cope with the 

intelll!ctual and social demands of school. What they learn 

in school comes in conflict with that they learn at home 

creatil~ personality problems and inadequate intellectual 

performance. 1 

We know that children from underprivileged envir
onments tend to come to school with qualitatively 
different preparation for the demands of both the 
learning process Rnd the behavioral requirements 
of the classroom ••• The culture of their environ
ment is a different one from the culture that has 
molded the school and its educational techniques 
and theories ••• We know that it is difficult for 
all peoples to span cultural discontinuities, and 
yet we make little if any effort to prepare ad
ministrative personnel or teachers and gu1dance 
staff to assist the child in h1s transition from 
one cultural context to another. 2 

Despite affirmations such as the above and other 

lMEmuel Ramirez III. Potential Contributions by the 
Behavioral Sciences to Effective Preparation Prognuas for 
Teachers of Mexican-American Children, Las Cruces, New 
Mexico,. New Mexico State University, February. 1969. p. 1. 

2M• P• Deutsch, "The D1sadvantaged Child and the Learn
ing Pr()cess," Frank Rt'ssman, Jerome,Cohen, and Arthur 
Pearl, editors, The Mental Health of the Poor, New York, 
Free Press of Glencoe, 1964, quoted in Manuel Ramirez III, 
Potenttal Contributions b;r the Behavioral SCiences to Ef
fectiVE! Preparation Programs for Teachers of MeXican-Ameri
can Ch1ldren, Las Cruces, Ne1<T Mexico. New Mexico State 
University, February, 1969. p. 2. 



research into the needs of the inner-city child, the pre-

paration and placement of personnel in the inner-city 

schools continues to be inadequate. 1 Smith cites as im

perative "the need for drastIc changes in the training of 

teachers" and contends that "teacher training for urban 

schools has been and is irrelevant."2 Teachers are sent 
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into the inner city "with no knowledge of the nature of 

the children, no knowledge of the neighborhood and the 

community residents. and no appreciation for the culture 

of these communities.") It is apparent to Smith that "the 

proper study for inner-city teachers is in the inner City.,,4-

Although teacher-training institutions have not ig-

nored the need for better-prepared teachers for the inner

city school, the demand for such personnel has not begun 

to be met. A survey conducted in 17 border and southern 

states and the District of Columbia by the Southern Edu-

cation Report demonstrates a lack of responsiveness to the 

probleD1 by many schools. 

lGetzels, 12£. Cit., p. 287. 

2Donald Smith. "Imperative Issues in Urban Educlition,1I 
I;acher Education Issues and Innovations, Twenty-First Year
book for the American Association of Colleges for Teacher 
Education, washington. D.C., The American Association of 
Colleges for Teacher Education, 1968, p. 53. 

JIb!1. 

4Ibls!.. 
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By their own adm1ssion(to a survey conducted by 
:5ER}, the colleges and universities of the South 
have not been doing very much to prepare future 
school teachers for work with culturally disad
vantaged children. Less than one institution in 
six has made any substantive changes in the past 
five years to improve the preparqtion of its new 
teachers for this purpose, and only two 1n every 
five report any intention to do so.l 
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Yet most of these same schools agree that teacher-education 

instit~utions have a spec ial responsi bili ty to help improve 

education of the disadvantaged. 2 

There are colleges and universities which do meet 

this responsibility in all parts of the country. Project 

Aware affirmed that 122 institutions incorporate a "pre

paration for teaching the disadvantaged into their schools.") 

STATEMENT OF THE PROBLEM 

The purpose of this study is:first. to list the pro-

posals set forth by various educators for improving the 

training of teachers for the inner city; second, to com-

pare selected full-time graduate programs for training tea

chers for the inner-city elementary school to determine the 

factors held in common by them: and third, to compqre these 

1JOhn Egerton, "Survey: A Lack of Preparation in the 
Colleges," Southern Education Report, Vol. 2. April, 1967. 
p. ). 

2n1id • 

)DorothY McGeoch, "Some Sug~estions for Program Plan
ning." Report/Two. The NDEA National Institute for Advan
ced Study in Teaching Disadvantaged Youth. WaShington. D.C., 
The American Association of Colleges for Teacher Education, 
1968, p. 17. 



common factors with the program proposals made by the edu

cators to determine if there is any correspondence between 

the two sets of components. 

PROCEDURES 

5 

In the process of making this study the first step 

was to write to the American Association of Colleges for 

Teacher Education and the Educational Resources Information 

Centerts Clearinghouse on Teacher Education for preliminary 

infornlation. The response from the latter source suggested 

using the various ERIC publications that are available at 

some libraries, universities, and state departments of edu

cation. 

The Curriculum Innovation Center of the Commonwealth 

of Massachusetts Department of Education provided the nec

essary ERIC publications and a microfiche reader for gath

ering data on teacher education for the inner City. The in

formation obtained from these sources proved to be most 

helpful. 

Further information was gathered from periodicals 

and books found in the Ball Stste University library. The 

graduate programs compared in this study were briefly des

cribed in articles and books as well as in college catalogs. 

After compiling the data and comparing the programs, 

it was necessary to draw up a list of the factors held in 
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common by the programs. A comparison was then made between 

these common factors and the proposals outlined by certain 

educators for programs to train teachers for inner-city 

elementary schools. The study concludes with a look at the 

implieations of the find1ngs and suggest10ns for further re

search into this topic. 

SCOPE AND LIMITATIONS 

This study deals only with full-time graduate pro

grams. Although many schools offer summer institutes and 

part-time in-service training for inner-city elementary 

school teachers, this study is concerned with those pro

grams which operate on a full-time basis and lead to the 

master's degree. 

The programs under study have been further l1m1ted 

to elementary educat10n in the inner City. In specifying 

the inner-city element9ry school, schools in other disad

vanta~ed areas as well as secondary schools are eliminated. 

The number of schools offering some type of program 

for teaching the disadvantaged and an inaccessib1lity of 

current college catalogs necessitated the selection of six 

specific gradUate programs for use in this study. The pro

grams selected for the study were those presented in the 

most detailed manner in the various references. 

The lite~ature reviewed for this study was limited 

to that which dealt with the specific problem. There was 

no attempt to read extensively about the inner city, the 



disadvantaged, or general teacher training. References 

used in the formulation of the background of the problem 

generally encompassed teacher education in addition to the 

other information. 

ORGANIZATION OF THE STUDY 

This study has been organized into five chapters. 
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The first one serves as an introduction with background in

formation on the problem, the statement of the problem, the 

procedures followed in the study, the scope and limitations 

of the study, and an explanation of the organization of the 

study. 

Chapter II reviews some literature that is pertinent 

to the problem. Organizat1ons formed espec1ally to study 

education for the d1sadvantaged are descr1bed. The pro

grams proposed by selected educators for 1nner-city teach

ers are then presented. 

In the third chapter the six selected programs are 

descr1bed. Each program is dealt with indiv1dually here. 

The find1ngs of the study are revealed in Chapter IV. 

Included here is an enumerat10n of the factors held in com

mon by the programs as well as a compar1son between these 

factors and the proposals made by certain educators for 

teacher-training programs for the inner city. 

The final chapter summarizes the study and offers 

suggestions for further research. Chapter V is followed 

by the bibliography and an appendix. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

ORGANIZATIONS STUDYING EDUCATION 

FOR THE DISADVANTAGED 

One of the most outstanding study groups striving 

"to improve programs for personnel who are engaged in or 

planning to engage in the teaching of the disadvantaged,,1 

is th4~ NDEA National Institute for Advanced Study in Teach

ing Disadvantaged Youth. This project is "supported by the 

U.s. Office of Education under Title XI of the National De-

fense Education Act and was initiated in June 1966 under a 

contract between the USOE and Ball State University. Muncie. 

Indiana. 112 

The Institute, operating under a subcontract between 

Ball State University and the American Association of Col-

leges for Teacher Education, "was formed as a partial res-

ponse to the growing need to deal in an organized way with 

1eeThe National NDEA Institute for Advanced Study in 
Teaching Disadvantaged Youth." Chan~ing Dimensions in Tea
cher F~ucat1on, Twentieth Yearbook or the Amer1can Assoc-
1atiorl of Colleges for Teacher Education, Wash1ngton. D.C •• 
The AlIlerican Association of Colleges for Teacher Education, 
1967. p. 133. 

2Ibid ., p. 19'7. 
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the problems and issues created by the rapidly increasing 

demand.s for teachers of the disadvant9.3ed t;lnd for personnel 

to train such teachers."l The National Steering Committee's 

job 

is to identify and clarify basic issues in teacher 
education for the disadvantaged, to determine the 
implications of the many kinds of federal programs 
which are being conducted, to assist 1n the im
provement of teacher education for the disadvan
taged generally, to analyze and synthesize the 
data which are available, and to identify and seek 
to implement those strategies wh1ch may lead to 
better teacher education for the future. 2 

Another agency that is working to improve the edu-

cation of the disadvantaged is the U.S. Office of Educ-

ation's Office of Disadvantaged and Handicapped. Program 

activities sponsored by this office include research, 

training, instruction, supplementary educational activit-

ies, technical services, construction. resources, and 

equiPment.) 

Under the category of personnel training is found 

the National Teacher Corps. Experienced teachers and qual

ified college graduates are eligible to partiCipate in this 

program featuring pre-service and in-service training at 

selected colleges and universities, teaching or service 

activities in a local school district, and community service 

1~., p. 197. 
2 I:E!9:.., p. 133. 

)Office of EdUcation Programs for the D1sadvantaged, 
OfficE~ of Education, Department of Health, Education, and 
Welfare, U.S. Government Printing Office, Washington, D.C., 
1966, p. 5. 



projects. 

The office also offe~s grants for short-term or 

regular session institutes for teachers of d1sadvantaged 

youth. In add1t10n, exper1enced and prospective teachers 

of the disadvantaged may receive graduate fellowships for 

further study through this office. 

PROPOSALS FOR IMPROVING THE TRAINING OF 

TEACHERS FOR THE INNER CITY 

Focused Preparation of School Personnel 

While some educators contend that what is good 

10 

training for an urban teacher is also good for suburban and 

rural teachers and th~t the professional person can adapt 

to all settings, other educ'~tors regard the belief that a 

good teacher is equally effective in all settings as not 

valid. Many agree w1th Levenson's basic premise that 

"effective preparation for teaching the disadvantaged re

qu1res special tra1ning.«1 

Goldberg l1sts three facts that must be recognized 

by educators before revisions in teacher education will be-

gin. First, the schools in disadvantaged areas possess 

unique problems differing from those of more affluent parts 

of the city. the suburbs, and rural areas. Second, while 

disadvantaged children vary in apt1tude, as a group they 

1Wil11am B. Levenson, The Sp1ral Pendulum, Ch1cago, 
Rand l1cNally & Company. 1968, p. 73. 
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"presl~nt learning and beha.vioral problems wh1ch distinguish 

them from the1r more socially and economically favored age

mates."l Third, those who teach the disadvantaged require 

specific knowledges and skills suited to the learning needs 

of disadvantaged pupils. 

Getzels sees the need for special preparation for 

all urban school personnel including teachers, counselors, 

psychc:>logists, and administrators. He be11eves that there 

are advantages in focusing attention on the unique problems 

of education in inner-city schools and in treating urban 

education as a professional specialty. These advanta':es 

inclu<ie the attraction of highly motivated personnel inter-

ested in teaching in a particular locality, the contribution 

of personnel prepared to work in the inner City, and the 

provi:sion of profeSSional esprits for inner-city school 

personnel in place of an attitude of teaching in the inner

city school as a last resort. 2 

Co-o~iinated Preparation of School Personnel 

Another of Getzel's proposals would allow for the 

trainlng in common of tea.chers, counselors, psychologists, 

and aciministrators. Chicago' s cross-role seminar and 

1 Miriam L. Goldberg, "Teachers for Disadvantaged Child-
ren," August Kerber and Barba.ra Bommar1to, editors, The 
Schools and the Urban CriSis, New York, Holt, Rlnehart,and 
Winston, 1965, p. 237. 

2Getzels, loco Cit., p. 289. 
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training practicum is an example of co-ordinated prepar

ation. The courses involve a joint examination of the 

problems of inner-city life from personal and professional 

pOints of view. 

Placement of Cadres of Teache!,s Jp. l~-City Schools 

Getzels also proposes that cadres of specially trained 

personnel be formed and placed in the inner-city schools. 

This means of placing personnel affords mutual support in 

the face of difficulties. Furthermore, a g;roup of specially 

trained personnel will have a ~reater effect on a school 

than will an individual. 

Demonstration and Induction Schools 

Another proposal set forth by Getzels is the form

ation of demonstration and induction SChools in the inner 

city. These schools would make available to school dis

tricts new curricular materials and methods relevant to 

that district. They would serve as the locus of obser

vation and internship for prospective teachers, counselors, 

psychologists, and administrators and as a half-way house 

between the university and the first job. The schools 

would be a means of communication with the school district 

and from the schools in the district to the training and 

research centers. These schools could lead to a more uni

fied and integrated school community and to co-operation 

among schools, cities, and universities. 
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Although the use of demonstration schools can be 

of benefit to both the university and the school system. 

demonstration programs often fail because "the large school 

system lacks the know-how and does not have the financial 

ability to move the successful program from one school to 

all the schools •• ,1 Demonstration schools will be of value 

only if the programs developed in them Can be expanded to 

other sChools. 

Special Courses 

Included in Schueler's proposals for making teacher 

education for the inner city more meaningful is curricular 

p1ann:Lng. Curricul9.r planners should visit urban schools 

to sel~ the children and their teachers and to find out what 

the teachers Mconceive of as their mission, their problems. 

their successes, 9.nd their frustrations. ,,2 Curricular plan-

ners ean then evaluate the appropriatemess of the teachers' 

train~lng • 

Since examples, illustrations, and principles of 

proper school practice used by textbooks and professors 

have proven to be irrelevant to teaching in the inner city. 

1Daniel Schreiber, "'rhe Role of Universities in Sup
plying Help to Metropolitan School Systems," Herbert C. 
Rudman and Richard L. Featherstone, editors, Urban Schooling, 
New York. Harcourt, Brace & World, Inc •• 1968, p. 41. 

2fIerbert Schueler, "Making Teacher Education Meaningful 
in Urban Settings," Stanley Elam, editor, Improving Te9.cher 
Education in the United States, Bloo$ington, Indiana, Phi 
Delta Kappa, 1967, p. 86. 
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educators will need the help of psychologists, sociologists, 

social psychologists, and cultural anthropologists in plan

ning curriculum. It is imperative that the teachers under

stand the customs, value systems, and modes of behavior of 

their students. 

Levenson cites four facets of professional prepar

ation and the need to find the best methods for achieving 

them. The four facets are broad, general educ~tion; know

ledge of the subject matter; understanding of the inner

city c:~ild and his environment; and the acquisition of ef

fective communication skills. 

A teacher must have a knowledge of all cultures in 

order to enrich the culture of his students. Teachers Can 

relate to students liithout limiting themselves to that one 

culture. 

Knowledge of the subject matter must be broader than 

it has been in the past. It needs to be diagnostic as well 

as remedial. 

Additional courses in psychology, sociology, and 

anthropology will not necessarily help the teacher gain a 

better understanding of the inner city and its inhabitants. 

It would be better for the teacher to study social change 

and stratification, power structure, race relations, juven

ile d '3linquency. relief agencies, and economic forces. 

Special methods based on psychological insight may 

aid i:n acquiring effective communication skills. The 
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acquisition of these skills by the students is also related 

to the personality of the teacher. 

Klopf and Bowman feel that the course sequence should 

emphas1ze the diagnostic approach. 1 This lnvolves the analy

sls of each student's behavior and learning needs and the 

possible causes of such behavior. Basic courses in edu

cation should be supplemented with academic preparation in 

social, economic, and cultural approaches to the society 

and th·e communlty. The focus would be on the clty, its in

habitants, its instltutions, and the famlly. Field trips 

to soclal lnstitutions, such as children's homes, and to 

varied cultural, industrial, and business activities of 

the city would augment the class sessions. 

Some broad areas of study suggested by Haberman are 

the nature of the subject matter, the nature of children 

and youth, the nature of the educational setting, the nat-

ure of the process of learning, the nature of the self, and 

the nature of teaching. These areas were derived -from ob-

serving the performance of successful teachers in urban 

schools. n2 Related field experiences suggested by Haberman 

lGordon J. Klopf and Garda W. Bowman, "Preparation of 
School Personnel to Work in An Urban Setting," Marilyn 
Gittell, editor, Educating An Urban Population, Beverly 
Hills, California, Sage Publications, Inc., 1967, p. 291. 

2Martin Haberman, "The ProfeSSional Sequence for Pre
pari08; Urban Teachers," Michael D. Usdan and Frederick Ber
tolaet, editors, Teachers for the Disadvantaged, Chicago, 
Follett Publishing Company, 1966. p. 82. 
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are thE' follow1ng: tutor1ng. 1nd1 v1dual gu1dance. school 

a1de. ,~ork 1n a community agency, direct observation in 

schools. 1nd.irect observation via films. student teaching, 

and internship. 

Bernstein outlines five education courses for pre-

serv1ce candidates. The first course is an 1ntroductory 

course that shows that behavior is caused and is not ac-

cidental. Educational history and philosophy is debated 

in this course. The second course is designed to show that 

behavior 1s p~tterned and organized. Some of the th1ngs 

treated. in this course are experimental psychology, tests 

and measurements, statistics, learning disabilities, and 

developmental patterns in the child. The third course 

"shows that culture is measurable. and that we can quantify 

much of the qual1tat1ve."1 Students conduct surveys and 

study Negro unrest, social change. and educational sociology. 

The fourth course demonstrates that the curriculum is both 

manipulated and manipulable due to political forces, social 

change, and educational shifts. The fifth course shows how 

te.aching is methodologically organized and how teaching 

outcomes can be planned through lesson planning. classroom 

management. team teaching. and professional specialization. 

1Abraham Bernstein. The Education of Urban Populations. 
New York, Random House, 1967. p. 212. 
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Student Teaching is ~ Inner City 

Havighurst states it simply. "Eventually the pros-

pective teacher does practice teaching in an inner-city 

SChool."l Student teaching or internships in the inner 

city is proposed by nearly all educators concerned about 

education in the inner city. 

Schueler states his opinion in these words. 

One's practice in teaching, to be effective, must 
be relevant to what he will meet as a professional. 
If teaching in an urban public school is his pro
fessional goal, then a significant proportion of 
his laborat~ry ob~ervation and practice should be 
in such a school. 

Klopf and Bowman state that the development of com

petent teachers depends on intensive student-teaching ex

periences in several urban school situations. Staff mem-

bers who can serve as counselors and advisors and who know 

urban schools well serve as student teachers' supervisors. 

Teacher education, as currently constituted in most 
colleges of education, provides few experiences 
that adequately prepare a person to meet the pres
sures of the job in slum areas.) 

Continued Study and Consultation 

Klopf and Bowman cite the need for a continuous re-

lationshlp for several years between the teaching instit

ution and the teacher. The institution "should have the 

1 
Richard J. Havighurst, Education in Metropolitan Areas, 

Boston., Allyn and Bacon. Inc., 1966. p. 206. 
2 Schueler, 12£. £!l.t p. 87. 

)Schreiber, ~. clt., p. 44. 



teacher return for seminars, institutes, and some formal 

course work during a period of two to four years after 

completion of the basic program."1 

However well prepared a teacher may be. his first 
years of service as a full-time teacher are prob
ably the most critical years in his professional 
career. To make these years most fruitful re
quires the cooperation of school and college, for 
each has a distinctive contribution to make to in
service teacher education, especially for new tea
chers. 2 

One of the requirements listed by Southworth for 

revolutionizing teacher education 1s "retraining for tea-

chers through graduate in-service opportunities with the 

total profess10nal support.") 

It should be noted at this point that the pre-

ceding has been only a part1al review of the literature 
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that might be related to this study. The review has been 

limited to those sources which specific~lly dealt with ur-

ban education and teacher train1ng, but it did not encom-

pass all that has been written on either subject. 

Although the proposals listed in this chapter can 

apply to any level of teacher education, the next chapter 

deals only with graduate programs of teacher train1ng for 

the inner-city element3ry school. 

1 Klopf and Bowman, loc. cIt •• p. 291. --
2Harry N. RIvlin, "New Ways of Preparing Teachers for 

Urban S,:}hools." Michael D. Usdan and Frederick Bertolaet, 
editors, Teachers for the DisadVantaged, Chicago. Follett 
Publishing Company, 1966, p. 72. 

)Horton C. Southworth, "Needed: A Revolution in TeaCh
er EducatIon." Pennsylvania School Journal, Vol. 117. Sep
tember. 1968. p. 6. 



CHAPTER III 

PRESENTATION OF SELECTED PROGRAMS 

Morgan State College 

Morgan state College. Ba.1 timore. Mary1.and, offers 

special graduate progr~ms. leading to the Masters of Sc1ence 

degree, for the preparat10n of elementary and secondary 

school teachers in urban schools. The fo1101l!ing courses are , 

requir'9d of all students: Field Experience. Seminar. Psy

chological Foundations of Behav10r. and Sociology of Depr~y'

ation. Students are requ1red to take six additional courses 
1 

from the regular progra.m. F1eld Experience, conducted pr1-

mar1ly outside the classroom. attempts to deepen the under-

standing of urban educat10n and test knowledge in profes-

si ona1 exper1ences •. 

Brookl~ qo1lege of 1h! C1tZ University 2f ~ I2rk 

The Brooklyn College progra.m 1s entitled "prepar

at10n of College Graduates to Teach in Elementary Schools 

in Urban Disadvantage. Areas." This progra~ is d1vided 

into four phases and is des1gned for mature, college-

ed.ucated men and women "who now i>f1sh q career in teaching 

lMorgan State College Bullet1n, Vol. 35. April. 1969. 
p. 36: 



and are particularly interested in working with the dis

advant8.ged. ,,1 

The program begins in the summer when students as-

sume positions of responsibility with social and service 

agenciE~s in the community. "A minimum of 75 hours of 

field service is required with a collateral seminar meet-
2 ing three evenings a week." 

Pre-intern activities in the fall are comprised of 

twCl seminars and a workshop. Learning theory, resea.rch, 

20 

teaching method, and human relations in the school and com-

munity are covered in these courses. 

In the spring the paid internship is accompanied 

by continued seminars on learning and a workshop in human 

relations. 

The final phase of the program is regular teach
ing with continued graduate work leading to the 
master's degree. Continuing supervision is pro
vided by a supervisory team made up of represent
atives of the college, the public schools, and 
community agencies. Evaluation is continuous and 
program adjustments continue to be made.3 

l"The Distinguished Achievement Awards,1t Changing Dim
ensions in Teacher Education, Twentieth Yearbook for the 
American AssOCiation of Colle;ses for Teacher Education, 
Washington, D.C., The American AssoCiation of Colleges for 
Teacher Educa.tion, 1967, p. 5. 

2Ibid • 

3I bid. 
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Wester~ Michigan Univers~ 

Western Michigan's program is known as a "Master's 

Degree Program for the Teaching of Culturally and Educat

ionally Deprived Children and Youth." The purposes of the 

program are 

to develop teachers' empathy with the lives, the 
customs, and the difficulties of the disadvantaged 
children they intend to teach and to improve col
lege professors' qualifications for preparing 
teachers of the disadvantaged. 1 

The features of the program are 

1. preservice teachers' direct involvement with 
the disadvantaged 

2. informal seminars with consultant specialists 
J. eight weeks of supervised teaching and camp 

counseling experience with migrant or inner
city children 

4. faculty fellowships to acquaint them 1'1i th and. 
prepare them to deal with the problems of the 
poor 

5. sensitivity training to help both teachers 
and stUdents accept and deal with the new ed
ucational challenges 

6. evaluation which indicates encouraging chan
ges in attitudes and in pre~aredness for work
ing with deprived children. 

Thus far the results of the program have been close 

to its goals. The stUdents and faculty have developed a 

strong emotional commitment to the education of the disad-

vantaged. Moreover, they are more aware of the social 

l"The Distinguished Achievement Awards," Teacher Edu
cation Issues and Innovations, Twenty-First Ye~rbook for 
The American Association of Colleges for Teacher Education, 
WashinE;ton, D.C., The American Association of Colleges for 
Teacher Education, 1968, p. 5. 

2Ibid • 
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forcef3 which create P'OW~. of the pSYCf'lological problems 

of the poor, and of the school's role in helping the poor 

attain a better place in society. 

Temple University 

Temple Oniversity offers a graduate intern teaahing 

progra,m leading to a Master of Education degree. The first 

year the intern supervised in his teaching position and 

attends a weekly seminar. He continues to teach and take 

courses the second year and is recommended for the Master's 

degree when he "has earned the required humber of hours of 

graduate credit, demonstrated satisfactory performance as a 

classroom teacher •••• and pq,ssed a comprehensive examination. ltl 

Hunter College 

Hunter College is one of many colleges and univer

sities participating in the Teacher Corps. The program of 

combinf!d study, observation, laboratory experience, prac-

tice teaching, and regular full-time teaching requires two 

years of work. 2 Upon completion of the progra~, the part-

lcipants are certified to teach, are placed in teaching 

positions, and haye earned a master's degree. One feature 

of the program is the use of a central Harlem school build

ing instead of campus build ings for summ(~r instruction. 

1Bulletin of Temple University, Vol. 51. April )0, 1969. 
p. 195. 

2Milton J. Gold, "Programs for the Disadvantaged at 
Hunter College," Phi Delta Kappan. Vol. 48, March. 1967. 
p. 365. 



Fordha! University 

The Fordham University program is available at all 

le"vels to liberal arts graduates and to seni ors at co-

operating liberal arts colleges. Advanced graduate pro-

grams in urban education leading to higher degrees or 

professional diplomas are open to qualified experienced 

teachers. 

The underlying assumptions of this program are as 

follows: 

1. Only adequately prepared teachers are equal 
to the job of providing quality education 
for all urban children ••• 

2. The proper use of paraprofessionals can im
prove the effectiveness of urban teachers and 
on-the-job service in a paraprofessional cap
acity can be important in the preparation of 
teachers. 

],. Urban schools need teachers who understand the 
problems and the aspirations of urban children 
and have confidence in their ability to teach 
them. 

4. Urban teachers must understand the social 
pressures affecting their children as well as 
the psychological factors customarily studied 
and must be able to work effectively with par
ents and with mem~ers of the community. 

5. Because the urban population is so varied eth
nically, socially, and intellectually. pros
pective teachers should become familiar with 
the wide array of educational programs in the 
metropolitan area, but the apprenticeship 
should be served in the inner city schools in 
order to destroy stereotypes of slum children 
and slum schools and to develop skill and self
confidence as a teacher there. 

6. How children learn and how we teach them are 
so closely interrelated that these two phases 
should be taught together rather than in sep
arate courses. 

('. On-the-job training is so important that the 
school classroom should be the central place 
for teacher education. 
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8. The newly appointed teacher needs continued 
support and guidance from the university as 
an integral part of the teacher educstion pro
gram. 1 

The following are the characteristic features of 

this outstanding program. 

1.. Active participation of com'''lunity members and 
school facilities in teacher education 

£~. On-the-j ob training wi th uni vers i ty supervision 
;.. Quick preparation for service as an apprentice 

teacher and then a beginnin3 teacher, post
poning advanced study of educ'ltional problems 
and practices until the teacher's experience 
can give meaning to the courses 

4. Application of basic principles of le8rning to 
teacher education 

5. stress on connection between theory and prac
tice and the relationship among various phases 
of educqtion 

6. Recognition of learning as a social and indiv
idual process 

7. Teacher education as a co-operative underta~{ing 
by the com~unity, the schools, and the univer
sity 

8. Bridging of the gap between pre-service programs 
and the teacher's initial experiences by a con
tinuation of teacher education into the first 
years on the job 

9. Consideration of prospective teachers as members 
of the faculty and as aids to improving the ef
fectiveness of urban schools 

10. Co-operative pre-service and on-the-job teacher 
educA.tion activities that lead to professional 
growth in both school and university personnel 

11. Utilization of university resources in many dis
ciplines 

12. Recognition of the contribution made by the co
operating teacher t~ the apprentice teacher's 
professio~~l growth. 
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1Harry N. Rivlin, The Urban Education Programs at Ford
ham University's School of Education, Bronx, New York, 
Fordham University School of Education, November, 1968. 

2lJ2.id. 



Phase I of Fordham's program, Children and Youths 

in Urban Schools, deals with the physical, psychological, 

and social factors affecting the development of urban 

children and youth. students enrolled in the program 

serve as school aides and as assistants in social case 

work a5encies. This phase of the pro~ram features guest 

lecturers and panels as Nell as flexible and functional 

time units. 
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In Phase II the students serve as apprentice teach

ers and engage in related course work. The apprentices are 

paid as assistant teachers and work four hours a day, five 

days a week for one year. The course that corresponds to 

this p:~ase, Learning and Teaching, is taught by a teaching 

team composed of a psychologist and curriculum specialists. 

Educational psychology and methods of teaching are studied 

as interrelated areas. This teaching team also works with 

the apprentice teachers in the inner-city classroom. The 

apprentice teachers' work is video-taped for later viewing 

and. evaluation. 

The students who are in Phase III of the program 

are qualified as begl~nlng teachers. They are assigned to 

classrooms that they can handle as beginners. The univer

sity instructors continue to work with the beginning tea

chers through the year on classroom problems and, in co

operation with the school personnel, offer appropriate 

counsel and support. 



CHAPTER IV 

FINDINGS 

GOMMON FAC'rORS OF THE SELEC'rED PROGRAMS 

The first factor common to all the selected gradu

ate prt:>grams is the use of special courses, seminars. and 

workshops designed to aid in the teaching of inner-city 

children. These courses emphasize the social sCiences 

and te~iching methods in relation to inner-city children. 

The second common factor of these programs is an 

emphasts on student teaching in inner-city schools. All 

of the programs stress the need for direct involvement with 

the kind of children that the students will teach. 

A factor held in common by five of the six programs 

is that of working with disadvantq,ged Children through 

social agencies or camps. Hunter does not mention this 

factor in its program. but the Teacher Corps program usual

ly includes co~munity service projects. 

Again five of the six schools used in this study 

are urban colleges and universities. The three cities of 

Baltimore. New York, and Philadelphia ~re the locations of 

five of the six colleges and universities cited in this 

paper. Only ~estern Michigan University is not located in 
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a major u.s. city, but Kalamazoo still has a population of 

25,000 to 100,000 residents and could be classified as a 

small city. The location of five of the schools under 

study in metropolitan areas accounts for the fourth common 

factor. 

The fifth factor is found in only two of the pro

grams" Brooklyn and Fordham, so it might not be classified 

as a eommon factor. This factor involves continued super

vision in the initial teaching experiences of the students. 

The chart on page 28 shows the correspondence of the 

programs to the common factors. 

COMPARISON BET'vlEEN COIvINON FACTORS 

AND PREVIOUS PROPOSALS 

One proposal advanced by educators was the focused 

preparation of school personnel. In this case the focus 

was o:n the inner city. All of the programs selected for 

this study meet this proposal since they are all programs 

for teaching in the inner-city schools. 

Another proposal concerned the co-ordinated pre

paration of school personnel. The programs selected for 

this study are deSigned for teachers only. so none of them 

comply with this proposal. 

The proposal to send cadres of speCially-trained 

personnel into the inner-city schools is not met by any 

of the programs of this study. 



CORRESPONDENCE BETWEEN THE SELECTED PROGRAMS 

AND THEIR COMMON FACTORS 
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All of the sChools used in this study meet the pro

posal for demonstr9.tion and induction schools to a certain 

degree. 'rhe colleges and uni versi ties co-operate with the 

cities' public schools which serve as training centers for 

prosp'9c ti ve inner-c i ty teachers. 

The proposal for special courses hast as previously 

noted, been met by all of the selected programs. These 

cours,es cover the proposed areas of relevant education 

cours·es and the soci91 sCiences including the study of 

customs, values, and modes of behavior. 

A sixth proposal calls for student teaching or in

ternship in the inner city. This proposal is met by all 

of the selected programs. 

The final proposal calling for continued study and 

consultation is met by two of the selected programs. 

The chart on page )0 shows the correspondence of 

the common factors of the selected progr8ms to the pro

posals made by various educqtors for improving teacher 

training for inner-city schools. 

IMPLICATIONS OF THE COMPARISON 

The provision for special courses, seminars, and 

workshops to aid in teaching ir.ner-c i ty chi11ren as pro

posed by the consulted educators implies that the children 

of the inner city are different from suburban 3nd rural 

children and possess unique needs and values. This factor 
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also implies that the majority of this country's teacher 

education programs do not prepare teachers to meet the 

needs of inner-city children. If general teacher education 

programs do not adequately prepare teachers for the inner 

city, then speCial programs must be set up for the train

ing of teachers for the inner city. 

The teacher-training institutions selected for this 

study obviously agree with the proposal for speCial courses 

and w:l th its implications, for they have all provided their 

students with courses designed to acquaint them with the 

needs of the inner-city child and to prepare them to meet 

these needs. There is a Variation in the number and type 

of courses offered by these institutions, but all of them 

attempt to be relevant. 

The emphasiS on student teaching or internships in 

inner-city schools leads one to think that for student 

teach:lng to be of any real value, it must be done in the 

t;ype ()f school in which the student teacher expects to 

teach. This is indeed the contention of the educators 

quoted in this study. This factor also implies that stUd

ent teaching outsi~e of the urban setting has no relevance 

for prospective inner-city school teachers. The programs 

outlined in this study vary in the length of time they allot 

for internships, but again all of them include this factor 

and place a high priority on it. 

The factor which stresses work with disadvanta~ed 
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children through social agencies '3.nd camp counseling im

plies the need for further acquaintance with the needs and 

values of the inner-city child. This factor says that the 

teacher must know the student not only in the classroom 

setting, but in other environments as well. The chart on 

page 34 reveals the similarities as well as the differences 

in the programs' approaches to this factor. They vary in 

time devoted to this part of the program and in the type of 

work done. 

The location of the majority of the schools under 

study in major U.S. cities implies that colleges and univ

ersities have to be very close to inner-city schools to 

feel motivated to meet the need for specially-trained per

sonnel for these schools. Colleges and universities re

late to their immediate environments instead of looking at 

and attempting to meet the needs of the total n'3.tional en

v1rorurrent. This faetor imp11es, too, that the ~ajority of 

teachE~r education institutions. being located in non-urban 

areas. are not training teachers for successful teaching in 

inner-city schools. 

The schools selected for this study are pioneers in 

their attempts to meet the needs of our growing urban popu

lation, for they are close to the problems of urban edu

cation. But not all city colleges have responded to the 

needs of the inner City. City colleges and suburban univ

ersities must follow the example set by the six selected 
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institutions and initiate training programs for prospect1ve 

inner-city school teachers. 

The factor calling for continued supervision in the 

initial teaching experience implies the need for further 

education and retraining for teachers. it also points out 

the necessity of supporting the beginning teacher in his 

first assignment. Although only two of the six schools are 

meeting this need, it is probable that the others recognize 

the need and will eventually strive to meet it. 

The all-encompassing implication of this compar1son 

is the need for relevant teacher education. For teachers 

to experience any degree of success in their teaching, they 

must be prepared to me8t the needs of their students and 

to understand the values and modes of behavior of these 

children. Today educators are attempting to meet the needs 

of all children in all types of settings and situations with 

appropriate progrCl.ms for the people who will be teqching 

them. 



COMPARISON OF THE SELECTED PROORAMS 

ON OTHER PERTINENT INFORMATION 
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CHAPTER V 

SUMMARY 

'fhe purpose of this study was to compile a set of 

proposals made by various educators for improving the 

traintng of teachers for 1nner-city schools and then to 

compare these proposals w1th actual teacher-training pro

grams. The information used in this study was extracted 

from periodicals, books. and college catalogs. 

A review of pert1nent literature revealed several 

proposals for 1mproving teacher education for te~chers of 

the inner city. These proposals 1ncluded the follow1ng: 

1. Focused preparat10n of personnel 

2. Co-ordinated preparat10n of personnel 

). Placing of cadres of teachers in inner-city schools 

4. Demonstrat1on schools 

5. Spec1al courses 

6. Interships in inner-c1ty schools 

7. Continued supervision of new teachers 

S1x programs designed for graduate students de

sir1ng to teach 1n inner-city elementary schools were then 

presen.ted. The common factors of these programs were: 

1. Spec1al courses 



2. Internships in inner-city schools 

). Location of colleges and universities in cities 

4. Supplementary work with inner-city children 

The bulk of the study is contained in Chapter IV. 

The above common factors are discussed there. These were 

)6 

then compared with the proposals made by educators for im

proving teacher training for inner-city schools. 

The final section of Chapter IV drew implications 

from this comparison. Some implications are: 

1. that special programs are needed to train teachers 
for inner-ctty schools 

2. that for student teachtng or internships to be 
relevant, they must be done in the inner city 

). that teachers should engage in extra-curricular 
activities to better acquaint themselves with 
inner-city children 

4. that although most of the colleges used in this 
study are located in cities, all teacher training 
institutions everywhere should strive to prepare 
teachers for the inner-city school 

5. that teachers require continued supervision and 
retraining 

6. that teacher training in general must be more 
relevant to the environments in which the teach
ers will be working 

There has been and continues to be increased res~arch 

into the challenges and problems of teaching in the inner 

city. Although this paper has eXamined only one aspect of 

urban educatIon. the author would like to offer other topics 

for research. 

College graduates and experienced teachers should 

not have to return to college for the training they need 
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to teaoh in the inner city. They should have received this 

training on the undergraduate level. What is being done on 

the undergraduate level at Ball State University and else

where to prepare teachers for the inner city? 

Some of the teachers in our cities have received 

special training to prepare them to meet the demands of 

inner-oity schools. Other teachers have had no special 

training. How do these two sets of teachers compare in 

their ability to cope with the special demands of teaching 

in inner-city schools? How do they rate their training? 

How would they have changed their training programs to 

better prepare them for their jobs? 

This writer would like to see a comparison of the 

content of courses offered by various teacher training pro

grams. Are the courses primarily based on psychology, 

sociology, or educational theory? 

One section of this paper touched on federally

sponsored programs for the education of the disadvantaged. 

This topic could be expanded by describing all of the 

progrruns in greater detail. Or one program, such as Head 

Start, and its inauguration and development in one specific 

community could be explored. 

There is almost no end to the possibilities for 

research into urban education. The above suggestions 

might offer some direction for research. but they are 

by no means the only possibilities. 
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CLEARINGHOUSE ON TEACHER EDUCATION 
1156 Fifteenth St., N.W., Washington, D. C. 20005 ; (202) 223-9400-Ext. 568 

Scope: The preservice and in-service preparation of teachers, supporting school personnel, and teacher educators, 

Miss Andrea L. Bremer 
18 Mylod Street 
Norwood, Massachusetts 

Dear Miss Bremer: 

June 20, 1969 

02062 

In response to your letter of 13 June we enclose a copy of How 
To Use ERIC. We believe that the use of Research in Education 
as well as the Current Index to Journals in Education, for which 
an announcement is enclosed, will greatly strengthen your thesis 
work. 

JY:la 
Enclosures 

-', 
Sincepely yours, 

/ ;;Y~""" ,.c: " . / 
..-L,. ,r ~ ",." .; . 

.0oost y({' I 

Assistant Director 

A project of The American Association of Colleges for Teacher Education 
, The National Commission on Teacher Education and Professional 
Standards, National Education Association The Association for Student 
Teaching, a department of NEA In cooperation with the Educational 

Resources Information Center, U. S, Office of Education 
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18 Mylod Street 
Norwood, Massachusetts 02062 
June 12, 1969 

ERIC Clearinghouse on Teacher Education 
1156 Fifteenth Street, N.W. 
Washington, D.C. 20005 

Dear Sir: 
It has been suggested that you might be of assist

ance tn the compilation of information and mater1als for 
a thesis I plan to write. The purpose of the thesis is 
to investigate the programs of study offered by American 
colleges snd univers1ties leading to a master's degree in 
elementary education for the disadvantaged. 

The first step in the writing of this thesis will be 
to locate the schools which offer graduate programs for 
teaching the disadvantaged in the elementary school. These 
schools would not include those which offer only workshops 
and institutes. If you have such a list of schools, I would 
appreciate having it. 

The next step will be to contact these schools for 
more j~nformation about their programs. I will then try to 
rate these programs. 

One other aspect of interest to me is the amount and 
kind of financi9.l a1d available to students on these prog
rams. 

I will be grateful for any information you can send 
me. Thank you for your help. 

Very truly yours, 

(Miss) Andrea L. Bremer 
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