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Abstract and 
Acknowledgements of 

Honors Portfolio 
Abstract 

The purpose of this portfolio is to make my talents and my 
experience easier to communicate to a future employer. It especially 
reveals that I have a great deal of experience in working with and 
understanding differences among a variety of students. 

In this portfolio I have first included my working resume. This 
resume is updated and includes my student teaching experience. 
Secondly, there are some basic philosophies, policies, and ideas that 
have been the result of my student teaching experience. These are the 
documents I felt to be the most important reflections on my student 
teaching experience. 

The major part of my portfolio has a particular focus. I have 
chosen to focus on one of the ten INTASC Principles upon which Ball 
State evaluates its student teachers. The principle I have chosen is 
called "Understanding Differences." 

Within this principle, I have included numerous artifacts from my 
past experiences with teaching. An outline is displayed at the 
beginning of all that I have decided to include. I have categorized my 
artifacts into five sections. "Advanced First-Graders", "Multiple 
Intelligences", "Experience with Diverse Ages', "Four Major Learning 
Styles", and "Mexican Kindergarten" are the five section headings. 

Acknowledgements 
-I want to thank Patricia Parkison for being a helpful advisor and for 
making a trip to Adams Central to support me during my student 
teaching. 
-I want to thank Miss Bonham for being my classroom teacher during 
my student teaching experience and for devoting so much time and 
effort toward her students and me. 
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Rachel Fiechter 
11622 S. St. Rd. 1 0 Montpelier, IN 47359 260-273-1093 rachelfiechter@yahoo.com 

OBJECTIVE: To obtain an elementary teaching position where I can contribute to a caring and challenging school 
environment. 

EDUCATION: 

HONORS: 

TEACHING 
EXPERIENCE: 

812003-12/2003 

31712003-311512003 

1/2003-4/2003 

8/2002- I 212002 

RELATED 
EXPERIENCE: 

712003-1012003 

WORK 
EXPERIENCE: 

Summers, 
2000-2003 

SKILLS: 

Bachelor of Science, May 2004 
Ball State University, Muncie, IN 
Major: Elementary Education 
GPA: 3.835/4.0 

Honors College Graduate 
• Created Senior Honors Portfolio from Student Teaching and Outside Experience 
• Dean's Jist: 6 consecutive semesters 

Student Teacher 
Adams Central Elementary, Monroe, IN 
• Completed 191 teaching hours in a first grade classroom with 18-20 students. 
• Observed and participated in a variety of classroom settings including kindergarten, special 

education, remedial reading, first grade and third grade. 
• Adapted numerous lessons to meets needs of diverse learners. 

Mexican Kindergarten Volunteer 
Agua Wiva Organization, Agua Prieta, Mexico 
• Collaborated with peer teacher to prepare and teach Mexican kindergarten class of 18 

students. 
• Taught three lessons on the English language and three Bible lessons. 

Practicum College Student Teacher 
Burris Lab School, Muncie, IN 
• Collaborated with four peer teachers to develop and present two-strand lessons 

with learning center activities on fractions for 16 first graders. 
• Researched and taught social studies role playing Sally Ride. 

Private Christian School Volunteer 
Kingdom Academy, Craigville, IN 
• Taught language arts, math, science, and social studies to small, multi-aged groups of 

elementary students. 
• Developed and presented a lesson on electricity for entire elementary, I" _5th grade. 
• Performed first-person presentation of Roger Williams for third and fourth grade. 

College Group Corresponding Seeretary, College Weekend 
Apostolic Christian Church, Bluffton, IN 
• Collaborated with president and treasurer to plan and coordinate two-day program for 280 

college students. 

Supportive Living Trainer 
Bi-County Services, Bluffton, IN 
Organization for the Mentally Handicapped 
• Worked toward formal goals with mentally disabled children and adults. 
• Monitored and documented improvements in clients' performances. 
• Organized community outings (church, community service & park). 
• Performed physical and occupational therapy with disabled children. 

• Microsoft Word and Excel • Computerized, educational Picture Phonics 
• Netscape Composer web page design • Drawing and painting 
• PowerPoint design • Preschool Sunday school 



Rachel Fiechter 
December 9, 2003 

Philosophy of Education 

Today, the question for me is this: "Do we care about our children, who are being molded 

and shaped in such confusing and uncertain times as these?" By choosing a career in elementary 

education, I am responding to this very question with, "Yes, I care!" I am dedicating my gifts, time 

and hard work to the education of our children. 

I believe that a child can face an uncertain future much more confidently when he is blessed 

with an education that encompasses every important aspect of human experience. This 

encompassing education must meet a child's needs in areas of the mind, emotions, body, and spirit. 

The school has the means to focus on the needs of the mind, and it also cooperates in meeting the 

other areas of need. The emotions, body and spirit of a child have to be built on in the home and in 

the outside community as well. If the home fails in these areas, the school and the teachers must be 

willing to go beyond their normal call of duty to help the child have a fulfilled life. 

In the area of educating the child's mind, the child should gain a broad and accurate picture 

of humanity and humanity's environment. In addition, the child should see the needs of humanity 

and the most effective methods of fulfilling these needs. In this way, a child can go onto care with 

more than just his mind. Above all, he is empowered to choose to care with his heart and hands. 

Maybe one day, he will also care enough to meet the needs offuture young people who will follow 

after him. 

Practically speaking, I will implement these beliefs by, first, treating my students in a way I 

would wish to be treated myself In this way, I will be teaching my students by example and not 

only with words. Secondly, I will create a secure and yet challenging learning environment for my 



students. Thirdly, in a moderate manner, I will expect students to work independently from me so 

that they can discover new ideas, skills and information not only from lecture, but also from 

experiments and reading of their own. Finally, my teaching time will focus not only on abstract 

information, but also on life choices and life disciplines that will benefit the child's everyday life. 



- ------------------

Rachel Fiechter 
December 9,2003 

Discipline Philosophy 

I believe that a student chooses hislher behavior. Circumstances and background 

have a lot to do with what a student becomes, but choice is the factor in behavior that can 

overcome so many of the other factors. Consequences follow choices. The student 

should be taught to look at those consequences as student-owned rather than as 

punishments that are teacher-owned. Inner discipline will only be established if the 

student is taught to take responsibility for hislher actions. 

Children are worth all the effort I pour into helping them to develop inner 

discipline. I will make an effort to use discipline techniques aimed for the long-term, so 

that I ife-Iasting benefits will result. In this effort, I believe parents should be kept current 

on their child's behavior in school and involved in the child's education and discipline. 

Most parents are going to have more of an impact on their child than I will as a teacher, 

so I must ask them to help me educate their child in the best way we can. 

Self-discipline in myself is a real key. As hard as it is, I must at times be able to 

address situations in an emotionally detached way. If I let my anger rise up when a 

student is angry with me, I will be contributing to the problem rather than helping to 

solve it. Also, I must remember never to attack the student personally, only the student's 

inappropriate behavior. Very importantly, I must follow through with my commitments 

and rules that have been agreed upon. I must keep in mind, however, the importance of 

giving my students a listening ear instead of making unfair assmnpbons immediately. 

Active listening will save my students and me from a lot of unnecessary mistakes and 

grief. 



Rachel Fiechter 
January 5,2004 

Top 10 Ideas I'd like to Incorporate 

oil. Class Management 
o Time 

• Spend more time on providing good, solid, important information, 
and less time on creating "cute" visuals. Use time to teach in 
different forms, and then allow students to practice by teaching me. 
Use "incidental learning" opportunities. Ask purposeful questions. 
For students who finish early, have challenging work for them to 
perform hanging on hooks in a certain area of the classroom. 
Award these correct papers with certificates and after 10, give 
students a list of options of prizes. 

o Discipline 
• Don't single out students unless absolutely necessary. Be firm. 

Use flag system. Record problem immediately if serious. Do not 
hesitate to call home or write a note that needs signed by parents. 
Expect students to be responsible with a homework folder. Rather 
than demanding students to be quiet, comment on those who are 
doing well. Use marble jar discipline technique to motivate 
teamwork. Award as class chooses (and with teacher discretion) 
once marble jar is filled. Surprise students randomly with multiple 
marbles rather than awarding them in a pattern. Make discipline as 
intrinsic as possible in this way. 

o Motivators 
• Have good behavior parties outside for a whole hour with pop and 

jump ropes and balls and teachers. Have this only for those who 
have gone a whole 9 weeks without too many discipline problems. 
Students who have had problems will have work to do during this 
time. As a reward for reading many books at home, have a special 
storyteller come in, such as "Viola Swamp" (who can't fool them 
because they've become readers ... ) May be done monthly. Use a 
Quaker's Meeting method to quiet students and draw a bunch of 
boxes underneath. Put the arrow at the 14 if the students do a great 
job. Write initials of the students you see are ready to listen up on 
the projector to motivate students. 

.. ContentlMethods 
o Math 

• Use rhymes that Miss Bonham used to help students learn to make 
their numbers correctly. Use repetition. When teaching students 
to spell number words, cover words with a paper and have students 



try to spell with trial and error guessing. Next, playa fonn of hang 
man after students work with these words. 

o L. Arts 
• For something special: Read The Little Drummer Boy by Ezra 

Jack Keats at Christmas time, and sing it with the students. Also, 
create a list on a large chart with consistent messages for each 
student. Create a book out of the infonnation, and have students 
read the book together. Get the big book, Mrs. Wishy Washy, and 
have students act it out after reading it several times. Have 
students use a miscellaneous folder for unfinished work. Play 
"Sparkles" with spelling words. 

... Classroom Environment 
o Desks 

• Allow students to pick up folders and take things anywhere in the 
room to work individually. Groups of five desks can be arranged 
so that no student has hislher back to you, and up to about 25 
students can fit into the classroom. A nice area can be left in the 
front of the room which is the inside of the U. 

o Displays 

"'" Materials 

• A display on the board as to what students are to do when they 
come in is a good idea. A large assignment sheet on the board 
with more long-tenn assignments and times due is helpful. Books 
should be in crates that are categorized and in view. Laminated 
pictures can be hung on string with paperclips from the ceiling to 
decorate the room. A stoplight display can be used. The red light 
means it is time to stop. A helper display should be somewhere in 
the room. These include line leader, mailman, messenger, marble 
dropper, monitor, and floor checker. Make it usable for more than 
one class by having students' names on both vertical sides. Use a 
big laminated calendar to display birthdays and be able to reuse it. 

o Curriculum 
• When using Saxon Math with upper grades, struggling students 

will find that they need supplemental materials to help them keep 
from falling behind in the constant building of one concept upon 
another. Greg True is a very helpful Saxon Representative for the 
Adams County area. The Department of Education website will 
have curriculum infonnation for our state. Adams Central used 
Houghton Mifflin language arts curriculum. 

o Sources 
• Region 8 education supplies videos and will deliver and pick up. 

(www.r8esc.k12.in.us! E-mail Miss Bonham with any questions as 



to where she got resources. (dbonham@rSesc.k12.in.us) Read 
First Days of School by Harry Wong. Also, read On Solid 
Ground, Strategies for Teaching Reading, K-3 by Sharon Taberski. 
Order some math manipulatives from Really Good Stuff 
magazines. For religious supplies, go to my file labeled, 
"Religious forms and materials." (Also included is an information 
tract on cults approved by Ron Kipfer.) Cindy Greer from the 
water conservation agency is a good person to contact about doing 
science with the students. She has wonderful resources to borrow 
as well. Her e-mail address is cindy-greer@iaswcd.org. 

o Technology 
• For spelling words list practice, Spell Bound is a good program to 

use on the computer. One must simply enter in the current word 
list before students play. Some older elementary boys will be 
drawn to a science/physics computer game called Gismos and 
Gadgets. Picture Phonics is a good program for learning the 
sounds ofletters and identifying letters. For drawing, The Draw 
Squad videos with Captain Mark Kistler will be fun for students to 
use in learning about drawing. Play Ked Moser's Christmas CD 
during simple Christmas crafts. Use recorded stories with first 
graders when being introduced to a new story. Simply write up on 
the projector to make life simpler rather than always making 
overheads for everything. Read the book, Holly and Ivy, with 
students and then watch the movie of it. 



#3 
Understands Differences 

"The professional educator understands how students differ in their 
approaches to learning and creates instructioI1al opportunities that 

adapt to diverse learners." 



-I 

OUTLINE OF INTASC PRINCIPLE #3 

ADVANCED FIRST-GRADERS 
*During student teaching I adjusted my lessons and taught individualized lessons to meet 
the needs of my advanced first-grade students. 

MULTIPLE INTELLIGENCES 
*My lessons this summer with the mentally handicapped were aimed at developing the 
type of intelligences 1'd discovered in my students. 

EXPERIENCE WITH DIVERSE AGES 
*1 have experience with teaching diverse ages of students. 

FOUR MAJOR LEARNING STYLES 
*1 have taught a variety oflessons taking four major, different learning styles into 
consideration. 

MEXICAN KINDERGARTEN 
*1 have cooperatively taught English lessons to Spanish-speaking children in Mexico. 

I. Advanced First-Graders 
a. I wrote a lesson that includes possible adaptations, labeled "gearing up" 

and "gearing down." 
b. I taught individualized lessons to two advanced first-grade readers in order 

to challenge them appropriately. 

II. Multiple Intelligences 
a. Carrie, 10 years old 

i. Diagnosed with mental retardation and nonverbal autism 
ii. Has an obvious "Bodily-Kinesthetic,,1 intelligence 

1. Loves to take things apart 
2. Fine motor skills 

LESSONS 
1. Introduction of increasingly complex puzzles 
2. Color lesson requiring fme motor skills 

b. James, middle aged 
1. Evidence of mild mental disability and speech disability 

ii. Has an obvious "InterpersonaI,,2 intelligence 
1. Enjoys socializing with peers 
2. Good sense of empathy or concern for others 
3. Giving and receiving feedback 



LESSONS 
1. Test, coach, retest lesson to teach identification and values 

of money 
2. James received money to go out only after identifying value 

of coins 

c. Zack, 15 years old 
i. Wheel-chair bound, diagnosed with severe autism 
ii. Has an obvious "Musical-Rhythmic,,3 intelligence 

1. Sensitive to environmental noises 
2. Remembers melodies of songs 
3. Enjoys singing 

LESSON 
1. Taught him to maneuver wheelchair uphill using chants and 

singing 

III. Experience as Teacher of Diverse Ages 
a. Nursery Sunday school teaching 
b. Volunteered at and taught lesson to multi-aged classroom (K-5) 
c. Weekly Summer Kid's Club 

i. Taught children ranging from ages 7-14 
ii .. Included variations for different age ranges in lessons 

IV. Four Major Learning StyJes4 

a. Tactile- Implemented lesson on "Electricity" 
i. Batteries, bulbs, and wires used 

ii. Created flashlights 
b. Visual- Implemented lesson on "Geography of Germany" 

I. Included maps, pictures of Germany's landforms, and visual 
examples 

ii. Students drew visual representations for various landforms in 
Germany. 

c. Auditory- Implemented lesson on "Pronouns" 
i. Read part of story book aloud to identify pronouns 

ii. Students listened to the humorous complexity of sentences with no 
pronouns. 

d. Sociological- Role-playing lesson on "Long-suffering" 
i. Students received parts in a drama performance of the Bible story 

of Nehemiah. 
ii. Students worked together to accomplish task at hand. 

V. Mexican Kindergarten: Four-day visit to teach in Mexican 
kindergarten 
a. Cooperatively taught Spanish-speaking children simple English terms and 

nouns 
b. Cooperatively planned and taught Bible lessons to Spanish-speaking 

children 
c. Gained experience with students who have a Hispanic background 



---- -------------------

I Ede1200: Planning for the Elementary and Early Childhood Classroom Packet. Course Packet for All 
Sections. Department of Elementary Education. Fall, 2001. Ball State University: 43-46. 

2 Ede1200: Planningfor the Elementary and Early Childhood Classroom Packet. Course Packet for All 
Sections. Department of Elementary Education. Fall, 2001. Ball State University: 43-46. 

3 Ede1200: Planningfor the Elementary and Early Childhood Classroom Packet. Course Packet for All 
Sections. Department of Elementary Education. Fall, 2001. Ball State University: 43-46. 

4 Moore, Carol. (1992). Learning Styles- Classroom Adaptation<based primarily on Carbo Learning 
Styles>. 



I. Meeting Needs of 
Advanced First 
Graders During 

Student Teaching 

a. I wrote a lesson that includes 
possible adaptations, labeled 

"gearing up" and "gearing down." 
b. I taught individualized lessons 

to two advanced first-grade 
readers in order to challenge 

them appropriately. 



Name: Rachel Fiechter 
Subject: Soap and Science 

- -------------------------------

Standard: 1.6.2 Observe that and describe how certain things change in some ways and 
stay the same in others, such as in their color, size, and weight. 

Class/grade: 1 
Date to be taugbt: October 29, 2003 

1. Materials 
a Signs 
b. Tube with oil and water 
c. Paper for drawings 
d. Washcloth with oil 

2. Objective 
a. The students will role-play the effect of water in a washing machine on oil 

without soap. 
b. The students will role-play the effect of water in a washing machine on oil with 

soap. 
3. Motivation 

a. Invite students to shake a large test tube containing water and oil. What do you 
think might happen if we tried to wash oil out of our clothes with just water? 
Why would this not work? 

4. Goal for Learner 
a. You will see today that water doesn't clean oil out of clothes very well at all 

unless it has soap. We will play like you are all a washing machine and you will 
see how helpful soap can be to water. 

5. Content and Procedures 
a. What do you notice that your mom always has to put in the dishwasher or in the 

dishwater? (soap) The soap in the water is there to help clean those oily, greasy 
pans much better. What do you see your parents put in the washing machine? If 
your clothes got into some grease or if you used a washcloth to wipe off the table 
and then tried to rinse it out, do you think water alone would work very well? 

b. Draw the process that the student will act out ahead of time so students are 
familiar with the soap, water and oil molecules and how they connect. 

6. Practice/Application 
a. Act out the process of water in a washing machine trying to wash oil out of a 

washcloth. (Each student except for four will be named a water molecule. Four 
will be oil molecules.) The water will then be drained and the oil molecules will 
remain. 

b. Act out the process of water and soap in a washing machine trying wash oil out of 
a washcloth. (Four of the water molecules will be the soap molecules instead.) 
The water will then by drained and the oil molecules will be connected to the 
water by the soap molecules. 

7. Evaluation of student learning 



a. Observation of students will help me to judge whether or not they understand the 
concept of soap being required to remove oil. Students draw a picture of the soap 
simulation. 

8. Closure 
a. Students explain soap simulation drawing. 

Gear~ng ~p: As~slitiien'ts t()/#pl?i!}a di.(fi!rflJtwcr t~pYlej?,~~1I1(!tiJ!JJ'~,'fr!lWn pjc~ure'$ 
Poss/bl)' /'1cl~de a true soap molecule wlth fl1!o qomponeiits alt'3.7!tomake soap In the role
pliip:;AsKswaents to draw this. 

GeatP'!gdow}t: Draw asJ!!,ulg/ion 0f:~fllOt,1:hf!classd{d after jinishedAlfiw those stU{tents 
Wlh6 ne.eIJ guidance to draW a similar;iJinulati{)~ ... Say, "Jf)'o,! haye a betfer way to show how 
soap ;emoves water, ple'ase draw whtJi'we 4i~~ina di.f!e~enfwdy. " 



I. Meeting Needs of 
Advanced First 
Graders During 

Student Teaching 

a. I wrote a lesson that includes 
possible adaptations, labeled 

"gearing up" and "gearing down." 
b. I taught individualized lessons 

to two advanced first-grade 
readers in order to challenge 

them appropriately. 
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Lesson Plan for Jonny and Natalie 

Title: Modeling the Retelling of a Story 

Name: Rachel Fiechter 

Date taught: October 2, 2003 

Objective: 1.2.3. Students will discuss the main idea of what is read. 

1. Motivation: Look at the "Lost and Found" booklet. Have Natalie and Jonny 
explain their pages in greater detail. Have you ever forgotten where you put 
something that was very important? In this story, this is exactly what happens. 

2. ContentIProcedures: 
a. Read pages 107-117 in reading book. Story named, "Pizza Time." Read 

with expression and talk about what is happening as we go along. 
b. Model how to write a retelling of the story in a story frame. 
c. Go over important parts when retelling a story. 
d. Use this story frame to retell story, modeling. In this story, the problem 

starts when . After that, . Next ______ _ 
The problem is solved . The story ends ______ _ 

e. It should look like this: 
1. In this story the problem starts when Fox and Louise accidentally 

switch boxes. After that, the doctor is delivered a pizza when he 
wanted mice. Next, the party is delivered mice when they wanted 
pizza. The problem is not solved. The story ends and fox is fired. 

3. Practice/Application: 
a. Think aloud and ask questions about what is the main problem, and how it 

is solved. Talk about why the most important things should be included in 
the retelling. 

4. Evaluation of student learning: I will make notes about answers in discussion. 
S. Closure: 

a. Today if you had to retell this story or any story to the rest of the class, 
you would know how to do this very easily because you would have a 
story frame to use. 
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In this story the problem starts when Fox and Louise 

accidentally switch boxes. 

After that, the doctor is delivered a pizza when he wanted 

mice. 

Next, the party is delivered mice when they wanted pizza. 

The problem is not solved. 
~-- .-

The story ends and fox is fired. 



Day 2 

Date: November 6, 2003 
Standard: 1.2.5 Use context (the meaning of the surrounding text) to understand word 
and sentence meanings. 
5) Objective: 

a) Student will verbally explain vocabulary words using context clues. 
b) Student will categorize two vocabulary words under a title. 

6) SUbject: Context clues with chapter II 
7) Materials: 

a) Books 
b) 5 older vocab. words on cards (conscience, scorched, sacrifice, stooped, selfish) 
(Displayed on plastic sheet) 
c) I new vocab. word on card 
d) Sentence display (as below shown) 
e) Fly swatter 
f) White board to tape sentences 

8) Motivation (before reading): 
a) What do you normally have to do when you see a word that you don't understand 

or know what it means? (look in dictionary) Have the dictionary available just to 
clue them on. Have fly swatter, new vocabulary words and large display of 
sentences out to motivate. 

9) Goal for Learner: 
a) Today you will learn to figure out how to tell what a new word means without 

having to use a dictionary and without asking. You will look at a sentence with a 
new vocabulary word in it and write the meaning all by yourself 

10) Content/Procedure 
a) First, students see these vocabulary words in sentences from the story. They swat 

the isolated card with the word on it they'd like to discuss first. They take that 
word up and highlight the identical word in the sentence display. 
i) Annie stooped down to take the bark from the Koala. 
ii) He was selfish because he would only do what he wanted to do. 
iii) As the fire spread, more and more trees became scorched. 
iv) My conscience told me to I should go back and save the Koala from the 

lire. 
v) The cross means 'sacrifice' because God once died on a cross so people 

might be saved. 
b) They explain what they know about that word. 
c) If you have . __ give it to someone else and let them say the word, what they 

know about it and put it back in the pocket chart. Repeat this activity alternating 
who draws the word first until all five words are gone. 

·d) We looked at sentences with the vocabulary words in them. Even ifwe didn't 
know the vocabulary word, we could use the other words in the sentence around 



that word to figure out what it means. We use what we already know in the 
sentence to figure out what any new words mean. 

e) Read last chapter called Sacrifice. 
11) Practice) Application 

a) Pull out card out with a new vocabulary word on it "transformed." 
b) Have them refer to page 59 "We all were finally transformed into dogs by the 

evil snake .•. " 
c) Have them each write in the book what they think transformed must mean 

using the clues from the sentence. 
12) Closure: Talk about what result should be and why sentence helps to know. 
13) Extension with time: Each also looks for two words that they can put together in a 

group. They write the two words down secretly in their books. They explain why the 
words were put together and what the two words have in common. 
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i) Annie.··sfo:oped down to take 
the bark from the koala. 

ii) He was selfisb' because he 
would only do what he 
wanted to do. 
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iii) As the fire spread, more 
and more trees became 
seM~It.oo. 

iv) My conscience told me 
I should go back and save 
the Koala from the fire. 
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v) The cross means 
'sacrifice' because God once 
died on a cross so people 
might be saved. 



II. Working with Children 
who have Multiple 

Intelligences 

.:. My lessons this summer with the mentally 
handicapped were aimed at developing 
the type of intelligences I'd discovered in 
my students. 



Multiple Intelligences Planning Questions 

When planning lessons, it is important to consider content, context, and the learners. 
How will you meet the needs of diverse learners? One way it to ask yourself the 
following questions. 

Logical/Mathematical: How can I bring in numbers, calculations, logic, 
classifications, or critical thinking skills? 
Linguistic: How can I use the spoken or written word? What examples from literature 
can I use to inspirelfoster a love of language? 
Spatial: How can I use visual aids, visualization, color, art, or models? 
Intrapersonal: How can I evoke personal feeling or memories, or give students 
choices? 
Interpersonal: How can I engage students in peer sharing, cooperative learning, or 
large-group simulation? 
Musical: How can I bring in music or set key points in a rhythmic or melodic 
framework? 
_____ How can I involve the whole body or use hands-on experience? 
N~ I bring environmental sights, sounds, or objects into the lesson? 
Can I use an outdoor setting? 

Lesson Planning Graphic Organizer 

Naturalist 

logioallMalhemall"" "" 

Linguistic ____ 

nterpersonal 
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Visual/Spatial 
Picture stories 
Models 
Video tapes 
Painting/drawing 
Sculpture 
Mapping 

playing .. 

action games 
Mime 
Dance 
Lab work 
Drama 

Intrapersonal 
Independent study 
Keep a diary 
Reflection 
Quiet time 
]ournaling 

MusicallRbytbmic 
music composition 
poetry 
singing 
choral response 
rhythmic patterns 
music performance 

Interpersonal 
cooperative learning 
team games 
group projects 
interviews 
conflict mediation 
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Naturalist 
explore outdoors 
bring outdoors in 
study classifications 
nature hikes 
artifacts/visuals 
class animal 

Verbal/Linguistic 
reading 
writing 

poetry 
speeches 
word games 
debating 
story telling 

LogicallMathematical 
create tables/graphs 
outlining 
sort/categorize 
solve problems 
patterns 



Checklist for Assessing Students' Multiple Intelligences 

Linguistic 
• Writes better than average for age 
• Spins tall tales or tells jokes and stories 
• Has a good memory for names, dates, trivia 
• Enjoys word games 
• Enjoys reading books 
• Spells accurately 
• Appreciates puns, tongue twisters, etc. 
• Has a good vocabulary for age 
• Communicates to others in a highly verbal way 

Logical/Mathematicai 
• Asks a lot of questions about how things work 
• Computes arithmetic problems in his/her head quickly 
• Enjoys math class 
• Enjoys playing chess/checkers or other strategy games 
• Enjoys worlcing on logic puzzles or brainteasers 
• Enjoys putting things in categories 
• Thinks on a more abstract level than peers 
• Has a good sense of cause-effect for age 

Spatial 
• Reads maps, charts, and diagrams more easily than text 
• Daydreams more than peers 
• Enjoys art activities 
• Draws figures that are advanced for age 
• Likes puzzles and mazes 
• Gets more out of pictures than words while reading 
• Doodles 
• Builds three dimensional models (e.g. LEGO) 

~moresports 
• Moves, twitches, taps, or fidgets while seated 
• . Mimics other people's gestures or mannerisms 

• Enjoys physical motion (running, jumping, etc.) 
.~ls 
• ~clay and other tactile experiences 
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Musical 
• Tells you when music· sounds offkey 
• Remembers melodies of songs 
• Has a good singing voice/enjoys singing 
• Plays a musical instrument 
• Has a rhythmic way of speaking and or moving 
• Unconsciously hums to himselflherself 
• Taps rhythmically on the table as he/she works 
• 'Sensitive to environmental noises (rain OD the roof) 

Interpersonal 
• Enjoys socializing with peers 
• Seems to be a natural leader 
• Gives advice to friends who have problems 
• Belongs to clubs and organizations 
• enjoys informally teaching other kids 
• likes to play games with others 
• has two or more close friends 
• has a good sense of empathy or concern for others 

lntrapersonal 
• displays a sense of independence or a strong will 
• does well when left alone to play or study 
• has a good sense of self-directioD (intrinsic motivation) 
• able to learn from hislher failures and successes 
• has high self-esteem 
• accurately expresses how be/she is feeling 

Naturalist 
• enjoys working outdoors 
• likes to take care of the class animal/aquarium 
• knows more about animals and plants than others hislher age 
• brings flowers and leaves to class and can identify them 
• collects fossils 
• likes to classify objects found in nature (rocles, leaves, seeds) 
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Carrie is a 10-year-old girl who has been 
diagnosed with mental retardation and nO!lverbal 
autism. Seas an oDvious Dooi y-kinestbeti ... ,, __ 
intelligence because s e loves to t~e things apart and 
has vel¥ good fin~ motQr skills. 

considered ttiis fine motor sl<iII gift tliat slie had 
ana taugllnler to do increasingly complex puzzles. I 

teeebut§ ',e, eetQ~ 
anC! signs for these colors 
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James 
(mild mental and speech disability) 

*We are back at my pond, enjoying a meal 
with my family. I had taught them to make 
Mexican Lasagna. 



James Aas interpersooal intelligence. He 
has a good sense of empathy aod concern for 
others. This was evident even when he was 
playing with our family dog, Charity. He is 
especially fond of dogs. 



James is tons of fun to be around. H ves to 
socialize. On6e again, these qualities shew 
evidel"lce of interpe~sor:lal inte"igence~ Here he is 
riding on the 4-wheeler with my dad. 



I used test, coach, retest lessons to teach 
identification and values of money to James. I · 
kept fits love fo people in mind as I taught him. 
James received oney to go out only after 
identifying values of coins. 



Zack is a 15-year-old boy who is wheel-chair 
bound. He has also been diagnosed with autism. He 
has great musical-rhythmic intelligence. He remembers 
melodies and lyrics of song amazingly well 

I taught Zack to maneuver his wheelchair uphill 
using chants and singing 



Zack isn't completely wheel-chair bound. 
I also got the honor of helping him to walk. 



III. Experience as 
Teacher of Diverse Ages 

a. Nursery Sunday school teaching 
b. Volunteered at and taught lesson to 

multi-aged classroom (K-5) 
c. Weekly Summer Kid's Club 

I. Taught children ranging from ages 7-14 
II. Included variations for different age 

ranges in lessons 



I was a nursery Sunday school teacher for three years. 
Here are some pictures of some of my dear students. 
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ranges in lessons 
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In the summer of 2003, I worked with children at a variety of 
developmental stages because I volunteered to teach at a weekly 
summer "Kid's Club." I prepared Bible lessons for children who could 
range from ages 5-15. I included variations in my lesson plans for 
different age ranges. 

Here is a display that I made to teach these 12 to 14-year-old girls 
about the fruits of the Spirit. 



Kid's Club Schedule 

Kid's Club will be held at Community Christian School in Bluffton on 
Thursday nights from 6:30PM to 8:00PM. Volunteers need to be there AT 
or BEFORE 6:30PM. In the past, volunteers have been late in coming, 
which leaves a few weary volunteers to handle the kids until the cavalry 
arrIves. 

June 5, 2003 - Love 

June 12,2003 - Joy 

June 19, 2003 - Peace 

June 26, 2003 - Lonesuffering 

July 3 - No Kid's Club 

July 10, 2003 - Gentleness 

July 17, 2003 - Goodness 

July 24, 2903 - Faith 

July 31, 2003 - Meekness 

August 7,2003 - Temperance (as a part of the pizza party) 



-- -------- ------------

Planning (or various ages 

Kid's Club My Junior Summer 

I taught this for ages 5-15, every 
Thursday. Put with a couple students from 
community each time, I planned a lesson on 
"Peace", "Longsuffering", "Goodness", 
"Faith", and other Fruits of the Spirit. Not 
knowing beforehand which students would 
come from the community or what ages, I 
included a section of lesson variations for 
different age ranges. 

Lesson Plan 

Peace: Definition and Application 

.:. Objective: Students will post six correct phrases on poster drawing to display 
qualities of both a peaceful person and a person with no peace . 

• :. Attention Grabber 
> Two people reading Bible. 

• One reads and thinks out loud, hmmm ... I sure am glad Jesus died for me and 
that I have given my heart to Jesus because now when I read what Jesus says, 
I can feel calm and relaxed inside like I can know I'll go to heaven if! ever 
die. 

• Another reads and thinks out loud, hmmm ... I don't think I want to read this 
Bible anymore, I don't like what it says. If! do what Jesus says, I might have 
to apologize to my mom for lying to her and I might have to work harder than 
I want to at doing right. I might even get made fun of. Plus, according to this 
book, if! don't do what Jesus says, Jesus says I will be punished terrible. I 
won't read this anymore! 



.:. Activity 
~ Which person has peace? Go put your labels on the back you think. Turn 

around! Now let's talk about what peace is. 
~ Peace is being in a right relationship with God. During our time of reading the 

Bible, praying, and living for Jesus we can be calm and relaxed and sure 
everything will be ok with us if we would die tonight. It's a very wonderful 
feeling! 

~ If Jesus had not had the Holy Spirit and ifhe had not died for our sins, we could 
never feel peace . 

• :. Main Points 
~ Jesus got baptized when he was 30 and it was after he was baptized that a special 

thing happened to him. God was so pleased with his son that The Holy Spirit 
came down like a dove and entered his heart. After that, Satan tried to take that 
Holy Spirit away but Jesus prayed and chose to do right, so Satan couldn't. Jesus 
later died for us to take away our sins but that Spirit he had was so strong and 
alive it could never die. He and Satan had a war to see who had the most power 
and Jesus's Spirit won, Sooo ... three days later the disciples found Jesus had come 
back alive from the dead, something nobody had ever done by themselves before! 

~ That Holy Spirit must be amazingly strong and powerful! 
~ Someday we must repent and be baptized and God will give us the Holy Spirit in 

our hearts just like he did for Jesus. After that, Satan will try to take it away but if 
we pray for help and try to do right, we will win. When we die, because we held 
onto the Holy Spirit and because Jesus died for us, we'll get to be in heaven 
forever . 

• :. The Point!!! 
~ As a boy the Holy Spirit was working in Jesus life helping him to do right. Even 

now, as boys and girls, the Holy Spirit is working in your life and heart. 
• ONE THING THAT SPIRIT GIVES US IS PEACE!!! 
• If you don't pay attention to the Holy Spirit, though, you will become like 

the second person who is fighting God and doesn't even like reading the 
Bible anymore. You will have no peace! 

• If you pay attention to the Holy Spirit and how do you pay attention to 
him? (Do as he says.) Then you will be like the first person and you will 
have lots and lots of peace inyour heart. 

.:. Evaluation: 
~ Place on Board what person feels who has peace. What person feels who has no 

peace. 



.:. Variations in lesson 
j;. For ages 5-10 

• Use attention catcher 
• Read story of David and Goliath 
• Point out if you obey God, you will feel his peace in your heart. You also 

know you are going to heaven. 
• Use large phrases for evaluation 
• Closure: Let's be like David and not become afraid of doing right no matter 

how hard. Have to remember God is strongest so you can have peace. 
Heaven awaits. Don't be like Goliath who ignores right. You will be 
punished after you die just as he was punished by God in the story. 

, For ages 10-15 
• Use attention catcher 
• Def. of peace- calm and right relationship with God 
• Use little PopsicJe cross puppets to demonstrate Jesus's story and Satan's 

qualities and use stickers to help display message. Emphasize Holy Spirit's 
power. 

• Use little PopsicJe cross puppets to demonstrate how we have a similar story 
• Point out that if we obey the spirit, God's peace will be in our hearts & we 

know we are going to heaven. 
• Use evaluation 
• Review Objective 
• So ... obey Spirit when you feel prompting so small, so quiet,just keep 

listening and caring and peace will be there in your hearts as a result. 

Materials for Evaluation 

I want to be thinking and 
living like this person! 

I don't want to be thinking 
and living like this person! 



* I sure do believe Jesus loves me so 
much he died for me. I have repented 
and been baptized and have the Holy 
Spirit. 
* I wish Jesus hadn't died for me; then 
I wouldn't have to feel guilty. 
* I sure hope I can read the Bible a 
little longer this morning. 
* I wish I didn't have listen to Dad 
read this Bible this morning. I will try to 
do what the Holy Spirit says to do 
because I know that's God talking to my 
heart. 
* I will try to do what the Holy Spirit 
says to do because I know that's God 
talking to my heart. 
* I don't think there is a Holy Spirit 
and if there is, I will fight so I don't have 
to listen to it. 
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IV. Four Major 
Learning Styles 

a. Tactile- Implemented lesson on "Electricity" 
I. Batteries, bulbs, and wires used 
ii. Created flashlights 

b. Visual- Implemented lesson on "Geography 
of Germany" 
I. Included maps, pictures of Germany's 

landforms, and visual examples 
II. Students drew visual representations for 

various landforms in Germany. 

c. Auditory- Implemented lesson on "Pronouns" 
I. Read part of story book aloud to identify 

pronouns 
II. Students listened to the humorous complexity 

of sentences with no pronouns. 

d. Sociological- Role-playing lesson on "Long
suffering" 
I. Students received parts in a drama 

performance of the Bible-story of Nehemiah. 
II. Students worked together to accomplish task 

at hand. 



Tactile Lesson on 
Electricity 

Helping Paul, a third-grader, create a flashlight 



Lesson 1 

Rachel Fiechter and Erin Weller 

Topic: Electricity 

Standards: 3.6.1 Investigate how and describe that when parts are put together, they 
can do things that they could not do by themselves. 

3.1.6 Give examples of how tools, such as automobiles, computers, and 
electric motors, have affected the way we live. 

(electricity is science related and it will show how parts put together can 
do amazing things they could not have done by themselves. Electricity is 
also a perfect example of a "tool" that has had a massive effect of the way 
we live.) 

Materials: Notebooks, Activity sheet 1, wire, light bulb and battery, yam, enlarged 
picture of battery and light bulb 

Objective and Activity and Questions: 

Ask some general questions. 

General Questions: 
-What would you draw if you were asked to draw a picture of what electricity 
means to you? 

-How would life be different without electricity? 

-What kind of electricity have you used today? 

Leading Question: 
-Can batteries create electricity? 
-Do you think a battery can help to make light? 
-Do you think just a battery would be required to create light? 
-What else do you think might be needed? 

(When they bring up other suggestions, do the activity) 

Activity and Activity-Specific Questions: 

Students wiIl discov\(r how to light a bulb using a simple battery, a piece of wire 
and a small bulb. -. 

-Would you like to see how to light a light bulb with electricity? 



-r wire cutter 
-1 pair of needle-nose pliers 
-20 D-cell batteries 
-Junior Science Electricity by Terry Jennings 
-3 battery hol<jers 
-3 small bulbs 
-6 small wires 
-Activity Sheet from lesson 6 

Engagement: 
1) We will take out the Junior Science Electricity book and read the first 5 pages 

because it explains about power lines (which one student brought up last 
session.) It also mentions some things we use electricity for (which we also 
discussed last session.) We will discuss saftety with electricity at this point 
and explain we. will explain the danger with outlets. The book then goes into 
how not all electricity is made at a power station. It gets into batteries and 
even shows the exact experiment our students did last time with the battery, 
the small light bulb and the wire! 

2) We will ask, "Does a household light bulb (which we will have in hand) get 
power from the power station normally or from batteries? (answer: power 
station) We'll state, "Today we will explore how a household light bulb can 
be powered by not only a power station but also by batteries! Our question to 
focus on will be this: How does a household light bulb light? (This is in 
response to a question asked by one student l~session as well.) 

Content/activities: 
I) Exploration: Show students a standard electric light bulb. Ask them how 

they think it can be lit using D-cell batteries and wires. Let them explore the 
materials and present ideas. 

2) After discussing how many batteries are needed to light the bulb, prepare the 
, class for a demonstration and discuss safety. Tell the class that you will need 

their help and cooperation. 
3) Start with either the lowest guess or with five batteries in the groove defined 

by the two sticks or by the chalk tray. Make sUre all the batteries point in the 
same direction. Next, assign one students to hold the batteries together 
snugly. Ask the one student and a teacher to hold a wire in contact with the 
battery terminal at each end. Finally, have the third student hold the ends of 
the wire tbat touch the bulb. 

4) While the final teacher holds the bulb, have the two students place the ends of 
the wires against the bulb base so the bulb will light. Make sure the filament 
is visible to the class. If you darken the room, the filament will show more 
clearly when it does start glowing. 

5) Add one battery at a time. When there are sufficient batteries in the groove 
(approximately fifteen), the filament will glow dim and red. With twenty 
batteries, the filament will be brighter but still quite dim compared to a lamp. 
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EDEL 200 Lesson Plan 

Name: Rachel Fiechter Grade Level: Second 

Burris Teacher: Mrs. Segedy 

Lesson Objective: The student will create two physical maps to accurately show 
geographic features of Germany and Indiana. 

Indiana Proficiency Statement Students will locate their community, state, and nation on 
maps and globes, identity major geographic characteristics of their local community, and 
explore geographic relationships between their community and other places. 

Materials: packet of illustrations, 3 drawings of a blank Germany on large white paper 
and an answer key, 3 drawings of a blank Indiana on large white paper and an answer 
key, foam colored pieces in various shapes and sizes, The Town Musicians of Bremen 
story book, 3 placemats picturing a world map, a postcard of the statue in Bremen of the 
Town Musicians, double-stick tape, a globe, dry erase markers, washable markers, small 
Germany and U.S.A. cutouts, large display map ofa blank Germany and Indiana, 3 blank 
maps of the U.S.A. with state lines, and a map of Germany showing the path of the 
Bremen Musicians, a boot, and a normal U.S.A. map 

Day 1 
I. Motivation: Take out my postcard picturing the statue of the "Bremen Town 
Musicians." Show the students and tell them that my friend from Germany gave this 
postcard to us because it is a real statue in Germany right in the city where she lives! Ask 
them what each animal is and ask them if they think these animals live in Germany (just 
as they do in Indiana.) Ask them ifthey have any idea why there would be a statue like 
that in Germany? Show them on a map of Germany where the state is and pronounce the 
city name "Bremen." (new information) Explain that this is where my friend was from 
and that she stayed at my house for almost a whole year! Explain that she told me the 
reason that the statue is in Germany. It is because there is a very interesting story about a 
mule, a dog, a cat, and a rooster who lived in Germany and who all wanted to go to 
Bremen. Tell the story of "The Town Musicians of Bremen," using the picture book. 

II. Procedure: 

1. Show the children a drawing of Germany with the path of the "town 
musicians" on it. Tell the children that this is a drawing of Germany and that 
we're going to learn about Germany's geography. This means we'll learn where 
it is and we'll learn about the land, trees, water, and weather in Germany. We're 
going to see ifit's like our state and country. We'll even learn to make our own 
maps. (Goal for Leamer) 

2. Take a boot out of your things and show the children. Tell them that I am 
going to find the boot on my globe and then we will see if they can find the boot 



on the globe. Point out on the globe where the boot (Italy) is and state that 
Germany is above the boot. (new information) Have them each find it on the 
globe and point to it. Explain that flat maps are an easier way to see the whole 
world, but that there is something we MUST remember when we look at a flat 
map. That is: The world is not flat. It is actually round like a globe. Give them 
each a placemat map. Show them where Germany is on the placemat. See if they 
can also point to it on the placernat. (guided practice) Do the same thing with the 
U.S.A. Explain that both are countries. Tell them that we live in the U.S.A. (new 
information) 

3. Give them a cutout of the U.S.A and a cutout of Germany. Have them stick 
the cutouts on the map in the appropriate places. (checking for understanding) 
Help them get it right. (guided practice) 

4. Point out the compass rose on the map. Explain what the N, S, E, & W mean. 
Have the students physically face the 4 cardinal directions. Tell them now, we are 
going to learn how we would travel if we wanted to fly to Germany. Have them 
draw an arrow with the dry erase markers from the U.S.A to Germany like an 
airplane would fly to get to Germany. Ask them which direction the arrow is 
pointing. Ask them to look at their compass rose and tell me which direction this 
would be. (Guided practice) Explain that this means that Germany is east of the 
U.S.A Have the students then draw an arrow back from Germany to the U.S.A 
Ask them which direction the U.S.A. is from Germany. (checking for 
understanding) 

5. Show them a map of the U.S. Explain that the U.S. is divided into states. Ask 
if anyone knows which state we live in? Point to Indiana on the map and show 
them that it has a little mouth in one of the comers where it looks like it will eat 
lake Michigan. Stick an Indiana cutout on the normal U.S. map. (modeling) 
Hand out a paper with all of the state lines on it but no labels. Have them each 
color in our state with their pencil. (guided practice) 

6. Next, on his or her placemat, have each student draw Indiana on top of the 
U.S.A cutout. (checking for understanding) After each student has done so 
appropriately, tell them how proud I am that they've made their placemats look so 
good. Ask students which is larger: Germany or the U.S.A. Explain that 
Germany is a smaller country. Ask them after that which is larger: Germany or 
the state we live in, Indiana. Tell them that Germany is about 4 times larger. Tell 
them I want them to use their paper to find the states on both the east side of 
Indiana and the west side now and color them both in. Make sure each student 
does so correctly. (guided practice) Tell them to point to the area they colored in. 
This is about the same size as what Germany is. 



7. Show students my large display drawing of Germany and Indiana. Tell 
students that Germany has 16 states. Record this for all to see inside my blank 
drawing of Germany. Point out and label west Germany and East Germany, and 
draw a compass rose. Let one of the students label where north Germany is and 
where south Germany is. Do the same for Indiana. Tell the students that 
Germany has a cool winter and a mild summer just like Indiana We do have a bit 
warmer summer and a bit cooler winters. (new information) After saying so, have 
a student put the pictures of a sun and of a snowflake on both Germany and 
Indiana and I'll write "warm summers" and "cool winters" in each map. (guided 
practice) Show students a picture of Germany in the winter, in the fall, and in the 
summer so they can see it in its different seasons. (modeling) Next, tell students 
that Germany has more cities than we do around Indiana. Have a student place 
pictures of the city landscapes on Germany and write "many cities." Tell 
Students that Indiana has more farmland. Have student place 2 pictures of 
tractors in Indiana. Write "much farmland." Put a little tractor in east Germany 
and write "some farmland." Show students a picture of Germany's farmland. 
Next, explain that Germany has flat land up north like we have (show picture), 
hills and plateaus in central Germany (show picture), and mountains in southern 
Germany (show picture). Ask what they see on the picture of the mountains. 
(snow) Tell them that these are the Swiss Alps in southern Germany. Have a 
student put a picture of hills and a picture of mountains on our display of 
Germany in the appropriate places. Label each. Show them a picture of the hills 
with sheep grazing. Ask students what they see. Have student place a picture of a 
sheep on the map and I'll write the word "sheep." 

8. Ask students, "Is all ofIndiana flat?" Tell them that, actually, Indiana has 
some hills too, but no mountains. Have a student put up some hills in Indiana. 
Explain that there are forests in both Germany and Indiana. Place a forest picture 
down at the bottom of Indiana and call it "Hoosier National Forest." Tell students 
that there is a Black Forest in west Germany and see if a student can point to west 
Germany for me. Put picture of trees on German display there and label. Tell 
student that there is the Bohemian Forest in the east. See if a student can tell me 
where the east side is. Put a picture of trees there as well. Tell them that our 
Bremen town musicians want us to find one last place in Germany. Ask, "Can 
anyone find where Bremen would be for our town musicians?" Label Bremen on 
the map. Ask, "Do you want to know where you live in Indiana?" Label Muncie 
on the map. (new information) 

9. Show my students my answer key map of Germany. (modeling) Askthem 
to look at the key at the bottom of the map. Explain that this is where you look to 
figure out what symbols mean. Ask what the circle means; what the blue triangle 
means; etc. Let each student choose a foam piece offrom the various shapes and 
colors. These will represent mountains, forests, hills, flat land, and cities such as 
Bremen or Muncie. Have each student put his or her foam piece on the answer 



key map in the marked location, one at a time. (practice/application) Each time, 
ask him two questions. What does your colored shape represent? What area of 
Germany or Indiana is this in: north, central, or south. (checking for 
understanding) Do the exact same thing with my answer key map of Indiana 
using all the marking on it. 

10. I'll pass out blank maps of Germany and Indiana A box on the bottom is 
marked Key. Tell students that now they are supposed to fill in the map and the 
key just like I had done in the answer key map. The only difference will be is that 
we're not going to color in the whole shape. We'll just outline the shape in tbe 
right color of marker to save time. Leave out my answer key maps for them to 
follow if they need to. (modeling) Give them each a copy of my assessment 
sheet so they can see what I will expect. Have students begin their work with the 
key of Germany. Have students trace around the shape they choose with their 
pencil and then outline over the penci1line with the color they choose. After the 
key symbol is finished, they can go on to put the symbols in the correct location 
in Germany. Depending on the amount of time, I will distribute more pieces to 
represent another object on their maps. They will label Bremen on the map. Do 
the same with the map ofIndiana. They will also label Muncie on the map. Ask 
students what the symbols mean and see if they know what is in the north and 
what is in the south. Ask them what is different and alike about Germany and 
Indiana. Tell them that if they ever go to Germany someday for vacation or to 
visit, they will know how to get there and what to expect it to look like now! If 
they meet somebody from Germany, they will seem so very smart. (closure) 

III. Evaluation of Student Learning: As students work on their map and after they finish, 
I'll mark on the assessment sheet whether the students created the various parts of their 
maps correctly with a yes or a no on my evaluation sheet. I'll also ask individual students 
what each symbol represents and what part of Germany or Indiana it shows this to be in. 
I'll also mark on the assessment she~ ifthey have an understanding of what their 
symbols represent with a yes or a no. 

IV. Extension: We'll playa sort of team Bingo. We'll take turns drawing a card out of 
the container. i.e. If they draw "Bohemian Forest," they will put the foam marker for 
forest on their Germany map in the German forest location (if they have that symbol on 
their map). We'll go to the next student and let him draw. Students will put the 
appropriate foam marker in the appropriate place if it is on their maps. This will continue 
until a students fills his/her whole map of Germany or of Indiana. Because the specific 
names are going to be drawn of forests and landforms, it will be great practice for the 
students to put specific names with genera1landforms in Germany and Indiana 



IV. Four Major 
Learning Styles 

a. Tactile- Implemented lesson on "Electricity" 
I. Batteries, bulbs, and wires used 
ii. Created flashlights 

b. Visual- Implemented lesson on "Geography 
of Germany" 
I. Included maps, pictures of Germany's 

landforms, and visual examples 
II. Students drew visual representations for 

various landforms in Germany. 

c. Auditory- Implemented lesson on "Pronouns" 
I. Read part of story book aloud to identify 

pronouns 
II. Students listened to the humorous complexity 

of sentences with no pronouns. 

d. Sociological- Role-playing lesson on "Long
suffering" 
I. Students received parts in a drama 

performance of the Bible-story of Nehemiah. 
II. Students worked together to accomplish task 

at hand. 
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BSU Lesson Plan Format- EDEL 350 

Due Date: January 27, 2003 

IN Standard/Substandard: 
*Language Arts Standard 6 WRITING: English Language Conventions 
Students write using Standard English conventions appropriate to this grade level. 

*Grammar Substandard 1.6.3 
Identify and correctly use singular and plural nouns (dog/dogs). 

Lesson Objective: Given the book, Three Cheers for Tacky, and three sticky notes, each 
student will specify and write three different pronouns found within the book. 

MaterialslMedia: Writing board (phrases on it are shown on separate attachment), 11 
sticker nametags (2 Goodly, 2 Lovely, 2 Angel, 2 Neatly, 2 Perfect and 1 Tacky), 11 hang 
pronoun nametags (6 he. 4 she, and 1 1), 8 small signs (they, /, you, me, he, it, she, and 
we), 5 books Three Cheers for Tacky, poster labeled Substitute Words, and 5 third-world 
student artwork pictures, tape and marker 

New Information: 
*If substitute words are not used, a group of sentences may not sound very good. 
*Substitute words and naming words are both different types of words found in 
sentences. 
* A substitute word is used to take the place of a naming word. 
*Some common substitute words are I, you, me, he, she, it, we, and they. 
*It is important to choose the right substitute word to take the place of the right naming 
word. 
*Naming words must be used first in a group of sentences. Then, substitute words make 
sense the 2nd or 3'd time . 

• :. Motivation: Students will be handed enough copies of Three Cheers for Tacky that 
no more than two will have to share one book. (This is a book two students 
previously told me is one of their favorites, and it is a book with which students seem 
familiar.) 

:.. Place nametags on each of the students. (Goodly, Lovely, Angel, Neatly & 
Perfect.) I will read the first part of the book (pgs. 1-5) aloud with them. On page 
4 and 5, it actually says, "When they grew old enough, Goodly, Lovely, Angel, 
Neatly, Perfect, and Tacky went to school. They read books. They wrote their 
names. They learned their numbers." At page 5, stop and say, "Notice how tacky 
writes his name. How does he read his book and do his math?" (It's done very 
tacky.) 

:.. Place the nametag on myself now that says "Tacky." "Are you students ready? I 
am going to read these last two pages again and this time it might sound kind of 
tacky. (; Let me tell you though; right now, we will learn about some words 



~ "Can one of you point to the substitute word we already have talked about on this 
board with the sentences from our story written on it?" (Students points to they.) 

~ Pullout a sign "they" and have student stick it to the poster . 

• :. New Information 
~ "Now let's put more substitute words on the poster." Give each student signs; 

HI", "you", "roe", "he", "she", "it", ''we,'' and allow them to be stuck to the poster. 
~ "All these words can be used to substitute for a narning word. They take the place 

of naming words." 

~ Take Lovely's nametag off of a student. "Lovely is a naming word. I can use a 
narning word and say: Lovely learned her numbers or ... " Put a different hangtag 
on the student that says "she." "I can use a substitute word and say she instead. 
The sentence I could say now using the substitute word she to take the place of 
Lovely is She learned her numbers." 

.:. Guided Practice 
~ Continue to model with nametags and substituting hangtags and ask questions 

about new sentences for each of final five penguins . 
• :. Check for Understanding 

~ "We now are going to be picking out more substitute words in the book Three 
Cheers for Tacky. First though, I have to see if you can spot a substitute word on 
the writing board. I need a student to come up and pick a picture. This is artwork 
done by children who live in poor countries." Pull out 5 pictures done by students 
from third world countries. 

~ "Ok, I have a picture here that was chosen, and this is the sentences to go with 
this picture. Kambia plays a game outside. Under the moon is where it is played 
(These sentences are written largely on the writing board.) Can you find the 
substitute word?" A student raises hislher hand and gets to put a sticky note 
beside the word it and then he/she writes this pronoun on the sticky note. (Look 
at attached paper for other sentences to go along with other four pictures.) 

.:. Practice/Application 
Students are given sticky notes now. "Now you get to find three sticky pronouns. Place 
the sticky note where the pronoun is. Write the pronoun on the sticky note that you have 
found. When you are finished, raise your hand so I can come and see your work." I will 
now fill out my rubric for each student. 

.:. Evaluation of Student Learning: The student's specified pronouns on sticky notes 
will be assessed. A rubric will document the student's understanding. The rubric is 
included in this lesson . 

• :. Closure 
~ "We want to remember what we have learned today. First, may I have all your 

hang tags?" Students receive the old nametags they once had. The poster of 
pronouns is cleared off. "You are all wearing naming words now. What could be 



PHRASES WRITTEN ON WRITING BOARD 

Sentences to Go With Third World Student Artwork 

*Kambia plays this game outside. Under the moon is where!! is played. 

*The man in the middle is a priest. He is yellow and orange. 

*My mom and I made these nets. We will catch fish. 

*Tulua has a butterfly. Recess is a time she likes. 

'At school, two boys did bad things. They must not sit. 

Phrase from Three Cheers for Tacky 

'When they grew old enough, Goodly, Lovely, Angel, Neatly, Perfect, and Tacky 
went to school. They read books. They wrote their names. They learned their 
numbers. 



IV. Four Major 
Learning Styles 

a. Tactile- Implemented lesson on "Electricity" 
i. Batteries, bulbs, and wires used 
ii. Created flashlights 

b. Visual- Implemented lesson on "Geography 
of Germany" 
I. Included maps, pictures of Germany's 

landforms, and visual examples 
II. Students drew visual representations for 

various landforms in Germany. 

c. Auditory- Implemented lesson on "Pronouns" 
I. Read part of story book aloud to identify 

pronouns 
II. Students listened to the humorous complexity 

of sentences with no pronouns. 

d. Sociological- Role-playing lesson on "Long
suffering" 
I. Students received parts in a drama 

performance of the Bible-story of Nehemiah. 
II. Students worked together to accomplish task 

at hand. 
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Planning (or various ages 

Lesson Plan 

Long-suffering: Drama of Nehemiah 

.:. Objective: Students will answer the questions below verbally correctly. 
~ How did Nehemiah show longsuffering? 

• (He continued to do what was good in difficult times.) 
~ Who gave Nehemiah the strength to continue doing good in difficult times? 

When we are sorry for the wrong things we do and ask for God's strength to help 
us do right instead of wrong, who will help us? 
• (God did. Nehemiah prayed to God for strength immediately when he needed 

it, and God always made him have enough strength. When we are sorry for 
our sins and want to do right, God always gives us enough strength to do 
right.) 

~ Did Nehemiah still have to work hard and keep being patient? Do we too? 
• (Even with God's strength, Nehemiah had to work hard and be patient. We do 

too. When we have prayed to God for strength to do right instead of wrong, 
he will help us but he expects us to be patient and try our very hardest too.) 

~ What's the result for Nehemiah? What's the result for us? 
• (God left space in his holy Bible for a whole section of it to be called 

"Nehemiah" because God was pleased with this man's obedience and 
determination to do right. For us, God leaves space in heaven with him to live 
forever.) 

~ Attention Catcher: Act out story of Nehemiah 
• Characters: 

• Governors around Persia 
• SanbaIlate the Horonite 
• Tobiah the Ammonite 
• Geshem the Arabian 
• Servant of Sanballate 
• Nehemiah the king's cupbearer 
• King of Persia 
• Shemaiah the hired enemy 

• Dialogue: 
• Nehemiah: Dear God, I've just found out that my home city, 

Jerusalem has had its walls broken down and burned. It makes me so 
very sad to think about it. Oh help my people dear God who are no 
longer in their home city. Those who are at our home city have no 
walls around them to protect them from all the people around who hate 
them. 

• King: Nehemiah, what's wrong with you lately. You look so sad? 



• Nehemiah: How can I be happy when I know that my home city 
Jerusalem has no strong walls to protect my people at home. They are 
broken and burned. 

• King: What would you like me to do? 
• Nehemiah: Help me dear God to know what to say! If it pleases you 

oh king, I need to have time to go and rebuild the walls of Jerusalem. 
I'll need many things. 

• King: I will give you everything you need to build them up again. 
Here are letters for you to take to the men who own the trees so you 
can have wood. You have permission to leave, go home, and rebuild 
the walls in Jerusalem. Here's a letter to give to the governors past the 
flver. 

(Nehemiah gives letters to governors) 
• (Governor lets Sanballat and Geshem look.) 

• Sanballat and Tobiah and Gesbem: What do you think you are 
trying to do Nehemiah? Ha, Ha, Ha! You just want to try to be strong 
enough to disobey the king. You can't ever do all this work to rebuild 
those walls! 

• Nehemiah: God will give me and our men and women strength to get 
all this work accomplished. We are God's servants and we will build 
what he wants us to build. You have nothing to do with this. 

• Sanballat and Tobiah: Your walls will be so weak that a they would 
fall down even if a fox tried to go up them. 

• Nehemiah: We must keep obeying God and working hard and not let 
anyone stop us. 

• Sanballat and Tobiah and Geshem: We will have to attack 
Jerusalem. They will not be able to notice us because they will be too 
busy working and the view is not good. We will surprise them. 

• Nehemiah: God, please help us. We have so many armies around us 
who do not want this work done. Sanballat and Tobiah and the people 
of Geshem want to attack us. Help me to know what to do. Men, Y, of 
you will work with swords at your sides and Y, of you will be standing 
watching for attackers with spears and shields and bows. A watchman 
will be put up very high and if you hear him blow the trumpet you 
must all gather here to fight. 

• Sanballat and Tobiah and Geshem: Oh no, they are prepared for us. 
We will have to think of another way to stop this. Their God is strong 
and we must stop Nehemiah from working to please him or Jerusalem 
will become too strong and our lives will be in danger. 

• Sanballat and Geshem: Here, servant, give this letter to Nehemiah. 
• Nehemiah: Reads aloud: Come and meet us in the town ofOno. We 

must speak with you. No, I can't meet them I have a great big job to 



do for God. I can't leave and come. Nothing is more important that 
patiently working on for God. 

• (Happens three more times.) 

• (Fifth time) Nehemiah: Reads aloud: Come and meet us because 
we've heard you want to be king of Jerusalem and you want to disobey 
the king of Persia. We will tell the king this if you do not come. Tell 
Sanballat that he is making up lies. I will not come. 

• Shemaiah: Nehemiah, you will be killed. You are not safe. You 
better come to the temple and hide with me. 

• Nehemiah: You've been hired by Sanballat to get me in trouble. I 
will not come. Why should the man in charge of God's work run 
away or be scared? I must keep obeying God and working hard and 
not let anyone stop us. 

• Shemaiah: Nehemiah will not hide with me and he will not meet with 
his enemies and he will not be scared. He and his God are too strong 
for us. There is nothing else that Sanballat and Tobiah and Geshem 
cando. 

• Nehemiah: Fifty-two days now and the walls are completed. We 
must set up gate-keepers, porters, singers, men of God in the temple, 
and rulers of our city who love God. We must hear God commands 
and obey them. We must not marry anyone outside of the city who 
worships idols. We must let nothing stop us from doing the work of 
God and we must let nobody destroy the work for God which we have 
already done. God has given us all the strength we have needed all 
this time even though it has been so very hard. Thank-you for helping 
us through, dear God! 

~ Conclusion: Ask the questions. Discuss suffering for a long time; yet, standing 
firm on what is right. 



.:. Variations in lesson 
,. For ages 5-10 

.:. 

• Introduction: Allow a student to pick out a short story from her Bible 
storybook and read to the group. (i.e. Nehemiah or Jacob working to marry 
Rachel 14 years.) Explain that this story demonstrates longsuffering because 
the character never quit working for what was right. Go on to do drama. 
Allow the students to be Jewish builders. 

,. For ages 10-15 
• For Objective: Students will answer question: 
• Who is SanbaJJat in our Jives? (Satan) How do we keep strong and not let 

him stop us from what's right? 
• Conclusion: Students understand that we are given God's word in the Bible. 

We know we must obey it but many people and Satan don't want us to. 
Discuss how Satan is like SanbaJJat and Nehemiah's other enemies. He will 
try to keep us from doing as the Bible says. Then he will try to steal all the 
good things from us that God has given us (like his Spirit in our hearts.) We 
must do everything we can to build strong walls around us to never let Satan 
steal from our hearts those precious gifts from God. Make the walls strong by 
reading the Bible often, being with other Christians, and praying that we can 
stand strong and even be patient when we have to wait on God to help us. 

Materials: 
,. Crown 
,. Name Signs 
;.. Cup ,. Sword 
,. Spear 
,. Pen ,. Letters 
,. Desks 
, Chair 
,. Money 



v. Mexican Kindergarten: 
Four-day visit to teach in 

Mexican kindergarten 

a. Cooperatively taught Spanish-speaking 
children simple English terms and 
nouns 

b. Cooperatively planned and taught Bible 
lessons to Spanish-speaking children 

c. Gained experience with students who 
have a Hispanic background 
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Guidelines for 
Wor.(Teams 

For Participants in Work Projects 
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And whatsoever ye do, do it heartily, 
as to the Lord, and not unto men. 

COLOSSIANS 3:23 

APOSTOLIC CHRISTIAN 

World Relief 



Four-day Visit to 
Mexican Kindergarten 

Fernanda was our 
English/Spanish 
interpreter. 

Fernanda and I were 
considered "the teachers" on 
our work team. 



Lesson on the English 
Words for Farm Animals 



We were in an area of Mexico where 
-there was no access to a computer. We 
had to do our lesson materials and 
drawings by hand . . 


