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Assessing the Impact of Personal ity Type on Moral Reasoning 

in a Population of College Honors Students 

------------------------------------------------------------

Educational institutions often express a concern for the 

moral development of students by placing moral development 

as one of their primary educational goals. Whether 

educational institutions meet this goal is open to 

speculation. McConnell (1972) documented the fact that 

higher education experiences have a variable effect upon 

students' moral reasoning. The research presented in this 

manuscript attempts to evaluate the influences of Jungian 

personal ity types on the moral development of a population 

of Honors College students who have a common course of study 

which is designed to increase their reasoning abil ities and 

faci I itate their moral development. These effects were 

evaluated by measuring moral/value developmental levels and 

the changes that occur in those levels over a one year 

period of time and correlating each subjects' change wi th 

his/her Jungian personal ity type. Given that higher 

education has met with variable success in facil itating 

moral growth, it is hypothesized that the rate of moral 

development could be a function of personal ity types or 

tra its (Hoffman & Be tkowsK i, 1981). 

The impl ications of this research seem undeniably 

important, considering the potential bias that might exist 

in favor of one particular personal ity type or trait. 
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Educational experiences might be faci 1 itating some students/ 

moral development and possibly even inhibiting the growth of 

others. If it is indicated which students/ personal ity 

types might be faci 1 itated by the present Honors Col lege 

program, then perhaps Ball State University can alter the 

educational enviroment in order to facil itate all students/ 

moral development. On a more general basis, if bias in 

favor of a particular personal ity type(s) is found to exist 

at Ball State University, then further research done at 

other learning institutions may find that this same probl.m 

exists elsewhere; suggesting that the educational system as 

a whole is favoring particular personal i ty factors in terms 

of moral development. This research is also important 

b.cause 1 ittle or no worK has been done to compare 

personal ity types as measured by the Myers/Briggs Type 

Indicator (MBTI), form G (Briggs, 1962) and moral 

development, as measured by the Defining Issues Test (DIT) 

(Rest, 1979a) despite the vast amount of worK that has been 

done with each instrument seperately. 

The population used were members of the Ball State 

University Honors College who complete a core of specific 

classes. These classes are 1 iberal arts requiremnts that 

range form human genetics and bio-ethical decision-maKing to 

studies of classics in 1 iterature to the social influences 

of the fami ly. The personal ity type of each subject was 

determined by the MBTI and the moral/value developmental 
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level of each was measured by the DIT. By coorelating the 

MBTI scores and the changes in DIT scores over one year, 

some insight into the learning and development process of 

moral reasoning and the importance of personal i ty factors on 

that development were explored. The null hypothesis tested 

states ~ There will be no coorelation between the percent 

growth on th~ DIT wi th any of the sixteen personaltiy types 

or with any of the eight traits as measured by the MBTI. 

Review of Pertinent Literature 

Moral development research studies the changes in the 

cognitive structures underlying moral Judgements across time 

(Rest, 1979b). Since moral development is related to 

cognitive development, it would follow that it is influenced 

by education. One way in which education is an influence is 

through what Kohlberg (1975) termed the hidden curriculum, 

which is the praising or reinforcement of certain behaviors 

considered appropriate or good. The values taught in this 

case are often not intended to be lessons as such, but 

rather structures for maintaining classroom order. Thus, 

moral Judgement centers on a sense of Justice as dictated by 

the authority figures in students/ lives. Kohlberg further 

suggested that educators should actively aid in the moral 

development of students by facil itating civi I education and 

a sense of Justice. 

Given that education does effect moral development, the 

question now is, lito what extent?- McConnell (1972) studied 
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students at various co11eg.s in order to determine if 

college experienc.s effected moral reasoning. The results 

indicated that the effects were highly varied from school to 

school with no obvious pattern. These data suggest th~t 

there are other factors, in addition to education, 

influencing moral development. 

One possibi I ity is personal ity. Hogan (1970) found that 

certain personal ity traits were related to specific value 

preferences in a population of college students. E. 

Erikson (1950) theorized that values were rel~t.d to ego 

development (and thus personal ity development). It has been 

sUQQested (eg. Hoffman et al .,1981; Kerin & Slocum 1981) 

that personal ity variables influence cognitive styles, thus 

possibly relating personal i ty with moral judgments ( which 

maybe based on underlying cognitive styles). 

QuantifYing Moral Development 

Piaget (1965) considered moral judgements to be a 

subset of cognitive structures. Thus, if cognitive 

development is understood, then moral development may also 

be understood. Piaget (1971) proposed a theory of cognitve 

development based on four hierarchical stages (Appendix A, 

Tabl.4). Thus, each subsequent stage is distinguished by a 

more complex level of thinking. Piaget (1965) considered 

moral jUdQements to b. based on a sense of justice which was 

determined by a cognitive stage or framework. 
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Kohlberg (1979) stated that he became involved in moral 

dev.lopment research with the intent to continue Piaget$s 

worK with adolescents. Based on the worK done for his 

doctoral dissertation, he developed a st.ge theory of moral 

development (see Appendix A, table 5). Note that each stage 

is dependent upon an individuals' sense of justice. The 

differentiating factor for each stage is the typ. of 

reasoning used. Kohlberg (197~) found that moral reasoning 

is dependent upon, but lags behind, cognitive growth. He 

val idated his theory in a number of studies, the results of 

which provide longitudinal, cross-sectional, and 

cross-cultural support (Kohlberg, 1975). 

Kohlberg used an interview technique which is highly 

subjective, time consuming, and requires special training to 

perform correctly (Rest, 1979b). As an alternative to the 

Kohlbergian interview, James Rest (1979a) developed the 

Defining Issues Test (DIT). The DIT is composed of six 

moral dilemma stories followed by twelve items which are 

issues r'e'lated to each dilemma. The subject then rates the 

importance of each item on a LiKert scale then selects the 

four most important issues based on these ranKings. The end 

result is an indication of the moral development stage that 

best describes the respondent. 

The val idity and rel iabil ity for the DIT have been 

establ ished in a series of manuscripts, most of which are 

unpubl ished and summarized by Rest (1979b). In ge n era I, i t 



-

-

9 

appears that the DIT has high test-retest reliability (high 

.70~s to low .80~s) and internal consistancy (high .70~s to 

low .80/s). Correlations with Kohlberg/s interview ranged 

from .35 for college students to .70 for a heterogeneous 

sample. Longitudinal studies have found significant stage 

changes (eg. F=.80, p <.001) within a one to two year 

period. 

QuantifYing Personal ity Types 

Carl Jung (1971) developed a personal i ty theory based 

on a system of polari ties. A fundamental polarity is the 

differentiation between the introvert and the extravert 

personality type. The personality type of an individual is 

based on the direction of interest the individual has about 

the world (i .e. inward or outward relative to the self). 

The extravert/s decisions and attitudes are determined by 

objective conditions. His or her interest is directed 

outward toward the worl d. The i ntr-overt is more concerned 

with the subjective aspects of decision-making and directs 

interest inward. 

Further components of an individual/s personal ity are 

defined in terms of a major function type. The function 

type determines the method or frame of reference that the 

extravert or introvert uses to evaluate the object of 

interest. The function types are the Thinking, Feel ing, 

Sensing, and Intuitive natures. 
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Isabel Myers and Katherine Briggs ( Briggs,1962) 

developed an instrument to determine personal ity types based 

on Jung/s theory called the Myers Briggs Type Indicator 

(MBTI). It is a self-report questionaire consisting of 

statements which the subject indicates the relevence of each 

to himself or herself. The responses are then scored. The 

end result is four seperate scores, each relating to a 

specific continous scale. The four scales are 

Introversion/Extraversion, Sensing/Intuition, 

Thinking/Feel ing, and Judging/Perceiving (see Appendix A, 

Tables 6 & 7). Each scale score falls somewhere on a 

continuum. The trai t that is closer to the score is 

attributed to the subject. As a result, the individual/s 

personal ity is defined by four traits. There are a total of 

sixteen potential types. Intercorrelations for ac~demic 

populations are low (r=.03 - .47). The reI iabl ity was 

establ ished using a spl it-half procedure. Correlations were 

high in this case (r= .80 - .87). 

Personal ity Type! and Moral Development 

Personal ity types have been compared to learning 

styles. Hoffman et al. (1981) found that the 

Sensing/Intuition scale related to cognitive structures. 

When Sensing types were comp~red with Intuitive types in a 

computer learning program, It was found that Intuitives were 

more I ikelY to drop out (the most common type to do so was 
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the EN-P). The difference in drop-out rates was attributed 

to learning style differences. 

Kerin and Slocum (1981) studied Thinkers and Feelers, 

as determined by the MBTI, to determine the type of 

information each preferred to use when solving problems. To 

control for contamination from other traits, only Intr·overts 

were used. It was hypothesized that ThinKers would prefer 

objective data and that Feelers would prefer subjective 

data. The results indicated that while there was no 

difference for Judging subjective data, ThinKers requested 

more quantitative data than did Feelers. 

J. Ross (1963) compared the MBTI with various abil ity 

tests, interest scales, and th. Personal ity Research 

Inventory. Ross found the Sensing/Intuition scale to be the 

be s tin d i cat or of ge n era I ab iIi t:y an din te I I • c t u ali t y • 

Several other studies were reviewed by Hoffman and BetKowsKi 

(1981) which correlated the Sen.ing/Intuition scale with the 

Florida 12th grade placement test. Intuitive types 

consistently scored higher than s.nsing types. Hoffman and 

8etKowski (1981) conclude that the Sensing/Intuition 

differences reflect differences in perceptions. They also 

propose that the education system might be biased towards 

Intuitive types because of the way Knowledge is presented in 

the classr·oom. 

Some worK has a I so been done compar· i ng persona I i ty 

types and va lues. De t tmer (1981) recommended tha t teachers 
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examine thei~ own values and how these values influence 

which pe~sonal ity cha~acte~istics a~e encou~aged and 

discou~aged in the class~oom. Each teache~ should then 

conside~ whethe~ his/he~ actions a~e aiding students~ to 

develop thei~ full potential. Dettme~ made these 

~ecommendations afte~ compa~ing teache~ pe~sonal ity types, 

~anked p~efe~ences of class~oom values, and a wo~d 

association task with the wo~d "gifted". The ~esults 

indicated that p~efe~~ed values and the gene~ated 

associations we~e consistant with the desc~iptions of the 

pe~sonal ity types given by Mye~s and B~iggs (B~iggs, 1962). 

Hogan (1970) studied the inte~actions between 

pe~sonal ity types as measu~ed by the MBTI and mo~al 

decision-making as measu~ed by the Su~vey of Ethical 

Attitudes (SEA). Hogan found that th~ee of the MBTI scales 

co~~elated with the SEA sco~es (see Appendix A, table 8). 

He concluded that diffe~ences in mo~al judgments should be 

conside~ed as a function of both social and pe~sonal ity 

facto~s •. 

Seve~al studies have compa~ed the DIT with va~ious 

pe~sonal ity measu~es and these have been suma~ized by Rest 

(1979b), It has been found that the DIT doesn~t co~~elate 

with self-concept measu~es. When compa~ed with the 

Cal ifo~nia Pe~sonal ity Invento~y, the DIT is st~ongly 

co~~elated with Achlevment via Independence, and 

Intellectual Efficiency. It is also co~~elated with 
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Responsibil ity, Tolerance, and Psychological mindedness. 

The Complexity and Autonomy traits on the Omnibus 

Personal ity Inv.ntory positively correlate with the DIT and 

Practical OutlooK was negatively correlated. No other 

personal ity measures were reported as having any correlation 

with the OIT. Rest attributes these results to the fact 

that the DIT is more related to cognitive processes than to 

personal ity factors as well as to the nondevelopmental 

nature of personal ity traits. 

Statistical Procedures 

In order to measure change in moral growth, a P score 

was generated for each testing (producing P1 and P2 for each 

subject). The P score represents Percent Universial Ethical 

ThinKing (Rest, 1979a) and is calculated by combining DIT 

scores for stages 5 and 6. P1 (from the first DIT 

administration) was subtracted from P2 (from the DIT retest) 

to generate dP, assumed to reflect changes in moral 

thinKing, since growth would bring about a change in scores 

for stages 5 and 6. To compare dP with personal ity types, 

each trait is assigned a number (ex. E=1, 1=2, N=1, T=2, 

etc •• ). To test the significance of dP and its realtionship 

to personal ity types, and Analysis of Variance and a i-test 

for correlated means were used (Linton & Gallo, 1975). 
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Summary 

Moral development has been historically attributed to 

soc i ali nf 1 uences (Hogan, 1970) and to educa tiona I i nf I uences 

(Kohlberg, 1975). However, the amount of influence that 

college experiences have on moral development has been 

questioned and found to be highly variable (McConnell, 

1972). Personal ity factors have been suggested as one 

possible influence on moral development (Hogan,1970). This 

seems I iKely, considering the relationship that cognitive 

factors have with both moral development (Rest,1979b) and 

personal ity types <Hoffman & BetKowsKi ,1981). The 

relationship between values and personal ity types has been 

explored to some extent (i .e., Hogan, 1970; Rest, 1979b). 

However, this researcher could find no data indicating that 

a systematic comparison between personal ity types as 

measured by the MBTI and mor.l development as measured by 

the DIT has been conducted. It is hypothesized that some of 

the variabil ity found by McConnell (1972) may be related to 

an educational bias towards particular personal ity types or 

trai ts. 

METHODS 

In the spring of 1983, the principle researcher was 

approached by Dr. Jon Hendrix and asKed about her interest 

in doing an undergraduate Honors research project deal ing 

with personal ity factors, moral development, and education. 
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The researcher was interested and accepted Dr. Hendrix/s 

offer to worK with him. Subsequently, her research was 

supported by an undergraduate Honors Fellowship for the 

first year of the study. Kohlberg/s model of moral 

development was determined to be the most useful for this 

research. However, the method used for measuring moral 

deve 1 opmen t as def i ned by Koh 1 berg/ s mode 1 is the 

Kohlbergian interview which is time consuming and requires 

special training (Rest, 1979b). Therefore, the first tasK 

was to conduct an extensive search of the I iterature to 

locate a val id paper-and-pencil test of moral development, 

as defined by Kohlberg (1975). This search involved both 

reviewing pertinent literature and seeking information from 

top researchers in the area. The Defining Issues Test (DIT) 

was chosen because it is a pencil-and-paper test which 

measures moral development as defined by Kohlberg (Rest, 

1979b). The DIT is composed of six moral dilemas. With 

each dilema, the respondent ranKs 12 related issues as to 

importan~e and relavence. The end result is a score for 

each of the six moral stages. The stage wi th the highest 

score is considered to represent the stage of moral 

development the respondent uses the majority of the time. 

Because of the potential misuse of the test, James Rest of 

the University of Minnesota maintains tight control over 

it's use. Permission to use the test and testing materials 

were obtained from Rest. 
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In Winter of 1983, volunteers were requested from the 

Bio 199 class (a human genetics and bio-ethics class for 

Honors Students). The requirements for participation in the 

research were that they be freshmen Honors Students who took 

the Myers-Briggs Type Indicator (MBT!). The MBTI had been 

adminsi tered to matriculating freshmen during the summer of 

1983 by the psychological testing services at Ball State 

University as part of a research project designed to 

evaluate learning styles <Shurr & Ruble, in press). 

Informational meetings were set up for interested parties. 

At these meetings, basic background information about the 

nature of the research project was presented and each 

potential participant was given a consent form for their 

review (see appendix B). Consent forms were signed by those 

sti 11 interested. This form also released MBTI scores to 

the researchers. After completion of this process, a total 

of thirty-five subjects were obtained for the research 

population. 

The DIT was administered by the principle investigator 

at times convenient to the subjects according to the 

instructions and guidel ines establ ished by Rest (1979a). 

Some of the subjects had to be contacted a second time due 

to the fact that, for one reason or another, they were not 

able to attend the first testing session. After the test was 

completed, subjects were thanKed and informed that they 

would be contacted within a year to taKe the fol low-up test. 
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The tests were hand-scored by the principle researcher. It 

should be noted that the subjects were assigned project 

identification numbers by Dr. Hendrix so that the identi ty 

of each subject during scoring or in doing statistical 

analysis was unknown to the principle investigator. 

In order to increase the sample size, the Spring 

quarter class of Bio 199 was approached in the same manner 

as described above. Ten additional subjects were obtained, 

giving a total population sample size of 45. 

Upon receipt of the MBTI scores from the Testing 

Services, a concern arose that the sample might not be 

representative of the Honors College popUlation. A bias 

could be due to certain personal ity types being more 

incl ined to volunteer for this research project. In order 

to explore this possibil ity, the MBTI group data from the 

entire freshman Honors College population (n = 213) was 

obtained and confidence intervals (95%) were calculated to 

compare the sample with the population for variation on MBTI 

scales. The sample was found to be val id. 

In the Winter of 1984, the subjects were pooled from 

the previous year and contacted to take the OIT for a second 

time, making the time elapsed between testing sessions 

between nine months and one year. As in the previous 

testing session, some subjects had to be contacted several 

times. Fourteen subjects dropped out of the study, prior to 

retaKing the OIT, leaving a sample size of 31. The same 



-

18 

procedure was used to administer and score the tests as was 

used before. 

The P-scale of the DIT represents Percent 

Universal-Ethical Thinking and is found by combining the 

scores on stages 5a, 5b, and 6. Two P-scores were generated 

for each subject, PI and P2. PI was subtracted from P2 to 

yield dP, which should represent the change in Percent 

Ethical Thinking by indicating the direction of the change 

and the score-scale amount of change. This score is thought 

to be an indicator of general moral development. The dP 

score was then compared with the MBTI scores in a number of 

ways. First, i-tests were run to see if there were any 

significant relationships between dP scores and any 

individual traits. To check the sources of variance in dP 

within each scale (ie,Introversion/Extraversion), i-tests 

were run. Where sample size permitted, various traits were 

then combined and sources of variance with dP were checked 

with an ANOVA. Dr. Van Nelson of computing sciences, Bal I 

state Uni.versity, advised the statistical treatment of the 

data. The Social Science Statistical Package, version X, 

was used to perform data analysis. 

RESULTS & DISCUSSION 

The researcher was concerned about the val idity of the 

research sample (i .e., was the sample a representative 

sample of the total population?). Z-scores were calculated 
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for the sample vs. the entire Honors College population who 

had taken the MBTI and subject types were found to be wi thin 

a 95% confidence interval of their general population 

counterparts (see table 1), al lowing the researchers to be 

95% certain that the sample does not differ from the 

general population in terms of personal ity types. 

Therefore, the results of this study are considered to be 

appl icable to all Honors College students that enrol led in 

the Honors program during the summer of 1983, if not to all 

Honors Col lege students at Ball State University. 

The relationship between MBTI types and DIT scores were 

evaluated by changes as defined by dP. First, the 

individual scales (i .e., introversion compared with 

extraver'sion) were examined using a 2-tail i-test (see table 

2). The greatest sources of variance were within the 

percieving/judging and introversion/extraversion scales. 

The impl ication being that the differences found with the 

traits are indeed due to basic differences within the 

introversion /extraversion and within the perceiving/judging 

scales. 

In order to explore further sources of variance within 

dP, comparisons were made between the individual traits 

(i .e., Introversion) and dP, using a 2-tail i-test (see 

table 3). Two traits were found to be related to dP, these 

being Introversion (i = 2.23, df = 11, P = .05) and 

Perception (i = 2.35, df = 12, p = .04). This would tend to 
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support the hypothesis that possession of particular 

personal ity trai ts might contribute significantly to the 

amount of moral growth of individuals. 

============================================================ 
Table 1 
Confidence Intervals Compar i ng The Sample and The Population 
------------------------------------------------------------
Type Research Pop. Tota 1 Pop. Z 
------------------------------------------------------------
INFP .107 .061 1. 017 
ISFP 0 .0187 -.7305 
INTP .035 .0375 -.0696 
ISTP 0 0 -------
ENFP .1785 .0985 .0143 
ESFP 0 .01408 -.6323 
ENTP .107 .0938 .2396 
ESTP .0714 .023 1 .708 
INFJ .0714 .10798 -.6237 
ISFJ .1428 .0892 .9951 
INTJ .0357 .0704 -.7178 
ISTJ 0 .0985 -1.749 
ENFJ .1428 .1408 .0343 
ESFJ .0357 .0516 -.3803 
ENTJ .0714 .0704 .0207 
ESTJ 0 .0234 -.8191 
I .3929 .4836 -.9604 
E .6071 .5164 .9604 
N .75 .6808 .7855 
S .25 .3192 -.7855 
F .6786 .5822 1.0343 
T .3214 .4178 -1.0343 
P .50 .3474 1.6959 
J .50 .6526 -1 .6959 
===================-======================================== 

============================================================ 
Table 2 

WITHIN SCALE COMPARISONS 

Scale 

E/I 
N/S 
F/T 
P/J 

t-score 

1 .93 
1 • 13 
.61 
2.16 

df 

29 
29 
29 
29 

2-tail p 

.06 

.27 

.55 

.04 
============================================================ 
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-
============================================================ 
Table 3 
COMPARISONS OF TRAITS 
------------------------------------------------------------

Trait t-score df 2-tail p 

E .02 18 .98 
I 2.23 11 .05 
N 1 .72 22 .10 
S -.32 7 .76 
F 1 .44 19 .17 
T .48 10 .64 
J .21 17 .83 
P 2.35 12 .04 

============================================================ 

Further statistical analysis included running an 

Analysis of Variance (ANOVA) on six different trait 

combinations. This provided a repetition of the results 

given earl ier; that is, variation in dP scores is related to 

the Introversion/Extraversion and the Percieving/Judging 

scales. Given that only a few of the combinations could be 

run because of the small number of subjects in each group, 

this data was not considered by the researcher to be 

reveal i ng. 

Conclusions and Impl ications 

The ~indings that the Introversion/Extraversion and the 

Perceiving/Judging scales are related to moral development 

causes this researcher to reject the null hypothesis, which 

stated: There will be no coorelation between the percent 

growth on the DIT wi th any of the si xteen personal i ty types 

or with any of the eight traits as measured by the MBTI. 

- The further finding that the Introversion and the Perceiving 

trai ts exhibited the greatest amount of moral growth, as 
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measured by the P-score, suggests that some individuals may 

be facil itated more than others in terms of the rate of 

moral growth. Although the cause of this phenomena can not 

be determined by this research, it is hypothesized that it 

could be due to either the structure of the Honors College 

program facil itating the moral growth of individuals who are 

Introverts and/or Percievers or that there is something 

intrinsic in the Introvert and/or Percieving types that 

naturally facil itates moral development. 

It is interesting that the ThinKing/Feel ing and the 

Sensing/Intuition scales have been related to learning 

<Kerin &Slocum, 1981; Hoffman & BetKowsKi, 1981) but showed 

no apparent relationship with moral development. Although 

there are many possible explanations, one explanation is 

that moral development is influenced by different factors 

than is cognitive development. More research is needed to 

determime the exact nature of the interrealtionships between 

cognitive development, moral development, and personal ity 

types. 
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============================================================ 
Table 4 
PIAGET'S STAGES OF COGNITIVE DEVELOPMENT 
------------------------------------------------------------
STAGE CHARACTERISTIC 
------------------------------------------------------------
Sensorimotor 

Preoperational 
Thought 

Concrete operations 

Formal or 
proprositional 
operations 

organization of spatial 
relationships, permanance of 
objects. 

representational or symbol ic 
thought 

can classifY and manipUlate 
concrete objects 

abstract hypotheses; logical 
deductions 

============================================================ 
============================================================ 
Table 5 
KOGL8ERG~S STAGES OF MORAL DEVELOPMENT 

A. INDI~JIDUAL CONSIDERING OWN INTERESTS 
1. Punishment and obedience orientation 
2. Naive instrumental hedonism 

8. SHARED EXPECTATIONS WITH SOCIETY 
3. Good-boy, Good-girl moral ity of maintaining good 

relations and approval of others. 
4. Authority maintaining moral ity. 

C. UNIVERSAL ETHICAL THINKING 
5. Moral ity of contract, of individual rights and of 

democratically accepted law. 
6. Moral ity of individual principles of conscience. 

============================================================ 
============================================================ 
Table 6 
MBTI SCALES 

SCALE 

Extraversion vs. 
Introversion 

Sensing vs. Intuition 
ThinKing vs. Feel ing 
Judgment vs. Perception 

CHARACTERISTIC 

Direction of perception: 
inward or outward. 
Kind of perception rel ied on. 
Style of judgment used. 
Attitude used to deal with 
enviroment. 

============================================================ 



-
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============================================================ 
Table 7 
MBTI TYPES 

E = extraversion 
S = sens i ng 
T = ThinKing 
J = judgment 

ALL POSSIBLE TYPES: 

ESTJ ESTP 

ENFJ ENFP 

INTJ INTP 

I = intraversion 
N = intui tion 
F = feeling 
P = perception 

ESFJ ESFP ENTJ ENTP 

ISTJ ISTP ISFJ ISFP 

INFJ INFP 
============================================================ 

============================================================ 
Table 8 
HOGAN~S RESULTS 

SCALE 

Sensing vs. Intuition 

ThinKing vs. Feel ing 

Judging vs. Perceiving 

CORRELATION 

~ S'" 
... I ... 

high score on SEA 
low score on SEA 

high score on SEA 
low score on SEA 

high score on SEA 
low score on SEA 

================--=========================================== 
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CONSENT FORM 

I he~eby give my consent to the p~inicpal ~esea~che~ to 
obtain my sco~es on the Learning Styles Invento~y Test which 
I took upon admission to Ball State Unive~sity and to use my 
scores on a moral development inventory instrument (yet to 
be administe~ed). I understand that my scores will be used 
in a ~outine study in educational ~esearch that wi 11 attempt 
to assess th •• xtent to which instruction at Ball State 
co~relates with moral development and personal ity types. 
All data in this study wi 11 be held in anonymity. No 
individual names will be used and all data will be reported 
in a statistical fashion by groups, not individuals. 

Questions conce~ning this study will be answered by the 
p~ i nc i p.a.l invest i ga to~: Dr. Jon R. Hend~ ix, Professor of 
Biology at Ball State Univ.rsity, CL 171D, 285-6435. 

Signatu~e of Pa~icipant 

Date 

Signatu~e of P~incipal Resea~che~ 

Date 
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-
TOTAL 

Project Num PSy Type OIT PI OIT P2 PI-P2 

SQ70 ENFJ 51 .7 25 -26.7 
034W ISFJ 33.3 31 .7 -1 .6 
033W INFJ 43.3 68.3 25.0 
030W ENTJ 55.0 51.2 -3.3 
029W ENFJ 35.0 46.7 11 .7 
SQ90 ENTJ 38.3 36.7 -1 .6 
02aw ENFP 35.0 31 .7 -3.3 
027W INTP 40.0 66.7 26.7 
SQI0 ENFJ 60.0 51 .7 -8.33 
026W ENTP 48.3 45.0 -3.3 
025W INFP 50.0 75.0 25.0 
024W ISTP 25.0 40.0 15.0 
023W ENFP 25.0 56.7 31 .7 
022W INTJ 33.3 38.3 5.0 
020W ISFJ 28.3 30.0 1 .7 
017W ENFP 61 .7 71.7 10.0 
016W ISFJ 38.3 23.3 -15.0 
015W ISFJ 30.0 31.7 1 .7 
013W ENFJ 36.7 28.3 -8.4 
012W ENFJ 45.0 56.7 11 . 7 - o l1W ESTP 46.7 36.7 -10.0 
09W ENTP 35.0 35.0 0.0 
oaw ENTJ 50.0 56.7 6.7 
SQI00 ENTJ 46.7 33.3 -13.4 
SQ30 ENFJ 45.0 48.3 3.3 
05W INFP 36.7 68.3 31 .6 
04W INFJ 35.0 33.3 -1 .7 
03W ENFP 43.3 48.3 5.0 
SQ40 ESTP 35.0 31 .7 -3.3 
02W ESFJ 31).0 33.3 3.3 
01W INFP 51.7 51 .7 0.0 

OVERALL lYR. GROWTH tl 3.71 
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GROWTH 

PROJECT NUM PSY TYPE PIT PI DIT P2 P2-Pl 

033W INFJ 43.3 68.3 25.5 
029W ENFJ 35.0 46.7 11 .7 
027W INTP 40.0 66.7 26.7 
025W INFP 50.0 75.0 25.0 
024W ISTP 25.0 40.0 15.0 
023W ENFP 25.0 56.7 31 .7 
022W INTJ 33.3 38.3 5.0 
020W ISFJ 28.3 30.0 1 .7 
017W ENFP 61 .7 71 .7 10.0 
015W ISFJ 30.0 31 .7 1 .7 
012W ENFJ 45.0 56.7 11 .7 
08W ENTJ 50.0 56.7 6.7 
SQ30 ENFJ 45.0 48.3 3.3 
05W INFP 36.7 68.3 31 .6 
03W ENFP 43.3 48.3 5.0 
02W ESFJ 30.0 33.3 3.3 

AVERAGE 13.44 

- NO GROWTH 

PROJECT NUM PSY TYPE DIT PI DIT P2 P2-Pl 

SQ70 ENFJ 51 .7 25.0 -26.7 
034W ISFJ 33.3 31.7 -1.6 
030W ENTJ 55.0 51.2 -3.3 
SQ90 ENTJ 38.3 36.7 -1 .6 
028W ENFP 35.0 31 .7 -3.3 
SQI0 ENFJ 60.0 51 .7 -8.33 
026W ENTP 48.3 45.0 -3.3 
016W ISFJ 38.3 23.3 -15.0 
013W ENFJ 36.7 28.3 -8.4 
o l1W ESTP 46.7 36.7 -10.0 
09W ENTP 35.0 35.0 0.0 
SQI00 ENTJ 46.7 33.3 -13.4 
04W INFJ 35.0 33.3 -1 .7 
SQ40 ESTP 35.0 31 .7 -3.3 
OlW INFP 51.7 51 .7 0.0 

AVERAGE . -6.66 . 

-


