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Chapter I 

INTRODUCTION 

The reading and discussion of appropriate realistic 

fiction can aid children who experience problems to develop 

favorable psychological attitudes. 

Overview 

For the purpose of substantiating the idea presented 

in the previous statement the writer has developed four 

chapters and a summary chs.pter which present a reason for 

realism in children's l1terature. theory supporting 

bibliotherapy. and the guided use of realistic fiction in 

the classroom. In addition to the introduction. chs.pter 

one includes criteria for defining realistic fiction. In 

chapter two the writer discusses: (1) children as well

informed individuals; (2) the relevancy of realistic fiction 

to children; and, (3) benefits children can gain from 

realistic fiction. Chapter three is devoted to the role of 

the classroom teacher and the concept of bibliotherapy. 

Procedures a teacher might follow when incorporating 

realistic fiction into the curriculum, specific situations 

and applicable books are presented in chapter four. Chapter 

five summarizes the main points of the thesis. An expanded, 

annotated bibliography divided according to the major concern 
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of each book appears in the appendix. 

WHAT IS REALISTIC FICTION? 

For the purposes of this study, realistic fiction 

is defined as fiction which presents current concerns in a 

lifelike manner. The focus here is on realistic fict10n 

written for ch1ldren 1n the intermedla.te grade levels, 

generally grades four, five, and s1x. 

To determine the quality of literature certa1n 

criter1a must be cons1dered. F1rst, rea11st1c fiction must 

meet standards set for all f1ction. A few criter1a state 

that a. good story should have: (1) a substantial theme 

which seems to develop naturally in the story and avoids 

moralizing; (2) a cred1ble plot which 1s log1cal, well 

developed, action packed, conclusive, and or1ginal; (3) 

believable characters who are human and memorable; and, 

6 

(4) appropriate style that combines clarity, ease of reading, 

natural dialogue, and rich expression so that the story is 
1 not merely a "watered down" version of adult literature. 

In add1tion to meeting standards of good literature 

and being absorbing reading, realistic fiction needs to 

answer bas1c needs of children such as the need for security, 

belonging, and self-confidence. Realistic fict10n should 

provide for development of insight 1nto personal problems 

lCharlotte Huck and Doris Young Kuhn, Ch1ldren's 
Literature in the Elementary School, pp. 21-22. 



and accordingly convince the reader that he 1s capable of 
2 facing and resolving problems. 

Moreover it is thought that a problem should be of 

primary concern but should be presented without moralizing. 

A story should be directed toward modern children or be 

of universal appeal to be considered valuable realistic 

fiction. 

2May Hill Arbuthnot. Children ~ Books, p. 464. 
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Chapter II 

MODERN DAY CHILDREN AND 
REALISTIC LITERATURE 

The modern world 1s complex and demand1ng. People 

living today must face and solve problems and adjust to 

changes if they are to function with1n their intricate 

environment. Parents. Ch1ldren. old and young al1ke need 

to meet demands and to ach1eve harmony with their 

surroundings if they are to know happiness. 

Children Are an Informed Part of the World 

Children are not sheltered from life as it really 

exists because their world is intertwined with the adult 

world. Children are in the midst of serious problems. 

Most children are aware of or have experienced confliot. 

hate, disruption, poverty or other unpleasant aspects of 

social being. 

They ~hildre~ sit with their parents 
around the same television screen and 
watch the same program~. they read the 
same newspapers •..• 

In a recent article, Julius Lester wrote, in reference to 

3Sheila Egoff. "Children's Books: A Canadiants View 
of the Current American Scene," The Horn Book, 46:150, 
April. 1970. 
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his childhood:" •• I had to be an adult to cope with the 

world in which I lived."4 

Lester continues with the idea of the enlightened 

child in relation to books written for children: 

We ta,lk about a child's world as if it 
were totally separate from our own. It 
is not. But in books we write and 
publish for children we create a world 
that bears little resemblance to the 
one the child is growing up into--
our own • • . • We present them 
~hildre~with fantasy, nonsense, and 
fairy tales, none of which are bad. 
However they do not represent the 
totality of a child's world.' 

Lester also states; 

Stories that have no other purpose 
than sheer fun are good •.•. But 
they are not, by themselves suffi
cient for the world in which thg 
child will grow to be an adult. 

An agreeing point of view was expressed by Frances 

Humphreville: ft ••• in real life the everyday situations 

and many of their endings are not always--happily ever 

after. 117 

Children Want Realistic Literature 

According to Ervin Gaines, present day children 

9 

4JUlius Lester, ttThe Kinds of Books We Give Children: 
Whose Nonsense?," Publisher's Weekly, 197:86, February 23. 1970. 

5Ibid. 

6Ibid • 

7Frances Humphreville, "Realistic Reading and Literature," 
Elementary English, 46:537. April. 1969. 



choose literature that deals with more mature subject 

matter, perhaps indicating that they prefer to read about 

10 

the more realistic treatment of life as opposed to "sugar

coated" versions. He also implies that children's literature 

has not kept up with children's demands for the expression 

of adult attitudes in what they read • 

• • • A revolution in children's 
reading habits has rolled over us with
out evoking a response equal to the 
scope of the change • • • and people 
knowledgeable about children--like 
parents--observe that their offspring 
turn more readily to audio and visual 
representation, while those who do 
read move into publications designed 
for adUlt~ at an earlier age than 
formerly. 

Sheila Egoff, in an evaluative art1cle on children's 

books, suggests that because children are exposed to many 

of the same informative media as their parents, they tend 

to prefer realistic fiction. Continuing from a previous 

quote from Egoff: - ••. and in many cases they ~hildre~ 

own the same books as their parents just as they have done 

in the past whenever their own literature did not satisfy 

them. "9 

Children Can Benefit From Realistic Fiction 

If children find that realism in literature meets 

their needs then undoubtedly they can benefit from such 

8Ervin Gaines, "Closed Circuit Child.ren's Books." 
Library Jgurnal, 95:1455, April 15, 1970. 

9 Egoff, QE. cit., p. 150. 



literature. Possible positive results from a child's 

reading of realistic fiction could be the following: 

identifying his problems, seeing that others share his 

problem, preparing for future problems, gaining insight, 

and forming solutions to problems. 

11 

The common occurrence of a reader's identifying with 

characters in a story can be especially desirable if the 

story has a -true to life- quality. The reader may see 

traits in a character which he sees in himself or he may 

relate events in his own life to events in the story. For 

example, an overweight boy might identify with Bertie in 

Bertie CQmes ThrQugh10 or a girl faced with adjusting to a 

new home and being accepted by new peers could associate 

her problems with those of Sue in The Janitor's Girl.!! 

However, simply identifying with characters because of 

similarity to one's self or because of admiration for the 

character, where the reader has no specific problem or 

adjustment to face, is important to reaching mental maturity. 

A child's faith in himself and his 
future is a matter of feeling which 
grows • • • from identifying himself 
voluntarily with ideals or models. 
Reading or having read to him, inter
esting, lively stories about other 
children like himself in some ways can 12 
strengthen the growth of such a fee11ng. 

10Henry Felsen, Bertie Comes Through. 

11Frieda Friedman, ~ JanitQr's ~. 

12Helen Faust, -Books as an A1d in Prevent ins 
Dropouts,· Elementary English, 46:191, February, 1969. 
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Identification with a character is not sole assurance 

of needed results. "We cannot be certain. of course, that 

such identification will help the child adjust to his own 

situation or to develop a wholesome personality. w1 3 

However. for the child reader the realization of a problem 

and association of the problem with a similar one in a 

story is an initial step toward beneficial results from 

realistic fiction. 

Another positive reason for a child's reading 

realistic fiction is for the child to gain more perspective 

about his problems in relation to problems of others. A 

problem to a child may seem terribly serious so that he 

believes that no solution exists or that no one else has 
14 

ever encountered such a plight. "Moreover, this approach 

promotes an awareness that 'no man is an island,' and that 

problems that seem unique are universal."15 

Providing children with "true to life" literature 

may not only correlate with their childhood experiences 

as previous quotes suggest. but may be of possible help 

in the future. 

13Hannah Lindahl and Katherine Kock, "Bibliotherapy 
in the Middle Grades,· Elementary English, 29:390, November, 
1952. 

14 Frank Ross, ·Bibliotherapy," Educator's Guide ~ 
Media ~ Methods, 5:35, January, 1969. 

15Joseph Malkiewick, ·Stories Can Be Springboards,· 
Instructor. 79:133. April. 1970. 



The world • • • in which these 
elementary children will live may 
well be more crowded, more filled 
with small frustrations, more 
difficult to adjust to, and will 
probably be filled with numerous 
incidents requiring fast but ~ery 
careful decisions from them. 1 

As a result of read1ng realistic fiction, it 1s believed 

that children might be better prepared to resolve problems 

later 1n their own li~es. 

A final result of a child's reading of realistic 

fiction would be better understand1ng of his problems and 

possibly formation of solutions. Even though the previous 

result would seem to be a logical development, it would 

probably not occur for a child without some special 

13 

inducements from an adult. Suggested procedures to promote 

more complete benefit from realistic fiction w1ll be 

discussed in chapter four. 

16 
Frances Humphreville, -Realistic Read1ng and 

Literature,· Elementary English, 46:537, Apr1l, 1969. 



Chapter III 

ROLE OF THE CLASSROOM TEACHER 

If the ultimate goal of education is to develop 

well rounded members of society. then every aspect of the 

individual student must be taken into consideration. Not 

only academic growth, but physical, social, and psycho1og-

1ca1 development should occur dur1ng the years ch11dren 

spend in school. Consequently it is the duty of the school 

and each teacher to a1d the growth of ch1ldren in all 

aspects of development. 

Schools can just1fy the1r existence 
only to the extent that they are able 
to help children and youth learn what 
they need to know for a productive, 
useful, and sat1sfying 11fe •••• 
Children must grow in knowledge, 
sensit1vity, and in human re1at10ns 
skills in order to reach their full 
stature as human be1ngs. 1? 

Ultimately 1t 1s the respons1bi11ty of the classroom teacher 

to help her students mature. 

The 1nfluence a classroom teacher has w1th her 

students can be very useful 1n gu1d1ng ch11dren to matur1ty 

and happ1ness. Often a teacher represents certa1n 

1?Mur1el Crosby, Read1ng Ladders !2t Human 
Relat10ns. p. 2. 
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15 
character1st1cs of strength and understand1ng that ch1ldren 

adm1re. Numerous poss1b1lt1es for gu1d1ng of student 

att1tudes and adjustments are open to the classroom teacher. 

In part, each ch1ld's present success and happ1ness and 

undoubtedly h1s future success and happ1ness are dependent 

upon h1s teacher. 18 

BIBLIOTHERAPY 

The teacher can ut1l1ze books as a bas1s for 

gu1dance. "Books have a un1que role in human relat10ns 

educat1on, for they help a ch1ld to live more fully 1n the 

world of real1ty •. "19 The vicar10us experiences 

found through reading are of major importance in b1blio

therapy. The term "b1bliotherapy" perhaps implies an 

in-depth form of cl1n1cal analysis which involves books. 

However the considerat1on here is not bibliotherapy as an 

involved clinical process but as a term for associating the 

vicarious experiences of read1ng w1th s1tuat1ons 1n one's 

actual life and benefiting from the assoc1ation. There 

are several related v1ews of b1bl1otherapy: (1) "B1blio

therapy is simply healing with books;"20 (2) "B1bliotherapy 

18Sister Frances Joseph, "Gu1dance Through Books," 
ElementarY Engl1sh, 46:148, February, 1969. 

19Crosby, QR. cit., p. 3. 

20Frank Ross. "B1bliotherapy." Educator's Guide to 
Media ~ Methods, 5:35. January, 1969. 
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is the theory that personality and v1car1ous exper1ence are 

related;"21 and, (3) " ••. bibliotherapy is both a therapy 

and a process of learn1ng new att1tudes and values. 

The Process 

The bibliotherapeutic process can be seen in three 

stages: (1) 1dentification--the reader's associe.ting of 

self with a major character in a book; (2) catharsis--the 

release of tension as a result of step one; and, (3) insight-

the development of awareness and proper perspective of the 

problem as a result of tension release. In other words, 

the utilization of realistic fiction can be a way to ach1eve 

better understanding of psychological and physlological 

behavior of self and others through a bibliotherapeutic 

process. 23 

A book can promote psychological relief ln two 

instances. In one case the reader may have an existing 

problem and through identification w1th a similar problem 

presented in a book. recognition and insight, logical steps 

to solving the problem. may emerge. In a second case where 

the reader has no existing problem, ideas from realistic 

flction may be preventive bibliotherapy, which enables the 

21Ethel Newel, "At the North End of Pooh: A Study of 
Bibliotherapy." Elementaty English, 34:22, January, 1957. 

22Harold Moses and Joseph Zaccaria. "Bibliotherapy in 
an Educational Context: Rationa1eand Principles," ~ 
School Journal, 52:402, April, 1969. 

23Charlotte Huck, Children's Literature, p. 264. 



reader to cope with future potential problem situations 

because of having had a similar experience VicariOUsly.24 

Limitations and Precautions 

Although bibliotherapy can be successfully utilized 

17 

by the classroom teacher, certain care in its use should be 

cons1dered. . . . b1bliotherapy is an activity that lies 

within the prov1nce of every teacher work1ng w1th ch1ldren 

who are not seriously maladjusted and 1n need of cl1nical 

treatment.-25 Not only should the classroom teacher not 

attempt to work w1th possible cl1n1cal cases, but caution 

needs to be taken with every child. -There can be consid-

erable danger in giving a child a story which deals with 

his particular behavior problem.-26 If a child's problem 

happens to be too serious for h1m to handle. confronting 

him with a simple solut1on in a story may stimulate negative 

results or cause the child to reject books. 27 Sim1larly, 

too much stress on the bib110therapeutic process. in any 

case, would not be wise. "The child's pleasure in a good 

book should not be destroyed by prying into h1s personal 

fee11ngs about 1t, by making h1m talk, tell why, by forc1ng 

24patricia Cianciolo, ·Children's Literature Can 
Affect Coping Behavior,· Personnel and Guidance lournal. 
43:897. May, 1965. 

25Ibid., p. 898. 

26May Hill Arbuthnot, Ch1ldren ~ Book,. p. 11. 

27Ibid. 



28 him to analyze.- The prime caution, then, should be to 

avoid forcing a child into a discussion that could be 

disturbing for him. 

Summary 

Summarily, it may be said that any teacher choosing 

to utilize the process of bibliotherapy should carefully 

consider her procedure in relation to her students and be 

18 

aware of precautions and limitations. Bibliotherapy is not 

to be used indiscriminately, with all children, in all 

settings, for all purposes, or by all teachers. 29 

No claim is made • • • that biblio
therapy is a panacea with automatic 
and measurable results. Rather, it 
is one among many influences which 
may motivate a Child's behavior in 
a positive way and contribute to 
his development.30 

28Ruth Viguers, "The Book and the Person," The ~ 
~, 44:661. December, 1968. 

29v 4 noses, ~. cit •• p. 03. 

30Clara Kircher, Behavior Patterns in Children's 
Books, p. iii. 



Chapter IV 

USE OF BIBLIOTHERAPY 

The following are requirements for a teacher who 

wishes to utilize realistic fiction to develop maturity in 

her students: (1) familiarity with individual personalities; 

(2) establishment of rapport with students; (3) knowledge 

of read1ng ab1lity of individual students; and, (4) famil

iarity w1th appropr1ate books. 

By being familiar with individual personalities, the 

teacher can know which students have problems and which 

stUdents would benef1t from b1bliotherapy. The nature of 

the teacher's approach depends on the characteristics of 

the individual students. For example, an extremely 

sensitive student would probably require caution and 

restraint on the part of the teacher. In addition a teacher 

may need to know a child's interests in order to select 

books and motivate independent reading. 

For a teacher's attempts at guidance through biblio

therapy to be successful a relationship of mutual trust that 

would facilitate openness and understanding is essential. 

It would probably be of little use to attempt guidance 

discussion before such an informal classroom atmosphere 

19 



21 
rapport with them, is familiar with the nature of biblio-

therapy, and sees a need for gu1dance, bibliotherapy can 

begin in the classroom. 

Initially the teacher should form a workable plan 

and set object1ves. The plan should include specific books 

with which the children in question can relate and with 

which the teacher is familiar. When planning bibliotherapy, 

the teacher may wish to consider the size group she will 

work w1th and who will comprise the group. Perhaps small 

group discussions would be more effective but it may be 

desirable to include an entire class when topicS are 

applicable to everyone. Effective ways to motivate reading 

are essential. Use of f1lmstrips, previews of books, 

recordings. open-ended discussions, and the like might be 

used to stimulate interest. However, undoubtedly the 

1mportant part of a plan for bibliotherapy is the follow

up sessions after individual reading which give students a 

chance to think about, react to, and as a result gain insight 

from the 11terature. 

To have greatest impact. follow-up sessions should 

occur as soon as possible after reading. Discussions 

should be planned to stimulate indiv1du8,1 thought concerning 

actions of book characters or reactions to particular 

events in a book. Discussions should have a " •.• cumu-

lative effect on building concepts and extending sensi

tivity.")3 The following plan might effectively guide 

33patricia Cianciolo, p. 899. 



22 
discussion toward beneficial thought: (1) retell highlights 

of the story; (2) analyze feelings and behavior of characters; 

(3) relate incidents to practical life situations; (4) 

discuss results of actions of the characters and possible 

alternative behavior; and, (5) draw conclusions or evaluate 

accomplishments of discussion. Probably the most worthwhile 

discussion is that related to practical situations. 34 

Questions posed by the teacher to stimulate discussion 

should require subjective answers thereby calling for 

individual thinking. Questions such as "How did you react 

to ••. ?". "What would you have done when ••• ?-, or 

"How would you have felt?" allow for expression of 

individual attitudes. 35 

Related role playing could be used to enhance 

discussion. For example. to accompany discussion of The 

Janitor's Gir136 one girl might try to imagine that she 

was Sue who had just moved to a new neighborhood and was 

going to a school where she had no friends. Other students 

could play the part of Rosalie. who thought a janitor's 

daughter was not so good as she. and the part of Cathy who 

wanted to be a friend of both girls. Additional situations 

for role playing might be: leaving friends when moving, 

gOing into a strange classroom of stUdents. being rid1culed, 

34Ibid. 

35Frances Humphrevllle. p. 537. 539. 

36Frieda Friedman. ~ Janitor's Girl. 
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or being ostracized. Possibly children could suggest 

problems to enact. 3? 

Hypothetical Situations 

To further illustrate the entire classroom procedure 

for bibliotherapy the writer will propose two hypothetical 

situations and suggest a plan for the teacher to follow. 

S1tuation one. Suppose a teacher of fifth or sixth 

grade is fam111ar with the beneficial use of realistic 

fiction, but has never tried it with her class. Rather than 

focus on a spec1fic problem to begin with, she decides that 

guided d1scussions concerning human fortitude as exemplified 

1n realistic fiction m1ght be effective to develop more 

acceptable attitudes in several students. Four books 

concerning responsibility and courage shown by children and 

involving adventure are chosen by the teacher to stimulate 

student interest. 

Snow Treasure,38 ~ ~ Courage,39 The Black Pearl,40 

and Island 2! ~ Blue Dolphin§,41 are suggested to a small 

group by the teacher and the books made available to the 

students. The teacher may choose to read provoca.ti ve 

3? Humphreville, 2R. cit., p. 539. 

38Marie McSwigan, ~ Treasure. 

39Armstrong Sperry, Call !1 Courage. 

40scott O'Dell, The Black Pearl. 

41Scott a-Dell, Island Q! ~ ~ Dolphins. 



excerpts from each book to motivate students to read on 

their own. When three or four students have read a book, 

the teacher begins discussion sessions. In1t1ally to 

review the plot she may ask questions concerning the main 

po1nts of the story. If d1scussing Call 11 Courage, for 

example, further discuss10n questions might be: "How did 

the chief's son feel when he overheard the other boys 

talk1ng about him?", "Did he want to leave the island?", 

·Why then do you think he went out to sea by himself?-, 

·Would anyone like to tell about a time you had to do 

something you were afraid to do?·, "If you had been the 

chief's son, what would you have done?·, "What might have 

happened if he had not gone to sea?", "Would he have gone 

if he had known what dangers he would find?", "What did 

you learn from Call !! Courage?". 

Situation two. In another instance perhaps a 

teacher has students of mixed economic status and senses 

24 

some difficulty in social relations. To give more affluent 

ch1ldren an understanding of how less fortunate children 

live, the teacher could suggest ~ Hundred Dresses,42 

Queeny Peayy,43 or The Road iQ ~.44 Showing the film 

42Eleanor Estes, The Hundred Dresses. 

43Robert Burch, Queenie Peayj. 
44 Aimee Sommerfelt, The ~ 12 ~. 
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"Other Fellow's Feelings·45 would be a good way to intro-

duce discussion. Caution would need to be taken not to 

offend any student. All comments should be in reference 

to a book or film. After reviewing the plot, questions 

the teacher could pose concerning The Hundred Dresses might 

be: "How do you think Wanda felt when she could not wear 

clothes like the other girls?", "Why did she make drawings 

of dresses?", "Why were the other girls cruel to Wanda?", 

"How could Wanda have been happy despite her way of dress?", 

"If you knew someone like Wanda, what could you do to make 

her happy?". In the class just described, effect of the 

reading and discussion could probably be easily seen and 

evaluated by the teacher, since there is direet relationship 

to the immediate classroom environment. 

1953. 
45-

Yeung Amer1c~ Films, Inc., OtheX Fellow's ~eellngst 



Chapter V 

SUMMARY 

Rea11st1c f1ction 1s fiction wh1ch deals honestly 

w1th contemporary concerns. Modern day ch1ldren often 

face problems that cause them much bew1lderment. They 

want and need rea11stic fiction to help them understand 

their environment more fully. 

This study presents ways in which children can gain 

better understanding of life through realism in books. 

It should be the concern of each teacher to help her students 

toward mature attitudes. One way a teacher can promote 

des1rable attitudes in her class 1s through b1b11otherapy 

wh1ch 1ncludes gu1ded discuss10ns of appropr1ate realistic 

f1ct1on. The ent1re class, a small group. or one student 

may be involved in 1nformal d1scussion periods. Role 

playing is another means of focus1ng attention on the 

concerns of children. 

When attempting to develop favorable attitudes in 

children the teacher needs to exerc1se caution. Harmful 

results may occur 1f deep feelings are probed. introspection 

1s over-emphas1zed. or extremely troubled ch1ldren are 

included in b1bliotherapeutic sessions. There is disagreement 

26 



among authorities as to the benefit from bibliotherapy. 

since positive results are difficult to measure. In any 

case it should be noted that possibilities for success in 

molding attitudes through bibliotherapy are limited and 

results may not be immediately noticed. 

27 
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APPENDIX 

ANNOTATED BIBLIOGRAPHY 

Books which the writer feels are representative of 

valuable realistic fiction available to children have been 

selected aocording to the following categories: (1) Alco

holism and drugs; (2) Children without parenta; (3) Death; 

(4) Family relations; (5) Human relations; and. (6) Mental 

and emotional health. For each book there is a short 

discussion of the plot, the nature of the problem treated in 

the book. and relevanoy of the problem to ohildren. The 

reading levels of the books vary but are generally for 

grades four through six, although the interest level of 

some books may be appropriate for junior high students. 

Alcoholism and Drugs 

Lipsyte, Robert. The Contender. New York: Harper and Row. 1967. 

Set in Harlem, The Contender is the story of a black 

boy, Alfred Brooks, who through strength and determination 

becomes an amateur boxer. Alfred overcomes fear and phys10al 

pain to prove to himself that he can be a contender. Yet 

he never forgets h1s boyhood ·partner· who has become a 

drug addict. 

The Contender is a captivating book that transfers 
32 



emotion to the reader. It emphasizes the reality of a 

Harlem slum but also deals with the universal theme of 

human strength. 

In the manner of modern adult fiction 
Lipsyte writes from deeply within 
the boy's self and life of the ghetto. 
The reader suffers with Alfie's 
humiliations. is stirred by his 
strivings. Mechanios disappear, 
and between reader and rtruggling 
boy no obstacle stands. 

Rodman, Maia (Wojciechowska). Tuned Out. New York: Harper 
and Row Publishers, 1968. 

Jim, who idolizes his older brother, Kevin, is 

terribly troubled by Kevin's use of marijuana and LSD. 
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When Kevin is having a bad LSD trip, Jim calls a doctor and 

Kevin is taken to a hospital for treatment. Until Kevin's 

admittance to the hospital, the boys' middle class parents 

know nothing of Kevin's drug problem. 

Tuned Out is of very current concern. It seems to 

be realistic while presenting the degrading aspects of drugs 

from a teenagers po1nt of view. -To witness, as readers of 

this book must do, a boy struggling with a beloved older 

brother in the throes of a 'trip' • • • is horribly 

unforgetable •• 

Sherburne, Zoa. Jennifer. hew York: William Morrow and Co., 
Inc., 1959. 

Jenny's twin has died and her mother just recovered 

lBoOk World (ch1ldren's issue), November 5. 1967. p. 38. 
2 Christian Science Monitor, November 7, 1968, p. B12. 



from a breakdown and alcoholism, when her family moves to 

another state to begin a new life. Jennifer tells of the 

problems Jenny has with establishing new friendships and 

with the fear that her mother will return to alcoholism. 

Gradually Jenny begins to realize her mother's strength. 

Jennifer combines the typical social problems of a 

young girl with the less typical but nevertheless eXisting 

problem of understanding the alcoholic. The book: 

• • • touches on two painful subjects--
the death of a child and alcoholism, 
both of which exist as real or poten-
tial problems in many American 
homes • • • and • • • are met here 
with understanding and compassion.) 

Children Without Parents 

Buck, Pearl. Matthew, ~. ~, ~ John. New York: The 
John Day Co., 1966. Illustrated by Mamoru Funai. 

Matthew. ~, Luke, and John is a description of 

the fate of children near the time of the Korean War who 

)4 

have American fathers, Korean mothers and have been deserted 

by both parents. The story relates the experiences of four 

such boys who came to live together under a bridge in Korea. 

The reader is concerned with the hostile attitude 

and neglect shown toward the children. Although most child 

readers could probably not find much in common with the 

characters, a possible point for consideration might be 

the feelings of small children (John was only five) who 

)Kirkus. 27:96. February 1, 1959. 



have no adult to care for them. 

• • . th1s story • . • 1s only sl1ghtly 
weakened by the pat end1ng; 1t 1s an 
affect1ng account because the young
sters are 1lleg1t1mate waifs rejected 4 
by soc1ety and struggl1ng for surv1val. 

Cleaver. Vera and B111. Ellen Grae. Philadelphia: J.B. 
Lippincott Co., 1967. Illustrated by Ellen Raskin. 

Ellen Grae 1s the story of a girl whose parents 

are divorced. Ellen, who lives w1th a rural family, has 

3S 

a hab1t of telling tall tales so that when she tells an 

unl1kely story that happens to be true, no one bel1eves her. 

Along w1th the treatment of d1vorce, the book presents 

other 1deas about honesty and human relations. " Ellen 

prys the lid off the plat1tude about honesty belng the best 

po11cy. That question, the book and its hero1ne are worth 

talklng about. uS A favorable vlew of dlvorced parents ls 

presented. 

The seldom explored s1tuation of 
dlvorce 1s nlcely handled. w1th 
Ellen Grae's parents on friendly 
footing and no less respons1ble 
and lov1ng toward the1r ch1ld 
because they don't 11ve under 
the same roof. o 

Ottley. Reg1nald. ~oy Alone. New York: Harcourt, Brace. and 
World Inc •• 19 5. Illustrated by Clyde Pearson. 

An orphan boy work1ng on a lonely Austral1an cattle 

station becomes attached to a dog. The love between the 

boy and dog 1s not destroyed by a stern dogman. 

4Saturday Rev1ew, 50:99, Apr11. 1967. 

5L1brary Journal. 92:)184, September 15. 1967. 

6Saturday Rev1ew, 50:35. June 17, 1967. 



~ Alone allows the reader to experience real 

human feeling as exemplified in a boy. 

One comes to live fully in this 
boy's world and the setting .•. 
is powerfully real • • . • A book 
of unflagging vitality, authentic 
and sometimes grim. yet compass
ionate and unexpectedly comfort
ing.? 

Rodman, Maia (Wojciechowska), Hey, What's Wrong With ~ 
One?, New York: Harper and Row, 1969. 

The father of three motherless boys does not find 

much success retaining housekeepers, thanks to his sons. 

When the sixth housekeeper leaves, the boys decide that 

what they really need is a mother. Consequently they take 

it upon themselves to find one. 
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Boys probably can easily identify with the characters 

in Hel, What's Wrong With This One?, since they possess 

qualities often found among preadolescents. 

rehe brother~ are drawn somewhat 
louder and rougher than life; but 
they are surely drawn from life. 
tthe autho~knows the hum~n boy, and 
not only on the surface. 

The reader may also feel what it means to be without a mother. 

Weir, Ester. ~ Loner. New York: David McKay Co., Inc., 
1963. Illustrated by Christine Price. 

A young migratory worker knows nothing of his family 

and nas no name, When he sees his only friend killed in a 

farm machine accident, he pretends he does not care. Finally 

7~ ~ (spring children's issue), May 8, 1966, p. 2. 

8Christian Science Monitor, May 1, 1969, p. B4. 
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the boy finds a place for himself with an old sheep herder 

and earns a name. 

The Loner is a story told with awareness and meaning 

which ~ould give the reader insight into a search for 

identity. "Many values for a young adolescent, especially 

one who is himself a 'loner' • • • • sensitive and imagin-

ative treatment .• 

Death 

Beim, Jerrol. With ~ Alone. New York: Harcourt, Brace 
and Co., 195 • Illustrated by Don Sibley. 

Brothers Bruce and Robby live with their grandparents 

during the summer after their mother's death, but when 

school starts they move home with their father. To Bruce 

home does not seem the same. He finds it difficult to 

adjust to his mother's absence along with having a house

keeper and accepting responsibility. 

~ Dad Alone brings out questions children have 

about death such as when Robby asked, ·Will Mommy be mad if 

we have a good time on Christmas without her?". The book 

draws together not only the aspects of childhood feelings 

about the death of a parent, but also about peer relation-

ships and self reliance. . . . lssues of human under-

standingandastrong heart, make the book an honest look at 

life as it ls.· 10 

9Library Journal, 88:2154, May 15. 1963. 

10Kirkus, 22:384, July 1, 1954. 
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Buck, Pearl. The Big ~, New York: The John Day Co •• 1948. 

The Big ~ is the story of the destruction of a 

Japanese fishing village by a tidal wave. Jiya. a young boy, 

is sent by his family from his home on the beach to higher 

ground. When he reaches his friend Kino's home above the 

beach, Jiya sees a big wave approaching which takes his 

family and the entire beach village with it as it recedes. 

As a youth Jiya chooses to make his home with his friend, but 

eventually he returns to the beach to live. 

The profound statements made in the book concerning 

life and death are of widespread significance and not merely 

for children. The simple presentation does not deeply 

involve the reader, however, it allows for perspective and 

reflection toward realities of life. The ~ ~ is concerned 

" ••• immediately with the fact of death •••• Buck avoids 

sentimentality and morbidity, writes instead with dignity 

about life and death •••• "11 

Harnden, Ruth. The H!gh Pasture. Boston: Houghton Mifflin 
Co., 196~Illustrated by Vee Guthrie. 

When Tim's mother is sick, his father sends him to 

visit his great aunt in Colorado cattle COUnt7Y. Tim is 

upset at having to go away from his mother, but he gains 

from his experiences in Colorado. When his father comes to 

tell that his mother has died, Tim is ready to understand why 

I1New ~ Times. March 21, 1948, p. 32. 



39 
he was sent to Colorado. 

The ~ Pasture shows development of sensitivity and 

awareness of reality. 

The understanding of the characters 
is unusual, the handling of the 
mother's death and Tim's adjustment 
perceptive •••• The very subjective 
treatment may limit the audience, 
but a sensitive reader Sh£~ld find 
the book rewarding. • • • 

FamilY Relations 

Hunt, Irene, YR ~ Road Slowly. Chicago: Follett Publishing 
Co., 1966. 

When her mother dies, Julie goes to live with her 

aunt in the country. Julie misses her mother and has trouble 

adjusting to a new life at her aunt's house. When her 

father remarries, Julie resents her stepmother. Gradually 

as she matures Julie learns to understand others and face life. 

~ ~ Road Slowly is a story of strikingly human 

characters. The problems experienced are especially vivid 

and moving. Death, consideration of others, family relations, 

and problems of change caused by growing up are of major 

importance along with some consideration given to alcoholism 

and poverty. ·Perhaps through her [Julie] they ~irl~can 

exercise their guilt feelings for unkindness committed 

during the struggle to grow to maturity.·13 In every aspect 

the book is genuine and worthy of further development 

through discussion. 

12Ib! ~~, 40:287, June, 1964. 

13The ~ ~, 43:72, February, 1967. 



Little, Jean. Home lt2a Far. Toronto: Little. Brown, and 
Co •• 1965. Illustrated by Jerry Lazare. 
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In Home From Far Jenny MacGregor has not completely 

recovered from the grief she felt over her twin brother's 

death, when her family takes in two fester children, one of 

whom is a boy her own age, Jenny is filled with feelings 

of resentment for her new foster brother because she feels 

he is taking her dead brother's place. By the end of the 

story Jenny begins to realize that it is better for the 

living to return to their normal way of life after the death 

of a family member. 

The idea of adjusting to and accepting the death of a 

loved one is treated sensitively. The feelings expressed by 

all characters seem genuine. The book conveys a Child's 

reactions well so that identifying with the characters 

would be likely. The reactions of foster children are also 

pDrtrayed expec1ally well. 

Dramatic and moving are the reactions 
and adjustments of children and 
parents ••.• So individual and 
real are the characters that every
thing happening to them is of vi~al 
importance to the reader. • • • 

NeVille, Emily. !1!A Like !b1A, Cat. New York: Harper and 
Row, 1963. Illustrated by Emil Weiss. 

~ Like lhlA, Cat is about Dave. a typical fourteen-

year-old, who experiences problems of growing up, relating 

to his parents and facing life. His pet cat is a symbol of 

14 
~ Horn Book, 41:387. August. 1965. 



h1s m1nor rebel110n aga1nst parental author1ty, s1nce h1s 

father th1nks a boy should have a dog. 

The book 1s a rea11st1c and refresh1ng story of 

youth wh1ch should offer spec1al enjoyment for most boys. 

-Here's a n1ce change from those books for boys that are 
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set 1n an 1dyl11c countrys1de hardly known to many of them."15 

"Excellent for reluctant readers.- 16 

Human Relations 

B1shop, Cla1r. Twenty ~~. New York: The V1king Press, 
1952. Illustrated by W1ll1am Pene du Bois. 

Dur1ng the German occupat1on of France 1n 191104, 

twenty French ch1ldren w1ll1ngly share the1r home and 

sparse food supply w1th ten Jew1sh ch1ldren. When NaZi 

sold1ers come 1n search of the Jew1sh refugees, the French 

ch1ldren h1de the refugee ch1ldren and do not betray the1r 

whereabouts even when pressured by the Naz1 soldiers. 

Twenty and ~ 1s a s1mply told story of the strong 

spirit and generos1ty of ch1ldren. It shows ch1ldren who 

have been taken from their homes and faced with ser10us 

facts of life. The French ch1ldren know what would happen 

to the Jew1sh ch1ldren 1f the Naz1s found them. "There are 

real emot1on, humor, and courage 1n th1s v1v1dly told story-

all qual1t1es that were a part of l1fe dur1ng the occupat1on. H1? 

It seems that the 1dea of faCing a serious situation w1th 

15Chr1stian Sc1ence Mon1tor, May 9, 1963, p. 3B. 

16L1brarx Journal, 88:2?82, July, 1963. 

l?Saturday Rev1ew. 35:54, November 15. 1952. 



adult responsibility is a worthwhile discussion topic for 

the child reader. 

Burchard, Peter. Jed. New York: Coward-McCann, Inc., 1960. 
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Jed, a Yankee soldier, in Mississippi. helps a small 

rebel boy with a broken leg to his home near the Union camp. 

When a few of his fellow soldiers hear of the nearby farm 

they decide to pillage it and Jed must defend the southern 

family. 

The tenderness yet straight forward accouAt of the 

events make Jed a valuable book. The unfortunate situation 

of war is depicted and it is shown that human kindness goes 

beyond political div1sions. 

The characters talk and act like real 
people; they are concerned with real 
problems; the discomforts and boredom 
of the army CB.mp are real. Thus the 
book is quite d1fferent from the usual 
'war' story for Childr!ti--to read it 
is to experience life. 

Krumgold. Joseph. Henry 1. New York: Atheneum, 1967. 

In Henry 1 Henry Lovering's family moves to an 

affluent suburb and at first is totally accepted by the 

neighbors. However, when the Loverings lnstall a bomb 

shelter, hostllity toward them develops. Durlng a hurricane 

which strikes the suburb. Henry notices the expression of 

human qualities never before apparent in his neighbors. 

The book is concerned with the superficial values of 

18~ Horn ~, 37:49. February, 1961. 



modern day society. The need for friendship and acceptance 

is strongly portrayed. Character action is worth examination 

in many instances, such as Flecher's habit of fighting b01s 

new to the neighborhood or Mrs. Andrews'not wanting to be 

rescued without her sable coat. Even though some aspects 

of the story seem contrived, much realistic material for 

discussion is presented. 

• • . . children do face questions 
of value at ever earlier ages. In 
Henry 1, these questions are presented 
through recognizable, ordinary people. 
• • • young readers will overlook the 
structural flaws for the powerful 
writing and reality of Henry and his 
family. 19 

Mental and Emotional Health 

Baastad. Babbis Friis-. Don't Take Teddy. New York: 
Charles Scribner's Sons, 1~ 

In Don't ~ Teddy Nikkel takes his fifteen-year

old mentally retarded brother, Teddy, with him to the ball 

field. When Teddy accidentally hits another boy in the face 

with a stone l Mikkel and Teddy run away because Nikkel is 

afraid the police will have Teddy put 1n an institution. 

The subject of mental retardation is presented with 

thoroughness and vivid understanding of the problem. In 

a simple. genuine way for children unfamiliar with a 

mentally retarded person, Don't Take Teddy explains the 

difficulty and compassion of those who care for a boy like 

19Library Journal, 92:4624. December 15. 1967. 



Teddy. 

• • . there is a realistic range of 
reactions from the people he ~ikke~ 
meets, and a realistic acceptance of 
the limits of the •.• retarded .... 
by having the story told by Mikkel. 20 
it .•• is more dIrected and touching. 
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Fox, Paula. ~ Stone Faced Boy. Englewood Cliffs. New Jersey: 
Bradbury Press. 1968. Illustrated by Donald Mackay. 

A sensitIve story told from the point of view of 

Gus, The Stone Faced ~ relates the thoughts and feelings 

of a young disturbed boy. Gus. the third in a family of 

five children. has terrible fears he keeps to himself 

through his expressionless face. When his little sister 

comes to him for help he makes himself overcome his fears 

and rescue her dog. 

The problems of family relations and consideration 

for the feelings of others are presented, although the 

underlying causes of the sensitive nature of Gus is probably 

a more substantial aspect of the book. The insight into 

the character of Gus makes for valuable reading. -A quiet 

story. told simply and sensitively, but for a perceptive 

sympathetic reader. n21 

Godden. Rumer. ~ Kitchen Madonna. New York: The Viking 
Press. 1967. Illustrated by Carol Barker. 

The Kitchen Madonna tells the story of a nine-year

old boy who wants to give a shrine to the maid. In order 

20 Saturday Review, 50:100. April 22. 1967. 

21The ~ Book, 45:53. February, 1969. 



to get the gift he faces many difficulties and has to cope 

with troubling problems. 
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The reader is led to perceive Gregory's inner motiva-

. . • it is Miss Godden's ability to tion and feelings. It 

understand a child's mind and his developing concenn for 

others that makes the book rewarding ••.• _22 

Stolz, Mary. ! ~ Qn Barkhgm Street. New York: Harper and 
Row, Publishers. 1960. Illustrated by Leonard Shortall. 

Edward would be delighted if he could have a dog, but 

his parents think he is not responsible enough to have one. 

In addition to not being allowed to have a dog, Edward is 

bothered by the bully next door. 

A Dog 2n Batkham Street points out the emotional 

turmoil a boy can experience as a result of fairly typical 

problems that are very important to a boy. 

• • • this entertaining story is unusu
ally convincing in its perceptive 
portrayal of an average preadolescent 
boy--his desires, thought. actions'23 
and relationships with his parents. 

Wrightson, Patricia. A Racecourse for ~dY. New York: 
Harcourt, Brace and World. Inc., 19 8. Illustrated by 
Margaret Horder. 

Andy, who is mentally retarded. gets the idea he has 

bought a local racetrack and no one can change his mind. 

Despite his handieap. Andy has friends who help and protect 

him. 

22Library Journal, 92:4027, November 1, 1967. 

2JBooklist, 56:577. May 15, 1960. 



The del1cate handl1ng of Andy's problem 1n ! 

Racecourse for Andy makes the book especially good for 

helping the reader gain inslght lnto human res.ctions. 
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" ••• sens1tive, probing portrayal of Andy and hls friends 

. . . • a Gtory that has very real value for today's 
24 young readers." 

Poverty 

Benary-Isbert. Margot. The Ark. New York: Harcourt, Brace 
and Co., Inc •• 1953. 

The ~ 1s set ln West Germany after World War II. 

A refugee mother and her four children live with hardsh1p 

and poverty in an abandoned street ear. 

The real tragedy that 1s the aftermath of war is 

dep1eted through the human struggle to build a new life. 

While it the story 1s a true picture 
of l1fe and death among a homeless 
people, it 1s l1ghted by a courage 
and a warm human sympathy and 
understanding that leave~5a glow 1n 
the heart of the reader. 

Haugaard, Er1k. The Little Fishes. Boston: Houghton M1ffl1n 
CO. t 1967. Illustrated by M1lton Johnson. 

Set during World War II, The L1ttle F1shes tells of 

three orphans who live in the streets of Naples, Italy. 

Guido, Anna, and her younger brother, Marlo, search for food 

and shelter while trying to surv1ve the destruction of war. 

24sook World (children's issue), May 5. 1968, p. 3. 

25~ Horn ~, 29:102, Apr1l, 1953. 



The weaker Marlo d1es and the older chl1dren flnally f1nd 

refuge. 

The lncredlble strength and hope of chlldren ln 

such adverse clrcumstances ls of major lmportance in the 

book. 

As Guldo tells hls story, the reader 
feels the cold and hunger, flenches 
from the smells and filth, B.nd marvels 
at the vltallty of a very real boy.26 
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The reader may pursue the reasons for hope in children faced 

with seem1ngly impossible existence. 

It ~he stor~ 1s a lesson in life • • • 
which vibrates with love and under
standing, The Little Fishes is a 
deeply moving and beaut1ful 
test1monial to the triumph of 
the human splr1t. Z7 

Snyder. Zilpha. The Velvet RQQm. New York: ~theneum, 1965. 
Illustrated by Alton Rauble. 

~ Velvet Room is the story of Rob1n, the daughter 

of sharecroppers, who is faced w1th a cholce between 

mater1al secur1ty and the secur1ty of love from her parents. 

Robin is helped to rea11ze that pleasure afforded by mater1al 

goods is only superf1c1al but her fam1ly's love and need 

for her 1s real. 

The choice Rob1n 1s faced with mak1ng emphas1zes the 

contrast between wealth and poverty. and yet shows that 

human bonds of love are un1versal and transcend materlal need. 

26Library Journal. 92:2028, May 15, 1967. 

27Book Week (spr1ng children's issue). May 7. 1967. 

p. 34. 



"Discussion of Robin's decision will help boys and girls 

establish their own values.-28 

Sommerfelt, Aimee. !t ~ 14 Pablo. New York: Criterion 
Books, 1965. 
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A story of present day Mexico. ~ Name ~ Pablo tells 

of Pablo's attempt to earn money and his subsequent arrest 

and stay in a reformatory. Pablo unwillingly becomes involved 

with delinquents who sell marijuana. Fortunately, with the 

help of friends Pablo gets a real chance to earn money and 

to attend school. 

Issues of social injustices and hardships of the poor 

are emphasized in the book. The slight mention of marijuana 

is probably not a major contribution. A child reader could 

possibly benefit by getting a better perspective toward the 

degradation associated with poverty and by seeing how easily 

crime can result. 

The plot with 1ts fortuitous resolut1on 
would seem a trifle mechanical were 1t 
not for the humanity and depth of 
understand1ng with which the aut~~r 
delineates her characters. • • • 

28Charlotte Huck, and Doris Young Kuhn, Children's 
Literatut! in ~ Elementary School, p. 243. 

29~ Weel (spring children's issue), May 8, 1966. 
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