
games would be unfair because the advanced students had 

never played them and the question pertains mainly to 

beginning students. 
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As was stated earlier, the questionnaire was not 

designed for the third-year students. Therefore, some of 

the questions and responses must be regarded only lightly. 

while others reflect a more general view toward student 

teachers than the first-year responses. 

It is hoped that these opinions and impressions of 

high school foreign language students will prove of interest 

to a variety of people. Included among these are certainly 

the foreign language teacher, the future student teacher, 

methods teachers, and perhaps even the high school student 

of foreign language who is studying under the leadership of 

a student teacher. 
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IV. PERSONAL OBSERVATIONS 

A. Some Reactions and Impressions 

This chapter will be devoted to the author's 

personal reactions and observations, particularly to the 

results of the questionnaire, to discipline, the lan~\mge 

lab, the ALM Method, and the effect of grades on progress. 

Since the previously discussed questionnaire covers 

topics that were of particular interest or debate, w~ will 

begin with comments of a personal nature on the results. 

One of the first rather surprising results was the indicated 

degree of favorability toward having a student teacher. It 

was previously thought that perhaps many students viewed with 

disfavor the thought of having a student teacher. HO\vever, 

the results showed the opposite. One fact which all future 

student teachers reading this study should note, is the lack 

of strictness which many respondents indicated. A few students 

qualified this by adding that most student teachers are too 

strict in regard to grading but not strict enough in 

discipline. This may be due to the fact that many student 

teachers try to be "buddies" with the students, especially 

with the older ones, and are really afraid to take disciplinary 

~easures when necessary. A student teacher must want stUdents 

to value him for himself and for the quality of teaching he 
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does and not because he is just like them or because he is 

funny. The results from the questionnaire show that students 

want more discipline from the student teacher, and really 

this is the only way they can have respect for him. 

The effect the absence or presence of the regular 

teacher has upon the students' behavior was also of concern. 

The questionnaire indicated that this had little relationship 

to the students' performance. These responses were totally 

unexpected, because it was felt that a student would 

probably display his best behavior during the presence of 

the teacher, and also that the student might still tend to 

depend on the teacher for guidance. These expectations, 

though, were ones experienced before the actual student 

teaching had started. Nevertheless, as expected, the 

students indicating differences in behavior when the 

teacher is absent stated negative behavior. And also as 

expected, those expressing disciplinary problems were 

mostly males. Such behavior, however, is true toward any 

teacher, not just student teachers, and a few of them 

stated this. 

It was also expected that a student would show 

more cooperation and effort if he knew the student teacher 

would assign him the grade. However, this too was refuted. 

It mattered more to the males. This may indi.cate that they 

work to a greater extent than the females for the extrinsic 

reward rather than for the intrinsic. The effect of grades 

on learning will be discussed later. 



-

-

37 

From the author's reactions in the role or student 

teacher to discipline in the classroom gradually grew 

certain basic ideas or principles. From the very rirst 

day the student teacher must set ground rules and state what 

is expected or the students and enrorce these. This should 

seem reasonable due to the responses or several males who 

answered they "tested" the teacher during the rirst week. 

Initial attitudes and relationships are thus very important. 

The classroom climate should be warm, accepting, rair. and 

rirm. It was experienced that with a smaller class, less 

discipline was necessary and the classroom atmosphere 

could be much rreer and more relaxed. However, a student 

teacher cannot have as unstructured a class and methods as 

a more experienced teacher can. One suggestion that perhaps 

could be made is to sometimes overlook students who mis

behave orten, because many of them do this only ror attention 

anyway. To reprimand them in rront or the class would only 

be urging this behavior. A talk after class lvould perhaps 

be better. Many students try to constantly get attention 

rrom a new, young teacher, and sometimes this is what they 

resort to. 

Perhaps one or the reasons the students felt that 

the student teacher was not strict enough was that they had 

never had a class or this type berore, where so much or the 

classtime was devoted to active participation on their part. 

The indication by so many students that learning a roreign 

language was not what they had expe~ted reveals the need to 
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discuss the very ~irst day o~ class what is expected o~ the 

student and how ~oreign language learning differs from other 

areas. They must know what their goals are and how these 

goals will be reached. Many students expect a foreign 

language class to be similar to English class with an 

abundance of grammar rules, and they do not realize that 

learning languages audio-lingually can be an exciting, new 

experience. The classroom atmosphere must be such that a 

student can feel free to express himself boldly in the 

foreign language without a constant fear of making mistakes. 

With the new emphasis on language ~or communication, a 

language classroom must be alive and exciting, with 

constant participation by all students. Sometimes an 

atmosphere of fun must be created in order to overcome 

feelings of self-consciousness and shyness when the 

students are learning to pronounce the dif~erent sounds of 

the foreign language. 

Of special interest and controversy is the language 

lab. As revealed in the questionnaire, there is a tendency 

for the lab to become boring for the stUdents. The 

proponents of the laboratory technique ~or drill tend to 

ignore the fact that if a student is not really concerned 

about perfecting his pronunciation, he will not receive 

the benefits of this device. As was stated earlier, mere 

repetition does not assure learning. For this reason, the 

value of a type of Hlibrary system" should be evident. The 

lab will not have worth or meaning for a student if he is 
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not really "in the mood ~or it". There are undoubtedly 

invaluable opportunities in a language lab setup i~ the 

student is motivated and really wants to experience these 

opportunities or i~ the teacher is very enthusiastic, 

resourceful, and creative. The earlier statement by 

Mr. Stack should be commented on. He said a student is 

more motivated because the teacher is monitoring at random 

and assigning grades during the lab period. I~ this is the 

~ain motivation, it is indeed doubt~ul that much real 

learning is taking placel 

Other personal reactions throughout the student 

teaching experience under discussion are those concerning 

the AUf method of foreign language teaching, which was 

discussed earlier. This method seemed to give students 

immediate success, confidence and enjoyment because of the 

early, although limited ability to converse with one another 

in the language. It is felt that the time lag between the 

aural-oral and visual should not be too long or the student 

will begin to see a spelling in his mind and this will 

become fixed. The main criticism is the monotony o~ the 

drills in the I\L~f materials. Especially the more intelligent 

students become bored once they have inductively ~igured 

out the pattern and ~eel no real challenge. It is up to 

the resourcefulness of the teacher to develop the potential 

in these students. As stated earlier. because language 

learning consists of habit formations and overlearning, 

a ~oreign language teacher must be creative and constantly 
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searching for new devices in order to maintain interest. 

The student teacher of foreign language definitely realizes 

this after a few weeks of teaching. Beginning students are 

so enthusiastic and the student teacher feels challenged 

to keep this enthusiasm alive. This is one of the most 

rewarding aspects of language teaching, and for this reason 

it is easy to see that the success of the student and class 

depends mainly upon the teacher, not upon the method or 

available mechanical devices. A danger involved is that 

the presence of mechanical devices ~~l~ tend to allow 

some teachers to use their own ingenuity less. 

The effect of grades in the area of student 

motivation is an interesting and important topic. During 

this student teaching assignment at ~Iarion High School, an 

interesting experiment was being conducted in the third-year 

German classes. Some students in these classes had "skipped" 

secon-year German, going from first- to third-year. Others 

had not had German for two years. Because of the great 

variety of levels and abilities in these classes an attempt 

was made to assure students that they were not being 

compared or graded with other students. They were evaluated 

for working at their own level and making individual progress. 

Emphasis was put on learning, not on grades. No grades \vere 

given for daily or weekly work, only corrections, comments, 

and suggestions. Since final six-weeks grades were required 

for school purposes, these were arrived at by a conference 

between the teacher and each student individually to 
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determine what grade the student thought he had earned. 

His decision became his grade. 
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Although it was hard for several students to adjust 

to this in the beginning, very favorable results and 

attitudes soon emerged. A change of values was involved. 

The students had to learn to work for learning, not for 

grades. The main difficulty experienced w"as in the students 

learning to set their own expectations and budgeting their 

time and energy in such a way as to reach these expectations, 

a task which all college freshmen face. After realizing 

what a help this might be in a few years, the students faced 

the challenge with enthusiasm. 

A few comments taken from papers written about the 

experiment by the students at the end of the semester reveal 

the positive, favorable results. "One learns because he 

wants to, not because he's told to or because of grades." 

Another stated, "Progress becomes a personal achievement." 

"We gain a sense of responsibility and honesty, because we 

determine our own grades." Other favorable comments were: 

"It is easier to relax and concentrate on learning."; "I 

have learned how to learn on my own and to be self-sufficient."; 

and, "We are treated as adults." One statement made was, 

"It is more rewarding to know you've learned something. 

than in knowing you've been successful in cramming before 

tests." Although some felt "discipline was a personal 

responsibility met by most", several criticisms from the 

lar~er class were that some students took advantage of the 

teacher because of the liberty ~ranted with this method. 
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It would seem safe to assume that this method would 

work most effectively with older, more mature students 

preparing for college. As was indicated in the responses, 

this type of setup works best in a smaller group, where 

there tends to be no discipline problems. The papers 

written by students at th~ end of the semester indicated 

that most students desired more teachers to adopt this type 

of method. 

Motivation plays a very important role in forei~n 

language learning. If grades are the primary motivational 

factor, real learning might just as well be forgotten. The 

students must work for intrinsic rewards. 

B. The ~ ~ ~ Student Teacher 

One of the reasons a future student teacher feels the 

uncertainty he does, is that he does not really understand 

what his new role will entail and what reactions he can 

expect. It would seem that many try to remember back to 

their high school days and teachers and come up with a 

distorted image. Especially the ones who never had a 

student teacher when they were in high school might feel 

very uncertain. 

Generally, there are four types of student teachers _ 

the capable, the enthusiastic, the timid, and the over

confid~nt. The last type is the one which usually 

experiences the most difficulty. These different types of 

personalities will react either positively or negatively 
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with the personality o£ each class. As has been mentioned, 

the relationship of the student teacher to the students 

must instill an attitude of respect and not one of close 

friendship. This is especially difficult with high school 

students because many times the age difference is so small. 

While a warm, understandinp, rapport must be maintained, this 

cannot be misunderstood by the students. They must acknow

ledge and value the student teacher's actions and demands. 

However, the student teacher must be fair as well as firm. 

In some cases it helps to simply admit "I don't know" rather 

than to try to bluff, because if students think a student 

teacher feels overconfident, they will try their best to 

prove him wrong. This, however, should be done with 

moderation, because the students must at the same time feel 

the student teacher is qualified and capable of teaching 

them. 

O£ primary importance is the relationship between 

the student teacher and his supervising teacher. Here is 

the opportunity for the student teacher to grow and gain 

professional maturity through the advice and suggestions 

of the supervising teacher. Things should be discussed 

openly and certain decisions should be made concerning 

certain issues. for examples. how often the teacher needs 

to be present in the classroom while the student teacher is 

teaching. how much freedom the student teacher will have in 

trying his own methods, who will be assigning final grades, 

etc. In the case of this author, the frequent absence of 
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the supervising teacher from the classroom and the encourage

ment to use personal methods were felt to be of great help. 

HO\V'ever, in another case a student teacher perhaps would 

not enjoy this freedom and would prefer more guidance. These 

questions should be discussed frequently_ 

Certain knowledge is expected of the student teacher 

in a variety of areas. Of course he must display a 

knowledge of behavior problems, of planning, and of evalua

tion, in addition to a knowledge of language structure and 

linguistics, ability to speak and write and techniques for 

imparting knowledge, in short, methods and professional 

preparation. He must know when to change pace and provide 

additional motivation. He must also retain an open mind 

to new approaches. A thorough knowledge of the high school 

student, who is extremely concerned with peer approval, is 

necessary. There are some additional areas of which it 

would seem most student teachers are not even aware before 

their assignment begins. These include operating language 

laboratories, typing dittos and working ditto machines, 

running film projectors and other visual-aid devices, 

preparing bulletin boards, attending departmental meetings 

and club activities, and even standing hall guard duty. 

Student teaching is a very busy, important, necessary, 

and rewarding experience from which much practical knowledge 

can be gained. But like any othpr experience, a person will 

get out of it exactly what he puts into it. Although 

student teaching may be, to an extent, an idealized 



situation, the mistakes and problems one encounters in this 

situation will prepare him to overcome these when he is 

definitely "on his own". The brief exposure one gets to 

teaching during this time will without doubt answer his 

question "Is teaching the profession for me?" 

C. Col]~ ~r~aration of Foreign Language T~a.~qe~ 

The main observation made by this author is that 

colleges need to put more emphasis on the ability to speak 

the language. Until recently many college courses have 

been oriented to the grammar-translation method ~nd to 

literature. However, with the modern audio-lingual methods 

being used in high schools and the present emphasis upon 

language for communication, the college students on the 

teaching curriculum will be expected to conduct their 

classes in the foreign language, exhibiting a certain 

degree of fluency. There are too many teachers in colleges 

who conduct their classes in English to the disillusionment 

and disappointment of students desiring to increase their 

speaking and comprehension ability. This is especially true 

in literature courses. 

There are many areas of competency to which a 

future teacher must be exposed and receive instruction. 

These include listening, speaking, reading, writing, applied 

linguistics, and culture. Culture is an area which is 

expecially overlooked. Young high school students, 

experiencing their first exposure to another tongue, people 
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and customs, are very eager to know facts about the other 

person's way of life and attitudes. A new teacher who has 

never had the opportunity to visit the country and who has 

not gained exposure to culture through his college courses 

cannot satisfy the curiosity of students. Of course the 

best solution is to provide for a iunior-vear-Rhroad pro?ram. 

This opportunity is becomin~ more available today due to 

the many scholarships and grants now in existence. Ideally, 

a college should have a certain residence abroad requirement 

for all foreign language majors. 

Another sug~estion would be to have some type of 

listening comprehension course. Even if courses are 

conducted in the foreign language, there is still a limited 

vocabulary which is used for common expressions and questions. 

To strengthen a student's listening and understanding ability, 

tapes should be obtained which present native speakers' voices 

and concern a wide range of topics. Vocabulary-building in 

this manner is much more efficient than by me~orizing lists 

of isolated words. The use of the word is important, not 

the word itself. 

Methods courses should present a wide range of 

accepted and workable methods for teaching a foreign 

language. A student must be encouraged, however, to 

recognize that no single method is the answer to foreign 

language teaching. 

College courses must become more balanced to include 

all phases of foreign language learning. They must not be 

----------



so literary and academic that they i~nore incentive to 

master modern idioms and to improve speech. They must not 

lean too heavily toward grammar rules or translating, nor 

contain overemphasis upon literature. Mainly, the college 

student must be made awarp or all the skills which are 

encompassed in roreign language learning. Learning a 

language is a lirelong task and the good language teacher 

realizes this. 
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V. CONCLUSION 

It is clearly evident that £oreign language teaching 

presents a very complex situation. Many statempnts of this 

paper strengthen the issue that teaching and learning a 

£oreign language is o£ very crucial importance and also is 

a very demanding task. 

It has been pointed out that the development o£ 

£oreign lan~uage study in the United States has brou~ht 

about certain attitudes and impressions which Americans 

hold toward learning a new language and about a new culture. 

There has develoopo in Americans a deeper a",'areness o£ the 

necessity of involvement with other countries, which can 

best be achieved by direct communication, by use of the 

foreign language. 

There exists many objectives of foreign langua~e 

teaching. However, the one receiving most emphasis today 

is foreign lanp,uage £or communication. To £urther this 

objective a modified form of the direct method, or use only 

of the roreign language in the classroom, has been adopted. 

Major emphasis is now on speaking and comprehending rather 

than on reading and grammar, ano thpre have been many new 

devices, such as the language lab, invented to help reach 

these objectives of speaking and comprehending. 
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Very important in a foreign language class is an 

awareness on the part of the student of what he is facing. 

He must be told what foreign language lpsrning involves 

and what basic principles of teaching are used and why. 

The student teacher of a foreign language, in addition 

to the above ideas, has other aspects to consider. The 

results of the questionnaire revealed some impressions and 

criticisms students have of student teachers. The future 

student teacher should take time to reflect on the nature 

of the questions as well as the responses. Students enjoy 

student teachers on the whole, but at the same time also 

have some valuable criticisms in regard to such areas as 

discipline and the teaching abilities of a student teacher. 

Grades may playa big motivational role for some 

students. Student teachers must be aware of the degree 

of emphasis which they want grades to hold. With the 

right group of students it seems that intrinsic motivation 

has a far more satisfying effect than merely working for 

grades. 

:qany student teachers and also many college professors 

who are preparing students for teaching are oblivious to the 

many aspects of teaching a foreign language for which all 

future foreign language teachers must be prepared. An 

overemphasis on one or two aspects can result in a very 

incompetent future foreign language teacher. 

Along with the problems and frustration of foreign 

language teaching goes a much greater sense of satisfaction, 
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accomplishment, and enjoyment. Teaching can undoubtedly 

be the most rewarding profession there is if a person wants 

to make it so. The student teaching experience makes the 

fact obvious that foreign language teaching can be such 

a challenging and gratifying career. 
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6 0 Doas it make a diff"erence to you and tU/9 i,ray you treat "the 
stu,dent teaoher it' you knotl the student :1;eache.:- '{:Jill gi va 
you the grade and not the teacher? 

---- Yes 
No 

7.. Thc:t f'it'st week your s'tudent teacher- taugh.te did you 11 test 
him out ll and gi va him a rough time to se,3 wi.lJl't kind of 
tez.cher he was going to be and wha't you \1eZ's going to 
be able to IIge,t; by withlt? 

-- Definitely 
A little 
Not at all 

8 0 Do you find that most student teachers are: 

Too nBrvous b0~ore a olass .. 
Unprepared in their subjec'l;s 0 --... ~ -______ Not striot enough o 
Too strio·:; .. 

------ Culm and prepared o 

lY~~ny oheck mOTe than one i~ necessaryo) 

Try to cooperatsq 
Cooperate, but SOE3titnes try to oome up wit:h 
questions I know they oan't answar~ 
Te~t to see what disciplinary mea3uros he will take o 

Try to make it ~rough~- for the student taacherD 

10 0 ~Jhat do you feel most student 'teachers ~ attitude toward 
you is? 

He j, 3 conoorn')d wi 1;h. eo.ch stllden';; 0 s problems 0 

He iG concerned with getting the class through the 
He i B prj,mari1y concerned 't'Ii'1;11 co'Vsr:tng ·che f'a ots 0 

He tr:.l.es to impr0ss u:; 'tIi tb. his knowle:i.ge o 

booko 

l1a ~o you feel you have 10ar~ed as much £rom you~ student teaoher 
as you would have from your teac~e!"? 

--

Yes 
Uaybe 
No 

it will be about the same? 
it will 00 hurd -:;0 adjus'l;; to 
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130 Whj.oh reason would be the best one for y,our taking German 7 

------
----

Because of my future study, suoh as medioias o 

Beoause a lot ot my :friends took ito 
Because it ~1t in~o my schedule besto 
Because I wai1ted to ta!te a langualga and German sounded 
Inter€<sting o 
Because I hear it on many TV show5land want; to understand o 

Beoause of the teachero 
Because ! heard it was aasyo 
Because 1 need a language ~or oollege prepo 

140 Is learning a foreign language like you though';; i'l'; \II·ould .. be? 

Yes -- No --
1.5 0 Ar('3 you disappointed with your progress? 

Yes -- No 

If yes, is it your fault because you haven't tried haTd 
or is something lacking in the olass? 

l6 0 What is your opinion of the language lab? 

--- Dull 
In'l;eresting ~d; first b~oa.use it 1s n£l'w o but tdl1 
become monotonous 
Interesting and helpful 

170 Th,9 spell1.ng and drill games: 

_ ..... __ Are fun and holpful o 

.Are fUll, but I don g t learn much fr-om themo --- Make ne feel like lIm bein~ treated as a child o -- -
18 0 I most enjoy: 

--
Readj.ng and wri ting the language 0 

Spaak:i.ng and list.ening 0 
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TABLE 1 

Q.UESTIONNAIRE DATA 

First-year StudeEts 

Female 

8 Freshmen 
20 .:iophomores 

2 Juniors 
)0 Total 

Total 

4 Freshmen 
16 Sophomores 
.....1. Juniors 
23 Total 

12 Freshmen 
)6 Sophomores 
.-2. Juniors 
53 Total 

Number of Student Teachers 
with whom each had had 
experience 

Mean 4.8 
7>Iedian 5 
Mode 4 and 6 

Third-year Students 

Male Female 

17 
10 

27 

Juniors 9 Juniors 
Seniors 2 Seniors 

Total 11 Total 

Total 

26 Juniors 
12 Seniors 

38 Total 

Number of Student Teachers 
with whom each had had 
experience 

Mean 4.9 
Median 5 
Mode 4 and 6 



TABLE 2 

CATEGORIES OF I~UESTIONS - OBJECTIVES 

Group I. Attitudes o~ students toward student teachers 
and their evaluations o~ them. 

Includes questions #1, ], 4, R, 10. 

Group II. Behavior o~ students under the guidance o~ a 
student teacher and their treatment o~ the 
student teacher. 

Includes questions #2, 5, 6, 7, 9. 

Group III. Results o~ having had a student teacher. 

Includes questions #11, 12. 

Group IV. Reactions o~ students toward ~oreien language 
learning and teaching. 

Includes questions #1], 14, 15. 16, 17. lR. 
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TABLE 3 

FIRST-YEAR RESULTS OF CATEGORY ONE 

~uestioll 

1. How much control?l 
As much as regular 

teacher 
Not quite as much 
Hardly any 

3. 4re you disappointed? 
Yes 
No 
No answer 

Why? 
Li kl~ the change 2 
Enjoy student teacher 
They must learn 
Indif'f'erence 
No anSl<{er 

4. Are student teachers 
"push_overs"? 

Male 
No:--i 

13 4T~ 

17 57% 
o O'~ 

30 1001> 

o 0% 
30 1001& 

o O~ 
30 100% 

9 301> 
5 17" 
4 l3'~ 
3 10% 

-2 lQ'~ 
30 100% 

Yes 1 3% 
No ~ 2Z.% 

30 100'~ 
8. Most student teachers are: 3 

10. 

Ner'vous 
Unprepared 
Not strict 
Too strict 
Calm and prepared 

Student teacher's attitude 
toward students: 

Concerned with student 
Concerned with class 
Concerned with facts 
Tries to impress 
No answer 

13 43''k 
3 109& 

11 37% 
2 7% 

-1 --1% 
30 100'% 

Female 
No. % 

11 48" 

12 52" 
o 0% 

23 100:' 

1 4~'~ 
21 911;% 

1 41;,% 
"2j 100% 

9 39A'~ 
7 30i~ 
o 0 ~ 
7 30~% 
o 0' 

2j 100'~ 

2 9' 
21. 2!'% 
23 100% 

5 15[,% 
00" 

12 36~" 
3 9Ji% 

!}. l2l% 
13 100~ 

15 65';b 
1 41 
7 3l'Jb 
o O~ 
o O~ 

23 lOO~ 

59 

Total 
No. ~ 

24 45% 

29 55' 
....Q O~ 
53 100% 

1 2' 
51 96% 

1 2% 
53 100'% 

18 34$ 
12 23'~ 

4 7' 
10 19' 
-2. lL~ 
53 looi 

3 6':1, 
2.Q 2.!±?k 
53 1001b 

9 12' 
1 1% 

30 40% 
6 8' 
~ 22:% 
7 5 100~ 

lSee sample questionnaire for complete questions and answers. 

2 These are generalizations of the responses given. 

3More than one response could be checked. 
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TABLE 4 

FIRST-YEAR RESULTS OF CATEGORY TIVQ 

QuestiOI! 

2. To whom for guidance?l 
Student teacher 
Teacher 
Both equally 

5. Does behavior differ? 
Yes 
No 

If yes, how? 
More attentive 
Other (More relaxed & 2 

freer to partiCipate) 
Talk & distract 

6. Di~~erence if student 

Yes 
No 

teacher gives grade? 

7. "Test II fi rst week? 
Definitely 
A little 
Not at all 

9. ~tudentfs behavior to 
student teacher: 

Oooperate 
Come up with questions 
Test discipline 
Make it IIroughll 

!-Ia Ie 
N~ 

13 43% 
7 27% 

1.2 lQ'~ 
30 1001, 

11 37'~ 
1..2. 21~ 
30 100", 

3 27J,b 
1 9'% 

J.. 64<lt. 
11 lOOl 

15 50% 
II .2.Q% 
30 100'" 

2 6t% 
20 66i% 

8 26t1, 
30 100% 

Female 
No. Ii 

11 48% 
5 21" 

J.. l!'~ 
23 100:){, 

8 35% 
II §2'~ 
23 100% 

1 12~% 
1 l2t% 

7 30% 
16 ZQ" 
23 100'% 

2 9% 
8 35% 

12. ~% 
23 100% 

23 100% 
o 0% 
o O;~ 
o O~ 

23 100% 

60 

Total 
No. % 

24 45~ 
12 23% 
11. J?% 
53 100% 

19 36';t 
1~ 64'~ 
53 100% 

4 21Jb 
2 11% 

!.l 68';b 
19 100'~ 

22 42'~ 
l! i5i% 
53 100% 

4 7$ 
28 5T~ 
II 40'% 
53 lOO'}b 

1See sample questionnaire for complete questions and answers. 

2This was the general response indicated for "otherll. 
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TABLE 5 

FIHST-YEAR RESULTS OF CATEGORY THREE 

~ues ti or:~ 

11. Do you feel you have 
learned as much from 
your student teacher 
as you would have 
from your teacher? 

12. 

Yes 
Maybe 
No 

Do you feel that when 
your student teacher 
leaves: 

It will be about the 
same? 

It will be hard to 
adjust to your 
teacher's methods? 

No ans'ITer 

Male 
N'O:% 

14 47% 
12 40% 

4 U1> 
30 100~ 

15 50'% 

13 43i~ 
2 . ..:L'~ 

30 100'% 

Female 
No. % 

19 S3~ 
4 17~ 
o 0" 

23 100~ 

6 26% 

17 74';b 
-2. 0" 
23 100'% 

61 

Total 
NO:-~ 

21 3%% 

30 56~% 
2 --211.% 

53 100% 
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TABLE 6 

FIRST-YEAR RESULTS OF CATEGORY FOUR 

13. Reason for taking German: l 
Future study 2 
l"'riends took it 
Fit schedule 
tvanted language 
Hear it on TV 
Teacher 
Heard it is easy 
Need language for college 

14. Is learning language like 
you expected? 

15. 

Yes 
No 

Disappointed with 
Yes 
No 

progress? 

If yes, whose fault? 
Own fault 
Class or teacher 
No answer 

16. Opinion of language lab: 

17. 

Dull 
Interesting, then mono

tonous 
Interesting & helpful 

Spelling & drill games: 
Are fun & helpful 
Fun, but don't help 
Make me feel like child 

I most enjoy: 
Reading & writing language 
Speaking & listening 
No ans,,,er 

24 7 2l,~;o 

00% 
o 0 ~ 

16 48~~ 
2 6;;% 
o 0 ~ 
o 0" 
8 243\% 

33 100% 

16 
14 
30 

12 
18 
30 

40% 
60'~ -' 100'% 

s 67% 
o 0% 
4 2l% 

12 100'J~ 

1 4'~ 

25 83" 
4 13% 
1 4% 

30 100% 

8 26% 
21 70~ 
~ -~% 
30 100% 

Female 
~% . , 

6 20 ~ 
1 J~% 
00" 

19 63 '~ 
1 )t, ,,;, 

1 3~" 
o 0 ~ 
2 ...1..-% 

30 100~~ 

15 65% 
8 22.'~ 

23 100% 

6 26'% 
II ~% 
23 100% 

6 100% 
o 0% 
o 0' 

"'6 100% 

11 11 5 21i;<~ 

15 65'% 
7 314. 
1 4" 

23 100'~ 

7 31% 
14 61% 

2 8:' 
23 100% 

62 

Total 
No. % 

13 21% 
1 1'% 
o 0'% 

35 56% 
3 5% 
1 1% 
o 0% 

10 16% 
63 100% 

31 58% 
22 42% 
53 100',' 

18 34% 
.1.2 66~ 
53 100~ 

14 78% 
o O~ 
4 22;~ 

18 100% 

6 11% 

26 49% 
21 40% 
53 100% 

40 75~% 
11 20~% 2-» 
53 100% 

15 28'% 
35 66% 
-1 6~ 
53 100:' 

--_.-- --'.----.----~.---- .. ---------------------
1see sample questionnaire for complete questions and answers. 

2Some students checked more than one response. 
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TABLE 7 

THIRD-YEAR RESULTS OF CATEGORY ONE 

Questioll Male Female Total 
N~ No. % No. % 

1. How muoh oontro1? 
As muoh as regular 2 ~" 2 18% 4 10ji% 

teaoher 
Not quite as muoh 23 85~" 8 73% 31 81ij% 
Hardly any 2 ....11z~ 1 -2'% --1 ~.~ 

27 100% 11 100% 38 100'% 
3. Are you disappointed? 

Yes 1 4';{' 1 9% 2 5% 
No 26 .2..§:% 10 2.1% 12. 2.2,% 
No ,lnS,ver 27 100% 11 100% 38 1001& 

Why? 
271,'% Like the ohange 10 37''' 3 13 34% 

Enjoy student teaoher 5 19' 2 18ft'*' 7 18'% 
They must learn 2 7% 2 1 Rf,·% 4 11% 
Indifferenoe 4 15% 1 9-k% 5 13% 
No answer 6 22'~ -1. 271.-% -2. 24~ 

27 100'~ 11 
"" _11." 

38 100~ 100, 
4. Are student teaohers 

rlpush_overs ll ? 
Yes 5 19'~ 0 O~ 5 137& 
No 22 81% !1. 100% .ll .§.Z.% 

27 100% 11 100% 38 100'% 
8. Most student teaohers are: 

Nervous 8 21% 3 20" 11 20'~ 
Unprepared 6 15% 1 7% 7 13% 
Not striot 18 46% 8 53% 26 48}~ 
Too striot 1 T{, 2 13% J 6" 
Calm and prepared -.§. !..2.% .-1 2% ~ 12% 

39 100% 1.5 100'~ 100% 
10. Student teaoher's attitude 

toward students: 
Conoerned with student 5 19 ,% 3 27% 8 21% 
Conoerned with olass 4 15 ." 1 9% 5 13% 
Conoerned with faots 16 .59 c~ 6 5.5% 22 58?b 
Tries to impress 1 31.'~ 0 0% 1 3% 
No answer _1 --2!')b 1. -21 2 -1% 

27 100'% 11 100'% 38 100i~ 
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TABLE 8 

THIRD-YEAR RESULTS OF CATEGORY T.v(l 

(~ u E!.~..ll..2..l! Male Female Total 
No.% No. ~ No. % 

2. To \whom for guidance? 
Student teacher 11 41~ 7 64,% 18 4T~ 
Tea(~her 7 26% 2 18% 9 24% 
Both equally -2 11% 2 18" 11 29% 

27 100% 11 100:~ 38 100~ 
5. Does behavior differ? 

Yes 16 59% 2 18'% 18 47'~ 
No 11 41~ -.~ 82% 20 221-;0 

27 100% 11 100'$ 3R 100% 
If yes, how? 
More attentive 0 O'.~ 0 O~ 0 0% 
Other (More relaxed & 1 1Q' 2 1001, 5 28~ 

freer to participate) 
Talk & distract. !l~% 0 0'", .!.l 11." 16 100<1& 2 100j, 18 100'% 

6. Difference if student 
teacher gives grade? 

- Yes 9 33,t 1 9~ 10 26% 
No 18 §J}b 10 2.,1% 28 ~% 

27 100'% 11 100% 38 100% 
7. "Test" first week? 

Definitely 3 11% 0 0% 3 8'~ 
A little 14 52~ 3 27i 17 45% 
Not at all 10 2Z.;b 8 U% 18 !±Z.% 

27 100'% 11 100% 38 100'% 
9. student's behavior to 

student teacher: 
Cooperate 17 6J~ 10 91% 27 71'~ 
Come up with questions 4 15:~ 1 9~ 5 1 T~ 
Test discipline 1 4% 0 0% 1 J~ 
Make it IIroughlt 3 11~ 0 0% 3 8% .. 
No 2 1 10 Oft _2% answer 0 2 

27 100% 11 100'% 58 100% 

-



TABLE 9 

THIRD-YEAR RESULTS OF CATEGORY THREE 

Q.uestiol! 

11. Do you £eel you have 
learned as ~uch £rom 
your student teacher 
as you would have £rom 
your teacher? 

Yes 
t-Iaybe 
No 

12. Do you £eel that when 
your student teacher 
leaves: 

It will be about the 
same? 

It will be hard to 
adjust to your 
teacher's methods? 

No answer 

Male 
N~ 

Female 
No. % 

'3 271& 
6 55~ 
2 l8~ 

11 ioo% 

10 91" 

1 9';-b 

o 0" 
11 lOOo.b 

8 21% 
11 291b 
lQ 50~ 
18 ] 00'1& 

30 79{', 

6 16% 

2 ')% 
38 100% 
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TABLE 10 

THIRD-YEAR RESULTS OF CATEGORY FOUR 

Question Male 

13. 

14. 

15. 

Reason ~or taking German: 
Future study 
Friends took it 
Fit schedule 
l'ianted lanpuage 
Hear it on TV 
Teacher 
Heard it is easy 
Need language for college 

Is learning language like 
you expected? 

Yes 
No 
No answer 

N~:---% 

7 17tl~ 
3 7~~ 
1 2~~ 

18 44 ,~ 
1 
1 
1 

Ii! 
10 
16 
-.! 
27 

37% 
59'~ 
4~ 

100~ 
Disappointed with 
Yes 
No 

progress? 
10 
17 
27 

If yes, whose fault? 
Own fault 
Class or teacher 

7 70'1, 
--1 10'~ 
10 100% 

16. Opinion of language lab: 
Dull 
Interestin~, then mono

tonous 
Interesting & helpful 

17. Spelling & drill games: 

18. 

Are fun & helpful 
Fun, but don't help 
Make me feel like child 
No ,answer 

I most enjoy: 
Reading & writing language 
Speaking & listening 
No answer 

6 22'~ 

20 14" 
-1 4% 
27 100'% 

14 52'1~ 
7 26'~ 
4 15% 
2 -.1.% 

27 100% 

3 11" 
23 85~ 

1 4% 
27 100% 

Female 
No. % 

2 12~ 
o 0% 
o 0% 
6 3S'~ 
o O'{ 
5 3L~ 
o 0'% 

_3 .12% 
16 100% 

10 91~ 
o 0% 
1 .....2,% 

11 100i% 

5 45% 
6 ll1b 

11 100% 

5 10010 
o 0:Jt, 

5100~ 

2 18% 

6 55% 
-1 ll" 
11 100% 

4 37% 
3 27" 
2 IS'% 
2 IS% 

11 100~ 

1 9% 
8 73% 
2 IS" 

11 100'~ 

66 

Total 
No. ,% 

q 16% 
3 5;~ 
1 2'~ 

24 42~ 
1 2% 
6 10% 
1 2~ 

12 21% 
57 100% 

20 53% 
16 42% 

2 --2~ 
38 100% 

15 39% 
~ 61% 
38 100% 

12 80% 
-1 20% 
15 100'% 

8 21" 

26 68'::t 
4 II'*, 

)8 100% 

18 47'% 
10 26% 

6 16~ 
4 11':(' 

38 100~ 

4 1 oji(~ 
11 81~~ 
~ 7!t% 

--' _.zL' 
38 100% 


