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  CHAPTER 1 

 

 

 

Introduction  

 Within any occupation, workers may experience stress.  There is a large body of 

research dealing with physical health in relation to work-related factors, occupational 

health, and psychological health (Griva & Joekes, 2003). The research points to some of 

the professions and tasks more vulnerable to occupational stress. Some of the employees 

most vulnerable to occupational stress are those in the medical profession and teachers 

(Blonna, 2005).  For example, 62% of health care workers and teachers complain of high 

overload related to job demands (Robertson, 2002).  Overload relates to the number of 

hours on the job as well as the number of work-related hours spent while off of the job.  

Educators consistently report overload with an average of 32 hours per month working at 

home (Roberston, 2002).   

In a majority of jobs the initial stress of the new job is counteracted by an initially 

low level of demands.  However, teachers must immediately demonstrate high levels of 

ability and skillfulness regardless of their teaching experience in order to gain esteem 

from students and their parents (Yagil, 1998). New teachers are expected to develop 

teaching techniques, create their own lesson plans, and develop classroom management 

strategies while assuming a full schedule of classes (Graziano, 2005).  With this in mind, 

new teachers are not given a training period in which to broaden and sharpen their skills; 
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therefore, “inexperienced teachers have to cope with high levels of stress and anxiety, 

and with feelings of loneliness” (Yagil, 1998, p. 181). 

Inexperienced and experienced teachers encounter stress on a daily basis (Griva & 

Joekes, 2003).  Some of these daily stressors may be related to workload, student 

attitudes and behavior, changes in the working environment, and the organizational 

climate (Griva & Joekes, 2003).  This accumulation of daily stress as well as factors 

related to individual, interpersonal, historical, social, and organizational variables may 

contribute to the concept of teacher burnout (Bibou-Nakou, Stogiannidou, & 

Kiosseoglou, 1999; van Dick & Wagner, 2001).  According to Bibou-Nakou et al. (1999) 

teacher burnout is a multidimensional construct with three conceptually distinct but 

empirically related factors--emotional exhaustion, depersonalization, and reduced 

personal accomplishment.        

 Emotional exhaustion refers to feelings of being emotionally overextended 

and drained by the contact with other people. Depersonalization refers to 

the impersonal and inappropriate feelings towards other people.  Reduced 

personal accomplishment refers to a decline in feelings of competence and 

successful achievement in work (Bibou-Nakou et al., 1999, pp. 209-210). 

Some symptoms of burnout include irritability, helplessness, anxiety, cynicism, 

absence from or lateness for work, and health problems such as fatigue, insomnia, or 

headaches (Pocwardowski, Grosshans, & Trunnell, 2003). Teacher burnout also may 

affect the classroom performance and student relations.  Teachers with more adaptive 

coping strategies, such as task-oriented coping, show a lower degree of burnout than 

teachers with coping strategies based on ignoring or avoiding of problematic situations 
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(van Dick & Wagner, 2001).  The coping mechanisms that a teacher chooses to utilize 

may be related to the previous experiences of the individual (Lazarus & Folkman, 1984).  

In addition to previous experiences, the individual attributes of teachers may help explain 

how some teachers are better able to cope with the daily stressors of teaching as well as 

the possibility of teacher burnout.  Lazarus and Folkman (1984) defined two categories of 

coping mechanisms: problem-focused coping and emotion-focused coping.  Problem-

focused coping is expressed in an effort to change things such as confronting a person 

who creates the stress.  Whereas, emotion-focused coping is an effort to relieve the 

emotional impact of stress, possibly by detaching oneself from the problem (Lazarus & 

Folkman 1984).  Cockburn (1996) found that the most effective coping mechanisms for 

teachers to use were problem-focused.  Ineffecitve coping strategies, such as avoidance, 

are related to burnout, whereas positive coping strategies may help to lessen the effects of 

job burnout and daily stress.   

Statement of the Problem 

 The problem of the study was to research the status of burnout among teachers 

and the coping strategies used by teachers.  

Purpose of the Study 

 The purpose of the study was to determine if teachers with certain backgrounds 

and training are able to more effectively use stress management skills than other teachers 

to fight teacher burnout.  The study also examined the types of stress that lead to teacher 

burnout.  The information from this study may provide information about the types of 

stress that can cause teacher burnout as well as some of the most effective coping 

strategies to combat burnout.   
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Although individual experience and attributes may contribute to how a teacher 

combats daily stress or teacher burnout, the type of content preparation may also 

influence how a teacher combats stress or burnout.  The type of pre-service education that 

a teacher received may also help some teachers more effectively deal with stress and not 

allow their own personal stress to interfere with the education they are facilitating for the 

students. These data also may help guide pre-service teacher preparation curriculum to 

include information regarding job burnout. The information yielded from this study may 

be applied to pre-service education programs as well as to the types of subjects presented 

during in-service training at schools or to the basic framework of educational institutions. 

Need for the Study  

 Unrealistic ideals and expectations make teaching one of the nation‟s most 

stressful occupations (Ransdell, Grosshans, & Trunnell, 2004).  Teachers are expected to 

multi-task and perform several roles at once (Naylor, 2001).  Some of these expected 

roles include that of: “counselor, social worker, nurse, chauffer, fund-raiser, mediator, 

public relations officer, entertainer, and more” (Gallen, Karlenzig, Tamney, 1995, p. 55). 

 Teacher burnout is a widespread problem that affects school systems across the 

globe.  “New teachers leaving either during training or within five years of taking up their 

first post is significantly increasing” (Bachrkirova, 2005, p. 340).  Teachers in South 

Africa are experiencing stress related problems in response to a transformation in the 

education system that has left teachers confused over their role in the schools (Myburgh 

& Poggenpeol, 2002).  In Israel, over one-third of elementary teachers surveyed reported 

feeling burned out (Friedman & Farber, 1992).  Studies have been carried out in the 

United States, Canada, Australia, and the following countries under the umbrella of the 
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EUROTEACH project: Belgium, England, France, Germany, Greece, Ireland, Italy, 

Netherlands, Spain, Switzerland, Finland, and the United Kingdom in order to learn more 

about teacher burnout and teacher stress (Bibou et. al, 1999; Griva & Joekes, 2003; 

Pomaki & Anagnostopoulou, 2003; Rasku & Kinnunun, 2003; Verhoeven, Kraaij, 

Joekes, & Maes, 2003.) 

Research about teacher burnout shows that burnout can reduce teaching quality 

(Ransdell et al., 2004), which may affect the education that the students receive. Van 

Dick and Wagner (2001) found that burnout and physical symptoms in teachers lead to 

more days of absenteeism from work.  By nature of teaching, teachers who are absent are 

unable to provide their students with proper instruction; therefore, the educational quality 

that students receive when the teacher is absent may be less than adequate.  

 High stress levels among teachers can lead to a desire to quit the profession 

(Lapp & Attridge, 2000). According to the Canadian Teachers‟ Federation 2001 

Workplace survey, teachers chose to leave the profession because of stress, being 

overworked and stress caused by student behavior or discipline issues. Two factors that 

may contribute to longevity in teaching are avoiding politics and avoiding interpersonal 

stressors (Ransdell et al., 2004). Positive interactions with parents and students as well as 

autonomy also can  contribute to longevity.  If interaction with students or parents is 

negative, stress related illnesses may increase (Ransdell et al.). 

Teachers must respond to stress in some manner.  The type of coping mechanism 

that a teacher chooses can indicate how he/she handles the stress as well if he/she may 

become a victim of teacher burnout. Coping strategies serve as a liason between 

workload and burnout (van Dick & Wagner, 2001).  Task-oriented coping or problem-
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oriented coping is associated with high personal accomplishment.  Emotion-oriented 

coping strategies appear to be linked to high levels of somatic complaints and emotional 

exhaustion (Rasku & Kinnunen, 2003).  

Delimitations 

The scope of the study was delimited to the following: 

1. The literature search was conducted with the following time restrictions: 1995 to 

present. 

2. The following databases were used: Academic Search Premier, ERIC, Psy 

Articles, and  PsyInfo. 

3. The following single terms were utilized in the search:  teacher, stress, burnout, 

job burnout, teacher burnout, teacher stress, and coping strategies. 

4. The following combination terms were utilized in the search: teacher burnout and 

health, teacher burnout and illness, teacher burnout and secondary teaching, 

teacher stress and health, teacher stress and illness, and teacher stress and 

secondary teaching.  

Limitations 

The study was limited by the following factors: 

1. The reference materials were available from Ball State University library, 

interlibrary loan, and electronic journals. 

2. The literature was limited by the results that the databases returned. 

3. The literature returned by the databases was limited according to the keywords. 
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Assumptions 

The study was based upon the following assumptions: 

1. All search engines provided results based on the time frame and keywords for the 

search. 

Research Questions 

The literature search was conducted to provide answers to: 

1. Do secondary teachers of certain content areas utilize significantly more effective 

coping strategies than other teachers? 

2. Are there differences among teachers of various content areas in terms of burnout? 

Definition of Terms 

Terms pertinent to this research issue were defined as follows: 

Avoidance oriented-coping.  Any coping method used in which the stressor is ignored 

or avoided in a negative manner such as shopping or eating (Blonna, 2005). 

Coping mechanisms.  Any method used to reduce or cope with stress (Blonna, 2005). 

Emotion-oriented coping.  Any coping method used that relies on emotion such as 

crying, placing blame, or feeling guilty (Blonna, 2005).  

Job burnout.   “A form of job stress, with links to such concepts as job satisfaction, 

organizational commitment, and turnover” (Maslach, Schaufeli, & Leiter, 2001, p. 401). 

Stress.  “A holistic transaction between the individual, a stressor, and the 

environment, resulting in a response” (Blonna, 2005, p.4). 

Stressors. “Any stimulus appraised by the individual as threatening or capable of 

causing harm or loss” (Blonna, 2005, p.4). 
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Stress management.  The action taken to deal with an existing stressor (Blonna, 

2005). 

Stress reduction strategy.  Any action taken to reduce stress before it affects the 

teacher (Blonna, 2005). 

Task-oriented coping.  Any coping method used to productively deal with stress such 

as problem-solving (Blonna, 2005). 

Teacher burnout. “A multidimensional construct with three conceptually distinct but 

empirically related factors--emotional exhaustion, depersonalization, and reduced 

personal accomplishment” (Bibou-Nakou et al., 1999, p.209). 

 

Summary 

 

 

 Teacher burnout is a problem affecting teachers from around the globe. Teachers 

experiencing burnout encounter physical and psychological symptoms.  When teachers 

suffer from burnout, the students may receive a lower quality education.  Teachers may 

miss more school due to stress-related illness.  Teachers experiencing the various 

components of burnout may feel detached from the students, no longer take pride in their 

work, or  may be emotionally exhausted.  In order to combat stress and teacher burnout, 

the teacher must respond to stress in some manner.  The type of coping strategy that a 

teacher chooses can affect how he/she deals with stress.  For teachers, task-oriented or 

problem-oriented coping appears to be beneficial to offset the affects of stress and teacher 

burnout.  Although the coping strategy may not eliminate the stress or burnout, the 

coping strategy may help the teacher deal with the effects of teacher burnout such as 
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reduced teaching quality, desire to quit the profession, poor student relations, or somatic 

complaints.



 

 

CHAPTER 2 

 

REVIEW OF LITERATURE 

 

 

 

Introduction 

 

The problem of the study was to compare resistance to burnout among teachers of 

various content areas and explore coping strategies used by teachers.. This chapter 

contains the following sections as a review of literature: (a) background information 

about stress, (b) occupational stress, (c) teacher stress, (d) teacher burnout, (e) coping 

strategies, and (f) instruments measuring teacher burnout and teacher stress.  

Background Information About Stress 

 

 Stress can be defined as “a holistic transaction between the individual, a stressor, 

and the environment, resulting in a response” (Blonna, 2005, p.4). A stressor is the 

stimulus that provokes the reaction (Blonna, 2005).  Stressors can be positive such as a 

marriage or the birth of a long-awaited child or negative such as a divorce or death in the 

family.  While some stressors are perceived as negative to some they are perceived as 

positive to others, such as acquiring a new job.  However, the response the body exhibits 

to stress is nonspecific, meaning that the body reacts to stress in the same way regardless 

of the stressor (Selye, 1956).  

 Selye (1956) developed a model for describing the body‟s nonspecific response to 

stress and the adaptations it forces the body to make.  Selye‟s model is called the General 
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Adaptation Syndrome (GAS) and has three sequential phases.  The first phase of the 

GASis alarm, followed by resistance, and exhaustion.  The body can elicit a stress 

response based merely on emotions.  The body does not need an immediate threat to the 

well-being in order to proceed through the GAS model (Blonna, 2005). 

   “The alarm response is acute, intense, and necessary for survival” (Blonna, 

2005, p. 117).  During the alarm phase, the body mobilizes energy to meet the demands 

of the stressor (Selye, 1956).  The fight-or-flight phenomenon refers to the state of the 

body during the alarm phase (Blonna, 2005) as well as coping options available to the 

body at this point (Cannon, 1932).  During the alarm phase the brain receives a message 

concerning a potential threat.  Immediately the brain sends messages out to the body to 

mobilize the body‟s resources and body systems such as the muscular system.  The 

cardiovascular system increases the amount of blood being pumped throughout the body 

to increase oxygen and other fuels needed for action while the respiratory system 

increases breathing rate and depth.  The digestive system is temporarily shut down to 

divert the blood to other organs.  The adrenal glands are stimulated to release adrenaline 

and noradrenaline, which enhance and sustain the stress response.  The effects of the 

fight-or-flight reaction can last into the next stage of resistance but are not as intense. 

Once the stressor is removed or dealt with, the fight-or-flight response shuts down 

(Blonna, 2005). 

When the body is confronted with a chronic, non life-threatening stressor it moves 

into the resistance phase (Blonna, 2005).  During this phase the body still requires the 

mobilization of energy but it differs from the intensity associated with the alarm phase.  

The same body parts mobilized during the alarm phase are still working but they are 
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operating in a less intense mode.  The heart and lungs are still in an overload mode.  The 

body begins to pull fuel from all available sources including calories ingested from food 

and from reserves in the skeletal system. Therefore, the liver begins to synthesize energy 

from other sources such as fats and proteins.  The body secretes hormones in order to 

maintain the increased metabolism.  The body cannot accommodate the effects associated 

with the resistance phase for long periods of time without showing harm.  If the body 

continues to remain in the resistance stage for a long period of time, it eventually moves 

into the exhaustion phase (Blonna, 2005). 

The exhaustion phase occurs as a result of physiological causes including the loss 

of potassium ions, loss of adrenal gluccorticoids, and the weakening of vital organs 

(Blonna, 2005).  According to Seyle (1956) the body has a finite amount of energy and 

once that energy is depleted the body dies.  The body can replenish the energy provided if 

it is not completely depleted to begin with.   

The phases of GAS are successive.  A person exhibiting the stress response may 

not proceed through all of the stages because when the stress is removed the response 

stops.  However, recovery is an alternative to the final stage of exhaustion if the source of 

stress is removed or coped with effectively (Blonna, 2005). 

Occupational Stress 

Occupational stress can affect workers of all trades and careers.  Stressors found 

in the workplace can include unfavorable working conditions, punishing workloads, 

interpersonal and organizational problems, scarcity of resources, lack of autonomy and of 

decision latitude, and physical stressors such building facilities or supplies ( Guglielmi & 

Tatrow, 1998).  Workers that are juggling paid work and family responsibilities are at a 



13 

 

serious risk of allowing work performance or family responsibilities to decline 

(Robertson, 2002). Stress also may come in the form of financial difficulties.   According 

to Drago et al. (1999), 78% of all United States married employees are in dual-income 

families.  In a dual-income family two adults such as parents, guardians, or other adults 

work to meet the financial demands of the family. With two adults working, they may 

struggle to find a balance between work, home responsibilities and other commitments.  

The adults involved in a dual income family may engage in a work/life conflict that can 

undermine economic productivity and effectiveness, which are vital to any occupation 

(Robertson, 2002).   A lower level of productivity and lower effectiveness from the 

employees can affect the people served by the occupation.  

    Job stress and burnout is a costly economic issue in the public and private sector 

(Kelly & Colquhoun, 2005).  The costs affect the employee and the employer.  Burnout 

has been associated with absenteeism, intention to leave the job, and job turnover 

(Maslach et al., 2001).  Burnout tends to lead to lower productivity for people who stay 

on the job (Maslach et al.).  People experiencing burnout may cause other personal 

conflict for themselves or others as well as disrupt job tasks.  According to Burke and 

Greenglass (2001), there is some evidence that burnout may have a negative impact on 

people‟s home life.   According to Nagel and Brown (2003), positive management of 

teacher stress may reduce the physiological effects of stress and may improve job 

performance.   The health and well-being of the workers is related to the effectiveness 

and performance of the organization (Kelly & Colquhoun, 2005).  Teachers are part of 

the workforce of any academic institution and as such their stress level may affect their 
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job performance which could in turn have a negative impact on the school system as a 

whole. 

The National Institute for Occupational Safety and Health (NIOSH) is the federal 

agency responsible for coordinating all work-related safety and health information.  

NIOSH employs a position on occupational stress that states “that the risk of job injury 

and illness results from a combination of stressful job conditions and individual and 

situational factors” (Blonna, 2005, p.64).  According to the NIOSH model, some 

occupations are more stressful than others by virtue of the job demands or tasks.  There 

are several major types of job demands that can be stressful, such as decision-making 

responsibilities, excessive complexity, repetitiveness, simplicity, boredom, lack of 

personal safety, and excessive time urgency (Blonna, 2005).  Additionally, the 

management style of the employer as well as interpersonal relationships can also cause 

stress (Blonna, 2005).   

Occupational stress may affect all workers at some point in their career.  

However, some occupations are confronted with stressful situations daily. Emergency 

medical workers who arrive at the scene of an accident “must quickly survey the scene 

and decide which victims require immediate care and which ones can wait” (Blonna, 

2005, p.64) thus, encountering critical decision-making responsibilities daily.  Factory 

workers may experience occupational stress based on the repetitive nature of the job.  

Active soldiers experience occupational stress because they are working in dangerous 

conditions.  Many occupations by virtue of job description can be considered stressful. 

Some of the employees most vulnerable to occupational stress are those in the medical 

profession and teachers (Blonna, 2005). 
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However, “one cannot assume that the same job title (i.e., teacher) carries the 

same degree of occupational stress and strain in all individuals who share that job title” 

(Guglielmi & Tatrow, 1998, 66).  Teachers are not a homogenous group. A teacher‟s job 

presents different challenges based on whether the school is urban or rural, public or 

private, whether the students are in kindergarten or college, have learning disabilities, and 

so on (Guglielmi & Tatrow, 1998).  

Teacher Stress 

According to Blonna‟s (2005) list of job demands that cause stress, teachers 

experience several of these demands. Teachers may fall victim to these demands for an 

isolated, temporary experience or they may encounter stressful job demands on an 

ongoing basis.  No matter the cause of stress, typically teachers experience stress on a 

daily basis (Beer & Beer, 1992; Cooper, 1995; Lapp & Attridge, 2000; Proctor & 

Alexander, 1992; Travers & Cooper, 1998).  Proctor and Alexander (1992), found that 

when asked “how stressful do you find teaching?”, 67%  rated teaching as considerably 

or extremely stressful, 32% related it as slightly stressful, and just 2% rated it not at all 

stressful. A study by Cockburn in 1996 of 335 primary teachers revealed that 46.4% 

considered their job to be moderately stressful while 43.6% reported their job was very or 

extremely stressful. Other findings of teacher stress include the results from the 1997-

1998 study by Lapp and Attridge (2000) which found that the majority of teachers were 

stressed with more than one-third experiencing high levels of stress.  While Beer and 

Beer (1992) reported that grade school teachers had a lower stress level than high school 

teachers; Yagil (1998), reported that inexperienced teachers feel a higher level of stress 
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than do experienced teachers.  Clearly, teachers do experience stress in their chosen 

occupation. 

Some stressful aspects of teaching are lack of funding, larger class sizes, longer 

work hours outside the classroom, poor or challenging student behavior and a lack of 

support for special needs students (Canadian Teachers‟ Federation, 2001).   Five in 10 

teachers said that the average class size had increased in the last two years which caused 

teacher stress (Canadian Teachers‟ Federation, 2001). A study of teachers conducted in a 

1993 British Columbia Teachers‟ Federation survey listed several factors as causes of 

burnout including: size of workload, class composition, attitudes of the governing body 

of the province, unmet student needs and the inclusion of special needs students.  Bibou-

Nakou et al. (1999) and Boyle, Borg, Falzon, and Baglioni (1995) found that one major 

cause of teacher burnout is the difficulty in managing disruptive students.  Also, three in 

10 Canadian teachers responded in a 2001 workplace survey that student behavior and 

discipline are the most stressful aspects of teaching and 16% of the teachers surveyed 

responded that lack of funding was the most stressful aspect of teaching (Canadian 

Teachers‟ Federation, 2001).  In addition females reported their stress was due to 

disruptive students whereas males reported their stress was due to self-doubt about their 

teaching (Burke, Greenglass,  & Schwarzer, 1996).  

 The stressor of not having enough time during the work day to complete tasks is 

common among teachers in  many countries. The Nova Scotia Teachers‟ Union (Harvey 

& Spinnery 2000) reported that more than 80% of their members felt “rushed” every day. 

In Harvey and  Spinnery‟s study (2000), the teachers recorded their time spent in the 

work week in a diary; teachers recorded their work week at 52.5 hours, less than half of 
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which was classroom instruction.  In a 2001 issue of the United Kingdom‟s Times 

Educational Supplement, British secondary teachers reported working a 53-hour work 

week.  Additionally, according to the 2001 Canadian Teachers‟ Federation study of 1,104 

teachers across Canada, approximately six in 10 teachers reported that their workload 

was heavier than it was two years ago.  Furthermore, studies by Austin, Shad, Muncer, 

the most prevalent cause of teacher stress was determined to be a large workload 

compared to amount of time given to complete the load (Austin, et al, 2005). 

Stress in teaching may cause a negative effect on family life or even a desire to 

quit the profession.  In Australia, Dinham and Scott (2000) found that spouse‟s 

resentment over the teacher‟s workload has negative effects on the family life. They 

determined the commitment required from a teacher and the stress of the teaching 

occupation disrupted family life. Aside from the commitment involved with teaching, 

Friedman and Farber (1992) found that 62% of the 641 Israeli elementary school teachers 

reported working too hard. Strong work commitment and working too hard may cause a 

high level of stress which can have negative consequences such as a desire to quit the 

profession (Watts & Short, 1990).  According to Bachkirova (2005), the following factors 

are increasing significantly: early retirement on grounds of ill health, long absence due to 

extended absence, and new teachers either leaving during training or within the first five 

years of teaching 

Teachers can exhibit stress as an isolated, temporary instance or the stress can be 

exhibited as burnout symptoms (Griva & Joekes, 2003).  Teachers can exhibit their 

reaction to stress in a variety of ways in either mental or physical symptoms.  Displaying 

several mental or physical symptoms may lead to stress related problems which are 
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usually indicators of an individual‟s “personal health at risk which might lead to stress 

related diseases” (Myburgh & Poggenpoel, 2002, p. 260). While stress may indicate a 

health risk to stress related disease, prolonged exposure to stress may cause the teacher to 

experience symptoms of burnout, which may include negative psychological states and 

physical conditions.   

Teacher Burnout 

Teacher burnout is a well-defined concept consisting of three parts: emotional 

exhaustion, depersonalization, and reduced personal accomplishments.  “Emotional 

exhaustion refers to a depletion of teachers‟ energetic resources, thought to be caused by 

intense daily involvement with the personal and social needs of students” (Van Horn, 

Schaufeli, & Enzmann, 1999, p.92).   Teachers then develop negative or indifferent 

attitudes to cope with emotional exhaustion; this is depersonalization (Van Horn, et. al., 

1999).  Teachers encountering ongoing stress “are likely to perceive themselves as less 

effective in their work, resulting in feelings of inadequate personal achievement,”  known 

as reduced personal accomplishment (Van Horn et. al., 1999, p. 92).   Burnout is the end 

result of long exposure to chronic stress (Maslach, et al. , 2001). According to van Dick 

and Wagner‟s 2001 study of 201 German teachers, the more teachers suffer from stress 

the more they show symptoms of burnout. High school regular education teachers 

experience more burnout and stress than grade school teachers (Beer & Beer, 1992). Van 

Horn, et. al.  (1995) also found that secondary school teachers experience more burnout 

than elementary school teachers according to their 1994-1995 study of 257 teachers 

working in the Netherlands.  “The most dedicated, competent, and productive human 
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service providers are likely to be the most vulnerable for burnout” (Lowenstein, 1991, p. 

13).  Teachers are human service providers of education and knowledge.  

“Burnout acts as a mediator between stressors and physical symptoms” (van Dick 

& Wagner, 2001, p. 254). Teaching is stressful because it is viewed as demanding and 

intensive and may cause physical and mental health problems (Verhoeven, et. al. , 2003) 

which in turn may lead to burnout.  One physical symptom of teacher burnout is 

increased susceptibility to illness (Lowenstein, 1991).  Experiencing one or more of the 

burnout components (emotional exhaustion, depersonalization, or reduced personal 

accomplishment) can result in psychological dysfunction (Burke, et al,, 1996).  While 

mental symptoms of burnout can include helplessness, hopelessness, guilt, depression, 

shock and loneliness (Lowenstein, 1991), mental effects of burnout include anxiety, 

depression, and a drop in self-esteem (Maslach et al., 2001).  Burnout is not usually 

attributed to a single factor, but rather several factors including personal variables, 

interpersonal factors, and social variables (Bibou-Nakou et al., 1999).  

While stress can have a significant impact on the well-being of teachers, stress 

can also affect the students they teach.  For example, suffering from burnout and physical 

symptoms of stress leads to more days of absenteeism in school (van Dick & Wagner, 

2001). Teachers who are absent are unable to provide their students with proper 

instruction; therefore, the educational quality that students receive when the teacher is 

absent may be less than adequate (Ransdell et al., 2004).  Absenteeism as well as the 

inability to perform at a consistently high level also affects a school (Myburgh & 

Poggenpoel, 2002).  Teachers describing their workload in more negative terms are 

absent more often, according to a study by Burke and Greenglass (1996).  The job 
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demands of teaching positively correlate to ill health and burnout, which is associated 

with intention to leave the job, turnover, and lower productivity and effectiveness 

(Hakanen, Bakker, and Schaufeli, 2005, Maslach et al., 2001).   

A study of 710 primary school teachers in the Mediterrnean Islands showed that 

poor colleague relations contributed to teacher stress (Boyle, et al., 1995).  This 

relationship implies “that good relationships with one‟s colleagues is beneficial when a 

teacher is experiencing stress from other sources” (Boyle, et al, 1995, p. 62).  Aligning a 

beginning teacher with a mentor may boost colleagial relationships which in turn may 

result in a lower stress level.  Another study in 1995 by Greenglass, Fiksenbaum, and 

Burke of 833 teachers within a single school board in  Canada used the Maslach Burnout 

Inventory to assess the level of emotional burnout.  The researchers found that teachers 

who gather information from others are able to deal with stressful events with less 

emotional exhaustion.   This study also showed that teachers who perceive emotional 

support close to them are less likely to depersonalize their students (Greenglass et al., 

1996).   Additionally, a study in 1996 conducted in Hong Kong consisting of 415 

secondary teachers showed that personal support for teachers under stress is paramount 

(Hui & Chan, 1996).  An individual‟s burnout level depends not only on stressful events 

at work, but also on social support from others as well as coping strategies (Greenglass, 

Burke, Konarski, 1998). 

Coping Strategies 

While the body‟s response to a stressor remains the same from person to person, 

personal characteristics can lead to variations in the stress experience.  Just as the stress 

experience can vary, so can the type of coping mechanism that a person uses. There are 
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several types of coping mechanisms an individual can use to deal with stress.  Depending 

on the type of stressor and personal characteristics, a person may choose to use different 

coping skills for various situations. Austin et al.  (2005) recommend stress reduction 

techniques such as relaxation, aerobic exercise, visualization, cognitive-behavior skills, 

assertiveness, lifestyle changes, and social support programs.   

The first step to coping with a stressor is to determine the type of stressor.  Elkind 

(1984), describes three categories of stressors: stressors that are foreseeable and can be 

controlled, stressors that are foreseeable and cannot be controlled, and stressors that are 

neither foreseeable nor controllable.   Once a person determines the category of stressor 

he/she can begin to cope with the stressor.  One way to cope is to abolish the stressor by 

removing the stressor from your life (Blonna, 2005).  Avoiding the stressors allows a 

person to minimize exposure to the stressor.  Changing the stressor or one‟s exposure to 

the stressor is termed altering (Blonna, 2005).   

While using the abolish, avoid, or alter methods, there are several other coping 

strategies that can be used in conjunction with these.  Time management strategies can 

help abolish, avoid, or alter the stressor.  Assessing use of time by keeping a time 

management chart is one way to deal with stress (Blonna, 2005). Abolishing or altering 

the stressor may include downscaling one‟s life by reducing material possessions as well 

as commitments to work, family, and social. Communicating effectively can help to 

prevent stress in interpersonal relationships (Blonna, 2005) by altering or abolishing the 

stressor. Some teachers may try to avoid the stress by detaching themselves emotionally 

from the students; this may help to protect the teacher from an intense emotional 

encounter.  However, excessive emotional detachment from one‟s students can lead the 
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teacher to respond in negative or callous ways to other staff as well as students.  (Maslach 

et al., 2001). 

  When dealing with the components of burnout, some coping strategies may be 

more effective than others.  The EUROTEACH PROJECT analyzed how coping 

strategies affect the components of burnout.  Teachers in each study completed the 

Maslach Burnout Inventory, Coping Inventory for Stressful Situations-s-2, and Leiden 

Quality of Work Questionnaire for Teachers.   The use of task-oriented coping strategies 

was associated with high personal accomplishment (Griva & Joekes ,2003, Rasku & 

Kinnunen, 20030). In a study of Netherlands teachers, Verhoeven et al. (2003), findings 

indicate that task-oriented coping may be more effective for teachers.   

The use of emotion-oriented strategies was linked to high levels of somatic 

complaints (Pomaki & Anagnostopoulou, 2003; Raksu & Kinnunen, 2003).  Pomaki and 

Anagnostopoulou (2003) surveyed 215 public secondary school teachers in Thessaloniki, 

Greece.   Emotion-oriented coping predicted increased levels of emotional exhaustion 

(Griva and Joekes, 2003) while Raksu and Kinnunen (2003) found that emotional 

exhaustion was related to the use of emotion-oriented coping.  However, Verhoeven et al. 

(2003) found that emotion-oriented coping may be less effective for teachers due to the 

fact that it is positively related to burnout complaints as a result of their study of 606 

secondary teachers from the Netherlands.   However, adaptive coping strategies can 

reduce burnout (van Dick & Wagner, 2001). The 2005 study by Austin et al. found that 

using escape-avoidance coping had a negative effect on reducing stress.   
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Instruments Measuring Teacher Stress and Teacher Burnout 

There are several instruments used to measure teacher stress and teacher burnout.  

While some instruments are centered on the teaching profession, others are used to assess 

basic occupational stress or stress coping skills.   

The Maslach Burnout Inventory is a 22-item inventory measuring elements of job 

burnout, which includes emotional exhaustion, depersonalization, and reduced personal 

accomplishment.  Each subscale is subdivided into frequency and intensity.  Frequency is 

measured on a 7-point scale ranging from 0 to 6 frequency continuum (0=never, 

6=everyday) (Maslach & Jackson, 1986). The Maslach Burnout Inventory is the first 

well-validated burnout inventory (Bibou-Nakou et al., 1999).  According to Maslach and 

Jackson (1986), emotional exhaustion is described as feelings of being emotionally 

overextended and drained by the contact with other people.  Depersonalization refers to 

inappropriate and impersonal feelings towards other people.  Reduced personal 

accomplishment refers to a decline in feelings of competency and successful achievement 

in work (Maslach & Jackson, 1986).   

The Coping Inventory of Stressful Situations (CISS) is an instrument that 

measures coping type and is not specific to teaching. The CISS was designed to measure 

a person‟s preferred styles of coping with stressful situations. The CISS is a 48-item self-

reporting inventory that measures three coping styles: task-oriented, emotion-oriented, 

and avoidance. The CISS also identifies two types of avoidance patterns, distraction and 

social diversion, assessed as subscales in the avoidance type. Task-oriented involves 

specific behaviors aimed at problem-solving and attempts to alter the situation. Emotion-

oriented coping strategies target stress reduction. Avoidance-oriented style is aimed at 
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avoiding the stressor.   Each type consists of 16 items reported on a 1 to 5 point Likert 

scale (1=not at all, 5=very much). 

Anxiety has been analyzed in several studies using the State-Trait Anxiety 

Inventory (STAI) since the STAI manual was published in 1970 (Munday & Windham, 

1995).  The STAI is a self-reporting instrument consisting of an S-Anxiety scale and a T-

Anxiety scale.  The S-Anxiety scale consists of 20 statements that evaluate how 

respondents feel at the present time.  The T-Anxiety scale also consists of 20 statements 

but assesses how a respondent feels at a particular time in the recent past or an anticipated 

time in the future.   Each item is given a weighted score of 1 to 4.  

 The Leiden Quality of Work Questionnaire for Teachers (LAKS-DOC) is a 

teacher-specific instrument.  The LAKS-DOC measures job aspects or independent 

variables which include demands, control, and social support (Rasku & Kinnunen, 2003). 

The demands section consisted of 16 items assessing time pressure, role ambiguity, and 

poor quality of interaction with students. Control was assessed with 12 items assessing 

decision authority, task variety, and further training.  Social support utilized 14 items 

assessing support received from school management, direct supervisors, and colleagues.  

This instrument is a combination of three existing instruments: Job Content Instrument, 

Questionnaire Organizational Stress, and Structured Interview Content and Organization 

of Work.  The LAKS-DOC was utilized in the EUROTEACH research project which 

spans several countries including Belgium, England, France, Germany, Greece, Ireland, 

Italy, Netherlands, Spain, Switzerland, Finland, and the United Kingdom (Griva & 

Joekes, 2003, Rasku & Kinnunen, 2003). 

 



25 

 

Summary 

Burnout is a problem affecting teachers from around the globe. Burnout is a wide 

spread problem that affects the teachers as well as the students.  Students who encounter 

teachers who experience the various components of burnout may receive a lower quality 

of education.  Teachers who feel detached from the students, no longer take pride in their 

work, or are emotionally exhausted may not provide their students or colleagues with  

high quality professional teaching.  Based on the serious effects of teacher burnout, this 

phenomenon should be studied further.



   

 

CHAPTER 3 

RESULTS, CONCLUSIONS, AND RECOMMENDATIONS 

 

 

 

Results 

 The problem of the study was to research the status of burnout among teachers 

and the coping strategies used by teachers.   “There is a widespread belief that work 

related stress among teachers is serious, with implications for teachers‟ health status and 

performance” (Pithers & Fogarty, 1995, p.3).   According to Kelly and Colquhoun 

(2003), teacher stress and the negative impacts on teacher health and well-being reduce 

the effectiveness of the school. Teacher attrition is a serious problem, with 22% of new 

teachers leaving teaching within the first three years (Gulwadi, 2006). Teachers, 

administrators and school districts can work together to alleviate teacher stress (Nagel & 

Brown, 2003).  In relation to teacher stress and burnout, “what is possibly at stake in not 

only the health and occupation satisfaction of these valued professionals but, just as 

importantly, their effectiveness in the classroom, the teaching-learning process, and the 

overall quality of education in our schools” (Gugliemli & Tatrow, 1998, p. 92).  

Conclusion 

 Based on the literature review, studies show that teacher burnout teachers 

regardless of content area taught.  However, the literature review revealed inconclusive 

answers to the research questions.  The research did not show that teachers of certain 

content areas utilize significantly more stress reduction strategies than do any other  
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teachers, suggesting that content area taught has no effect on use of specific stress 

reduction strategies.  Research does show that teachers use several coping strategies and 

that there are a variety of factors contributing to teacher stress and burnout.  

Recommendations for Practice 

 After a thorough review of the literature, studies have shown that teacher burnout 

is a problem.  Even when measures are taken to reduce levels of stress at work, statistics 

show that the problem remains unresolved (Bachkirova, 2005). One of the greatest threats 

to teacher retention may be the inordinate amount of stress (Nagel & Brown, 2003).  In 

order to help combat teacher burnout,  pre-professional education programs should 

provide educators with information about teacher burnout as well as how to cope with 

burnout.  Pre-service programs should provide those choosing to enter the teaching 

profession with realistic experiences as well as outlining what a beginning teacher can 

expect to face during the first several years of teaching.  However, any stress 

management program would need to assess stressors of teachers and focus of the specific 

factors contributing to teacher stress (Boyle, et al., 1995). 

Research has found that situational and organizational factors play a bigger role than 

do individual ones (Maslach, et. al., 2001).  Therefore, it is possible that situational and 

organizational factors such as supplies, facilities, and co-workers may contribute more to 

stress than do individual factors such as gender, age, marital status, and content area 

taught. While teachers do need to be aware of the stress and burnout, the decisions made 

by those in charge of directing educational institutions may also cause stress and burnout. 

Inadequate supplies or lack of supplies, inadequate facilities or co-workers who are not 

competent may impact a teacher‟s stress or burnout level. Teacher stress and burnout may 
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not be an individual concept but a phenomenon perpetuated by the inner workings and 

structures of the educational institution.  In the Cockburn‟s study of primary teachers, 

92.3%  of participants “made it clear that they felt others should take more responsibility 

for reducing teacher stress” (Cockburn, 1996, p. 405).  The “others” included the 

government and the senior school officials.  Both individuals and school systems should 

be held responsible for finding solutions. School districts could work with individual 

schools to determine causes of stress for that specific group of teachers and work to 

eliminate it.  Depending on the school, organizational stress may include lack of funding, 

large class sizes, distribution of supplies or equipment, or even daily procedure at the 

school (such as requesting supplies or funding). 

Since it is costly to recruit, hire and familiarize teachers with the school for the first 

year, schools should provide all beginning teachers with a mentor.  Allowing a new 

teacher to be mentored by a seasoned teacher (as opposed to seeking the advice of an 

administrator)  could allow the new teacher to receive personalized attention with matters 

pertaining to teaching at that school as well as other professional issues.  A mentor would 

allow the new teacher to gain experience and advice in one setting. Communication with 

other colleagues provides teachers with another way in which to prevent stress or to 

minimize the impact of stress (Nagel & Brown, 2003).  In addition, the researchers 

suggest that “resources should be allocated for the provision of professional support for 

teachers through seminars and workshops on stress management and coping strategies” 

(Hui & Chan, 1996, p. 203).  Training mentor teachers on ways to model stress 

management may have a positive impact on decreasing stress levels (Nagel & Brown, 

2003).   
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 Workload and time constraints on teachers have been studied by many burnout 

reasearchers.  These findings support the general notion that burnout is a response to 

overload (Maslach, et. al., 2001).  Teacher workload does not need to be reduced in all 

instances, but a thoughtful look into the time demands required to meet each job task may 

provide a greater understanding of how to remedy the situation.  Limited consideration 

appears to have been given to the effects on teacher workload  (Naylor, 2001).  In most 

educational settings, no time is allocated during the day to produce reports such as grade 

and behavior reports; therefore, teachers must also find time to organize and prepare the 

report information for all of their students on their own time. Employees in several 

careers, not just teaching, are required to give more of their time, flexibility and skills 

while receiving less in terms of career opportunities, lifetime employment and job 

security (Maslach, et al.). 

 If pre-service programs move toward providing educators with training about 

teacher burnout, various staff  members can utilize this information to help colleagues. 

Strategies such as time management, healthy food choices, exercise and relaxation can be 

taught to those feeling stressed. For example, health teachers are responsible for learning 

a variety of content and skills in order to teach the students that includes information 

about stress.  Providing health teachers with additional training to help other staff 

members could be beneficial. Also, social workers and/or guidance counselors could be 

required to cover aspects of preventing and/or treating teacher burnout as part of their 

contribution to the school and staff.  Schools that are able to provide a support network 

may be able to lessen the negative aspects affecting classroom learning associated with 

teacher burnout.   
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 As more schools are moving toward operating under the Coordinated School 

Health Program (CSHP) model, teacher burnout could be addressed through the 

component of staff wellness. Staff wellness provides employees with opportunities to 

improve their health status through a variety of health assessments, education, and 

activities. Within the working definition of  health promotion for staff, it states that 

“health promotion activities have improved productivity, decreased absenteeism, and 

reduced health insurance costs.” A description of the CSHP model states that “when all 

individual components work together to support the adoption of health-enhancing 

behaviors, students‟ health and learning are improved.” According to the 2006 School 

Health Policies and Programs Study, 21.7% of school districts surveyed were required to 

provide funding or offer stress management education.  Using the CSHP model could 

provide schools with a structured way to help teachers combat stress. This program 

would provide a linked network of resources for the teachers.  Teachers not suffering 

from burnout would be able to perform better in the classroom. Whatever method is used 

to combat teacher stress and burnout should include collaborative efforts of mental health 

counselors, educators, and researchers.  “Prevention of burnout is more effective and less 

expensive than treatment and ultimately benefits the children served by the system,” 

(Cheek, Bradley, Parr, & Lan, 2003, p. 213). 

Recommendations to Strengthen Study 

To strengthen this study, a larger amount of research could be processed and analyzed 

by looking at factors such as difference among occupations while keeping other 

variables steady such as time on job, age, and gender.  Repeating the same type of  study 

but focusing on a different population such as primary teachers, professors or 
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administrators in the educational field and comparing the results  to each occupation 

may yield insightful results.  Discovering how other professionals in the educational 

field deal with the issue of burnout may provide valuable insight to effectively dealing 

with burnout in teachers. Disaggregating the date across different areas of education 

provides more information to all types of educators. Instead of reporting on burnout and 

factors that contribute to burnout, specifically focusing on the how to combat stress 

and/or burnout among teachers as well as other occupations would provide practical 

methods for schools to utilize. Analyzing methods that healthcare professionals 

recommend to people suffering from stress-related disorders may provide valuable 

coping techniques that could be adapted specifically educators or even adapted to 

practices easily administered at the school.    Finding institutions/occupations that tackle 

the issue of burnout and examining their findings may provide others with programs and 

information that will help executives/administration prevent/treat teacher burnout in the 

workplace.  Trying to find information about a professional who deals with burnout at a 

school and examining his/her findings and experiences may yield insightful results. 

Recommendations for Further Study 

 In order to determine if teacher pre-service preparation programs or if content 

area taught has an effect on teacher burnout more studies need to be conducted.  For 

example, a study could be conducted to see if teacher pre-service programs that require 

courses on stress or personal health related topics as well as the CSHP provided students 

with different skill sets than those not requiring those programs.  Looking into existing 

school districts both with and without a CSHP to determine the attrition rate based on 

length of teaching, content area and satisfaction with school would yield resulting worth 
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examining.  Areas of further study could also include disaggregating data from teachers 

leaving the field due to stress. This would provide relevant insight into how to begin to 

effectively combat teacher stress.   Even charting individual school districts that provide 

interventions or workshops to reduce the level of stress among teachers and staff could 

provide valuable information. By gathering data on current practices, institutions could 

make decisions to implement beneficial programs within their own school setting.   

Maslach et al. (2001) stated that “people who are mentally healthy are better able to 

cope with chronic stressors and thus less likely to experience burnout” (p.406).  By nature 

of the job, teachers may experience chronic stress.  Providing the school organization and 

the teachers with tools to use to combat stress and burnout could help improve the 

teaching environment for all involved. One interesting factor on teacher stress and 

burnout that has not been studied comprehensively is the teacher‟s environment.  

Gulwadi (2006) suggests that teacher environments should be studied to see how the 

environment supports or constrains the efforts to cope with stress.  Gulwadi states 

“because elementary school teachers are often required to spend long hours isolated with 

the same group of children and have few respite opportunities during the day, their 

potential for stress is high” (Gulwadi, 2006,  pg.504-505).  

According to Hanuscin and Lee (2008) when mentors and mentees have similar 

teaching assignments and common planning time, new teachers are more likely to stay in 

profession.  “One way to slow the turnover tide is by providing support to new teachers, 

and structured mentoring programs are part of that effort,” (Vail, 2005, p. 5).  The 

structure of mentoring programs vary from  location to location; they can consist of a 

district assigned mentor who may not work at the same school or teach the same subject 
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to a mentor at the same school teaching the same subject area and having the same 

common planning period.  Some mentoring programs require the mentor to complete 

training before they are assigned a mentee.    Further study about the types of effective 

mentoring programs as well as the benefits to the mentor and mentee could provide 

valuable results thay may be reproduced  across education.  “It only makes sense to 

mentor educators into the teaching profession in a way that will both acclimate new 

teachers to the continually evolving and every challenging profession of teaching and 

also prepare educators for takig the lead role in their own professional development,” 

(West, 2002, p. 73). 

    Determining how to stop teacher burnout before it starts or how to intervene to 

reduce effects of teacher burnout and/or stress could potentially eliminate certain 

stressors.  In addition, eliminating and/or reducing teacher stress and burnout can have a 

positive effect on teacher health as well as student learning.  Futhermore, reducing 

teacher burnout may increase teacher retention which could have profound long-term 

impacts on student success. Gathering data on current practices and conducting new 

research could provide schools and teacher pre-service programs with a framework to 

provide teachers and educational institutions with skills and information to combat 

teacher stress and burnout Data and information that prove to be useful to teachers and/or 

educational institutions may be beneficial to other occupations and employee training 

programs.   
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Meta Analysis Matrix 

Figure 1 

 

Author Year Method Number of 

participants 

Demographics Instrumentation Findings 

Austin, 

V., 

Shah, S., 

Muncer, 

S. 

2005 Survey 

distributed 

in internal 

mailbox, 

convienenc

e sample 

38 classroom 

teachers from 

2 high schools 

Due to small 

sample size 

demographics 

not collected 

Total Teacher 

Concern 

Inventory, GHQ, 

Ways of Coping 

Questionnaire, 

Stress 

Management 

Checklist 

Planful problem solving most 

popular way of coping w/ stress. 

Escape avoidance is least popular 

way of coping w/stress. Work-

related stress is the largest stress 

causing area followed by stress 

management.  Work related stress is 

most important stressor for teachers 

but not a significant correlation with 

GHQ.  Higher stress levels are 

associated w/ using escape 

avoidance and acceptance of 

responsibility strategies. Exercise 

most popular stress reduction 

activity. Teachers w/ high stress 

levels more likely to use negative 

coping strategies. 

Bachkiro

va, T.  

2005 Survey  97 surveys 

including 

lecturing staff 

at university 

& staff at 

partnering 

school 

36 lecturers. 36 

teachers. 

Self-designed 

questionnaire 

Analysis showed particular 

persionality traits may have close 

correlation with vulnerability to 

stress. Teachers with a mismatch 

between personal values and values 

of educational authorities may have 

more stress.  Difference in teacher 
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who is easily excited/upset versues 

not easily excited/upset may 

contribute to sress. 

Beer, J., 

& Beer, 

J. 

1992 MS, 

convience 

sample 

59 regular 

education 

teachers in 3 

north central 

Kansas rural 

school 

districts, 33 

special 

education 

teachers from 

one Kansas 

school 

Regular 

education-14M, 

39F, grade 

school=43, high 

school=16 

Special 

education-9M 

high school,9F 

high school, 

7M-grade 

school, 8F 

grade school 

Beck Depression 

Scale, Cooersmith 

Self-esteem 

Inventory-Adult 

Form, Stress 

Profile for 

Teachers, Staff 

Burnout Scale for 

Mental Health 

Professionals 

Analysis showed that those teaching 

regular education had lower burnout 

and stress than special education 

teachers.  Female high school 

teachers had higher burnout than 

both male and female grade school 

teachers.   Male high school teachers 

had a significantly higher stress 

level than female high school 

teachers and male grade school 

teachers. 

Bibou-

Nakou, 

I., 

Stogiann

idou, A., 

& 

Kiosseo

glou, G.   

1999 Instruments 

given in 

person 

200 full-time 

elemenatary 

teachers from 

Northern 

Greece 

32.7%M, 62.8% 

F, age 23-30 

57.1%, ages 31-

35 27.6%, ages 

36-45 15.3%, 

teaching 

experience  

Maslach Burnout 

Inventory, 

assessment of 

frequency & 

intensity of 4 

minor examples 

of misbehavior at 

school, teachers‟ 

explanations of 

misbehavior in 

school, teacher 

reaction to 

misbehavior 

Particpants presented low to average 

levels of emotional exhaustion, low 

levels of depersonalizsation, and 

high levels of personal 

accomplishment. Males had a 

signifiacantly higher emotional 

exhaustion. Disobedience and off 

task behavior were most intense and 

frequent problems. 

Boyle, 

g., Borg, 

M., 

Falzon, 

1995 Mailed 

questionnai

re to all 

state 

710 full-time 

teachers 

primary 

school 

497 F. 213 M. 20 item sources 

of teacher stress 

inventory 

For stress management programs to 

be successful, programs would have 

to take into account the varying 

factors contributing to teacher stress. 
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J., & 

Baglioni 

Jr., A. 

schools in 

Maltese 

islands of 

Malta & 

Gozo.  

Anonymou

se 

questionnai

res. 

teachers. Workload and student misbehavior 

are two major contributors to teacher 

stress.  Poor relationships with co-

workers may be a by-product of 

stress from workload and student 

misbehavior.  

Burke, 

R.J., & 

Greengla

ss, E.  

1996 Anonymou

s 

questionnai

res 

833 teachers 

& 

administrators 

424 M. 407 F. 2 

did not indicate 

sex. 469 full-

time teachers.  

176 

administrators.  

Self-developed 

demographics, 

self-developed 

work stressors, 

social support 

bsed on scale 

developed by 

Caplan (1975),  

MBI,  

Demographics, work stressors & 

psychological burnout strong 

predictors of work attitudes and 

emotional & physical health. 

Teachers with more education 

reported greater job satisfaction. 

Teachers were absent more often 

than administrators. Teachers 

working with older students reported 

lower personal accomplishment than 

teachers working with younger 

students.  

Burke, 

R.J., 

Greengla

ss, E., & 

Schwarz

er, R.  

1995 MS 362 teachers 

& 

administrators 

244 teachers, 

115 

administrative. 

178F. 184M.  

MBI, ill health 

measured with 

adaptation from 

Hopkins 

Symptom 

Checklist 

Best predictors of burnout for males 

were red-tape & self-doubt. Best 

predictors of burnout for females 

was disruptive students. Males had 

higher depersonalization & 

emotional exhaustion subscales than 

did women.  

Canadia

n 

Teachers

‟ 

2001 Telephone 

interview 

1104 

Canadian 

teachers 

None provided Self-developed Most stressful aspects of job are 

student behavior & discipline issues. 

14% said class size and being 

overworked are very stressful. Stress 
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Federati

on 

& workload most important factor 

influencing decision of some 

teachers to leave profession. 

Cheek, 

J., 

Bradley, 

L., Parr, 

G., & 

Lan, W.  

2003 Group 

sessions 

51 elementary 

teachers 

48F. 3M. 

AA=48.  

Personal Data 

Sheet, MBI-ES 

Burnout significantly impacted by 

behavioral/music therapy groups.  

Participation in music therapy 

groups offers participants ability to 

better express their feelings & 

develop social relationships with 

coworkers. 

Cockbur

n, A.  

1996 MS  335 primary 

teachers 

51% standard 

teachers. 28.4% 

had posts of 

responsibility. 

9.9% deputy 

head teachers. 

10.7% head 

teachers. 281F. 

54M. Mean 

teaching 

time=17.72 yrs.  

Stress reduction 

techniques from 

Claxton, 

Cockburn, 

Cottrell, Fontana 

and Gray & 

Freeman. Job 

satisfaction & 

coping ability 

from Cockburn. 

43.6% rated job as very or extremely 

stressful. 60.3% reported they 

almost always enjoyed their job. 

45.2% never considered taking a day 

off work to unwind. Least likely 

strategies to reduce stress: take day 

off work, discuss concerns with 

professionals, read books about 

stess, attend seminar on stress. Most 

effective strategies: ensuring you 

understand work you are teaching, 

lesson preparation, finding humor in 

situation, discussing concerns with 

teachers.  Majority of teachers felt 

others should take more 

responsibility for reducing teacher 

stress.  

Cooper, 

C. 

1995 Not a 

study. 

    

Dinham, 

S., & 

Scott, C.  

2000 symposium 

 

   Highlights factors which are outside 

control of teachers & students.  
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Drago, 

R., 

Caplan, 

R., 

Costanza

, D., 

Brubake

r, T., 

Cloud, 

D., 

Harris, 

N., 

Kashian, 

R., & 

Riggs, T 

1999 MS, diary, 

telephone 

interview 

100 

elementary 

teachers. 

87M. 13M. 

AA=32.  

Self-developed Average teacher worked slightly less 

than 10 hours per day. Youngest and 

oldest teachers worked most hours.  

Parents worked significantly less 

hours than non-parents. Teachers 

present at school 1 and ¾ hours 

longer than required. 

Friedma

n, I., & 

Farber, 

B.  

1992 Group 

session 

641 

elementary 

teachers 

609F. 27M. 5 

did not indicate 

gender. 

AA=32.2. Mean 

years of 

experience=13.

7. 70% general 

teachers. 30% 

combination of 

classroom 

teacher & other. 

MBI, Tennessee 

Self-Concept 

Scale, Perdue 

Teacher 

Questionnaire. 

25% reported considering leaving 

profession. 50% reported feeling 

emotionally worn out. 42% report 

teaching burns them out. 61% report 

feeling drained at end of day. 58% 

believed they would choose teaching 

again if they started their 

professional lives over.  

Graziano

, C. 

2005 editorial     

Greengla

ss, E., 

Burke, 

R., & 

1998 MS 473 243M. 227 F. 3 

did not indicate 

gender. 60% 

with graduate or 

MBI, Hopkins 

Symptom 

Checklist, 

modified Wong & 

Emotional exhaustion elevated when 

interference from bureaucratic roles. 

Depersonalization response to 

emotional exhaustion. Teachers 



45 

 

Konarski

, R.  

professional 

degree.   

Reker Coping 

Inventory 

perceptions to depersonalizing 

students may lead to lower personal 

accomplishment. Longer a man 

remains in predominantly female 

fled more likely he may experience 

low self-esteem & low personal 

accomplishment. 

Greengla

ss, E., 

Fiksenba

um, L., 

Burke, 

R. J.  

1996 MS 833 teachers 

and 

administrators 

424M. 407 F. 

Approximately 

50% with 

graduate or 

professional 

degree.  

MBI, Sources of 

Stress, Social 

Support modified 

version by Caplan 

et al 1975. 

Perceived stress responsible for 

burnout. Informational support may 

reduce role overload, role ambiguity, 

& role conflict. Teachers perceiving 

emotional support in those close to 

them less likely to depersonalize 

with students.  Teacher‟s peers are 

most important buffer of burnout.  

Griva, 

K. & 

Joekes, 

K. 

2003 MS 166 teachers 80M. 86F.  

AA=37.8. 

Average 

teaching 

experience 12.4 

yrs.  

EUROTEACH 

Questionnaire, 

LAKS-DOC, 

CISS-S-2, MBI 

Teachers may be more sensitive to 

demands place on them than to 

resources received or perceived.  Job 

control neither associated with 

teachers‟ psychological nor physical 

health.  Task-oreineted coping may 

be moer effective than emotional-

oriented coping. 

Gugliel

mi, R. & 

Tatrow, 

K.  

1998 Literature 

review 

    

Gulwadi

, G.  

2006 MS 71 urban 

elementary 

public school 

teachers 

71F. Age range 

40-49 yrs. All 

full-time solo 

teachers.  

Self-developed: 

sense of 

coherence, 

antecedent 

sources of stress 

88.6% reported medium to high 

frequency of overall stress. 20% 

experiencing very frequent overall 

stress. Effective coping strategies 

included exercise, social resources, 
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based on Travers 

7 Cooper.  

avoidance, reading, leisure activities.  

Hakanen

, J., 

Bakker, 

A., & 

Schaufel

i, W.  

2006 Survey 

delivered to 

schools by 

person & 

returned by 

mail. 

2038 teachers 843 elementary. 

497 lower 

secondary. 278 

secondary. 217 

vocational. 

79%F. 30% 

between ages 

26-35.  

MBI, Utrecht 

Work 

Engagement 

Scale, Healthy 

Organziation 

Questionnaire,  

High job demands positively related 

to ill health and burnout. Teachers 

who can draw upon job resources 

may be more dedicated to work. 

Reduction of job demands and 

prevention of burnout should be 

concern for schools and 

organizations.  

Hui, E. 

& Chan, 

D.  

1996 MS 415 secondary 

teachers 

180M. 229F. 6 

did not indicate 

gender. Mean 

age=31.06. 313 

class and 

subject teachers 

and 97 guidance 

teachers. 

Self-developed 

based on self-

report measures  

Female teachers reported greater 

stress than male teachers. Younger 

teachers had more stress than older 

teachers.  No difference with respect 

to workload in reference to variables 

of gender, age, years of teaching 

experience and position in schools. 

Younger teachers, less experienced 

teachers, junior teachers and non-

guidance teachers reported greater 

stress than others. 

Kelly, P. 

& 

Colquho

un, D.  

2003 Not a 

study.  

    

Kelly, 

P., & 

Colquho

un, D. 

2005 Not a 

study. 

Abstract. 

    

Lapp, J. 

& 

Attridge, 

1997 survey 105 from 

intervention 

school and 

138F,69M, 68% 

teachers, 21% 

staff, 11% other 

Self-designed 

questionnaire 

Majority of teachers stressed. 1/3 

experience high level of stress. 

Training topics (healthy lifestyles, 
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M. 103 from 2 

control 

schools 

job types, 

AA=43 

stress management 1 & 2, 

depression in workplace) had small 

but positive impact on stress 

reduction. 

Lee, R. 

& 

Ashforth

, B.  

1996 Meta-

analysis 

61 research 

articles 

   

Lowenst

ein, L 

1991 Not a 

study. 

   Discusses strategies for coping with 

stress and strategies for resisting 

stress. 

Maslach, 

C., 

Schaufel

i, W., & 

Leiter, 

M. 

2001 

 

Book 

article 

exploring 

25 years of 

burnout 

research. 

     

Munday, 

R. & 

Windha

m, R. 

1993 Survey, 

stress 

manageme

nt traing. 

35 5 M & 10 F in 

experimental 

group, 9M & 11 

F in control 

group, 

conducted in 4 

accelerated 

classes in 

Department of 

Secondary & 

Higher 

Education 

State-Trait 

Anxiety 

Inventory 

Stress management training not 

significant in reducing preservice 

secondary teachers‟ levels of 

anxiety. Lack of results from 

experimental subjects “probably 

caused by brevity of treatment as 

well as short period of time between 

pre- and post-testing.” 

Myburg

h, 

C.P.H. 

2000 Focus 

group 

interviews 

48 secondary 

teachers 

None provided. Self-developed. Themes gathered from interviews: 

lack of leadership in schools leads to 

obstacles in teaching, teachers 
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& 

Poggenp

oel, M. 

frustrated with challenges of change, 

and happiness related to having a job 

and coworkers.  

Nagel, 

L. & 

Brown, 

S.  

2003 Analysis of 

other 

research. 

   ABC‟s of stress management: 

Acknowledge what causes stress. 

Behavior modification strategies, & 

Communication. Teachers, 

administrators & school districts can 

facilitate conditions to lessen stress. 

Teachers perceiving greater social 

support from principals report less 

stress than those who do not. 

Benefits of teacher stress 

management: reduce absenteeism & 

reduction of physiological 

symptoms. 

Naylor, 

C.  

2001 Research 

report, 

analysis of 

other 

research 

   Teachers spend 7 times amount of 

time outside school planning and 

preparing their work as they do 

during the school day. Reforms that 

put additional classes and students 

into a teacher‟s school day and 

remove preparation time create 

disproportionate increases in work 

that will have to be done at home 

and outside normal working hours. 

Pithers, 

R. T. & 

Fogarty, 

G. J. 

1994 Small 

group 

settings 

154 total, 83 

teachers with 

at least 2 

years 

experience, 

comparative 

45M teachers, 

38 F teachers, 

urban & 

regional 

teachers 

teaching trade 

Occupational 

Stress Inventory 

(OSI) 

No significant between-group 

differences on occupational 

subscales. Amount of strain 

experienced was not higher for 

teachers than other professions. Role 

overload (too much work in too little 
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sample 71 

professional 

& business 

men & 

women 

& professional 

areas, 34M  & 

37F business 

people 

employed 

Southern 

Queesnland 

time) consistent source of stress 

using different groups of teachers. 

Vocational teachers view student 

misbehavior as less of a problem 

because of voluntary, more mature 

nature of students. 

Poczwar

dowski, 

A., 

Grossha

ns, O., & 

Trunnell

, E.  

2003 Qualitative, 

interpretive 

study. 

Semistructu

red 

individual 

interviews. 

Puposive 

sampling. 

11 senior 

health 

education 

faculty 

employed by 

universities 

offering 

doctorate in 

health 

education 

3F, 8M. AA 52. 

Average 

teaching 

experience 26 

yrs.  

 Self designed 

interview 

questions. 

Recorded 

interviews, 

transcribed 

verbatim. 

Factors combatting burnout were 

reflected in project: balanced 

workload, control over one‟s 

accomplishments, positive 

connections with others, and 

compatibility in values. 

Pomaki, 

G. & 

Anagnos

topoulou

, T.  

2003 Questionna

ire 

personally 

handed to 

staff 

members. 

Full time 

teachers in 

public 

secondary 

schools in 

Thessaloniki, 

Greece. 35 

randomly 

selected 

schools 

215 

participants. 

Mean age 44.13 

yrs. 130F, 85M, 

mean number of 

teaching years 

17.39yrs 

LAKS-DOC, 

SCL-90 (somatic 

complaints), 

MBI, CISS, 

report of number 

of hours worked. 

High demands predicted low 

personal accomplishment. (ex. Lack 

of time to complete tasks associated 

with perceptions of low personal 

contribution).  Emotion-oriented 

coping positively associated with 

somatic complaints. Teaching job 

can strenuous due to monotonous 

repetition of tasks under time 

pressure. 

Proctor, 

J. L. & 

Alexand

er, D. A.  

1992 Interviews 

and 

questionnai

re booklets 

265 primary 

school 

teachers in 

schools with 

over 200 

239F. 17M. 

Mean age 39.68 

yrs. Mean years 

of 

experience=13.

Zigmond and 

Snaith Hospital 

Anxiety and 

Depression Scale 

(HAD), Moos and 

167 teachers reported teaching is 

extremely stressful. 202 teachers 

scored low to normal scores of 

depression on HAD. Pupil progress 

and maintain class discipline cause 
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pupils 75. Insel‟s Work 

Environment 

Scale 

of high anxiety scores. High anxiety 

levels associated not only with 

intrinsic teacher factors but with 

organizational factors within school. 

Ransdell

, L., 

Grossha

nds, O., 

& 

Trunnell

, E.  

2004 Purposive 

sampling. 

Semi-

structured 

questionnai

res 

Secondary 

public school 

health 

teachers with 

at least 18 yrs 

experience 

who lived 

withing 60 

minutes of 

Salt Lake 

City, Utah 

12 participants, 

5F, 7M. 

AA=49. 2 

middle school 

& 12 high 

school teachers. 

Mean of 24 yrs 

of experience 

Self-designed 

questionnaire 

with interview 

conducted at 

participants‟ 

school 

Discipline & diversity were two 

most mentioned challenges of 

teaching. Staying current with 

information and technology & 

sharing oneself with students have a 

great impact on successful teaching. 

Supportive administrators contribute 

to longevity in teaching. 

Rasku, 

A. & 

Kinnune

n, U. 

1998 Mailed 

questionnai

re  

Upper 

secondary 

schools in 

Finland 

232 

participants, 

160F, 72M. 

AA=46. Mean 

yrs of teaching 

experience 18.4 

yrs.  

LAKS-DOC, 

MBI, CISS-S-2, 

High lob demands decrease level of 

well-being; promote teachers‟ well-

being by preventing experience of 

time pressures. Social relations at 

school more important than the 

amount of work in predicting stress.  

Robertso

n, H.  

2002 Not a 

study. 

    

Van 

Dick, R. 

& 

Wagner, 

U. 

2001 MS German 

school 

teachers 

Study 1:208F, 

148M. AA=46. 

Mean 

professional 

teaching 

experience 19 

yrs. Study 2:  

110F, 91M. 

Self-designed. 

Utilizied four 

items from 

Leymann 

Inventory of 

Psychological 

Terrisation. 

Work-load leads to stress reactions. 

Principal support reduces perception 

of work-load. Teachers with more 

adaptive coping strategies showed 

lower degree of burnout. The more 

teachers suffered from stress the 

more they showed symptoms of 

burnout. Suffering from burnout & 
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AA=45. Mean 

professional 

teaching 

experience 17 

yrs. 

physical symptoms lead to more 

days of absenteeism in school. 

Van 

Horn, J., 

Schaufel

i, W., & 

Enzman, 

D. 

1994

-

1995 

Interview 

& 

personally 

administere

d 

questionnir

e 

Composite 

sample of 

teachers in 

The 

Netherlands 

155M, 102F. 97 

elementary 

teachers. 160 

secondary 

teachers. 

AA=45. Mean 

work 

experiences 19 

yrs.  

MBI for 

educators, self-

designed items. 

Lack of reciprocity related to higher 

emotional exhaustion levels. Levels 

of reduced personal accomplishment 

tend to rise with age. Secondary 

teachers felt more emotionally 

exhausted than elementary teachers. 

Feelings of depersonalization & 

reduced personal accomplishment 

higher among secondary-school 

teachers. Older teachers felt more 

incompetent than younger teachers.  

Secondary teachers more burnout 

because secondary students are less 

interested and motivated.  

Verhoev

en, C., 

Kraaij, 

V., 

Joekes, 

K., & 

Maes, S.  

1998  MS Secondary 

school in The 

Netherlands 

176M, 128F. 

AA=43.3. Mean 

work 

experience 16.8 

yrs.  

LAKS-DOC, 

CISS-S-2, MBI 

Younger teachers felt less 

emotionally exhausted. High-levels 

of task-oriented coping are related to 

higher levels of personal 

accomplishment. Main predictors of 

somatic complaints: high levels of 

physical exertion, high levels of 

emotion-oriented coping & low-

levels of support 

Yagil, 

D.  

1998 Questionna

ire 

adiminister

ed in large 

Purposive 

sample. 

Teachers 

enrolled in 

69F. AA=31. Self-designed. Inexperienced teachers view 

workload and contact with students‟ 

parents as more stressful than did 

experienced teachers. Inexperienced 
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group 

setting. 

BA degree in 

Education 

teachers more likely to respond 

anxiously than experienced teachers 

to workload due to lack of 

experience in successful coping. 

Teaching experience is related to 

better coping with a variety of stress 

factors. 

 

 

Key:  

Methods-MS=mail survey 

Demographics abbreviations- M= male, F= female, AA=average age 

Instrumentation-MBI=Maslach Burnout Inventory, CISS=Coping Inventory for Stressful Situations, GHQ=General Health 

Questionnaire, LAKS-DOC=Leiden Quality of Work Questionnaire for Teachers.  


