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Every academic course serves as a fine example of opportunity cost. Courses
are time-limited, which means choices must be made regarding the content to be
covered. If an instructor selects one topic for inclusion, another topic must receive
reduced attention or be left from the course entirely. High school economics courses are
no different.
In the state of Indiana, high school economics students are expected to learn
about an array of economics topics, including scarcity, supply and demand, money and
the role of financial institutions, and trade. However, the curriculum for high school
economics courses throughout the state is left to the determination of each individual
district or school. Therefore, the curricula for economics courses can vary widely across
the state of Indiana. Nevertheless, most of the courses are structured around the state
standards since instructors are held accountable for ensuring students can demonstrate
knowledge and reasoning related to the standards.
While the basic principles of economics are essential topics for an introductory
course such as those taught at most high schools in the state of Indiana, economics
teachers have the opportunity to provide a service to their communities and capture the
interest of their students by expanding the coverage of their courses to include a host of
economics topics, including those currently under debate among the academic
economists or those receiving extensive coverage from the mass media.
The purpose of education is to help individuals gain knowledge and skills that
can be applied to their lives and the world around them. Today’s youth, as with
generations before them, are interested in improving the world in which they live.
Therefore, the inclusion of microfinance as a topic in high school economics curricula
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throughout Indiana would seem sensible based on the possible impact of students’
increased knowledge of the topic could have on the overall economic well-being of the
students’ communities and the state.
If we are to ensure they have the opportunity to live in a better world, we must
provide our students with the knowledge and skills to affect change. Chief among those
changes should be the elimination of poverty. And therein lies the importance of
microfinance, “the rare antipoverty approach based on the poor’s strengths rather than
their deficiencies” (Counts, 2).
If we succeed in eliminating poverty, we might see the world envisioned by Dr.
Muhammad Yunus, who has written,
“To me, a world without poverty means a world in which every person can
take care of his or her basic life needs. In such a world, nobody would die
of hunger or suffer from malnutrition. This is a goal world leaders have
been calling for for decades, but they have never set out any way of
achieving it.
Each day, some 35,000 children around the world die from hungerrelated diseases. In a poverty-free world, no children would die of such
causes. All people would have access to education and health-care
services because they would be able to afford them. All state
organizations that provide free or subsidized services for the poor could
be done away with. There would be no need for welfare agencies,
handouts, soup kitchens, food stamps, free schools, free hospital care.
There would be no begging in the streets. State-run safety-net programs
would have no rationale to exist. State-run social security programs and
income-support programs would be unnecessary. Social structures in a
poverty-free world would, of course, be quite different from those that exist
today. But nobody would be at the mercy of anyone else, and that is what
would make all the difference between a world without poverty and one
riddled with it.
Finally, a poverty-free world would be economically much stronger
and far more stable than the world is today” (261).
To achieve such a world, we must change. We must follow the advice of Dr. Yunus to
“widen our concept of employment, ensure financial services even to the poorest
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person, and recognize every single human being as a potential entrepreneur” (Yunus,
250). Including microfinance in high school economics curricula will promote the spread
knowledge that can contribute to a rethink of the battle against poverty, moving society
away from “techniques that regularly fail because they concentrate on economic
systems rather than on people” to an understanding that “many solutions to poverty
work best on a small scale in the informal economy, or bottom-up” (Smith, 81).
If, as Dr. Muhammad Yunus claims, “the elimination of poverty from the world is
a matter of will,” then the effort to promote the inclusion of microfinance in high school
economics curricula may prove essential (248). In the following pages, I provide an
overview of microfinance, including a brief history; an analysis of a survey regarding the
current inclusion of microfinance as a topic in high school economics curricula
throughout the state of Indiana; and an outline of a microfinance-based economics
curriculum that ensures coverage of the economics academic standards of the State of
Indiana.
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Microfinance: An introduction
In 1974, professor of economics Muhammad Yunus was witnessing a massive
famine in his homeland of Bangladesh (Bornstein, 33). Desiring to help develop a
solution to the present famine and ensure a reduced likelihood of others in the future,
the professor ventured into the countryside near the university where he served as an
instructor. He began a series of experiments to assist impoverished individuals through
the use of small loans to fund efforts to employ their own knowledge and skills in
developing businesses to improve their economic situations. Since those early days,
microfinance has spread around the globe and the selection of the aforementioned
professor, Dr. Yunus, and Grameen Bank, the organization he helped to create, as
recipients of the Nobel Prize in economics in 2006 (Yunus, 37).
While definitions of microfinance vary, it is, at its essence, “the provision of
financial services to the poor on a sustainable basis” (Churchill, 18). One of the primary
differences between microfinance and traditional finance represented by the
neighborhood bank “is the aim [of microfinance institutions] to serve poor people – and
generally people outside the reach of the formal financial market – without perpetual
subsidies” (Churchill, 18). A benefit of microfinance can be seen in the fact that “it
embodies, like few other development strategies, a viable combination of equity and
efficiency because access to financial services both protects and empowers the poor by
giving them choices” (Churchill, 18).
Microfinance is neither a gift nor an entitlement. Instead, it is a means of ensuring
individuals who have been shunned by the traditional financial sector have access to
the credit and other financial services needed to assist them in their efforts to escape
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poverty. Its importance should not be underestimated, as microfinance has “an
impressive record of changing lives” (Smith, 49). This is especially true for individuals in
developing countries, where “there is barely a fraction of the jobs required to employ
those who want to work, and there is little, if any, social safety net. Most poor people
have a stark choice – work for themselves, or starve” (Counts, 2).
The basis of microfinance in general, and microcredit specifically, is not new –
according to author Phil Smith, “As far back as the year 1515, Pope Leo X issued a
ruling in favor of organizations called montes pietatis, or “mounts of piety,” declaring that
lending to the poor is an act of mercy. These groups asked only nominal collateral from
their borrowers, as opposed to those we would today call loan sharks” (179). However,
in the past three decades, microfinance has risen from obscurity into one of the favored
tools for economic development.
Research has repeatedly demonstrated that common assumptions about
individuals in poverty – that individuals earning less than a dollar per day are not
creditworthy, not able to save, and not capable of paying for insurance against risks
they face – are false (Zeller, 19). Furthermore, since many microfinance organizations
operate on the basis of group responsibility, “authority in microcredit rests more with
members of the borrowers group than with the loan officers,” which “ensures mutual
accountability and builds trust” (Smith, 49).
Microfinance has been evolving since its inception as basic loans provided by Dr.
Yunus and his Grameen Bank to the modern microfinance organizations that provide a
wide range of financial services, including “savings and insurance services that increase
[the poor’s] risk-bearing capacity and integrate them into member-based financial

5

institutions” (Zeller, 43). According to author Craig Churchill, “Although the term
microcredit has been around 25 years, it initially referred only to externally initiated
lending schemes implemented by nongovernmental organizations (NGOs). Today,
microfinance involves a wide range of ownership and governance structures, sources of
capital, levels of external regulation, motivations, possible services and degrees of
success” (27). The growth of microfinance has benefitted numerous families around the
world, who are now less likely to obtain credit “at high cost from informal sources and
reduce the occurrence of distress sales of productive assets (land, livestock, and seeds)
at low prices,” which ensures a more stable economic situation (Zeller, 23).
While the efforts of many, including Dr. Muhammad Yunus, have demonstrated
that microfinance can be effective, concerns still exist. In fact, even microfinance
supporter and author Alex Counts states, “There are three areas where legitimate
challenges can be made to the viability of microenterprise programs, and they revolve
around the issues of cost, impact, and scale” (366).
Additional criticism of microfinance arises from individuals who would prefer to
assist the poor through efforts to “soften capitalism’s hard edges […] by instituting
subsidies, welfare programs, and protectionism” (Counts, 339). However, when Dr.
Muhammad Yunus was developing Grameen Bank, he was not attempting to overturn
the capitalist system, but instead “questioned the most basic banking premise of
collateral,” which led him into the world of finance (Yunus, 57). According to author Alex
Counts, “[…] Yunus is unapologetic about his championing of capitalism and his belief
that the poor will be able to compete effectively if the obstacles preventing them from
doing are removed” (339). Thus, microfinance is not another charity or welfare program
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but a means of leveling the playing field between those who can access credit from
traditional financial institutions and those who cannot.
The following pages will provide a brief history of microfinance – from its
beginnings as a microcredit scheme supported by Dr. Muhammad Yunus to the present
cornucopia of activities and organizations that fall within the field of microfinance.

The Beginnings
During the famine of 1974, Dr. Yunus felt ill at ease venturing from his university
campus into the surrounding community, witnessing the starvation of hundreds of
people that the economic theories he espoused during his courses had not prevented
(Yunus, viii). He therefore decided to investigate the causes of the famine.
Dr. Yunus’s inquiries led him to the realization that “poverty created a climate of
such intense competition, villagers found it difficult to work together” (Bornstein, 35).
Based on those findings, he proceeded with an experiment involving local farmers and
the management of a tubewell and other agricultural inputs in an attempt to address
some of the deficiencies that had contributed to the extent of the famine on the local
level (Bornstein, 35).
While the experiment with the farmers proved successful, his experiences
brought Dr. Yunus the realization that there can be significant differences between
different groups of poor people. In fact, according to Dr. Yunus, “the more [he] studied
Jobra’s poverty, the more [he] realized how important it was to differentiate between the
really poor and the marginal farmers” (40). This realization led Dr. Yunus to argue that
poverty alleviation programs should focus on the poorest because “if one mixes the
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poor and the nonpoor in a program, the nonpoor will always drive out the poor, and the
less poor will drive out the more poor, unless protective measures are instituted right at
the beginning” (Yunus, 42).
Upon gaining this awareness, Dr. Yunus wanted to determine what means would
best serve those individuals at the bottom of the economic structure – the “more poor.”
Therefore, Dr. Yunus and some of his students investigated the economic situations of
non-farming members of the community, including a large number of women (Bornstein,
39). Their research led to a definition of poverty, which needed to be “distinctive and
unambiguous” because “a definition that is not precise is as bad as no definition at all”
(Yunus, 41). For Dr. Yunus, the poor were mainly women – women who had threshed
rice for the farmers, who made bamboo stools, who traded based on borrowing at
extremely high interest rates, who weaved but earned so little they often resorted to
begging (Yunus, 41). The idea to focus on women as the primary borrowers happened
to be inspired, since they “proved to be more disciplined and resourceful—their
payments came in more regularly and the profits they earned benefited the entire family,
especially the children” (Counts, 15-16).
The research of Dr. Yunus and his students demonstrated that a large
percentage of the poorest members of the community faced the same problem – a lack
of available credit at reasonable rates “for cottage industries and other incomegenerating activities that used the skills the borrowers already had” (Yunus, ix).
Furthermore, the credit needed was minimal – “about $26” (Bornstein, 39). Such a lack
of credit, Dr. Yunus determined, forced the poor to continue living day-to-day without
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any chance of improving their economic security and thus ensuring they would remain
mired in poverty (Yunus, 41).
Such small sums should have been easy to loan, but the financial institutions in
Bangladesh demanded collateral that the poor do not possess (Bornstein, 40).
Therefore, Dr. Yunus pursued another route, borrowing the money himself to then loan
to the poor (Bornstein, 41). For Dr. Yunus, the refusal of the established financial
institutions to provide credit to the poor “became a struggle to show that financial
untouchables are actually touchable, even huggable” (Yunus, 57).
In creating the initial system, he knew that: 1) the loans would have to be repaid
on time, 2) only landless villagers should be included, and 3) women would receive
preference (Bornstein, 44). However, Dr. Yunus was still uncertain about the actual
structure until, during a discussion with villagers, “emerged the decision to form groups
to facilitate collection” (Bornstein, 44). The use of groups, which required at least five
members before any member could receive a loan, has proven to be one of the most
important aspects of Grameen Bank, as “people who were known to be lazy or
irresponsible were unable to find people to join their group until they changed their
behavior” (Counts, 3). Grameen Bank has now served more than seven million families.
The decision to use groups, or “social collateral,” has proven to be one of the
most beneficial aspects of microfinance since it has meant “tap[ping] into local
knowledge in shaping [the] programs” and “educating a small group of borrowers [to]
change the attitudes and actions of an entire village” (Bornstein, 45; Smith, 82). The
effectiveness of the groups even surprised the founder, as Dr. Yunus has stated, “To
my great surprise, the repayment of loans by people who borrow without collateral has
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proven to be much better than those whose borrowings are secured by assets. Indeed,
more than 98 percent of our loans are repaid” (57-58).
With the establishment of social collateral through groups and the extension of
loans, Grameen Bank experienced its humble beginning. However, thanks to fortuitous
interactions, Dr. Yunus, Grameen Bank, and modern microfinance were bound for
bigger and better impacts, reaching beyond the initial impact area.
In the fall of 1977, Dr. Yunus had a chance encountered with an acquaintance
who was an influential individual in Bangladesh’s banking sector (Yunus, 89). Upon
hearing about the efforts of Grameen Bank and the challenges facing the experiment,
the banker offered Dr. Yunus the opportunity to expand the reach of Grameen through
the resources of his bank (Yunus, 93-94). However, the success of Grameen led to
critics and doubters, including members of the Central Bank (Yunus, 96).
In order to disprove the doubters, Dr. Yunus agreed to expand the Grameen
experiment into a conflict-ridden area of Bangladesh (Yunus, 97). In spite of success in
such a difficult region, Grameen, and microfinance, still had doubters among the
banking elite in Bangladesh (Yunus, 111). Therefore, Dr. Yunus developed a plan to
extend the reach of Grameen across the country by using funding from international
agencies, along with matching funds from the Central Bank of Bangladesh, as seed
money for an expansion that led to a massive increase in the amount of money lent by
Grameen (Yunus, 112-113).
While Grameen continued to have success expanding throughout Bangladesh,
concerns continued. Among the concerns were that Grameen’s loans “were used
primarily for small-scale, low-yielding activities that would ultimately lead to diminishing
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returns for villagers” (Bornstein, 218). In spite of those concerns, the benefits of
Grameen Bank’s programs are demonstrated through the engagement of the poor “in
the battle to solve the population problem, end illiteracy, and live healthier, better lives”
(Yunus, 137).
Grameen Bank not only disproved the doubts of influential individuals and
overcame challenges of operating in rural Bangladesh, it “turned the conventional
wisdom of financial institutions on its head,” seeking out the poor – “the worse the
financial straits a person was in, the more welcome she was” – and excluding the rich
(Counts, 14). Through its success, Grameen Bank has “demonstrated that access to
investment capital can make a tremendous difference in people’s lives despite the
obstacles that may face them” (Counts, 17). Thus, Dr. Yunus and Grameen Bank
established a course for individual and national development that would eventually span
the globe.

Beyond Grameen
With its success in Bangladesh, there was a distinct hope that the microcredit
methodology employed by Grameen Bank would prove universally applicable (Yunus,
155). In the view of Dr. Yunus, “the culture of poverty transcended differences in
language, climate, race, and custom” (Counts, 120). In support of his belief, individuals
from around the world sought the insights of Dr. Yunus for developing microfinance
institutions in their own communities. Malaysia and the Philippines were among the
many locales where Dr. Yunus assisted in establishing microfinance programs similar to
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Grameen (Yunus, 155). While the new programs had some successes, challenges
arose, including issues with staffing and management (Yunus, 157).
In Malaysia, the effectiveness of the Grameen model was discovered as the
implementation of the microfinance program demonstrated that “the more they strayed
from the Grameen system, the more problems their project experienced. Conversely,
the more closely they copied what they had seen in Bangladesh, the more success they
had” (Counts, 119-120). Despite the challenges, new microfinance programs began to
appear in other countries, especially around Asia (Yunus, 161).
The level of interest expressed by individuals from the United States led Dr.
Yunus “to believe they might try to replicate our program for the benefit of the poor, the
homeless, and the unemployed in the United States” (Yunus, 175). In 1995, Dr. Yunus
was introduced to Bill Clinton, then governor of Arkansas, and his wife Hillary, who
proceeded to show an exceptional interest in the possibility of a microfinance program
in their state, asking Dr. Yunus to assist in the establishment of pilot project, which
came to be known as the Good Faith Fund (Yunus, 176-180). During his first
presidential campaign, Bill Clinton cited the microfinance program in Arkansas as “an
example of a successful, innovative means to fight poverty” and announced his desire
to see the establishment of a network of microfinance programs throughout the United
States (Yunus, 181). While the future president was becoming a vocal supporter of
microfinance initiatives and promoting the idea that Dr. Muhammad Yunus should be a
recipient of the Nobel Prize, other individuals were engaged in the development of
similar programs in locations as disparate as Chicago and South Dakota (Counts, 365).
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The south side of Chicago would never be considered a banker’s paradise. The
financial services available were of limited applicability to the high number of individuals
living in poverty. However, in the mid-1980s, Mary Houghton and Ron Grzywinski
sought to apply the Grameen model to address poverty in the United States. Houghton,
in particular, saw the applicability of the Grameen model because she “had been
concerned about the plight of poor, inner-city women” (Counts, 116). On visits to
Chicago, Dr. Yunus continued his efforts to change the mindset that “the poorest people
need social services, not investment capital” (Counts, 117). Dr. Yunus had confronted
and overcome such mindsets in Bangladesh, and he had determined that “the
fundamental point was always the same: The worst-off in any country are denied credit,
the access to which, under the right conditions, can dramatically alleviate poverty”
(Counts, 120).
In South Chicago, with the help of Dr. Yunus, Mary Houghton succeeded in
establishing the Women’s Self-Empowerment Project and its Grameen-style program
the Full Circle Fund. The Full Circle Fund was not without controversy as it had “the
distinction of being an effort to solve poverty in the industrialized world by using a
strategy developed in the Third World” (Counts, 123). Nevertheless, during the following
decades hundreds of women in South Chicago benefitted from the implementation of
the Grameen model in the United States. In fact, the efforts of the Women’s SelfEmpowerment Project meant “scores of women in WSEP’s programs have become
homeowners and business owners” (Counts, 376).
In other parts of the United States, microfinance programs were being
implemented among Native Americans. In South Dakota, the Lakota Fund was founded
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to assist Native American women of the Sioux Nation to sell their quilts (Yunus, 182). In
Oklahoma, when he met with Cherokee women, Dr. Yunus was able to convince
several of them that loans could provide them the opportunity to expand upon their
personal interests and allow them to earn income (Yunus, 182-183).
In 1997, Dr. Yunus, with help from others, organized and hosted the Microcredit
Summit. The event, which was held in Washington, D.C. and was attended by
individuals representing 137 countries, served as the arrival of microfinance on the
international development scene (Yunus, 256). During the Microcredit Summit, the
participants agreed to a goal “to reach the world’s 100 million poorest families with
micro-credit, along with other financial services, preferably through the women in those
families by 2005” (Yunus, 260).
The growth of microfinance led to a surge in demand for funding and
management assistance. Various entities arose to help microfinance organizations
overcome the challenges arising from such rapid growth. In order to overcome the
issues of funding, organizations like Kiva, which “leverag[es] the internet and a
worldwide network of microfinance institutions” to “connect people through lending to
alleviate poverty,” were developed to connect individuals with money to lend to
microfinance organizations who had clients in need of loans (“About Us,” Kiva.org).
Additionally, to overcome the challenges of management, organizations like the
Microfinance Information eXchange (MIX) were established.

The Present
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Today microfinance has spread around the world, impacting the lives of millions
of people. Its success has attracted more participants – both for-profit and not-for-profit
– into the field. For a large number of businesspeople, microfinance is seen as an
excellent opportunity “because poverty responds to the same investment principles that
fuel business growth anywhere in the world” (Smith, xi).
Often times, microfinance programs are used as the basis for providing other
developmental services for several reasons. First, the microfinance organization already
has the trust of participants, which means the efforts to promote adoption of new ideas
should be shortened. Second, the microfinance organizations, especially those modeled
after Grameen Bank, have structures that ensure groups of individuals are already
meeting on a regular basis, which provides a prime opportunity to reach a larger
number of individuals in a single effort. According to businessman and author Phil
Smith, “Health and literacy programs, legal information, and even farming tips have all
been

delivered

successfully

alongside

microcredit”

(79).

Furthermore,

many

microfinance organizations have adopted savings and insurance as services to provide
alongside microcredit, which “decrease[s] the vulnerability of poor families to
emergencies, disasters, and unexpected expenses” (Smith, 79).
Microfinance institutions have been created around the globe – from Asia to
Africa to South America. As expected, given the primary purpose of microfinance, the
largest microfinance institutions in the world tend to be found in developing countries
such as Bangladesh, India, Brazil, Colombia, and Mongolia (Swibel). Author Alex
Counts has identified the immense impact of microfinance around the world, writing,
“For growing numbers of families worldwide, the generational cycle of poverty is being
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broken because of access to microloans. These small victories are beginning to reduce
the number of families in abject poverty globally. The latest figures released by the
World Bank suggest that the number of the world’s destitute has dropped from 1.3
billion to just under one billion in the last decade” (23).
In addition to its expansion around the world, microfinance has also received an
increased amount of interest from individuals and groups in the United States. A primary
reason for the increased attention of microfinance organizations to the United States
has been the growth in the population of individuals who do not have formal
relationships with traditional finance institutions. In 2008, more than 350 microfinance
institutions were active in the United States (Bain). Among the microfinance
organizations operating in the United States today are several, including Accion and
Grameen, which originally began their efforts to reduce poverty in developing countries
but have seen the opportunity to have similar impacts in developed countries. Thus,
microfinance, which began in one of the world’s poorest countries in an effort to address
famine and poverty, has now been adapted to serve the needs of individuals living in
poverty in the one of the world’s wealthiest countries.
In spite of its success, microfinance has faced several challenges. In additional to
the logistical challenges facing organizations providing microfinance in the developing
countries of Asia, Africa, and Latin America, there have been political and cultural
challenges.

Whenever

issues

have

arisen

among

microfinance

institutions,

governments have been certain to interject themselves. Cultural issues have also
caused concerns, especially after a spate of suicides in India, which were attributed to
“coercive methods” used by microfinance institutions (Bahree). However, perhaps the
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chief challenge to the growth of microfinance has been the limits of available funds.
According to author and businessman Phil Smith, “About the only limit to the growth of
microcredit and the resulting triumph over poverty is the lack of funding for more
microloans. How far this superb solution can reach rests to a large extent in the bank
accounts, foundations, and donor advised funds of potential supporters. We have the
ability to help billions of the world’s poor bootstrap themselves out of poverty, not with
charity, but with the partnership of microcredit” (160-161).
While it may not be the silver bullet to end poverty, microfinance has already
helped millions of people escape from poverty. In times of austerity for donor
governments such as the present, microfinance initiatives can continue to impact levels
of poverty around the world since individuals and private foundations can supply the
essential component of microfinance – capital for lending. Furthermore, businessoriented nature of many microfinance institutions has led to extensive support from the
established business community. As businessman Phil Smith writes, “Microcredit is well
on its way to changing the world. Innovators […], along with political figures […] and
celebrities […], have discovered that microcredit is a powerful tool that can be used to
solve many of humanity’s most difficult problems. It is so powerful that the impact of
microcredit on poor families and communities around the world already goes far beyond
typically held views of what is possible. Microcredit makes common sense, and its
impact is measurable both financially and in terms of lives changed” (Smith, 10). While it
may not eliminate poverty in its entirety, microfinance presents an opportunity for
individuals, businesses, and governments to contribute to improving the situation of the
hundreds of millions of people still living in poverty.
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Microfinance in high school economics curricula in Indiana: Survey results
As with most courses, the content of high school economics courses is
determined by the local district or school. Therefore, in order to determine the level of
inclusion of microfinance in curricula throughout the state, a method had to be found to
gather as much relevant data as possible. The solution was to request the participation
of economics teachers from across the state of Indiana in a survey.
The initial method employed to request participation in the survey was traditional
mail. Postcards, addressed to the economics teacher, were sent to each public high
school in the state of Indiana. The postcards included information on the research being
conducted as well as the link to access the survey on SurveyMonkey. Furthermore, in
hopes of increasing the level of participation in the survey, rewards were offered –
individuals who completed the survey were eligible to be entered into a drawing to be
selected as the recipient of one of two gift cards.
As the initial deadline approached, the number of respondents had not reached
an acceptable level. A determination was made to extend the deadline and an additional
means of informing economics teachers about the survey was attempted. Based on the
lackluster response to the postcard, a different method for reaching prospective
respondents was needed. While email seemed the best option for contact, the time and
energy required to determine email addresses for only a handful of economics teachers
meant such an effort was not practical.
However, during the initial search for contact information for high schools in
Indiana, an Excel spreadsheet including mailing addresses for the schools as well as
email addresses for the chief administrator at each school was discovered. Using the
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email addresses gleaned from the spreadsheet, a message, which included a request to
forward the email to the school’s economics teachers, was sent to the principal of each
high school to which a postcard invitation had initially been sent.
As previously mentioned, the teachers were directed to SurveyMonkey, where
they were asked to complete a survey that was composed of four pages of questions.
The first page contained four requests – for the teacher’s name, the teacher’s school,
whether the teacher was interested in participating in the drawing, and their email
address, which was optional for contact purposes related to the drawing (See Appendix,
p.57).
The second page began questions about microfinance in the curriculum used at
the teacher’s school. If a “Yes” answer was provided to the question on second page –
meaning that microfinance was included in the teacher’s school’s curriculum – the
individual was directed to the third page, where questions regarding the reason for the
topics inclusion and the amount of course time dedication to the topic were presented. If
a “No” answer was provided on the second page – meaning that microfinance was
included in the teacher’s school’s curriculum – the individual was directed to the fourth
page, where questions regarding the reasons microfinance has not been included in the
curriculum and suggestions for increasing the likelihood of the inclusion of microfinance
were presented.
If the survey had functioned correctly, those individuals who completed the third
page, meaning they had said that microfinance was included in the curriculum, would
have been directed to the fifth page of the survey, which contained a message thanking
individuals for the participation and reminding them about the drawing at the conclusion
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of the survey. Due to a flaw in the construction of the survey, individuals who completed
the third page were also asked to complete the fourth page, which led to odd answers.
However, the survey correctly directed individuals who answered “No” to the fourth
page. Therefore, the answers and comments of those individuals who answered “Yes”
were able to be identified and withdrawn from the data for the fourth page.
At the final tally of results, eighty-eight (88) economics teachers from schools
throughout the state of Indiana provided responses to the survey. (See Appendix, p.6064, for full results). Responses came from a wide cross-section of schools in the state –
rural and urban, large and small, schools in the northern portion of the state and schools
in the southern portion.
Among the respondents, rural schools (i.e., those schools located outside of
metropolitan areas) were heavily represented, providing more than two-thirds of the
responses. Suburban schools contributed approximately a quarter of the responses,
while only a handful of responses were received from teachers at urban schools. While
they undoubtedly outnumber urban and suburban schools in Indiana, rural schools do
not constitute three-quarters of all schools in the state, meaning they were
overrepresented in the survey. Furthermore, the number of respondents from urban
schools was lower, in relationship to the total number of responses, than their overall
level in the state, which means urban schools were underrepresented in the survey.
In regards to the size of schools, the responses were fairly evenly distributed with
roughly one-third of the responses coming from schools with student populations of the
less than 500, one-third from schools with populations between 500 and 1000, and one-
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third from schools with populations above 1000. However, in terms of school size, the
distribution of respondents nearly mirrored the actual distribution of student populations.
The geographic distribution of the respondents was fairly even. Schools in the
central third of the state provided twenty-six of the respondents, while schools in the
northern and southern thirds provided twenty-eight and thirty-four respondents,
respectively. While each region of the state provided a significant percentage of the
respondents, the southern region, which has fewer metropolitan areas and fewer
schools, was significantly overrepresented as a percentage of the total responses.
Thus, while the responses represented approximately one-quarter of the high
schools in the state of Indiana, the demographics of the respondents did not reflect the
overall composition found throughout the state. Rural schools and schools from the
southern third of the state were overrepresented among the respondents. Thus, based
on the composition of the respondent pool, the expectation would be for a lower
percentage of the curricula in question to include microfinance as a topic, especially
when considering that topics would be chosen given their applicability to the lives of the
student population at the school and the fact that, in the United States, microfinance
initiatives have primarily been targeted toward the urban poor.
In spite of such expectations, thirty-five (35) teachers, or about 40% of the
respondents, stated that the current economics curricula in use at their schools include
microfinance as a topic. Among suburban schools, microfinance is almost completely
excluded, appearing in approximately 20% of the curriculums of schools in that
category. On the other hand, nearly 50% of schools in both the urban and rural
categories include microfinance as a topic.
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While the location of a school appears to have an impact on the inclusion of
microfinance, the size of the student population at a school demonstrates an even more
profound correlation. Among schools under 500 students and schools over 1000
students, no more than a third included microfinance in their curriculum. However, more
than half of the schools in the 500-1000 student category include microfinance as a
topic in their economics curricula.
While the differences in the rates of inclusion between the various student
populations are stark, the outcome is not wholly unexpected. When combined, the
number of urban and rural schools with populations between 500 and 1000 students is
more than three-quarters of the total schools in the category. Furthermore, as previously
mentioned, urban and rural schools were more likely to include microfinance in their
curricula than suburban schools.
Respondents who confirmed the inclusion of microfinance as a topic in the
current curriculum were then asked to rate, using one of four levels, the approximate
percentage of their economics courses spent covering microfinance. The responses for
the proportion of the course focused on microfinance were as follows:
Less than 1%
More than 1% but less than 3%
More than 3% but less than 5%
More than 5%

11.76%
38.24%
23.53%
26.47%.

Those respondents were then presented a question about the reason, or
reasons, for the inclusion of microfinance as a topic. Only nine (9) teachers claimed
microfinance has been included as a topic in their economics curricula based on the
state standards. A much larger number – fourteen – claimed microfinance has been
included because the teachers feel that it is an important topic for their students to
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understand as they venture into the world. Other teachers included microfinance in their
economics curricula for reasons as varied as a personal interest in the subject to its
relevance in economic development to its relationship to a school’s focus on social
justice.
The fifty-three (53) teachers, or 60% of the total, who responded that
microfinance is not included in the economics curriculum followed by their schools were
asked to select the reasons for the lack of inclusion of microfinance in their school’s
curricula. Of the five listed reasons (in addition to an “Other” category), two reasons
were selected in much greater frequency than others. “No state standard,” which was
selected thirty-two (32) times, and “Too many topics,” which was selected thirty-one (31)
times, each were selected more times than the other responses – “No knowledge,” “No
interest,” and “No materials” – combined.
Of the three least selected reasons, “No materials” was chosen thirteen (13)
times, while “No knowledge” was selected five (5) times and “No interest” was selected
two (2) times. Among the teachers who responded using the “Other” reason, the chief
explanation for its absence from the economics curricula was the presence of personal
finance courses in the school’s course catalog.
Finally, the “No” respondents were asked to respond to the following question:
What might improve the chances that microfinance would be included as a topic? The
responses were quite varied, but two distinct trends emerged. First, more than a third of
the respondents included the importance of a direct reference to microfinance in the
state standards for it to become a topic included in the curricula at their schools.
Second, almost a third of the respondents referenced the need for additional information
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and materials as well as professional development related to the topic of microfinance.
Several respondents also mentioned the inclusion of microfinance as a topic in their
curricula would be more probable if the course were longer than the traditional onesemester duration.
Overall, the results of the survey demonstrate that, while a significant percentage
of schools may include it, microfinance does not receive much attention in high school
economics curricula in the state of Indiana. Furthermore, a discrepancy among the
results – between the quarter of the “Yes” respondents who claimed microfinance is
included as topic in the curricula based on its presence in the state standards and the
two-fifths of the “No” respondents who claimed microfinance is not included as topic in
the curricula based on its absence among the state standards – suggests a significant
number of the respondents either do not know what microfinance is or do not know the
State of Indiana’s economics standards. Nevertheless, the results suggest that the best
opportunities for increasing the prevalence of microfinance in high school economics
curricula include pursuing its inclusion among the state standards and providing
additional resources and training for teachers.
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Microfinance: An essential topic for high school economics curricula
As demonstrated in numerous responses to the survey, a significant number of
teachers would be more inclined to include microfinance as a topic in their economics
curricula if the state academic standards were revised to specifically reference
microfinance. However, as demonstrated in the following curriculum, the topic of
microfinance can be connected to the state academic standards. Furthermore, in
addressing the second most common impediment to the implementation of microfinance
in high school economics courses, the following curriculum includes a variety of
resources to be considered for use in the presentation and research of microfinance.
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Unit 1

Introduction to Poverty

The unit will introduce students to poverty through a range of information and activities.
Throughout the unit, students will be encouraged to think beyond the textbook definition
of poverty. The instructor will provide additional information on general topics of
economic import, such as supply and demand, gross domestic product (GDP),
government wage and price controls, taxation, fiscal policy, monetary policy, and
unemployment, through lectures and presentations to support students’ exploration of
poverty.

Estimated length: 3-4 weeks
Activities:
•

Students will define poverty in their own words, images, sounds, etc.

•

Students will locate and present evidence of poverty in their community.

•

Students will research poverty in assigned countries around the world, including the
United States, and present their findings to the class.

•

Students will discuss the relationship between gross domestic product (GDP) and
poverty, including the limitations of GDP as a measurement tool of an individual’s
economic welfare.

•

Students will discuss the relationship between inflation and poverty, including the
influence of fiscal policy and monetary policy on poverty.

•

Students will discuss the relationship between trade and poverty, including the
influence of comparative advantage, trade barriers, labor productivity, and exchange
rates on poverty in various communities, regions, and countries.
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•

Students will brainstorm ideas for addressing poverty in their community and the
world.

•

Students will role-play a simulation of daily life in a community with varying
socioeconomic levels, including extreme poverty.

•

Students will research and compose a short paper explaining poverty alleviation
programs in the United States, including the use of the tax code.

•

Students will debate the effectiveness of poverty alleviation programs in the United
States.

Standards:
•

E.1.2 Explain how consumers and producers confront the condition of scarcity by
making choices which involve opportunity costs and tradeoffs.

•

E.1.4 Describe how people respond predictably to positive and negative incentives.

•

E.1.6 Compare and contrast how the various economic systems answer the
questions: What to produce? How to produce it? For whom to produce?

•

E.1.8 Use a production possibilities curve to explain the concepts of choice, scarcity,
opportunity cost, tradeoffs, unemployment, productivity, and growth.

•

E.2.5 Recognize that consumers ultimately determine what is produced in a market
economy.

•

E.2.6 Demonstrate how supply and demand determine equilibrium price and quantity
in the product, resource, and financial markets.

•

E.2.7 Demonstrate how changes in supply and demand influence equilibrium price
and quantity in the product, resource, and financial markets.
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•

E.2.8 Describe how the earnings of workers are determined by the market value of
the product produced and workers’ productivity.

•

E.2.9 Demonstrate how government wage and price controls, such as rent controls
and minimum wage laws, create shortages and surpluses.

•

E.3.3 Recognize that economics institutions, such as labor unions, nonprofit
organizations, and cooperatives, evolve in market economies to help members and
clients accomplish their goals.

•

E.3.4 Identify the basic characteristics of the four market structures: monopoly,
oligopoly, monopolistic competition, and pure competition.

•

E.3.6 Explain how competition among sellers lowers costs and prices.

•

E.3.8 Identify laws and regulations adopted in the United States to promote
competition among firms.

•

E.3.10 Describe the benefits of natural monopolies and the purposes of government
regulation of these monopolies, such as utilities.

•

E.4.1 Explain the basic functions of government in a market economy.

•

E.4.2 Explain how markets produce too few public goods and how the government
determines the amount of produce through looking at benefits and costs.

•

E.4.3 Describe how the government taxing harmful spillovers and subsidizing helpful
spillovers helps to resolve the inefficiency they cause.

•

E.4.4 Describe major revenue and expenditure categories and their respective
proportions of local, state, and federal budgets.

•

E.4.5 Explore the ways that tax revenue is used in the community.

•

E.4.6 Identify taxes paid by students.
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•

E.4.7 Define progressive, proportional, and regressive taxation.

•

E.4.8 Determine whether different types of taxes (including income, sales, and social
security) are progressive, proportional, or regressive.

•

E.4.9 Describe how costs of government policies may exceed benefits, because
social or political goals other than economic efficiency are being pursued.

•

E.4.10 Use an economic decision-making model to analyze a public policy issue.

•

E.5.1 Define aggregate supply and demand, Gross Domestic Product (GDP),
economic growth, unemployment, and inflation.

•

E.5.2 Explain how GDP, economic growth, unemployment, and inflation are
measured.

•

E.5.3 Explain the limitations of using GDP to measure economic welfare.

•

E.5.5 Analyze the impact of events in United States history, such as wars and
technological developments, on business cycles.

•

E.5.7 Analyze the impact of inflation on students’ economic decisions.

•

E.5.8 Illustrate and explain cost-push and demand-pull inflation.

•

E.5.9 Recognize that a country’s overall level of income, employment, and prices are
determined by the individual spending and production decisions of households,
firms, and government.

•

E.5.11 Compare and contrast solutions for reducing unemployment.

•

E.7.1 Define and explain fiscal and monetary policy.

•

E.7.2 Define the tools of fiscal and monetary policy.

•

E.7.3 Describe the negative impacts of unemployment and unexpected inflation on
an economy and how individuals and organizations try to protect themselves.
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•

E.7.4 Explain how monetary policy affects the level of inflation in the economy.

•

E.7.5 Analyze how the government uses taxing and spending decisions (fiscal
policy) to promote price stability, full employment, and economic growth.

•

E.7.6 Analyze how the Federal Reserve uses monetary tools to promote price
stability, full employment, and economic growth.

•

E.7.8 Predict how changes in federal spending and taxation would affect budget
deficits and surpluses and the national debt.

•

E.7.9 Explain how a change in monetary or fiscal policy can impact a student’s
purchasing decision.

•

E.8.1 Explain the benefits of trade among individuals, regions, and countries.

•

E.8.3 Define trade barriers, such as quotas and tariffs.

•

E.8.4 Explain why countries erect barriers to trade.

•

E.8.6 Compare and contrast labor productivity trends in the United States and other
developed countries.

•

E.8.8 Explain how changes in exchange rates impact the purchasing power of
people in the United States and other countries.

•

E.8.9 Evaluate arguments for and against free trade.

•

E.8.10 Identify skills that individuals need to be successful in the global economy.

Suggested Resources:
Gwendolyn, Mink, and Alice M. O’Connor, eds. Poverty in the United States: An
Encyclopedia of History, Politics, and Policy. Santa Barbara, CA: ABC-CLIO,
2004.
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Iceland, John. Poverty in America: A Handbook. 2nd ed. Berkeley: University of
California Press, 2006.
Karger, Howard. Shortchanged: Life and Debt in the Fringe Economy. San Francisco,
CA: Berrett-Koehler Publishers, 2005.
Kiva U. “Exploring Poverty, Kiva U: Educator Curriculum.”
http://betterlesson.com/document/2197417/12-pdf
Poverties.org. “World Poverty & Poverties: Impact of Corruption, Discrimination &
Hunger.” <http://www.poverties.org/index.html>

31

Unit 2

Basics of Microfinance

This unit will introduce students to the basics of microfinance through a range of
information and activities. Students will be encouraged to learn about microfinance from
both a general perspective and a local perspective. The instructor will provide additional
information on general topics of economic import, such as entrepreneurship, business
organizations, credit, interest rates, and trade, through lectures and presentations to
support students’ exploration of the basics of microfinance.

Estimated length: 4-5 weeks
Activities:
•

Students will research and compose a short paper explaining the various financial
services available in their community.

•

Students will research the basic requirements for obtaining credit from local financial
institutions and present their findings to the class.

•

Students will compose a list of vocabulary terms essential to an understanding of
microfinance.

•

Students will discuss the similarities and differences between microfinance and
microcredit.

•

Students will debate the importance of requirements for obtaining credit at local
financial institutions.

•

Students will discuss the relationship between credit and personal financial security.

•

Students will discuss the relationship between credit and economic growth.
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•

Students will research various microfinance organizations – for-profit or not-for-profit
located in the United States or another country – and present their findings on the
lending models, target clients, and other relevant information to the class.

•

Students will discuss the differences between for-profit and not-for-profit
microfinance institutions.

•

Students will research and compose a short paper explaining their personal views
on the importance of access to credit, such as that provided by microfinance
institutions.

Standards:
•

E.1.1 Define each of the productive resources and explain why they are necessary
for the production of goods and services.

•

E.1.2 Explain how consumers and producers confront the condition of scarcity by
making choices which involve opportunity costs and tradeoffs.

•

E.1.3 Explain the important role of the entrepreneur in taking the risk to combine
productive resources to produce goods and services.

•

E.1.4 Describe how people respond predictably to positive and negative incentives.

•

E.1.5 Explain that voluntary exchange occurs when all participating parties expect to
gain.

•

E.2.3 Describe the role of buyers and sellers in determining the equilibrium price.

•

E.2.4 Describe how prices send signals to buyers and sellers.
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•

E.2.11 Illustrate how investment in factories; machinery; new technology; and the
health, education, and training of people increases productivity and raises future
standards of living.

•

E.3.1 Compare and contrast the following forms of business organization: sole
proprietorship, partnership, and corporation.

•

E.3.2 Identify the three basic ways that firms finance operations (retained earnings,
stock issues, and borrowing) and explain the advantages and disadvantages of
each.

•

E.3.3 Recognize that economic institutions, such as labor unions, nonprofit
organizations, and cooperatives, evolve in market economies to help members and
clients accomplish their goals.

•

E.3.9 Explain the function of profit in a market economy as an incentive for
entrepreneurs to accept the risks of business failure.

•

E.3.11 Explain how cartels affect product price and output.

•

E.4.1 Explain the basic functions of government in a market economy.

•

E.5.3 Explain the limitations of using GDP to measure economic welfare.

•

E.5.4 Explain the four phases of the business cycle.

•

E.5.6 Identify the different causes of inflation and explain who gains and loses
because of inflation.

•

E.5.9 Recognize that a country’s overall level of income, employment, and prices are
determined by the individual spending and production decisions of households,
firms, and government.
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•

E.5.10 Illustrate and explain how the relationship between aggregate supply and
aggregate demand is an important determinant of the levels of unemployment and
inflation in an economy.

•

E.6.1 Explain the basic functions of money.

•

E.6.2 Identify the composition of the money supply of the United States.

•

E.6.3 Explain the role of banks and other financial institutions in the economy of the
United States.

•

E.6.4 Explain how interest rates act as an incentive for savers and borrowers.

•

E.6.5 Describe the organization and functions of the Federal Reserve System.

•

E.6.6 Compare and contrast credit, savings, and investment services available to the
consumer from financial institutions.

•

E.6.7 Demonstrate how banks create money through the principal of fractional
reserve banking.

•

E.6.9 Analyze the difference in borrowing costs using various rates of interest when
purchasing a major item, such as a car or house.

•

E.8.1 Explain the benefits of trade of among individuals, regions, and countries.

•

E.8.6 Compare and contrast labor productivity trends in the United States and other
developed countries.

Suggested Resources:
Armendáriz, Beatriz, and Jonathan Morduch. The Economics of Microfinance.
Cambridge, MA: MIT Press, 2010.
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Armendáriz, Beatriz, and Marc Labie. The Handbook of Microfinance. Hackensack, NJ:
World Scientific Publishing, 2011.
Bornstein, David. The Price of a Dream: The Story of the Grameen Bank and the Idea
That Is Helping the Poor to Change Their Lives. New York: Simon & Schuster,
1996.
Counts, Alex. Small Loans, Big Dreams: How Nobel Prize Winner Muhammad Yunus
and Microfinance Are Changing the World. Hoboken, NJ: John Wiley & Sons,
2008.
Flynn, Patrice. “Microfinance: The Newest Financial Technology of the Washington
Consensus.” Challenge. Mar/Apr. 2007, Vol. Issue 2, p. 110-121.
Kiva. “About Microfinance | Kiva.” <http://www.kiva.org/about/microfinance>.
Kiva U. “Exploring Poverty, Kiva U: Educator Curriculum.”
http://betterlesson.com/document/2197417/12-pdf
Microfinance Gateway. “Microfinance Gateway > Home.”
<http://www.microfinancegateway.org/>.
Microfinance Gateway. “Microfinance Gateway > Organizations.”
<http://www.microfinancegateway.org/p/site/m/organizations/>.
Microfinance Information Exchange. “Microfinance Information Exchange | Reports,
Research, & Analysis.” <http://www.themix.org/>.
Microcredit Summit Campaign. “Home | Microcredit Summit Campaign.”
<http://www.microcreditsummit.org/>.
Smith, Phil, and Eric Thurman. A Billion Bootstraps: Microcredit, Barefoot Banking, and
the Business Solution for Ending Poverty. New York: McGraw-Hill, 2007.
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Yunus, Muhammad. Banker to the Poor: Micro-lending and the Battle Against World
Poverty. New York: PublicAffairs, 2003.
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Unit 3

Impacts of Microfinance

This unit will introduce students to the impacts of microfinance through a range of
information and activities. Students will be encouraged to learn about the impacts of
microfinance at the level of the individual as well as larger groupings, such as
communities and countries. The instructor will provide additional information on topics of
economic import, such as various economic systems, various market structures,
property rights, and trade, through lectures and presentations to support students’
exploration of the impacts of microfinance.

Estimated length: 2-3 weeks
Activities:
•

Students will brainstorm possible impacts of microfinance initiatives, including
financial and non-financial impacts.

•

Students will research the impact of microfinance in an assigned region or country
and present their findings to the class.

•

Students will discuss the impact of microfinance initiatives on supply and demand.

•

Students will discuss the impact of microfinance initiatives on markets.

•

Students will discuss the impact of microfinance initiatives on gross domestic
product (GDP) and other measures of economic performance.

•

Students will discuss the impact of microfinance initiatives on economic stability.

•

Students will discuss the impact of microfinance initiatives on trade.

•

Students will debate the relative importance of various impacts of microfinance.
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•

Students will discuss and develop a definition of success, with quantitative and
qualitative aspects, as related to the impacts of microfinance initiatives.

•

Students will research and compose a short paper explaining the basic institutional
and operational requirements that contribute to the success of a microfinance
initiative.

Standards:
•

E.1.1 Define each of the productive resources and explain why they are necessary
for the production of goods and services.

•

E.1.2 Explain how consumers and producers confront the condition of scarcity by
making choices which involve opportunity costs and tradeoffs.

•

E.1.3 Explain the important role of the entrepreneur in taking the risk to combine
productive resources to produce goods and services.

•

E.1.4 Describe how people respond predictably to positive and negative incentives.

•

E.1.5 Explain that voluntary exchange occurs when all participating parties expect to
gain.

•

E.1.6 Compare and contrast how the various economic systems answer the
questions: What to produce? How to produce it? For whom to produce?

•

E.1.7 Describe how clearly defined and enforced property rights are essential to a
market economy.

•

E.1.8 Use a production possibilities curve to explain the concepts of choice, scarcity,
opportunity cost, tradeoffs, unemployment, productivity, and growth.
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•

E.1.9 Diagram and explain a Circular Flow Model of a market economy, showing
households and businesses as decision makers, resource and money flows, and the
three basic markets – product, productive resources, and financial markets.

•

E.2.1 Define supply and demand.

•

E.2.2 Identify factors that cause changes in market supply and demand.

•

E.2.3 Describe the role of buyers and sellers in determining the equilibrium price.

•

E.2.4 Describe how prices send signals to buyers and sellers.

•

E.2.5 Recognize that consumers ultimately determine what is produced in a market
economy.

•

E.2.6 Demonstrate how supply and demand determine equilibrium price and quantity
in the product, resource, and financial markets.

•

E.2.7 Demonstrate how changes in supply and demand influence equilibrium price
and quantity in the product, resource, and financial markets.

•

E.2.8 Describe how the earnings of workers are determined by the market values of
the product produced and the workers’ productivity.

•

E.2.10 Use concepts of price elasticity of demand and supply to explain and predict
changes in quantity as price changes.

•

E.2.11 Illustrate how investment in factories; machinery; new technology; and the
health, education, and training of people increases productivity and raises future
standards of living.

•

E.3.1 Compare and contrast the following forms of business organization: sole
proprietorship, partnership, and corporation.
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•

E.3.2 Identify the three basic ways that firms finance operations (retained earnings,
stock issues, and borrowing) and explain the advantages and disadvantages of
each.

•

E.3.3 Recognize that economic institutions, such as labor unions, nonprofit
organizations, and cooperatives, evolve in market economies to help members and
clients accomplish their goals.

•

E.3.5 Explain how competition among many sellers lowers costs and prices.

•

E.3.6 Demonstrate how firms determine price and output through marginal analysis.

•

E.3.7 Explain ways that firms engage in price and non-price competition.

•

E.3.9 Explain the function of profit in a market economy as an incentive for
entrepreneurs to accept the risks of business failure.

•

E.4.4 Describe major revenue and expenditure categories and their respective
proportions of local, state, and federal budgets.

•

E.4.5 Explore the ways that tax revenue is used in the community.

•

E.4.8 Determine whether different types of taxes (including income, sales, and social
security) are progressive, proportional, or regressive.

•

E.5.1 Define aggregate supply and demand, Gross Domestic Product (GDP),
economic growth, unemployment, and inflation.

•

E.5.2 Explain how GDP, economic growth, unemployment, and inflation are
measured.

•

E.5.3 Explain the limitations of using GDP to measure economic welfare.
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•

E.5.9 Recognize that a country’s overall level of income, employment, and prices are
determined by the individual spending and production decisions of households,
firms, and government.

•

E.5.10 Illustrate and explain how the relationship between aggregate supply and
aggregate demand is an important determinant of the levels of unemployment and
inflation in an economy.

•

E.5.11 Compare and contrast solutions for reducing unemployment.

•

E.6.1 Explain the basic functions of money.

•

E.6.3 Explain the role of banks and other financial institutions in the economy of the
United States.

•

E.6.4 Explain how interest rates act as incentive for savers and borrowers.

•

E.7.3 Describe the negative impacts of unemployment and unexpected inflation on
an economy and how individuals and organizations try to protect themselves.

•

E.7.5 Analyze how the government uses taxing and spending decisions to promote
price stability, full employment, and economic growth.

•

E.7.7 Predict possible future effects of the national debt on the individual and the
economy.

•

E.7.8 Predict how changes in federal spending and taxation would affect budget
deficits and surpluses and the national debt.

•

E.8.1 Explain the benefits of trade among individuals, regions, and countries.

•

E.8.2 Define and distinguish between absolute and comparative advantage.

•

E.8.3 Define trade barriers, such as quotas and tariffs.

•

E.8.5 Explain the difference between balance of trade and balance of payments.
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•

E.8.7 Explain how most trade occurs because of a comparative advantage in the
production of a particular good or service.

•

E.8.9 Evaluate the arguments for and against free trade.

•

E.8.10 Identify skills that individuals need to be successful in the global economy.

Suggested Resources:
Accion. “Accion | Client Success Stories.” <http://www.accion.org/clients>.
Counts, Alex. Small Loans, Big Dreams: How Nobel Prize Winner Muhammad Yunus
and Microfinance Are Changing the World. Hoboken, NJ: John Wiley & Sons,
2008.
Garmaise, Mark J., and Gabriel Natividad. “Cheap Credit, Lending Operations, and
International Politics: The Case for Global Microfinance.” Journal of Finance Aug.
2013, Vol. 68 Issue 4, p. 1551-1576.
Grameen America. “Impact | Grameen America.” <http://grameenamerica.org/impact>.
Microcredit Summit Campaign. “Resource Library | Microcredit Summit Campaign.”
<http://www.microcreditsummit.org/resources.php>.
Smith, Phil, and Eric Thurman. A Billion Bootstraps: Microcredit, Barefoot Banking, and
the Business Solution for Ending Poverty. New York: McGraw-Hill, 2007.
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Unit 4

Microfinance and Its Challenges

This unit will introduce students to challenges facing the microfinance industry through a
range of information and activities. Students will be encouraged to learn about the
challenges facing microfinance at the industry level, as well as the levels of individuals,
communities, and countries. The instructor will provide additional information on general
topics of economic import, such as interest rates and productivity, through lectures and
presentations to support students’ exploration of the challenges facing microfinance.

Estimated length: 2-3 weeks
Activities:
•

Students will brainstorm possible challenges facing microfinance initiatives, including
cultural, logistical, financial, and other challenges.

•

Students will research the challenges facing microfinance initiatives in an assigned
region or country and present their findings to the class.

•

Students will discuss the business and political implications of the challenges facing
microfinance.

•

Students will debate the extent to which microfinance initiatives can avoid the
various challenges they face.

•

Students will debate whether recipients of support from microfinance initiatives
should be required to participate in training programs to enhance their knowledge of
business administration.

•

Students will research and compose a long paper presenting various options for
addressing the challenges confronting microfinance initiatives, explaining why the
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challenge must be addressed and which suggested solution would best address the
challenge.

Standards:
•

E.1.1 Define each of the productive resources and explain why they are necessary
for the production of goods and services.

•

E.1.2 Explain how consumers and producers confront the condition of scarcity by
making choices which involve opportunity costs and tradeoffs.

•

E.1.3 Explain the important role of the entrepreneur in taking the risk to combine
productive resources to produce goods and services.

•

E.1.4 Describe how people respond predictably to positive and negative incentives.

•

E.1.5 Explain that voluntary exchange occurs when all participating parties expect to
gain.

•

E.1.6 Compare and contrast how the various economic systems answer the
questions: What to produce? How to produce it? For whom to produce?

•

E.1.7 Describe how clearly defined and enforced property rights are essential to a
market economy.

•

E.1.8 Use a production possibilities curve to explain the concepts of choice, scarcity,
opportunity cost, tradeoffs, unemployment, productivity, and growth.

•

E.1.9 Diagram and explain a Circular Flow Model of a market economy, showing
households and businesses as decision makers, resource and money flows, and the
three basic markets – product, productive resources, and financial markets.

•

E.2.2 Identify factors that cause changes in market supply and demand.
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•

E.2.3 Describe the role of buyers and sellers in determining the equilibrium price.

•

E.2.4 Describe how prices send signals to buyers and sellers.

•

E.2.5 Recognize that consumers ultimately determine what is produced in a market
economy.

•

E.2.6 Demonstrate how supply and demand determine equilibrium price and quantity
in the product, resource, and financial markets.

•

E.2.7 Demonstrate how changes in supply and demand influence equilibrium price
and quantity in the product, resource, and financial markets.

•

E.2.8 Describe how the earnings of workers are determined by the market values of
the product produced and the workers’ productivity.

•

E.2.10 Use concepts of price elasticity of demand and supply to explain and predict
changes in quantity as price changes.

•

E.2.11 Illustrate how investment in factories; machinery; new technology; and the
health, education, and training of people increases productivity and raises future
standards of living.

•

E.3.1 Compare and contrast the following forms of business organization: sole
proprietorship, partnership, and corporation.

•

E.3.2 Identify the three basic ways that firms finance operations (retained earnings,
stock issues, and borrowing) and explain the advantages and disadvantages of
each.

•

E.3.3 Recognize that economic institutions, such as labor unions, nonprofit
organizations, and cooperatives, evolve in market economies to help members and
clients accomplish their goals.
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•

E.3.5 Explain how competition among many sellers lowers costs and prices.

•

E.3.6 Demonstrate how firms determine price and output through marginal analysis.

•

E.3.9 Explain the function of profit in a market economy as an incentive for
entrepreneurs to accept the risks of business failure.

•

E.4.5 Explore the ways that tax revenue is used in the community.

•

E.4.6 Identify taxes paid by students.

•

E.4.7 Define progressive, proportional, and regressive taxation.

•

E.4.8 Determine whether different types of taxes (including income, sales, and social
security) are progressive, proportional, or regressive.

•

E.4.9 Describe how costs of government policies may exceed benefits, because
social or political goals other than economic efficiency are being pursued.

•

E.5.4 Explain the four phases of the business cycle.

•

E.5.6 Identify the different causes of inflation and explain who gains and loses
because of inflation.

•

E.5.7 Analyze the impact of inflation on students’ economic decisions.

•

E.5.9 Recognize that a country’s overall level of income, employment, and prices are
determined by the individual spending and production decisions of households,
firms, and government.

•

E.5.11 Compare and contrast solutions for reducing unemployment.

•

E.6.4 Explain how interest rates act as an incentive for savers and borrowers.

•

E.6.6 Compare and contrast credit, savings and investment services available to the
consumer from financial institutions.
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•

E.7.3 Describe the negative impacts of unemployment and unexpected inflation on
an economy and how individuals and organizations try to protect themselves.

•

E.7.5 Analyze how the government uses taxing and spending decisions (fiscal
policy) to promote price stability, full employment, and economic growth.

•

E.7.9 Explain how a change in monetary or fiscal policy can impact a student’s
purchasing decision.

•

E.8.3 Define trade barriers, such as quotas and tariffs.

•

E.8.4 Explain why countries erect barriers to trade.

•

E.8.6 Compare and contrast labor productivity trends in the United States and other
developed countries.

•

E.8.8 Explain how changes in exchange rates impact the purchasing power of
people in the United States and other countries.

•

E.8.9 Evaluate arguments for and against free trade.

•

E.8.10 Identify skills that individuals need to be successful in the global economy.

Suggested Resources:
Ford, Neil. “Microfinance comes of age.” African Business. Oct2012, Issue 390, p42-44.
Garmaise, Mark J., and Gabriel Natividad. “Cheap Credit, Lending Operations, and
International Politics: The Case for Global Microfinance.” Journal of Finance Aug.
2013, Vol. 68 Issue 4, p. 1551-1576.
Honohan, Patrick. Financial Sector Policy and the Poor: Selected Findings and Issues.
World Bank Working Paper No. 43. Washington, DC: The International Bank for
Reconstruction and Development/World Bank, 2004.
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Karim, Lamia. Microfinance and Its Discontents: Women in Debt in Bangladesh.
Minneapolis, MN: University of Minnesota Press, 2011.
Microcredit Summit Campaign. “Resource Library | Microcredit Summit Campaign.”
<http://www.microcreditsummit.org/resources.php>.
Roodman, David. Due Diligence: An Impertinent Inquiry Into Microfinance. Baltimore,
MD: Brookings Institution Press, 2012.
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Unit 5

Microfinance in Action

This unit will introduce students to concept of implementing a microfinance initiative
through a range of information and activities. Students will be encouraged to synthesize
the knowledge about microfinance that they have gained during the previous units. The
instructor may need to provide additional information, through lectures and
presentations, on certain topics of economic import to ensure students have a broad
knowledge of economics and the position of microfinance within the overall economic
structure in which the world operates.

Estimated length: 3-4 weeks
Activities:
•

Students will compose a proposal, based on knowledge gained from presentations
and through discussions, for the implementation of a microfinance program in their
community.

•

Students will critique the proposals of other students in regards to 1) the purpose of
the microfinance initiative, 2) the means of addressing challenges present in the
community, and 3) the expected impact of the microfinance initiative.

•

Students will research and compose a long paper demonstrating their understanding
of microfinance within the overall economic framework as well as expressing their
personal views about the effectiveness and importance of microfinance as a means
for promoting economic development.

Standards:

50

•

E.1.1 Define each of the productive resources and explain why they are necessary
for the production of goods and services.

•

E.1.2 Explain how consumers and producers confront the condition of scarcity by
making choices which involve opportunity costs and tradeoffs.

•

E.1.3 Explain the important role of the entrepreneur in taking the risk to combine
productive resources to produce goods and services.

•

E.1.4 Describe how people respond predictably to positive and negative incentives.

•

E.1.5 Explain that voluntary exchange occurs when all participating parties expect to
gain.

•

E.1.6 Compare and contrast how the various economic systems answer the
questions: What to produce? How to produce it? For whom to produce?

•

E.1.7 Describe how clearly defined and enforced property rights are essential to a
market economy.

•

E.1.8 Use a production possibilities curve to explain the concepts of choice, scarcity,
opportunity cost, tradeoffs, unemployment, productivity, and growth.

•

E.1.9 Diagram and explain a Circular Flow Model of a market economy, showing
households and businesses as decision makers, resource and money flows, and the
three basic markets – product, productive resources, and financial markets.

•

E.2.1 Define supply and demand.

•

E.2.2 Identify factors that cause changes in market supply and demand.

•

E.2.3 Describe the role of buyers and sellers in determining the equilibrium price.

•

E.2.4 Describe how prices send signals to buyers and sellers.
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•

E.2.5 Recognize that consumers ultimately determine what is produced in a market
economy.

•

E.2.6 Demonstrate how supply and demand determine equilibrium price and quantity
in the product, resource, and financial markets.

•

E.2.7 Demonstrate how changes in supply and demand influence equilibrium price
and quantity in the product, resource, and financial markets.

•

E.2.8 Describe how the earnings of workers are determined by the market values of
the product produced and the workers’ productivity.

•

E.2.10 Use concepts of price elasticity of demand and supply to explain and predict
changes in quantity as price changes.

•

E.2.11 Illustrate how investment in factories; machinery; new technology; and the
health, education, and training of people increases productivity and raises future
standards of living.

•

E.3.1 Compare and contrast the following forms of business organization: sole
proprietorship, partnership, and corporation.

•

E.3.2 Identify the three basic ways that firms finance operations (retained earnings,
stock issues, and borrowing) and explain the advantages and disadvantages of
each.

•

E.3.3 Recognize that economic institutions, such as labor unions, nonprofit
organizations, and cooperatives, evolve in market economies to help members and
clients accomplish their goals.

•

E.3.5 Explain how competition among many sellers lowers costs and prices.

•

E.3.6 Demonstrate how firms determine price and output through marginal analysis.
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•

E.3.9 Explain the function of profit in a market economy as an incentive for
entrepreneurs to accept the risks of business failure.

•

E.4.1 Explain the basic functions of government in a market economy.

•

E.4.4 Describe major revenue and expenditure categories and their respective
proportions of local, state, and federal budgets.

•

E.4.5 Explore the ways that tax revenue is used in the community.

•

E.4.7 Define progressive, proportional, and regressive taxation.

•

E.4.8 Determine whether different types of taxes (including income, sales, and social
security) are progressive, proportional, or regressive.

•

E.4.9 Describe how costs of government policies may exceed benefits, because
social or political goals other than economic efficiency are being pursued.

•

E.4.10 Use an economic decision-making model to analyze a public policy issue.

•

E.5.1 Define aggregate supply and demand, Gross Domestic Product (GDP),
economic growth, unemployment, and inflation.

•

E.5.3 Explain the limitations of using GDP to measure economic welfare.

•

E.5.7 Analyze the impact of inflation on students’ economic decisions.

•

E.5.9 Recognize that a country’s overall level of income, employment, and prices are
determined by the individual spending and production decisions of households,
firms, and government.

•

E.5.11 Compare and contrast solutions for reducing unemployment.

•

E.6.1 Explain the basic functions of money.

•

E.6.3 Explain the role of banks and other financial institutions in the economy of the
United States.
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•

E.6.4 Explain how interest rates act as an incentive for savers and borrowers.

•

E.6.6 Compare and contrast credit, savings and investment services available to the
consumer from financial institutions.

•

E.6.8 Research and monitor financial investments, such as stocks, bonds, and
mutual funds.

•

E.6.9 Analyze the difference in borrowing costs using various rates of interest when
purchasing a major item, such as a car or house.

•

E.6.10 Formulate a savings or financial invest plan for a future goal.

•

E.7.1 Define and explain fiscal and monetary policy.

•

E.7.2 Define the tools of fiscal and monetary policy.

•

E.7.3 Describe the negative impacts of unemployment and unexpected inflation on
an economy and how individuals and organizations try to protect themselves.

•

E.7.5 Analyze how the government uses taxing and spending decisions (fiscal
policy) to promote price stability, full employment, and economic growth.

•

E.7.8 Predict how changes in federal spending and taxation would affect budget
deficits and surpluses and the national debt.

•

E.7.9 Explain how a change in monetary or fiscal policy can impact a student’s
purchasing decision.

•

E.8.1 Explain the benefits of trade among individuals, regions, and countries.

•

E.8.2 Define and distinguish between absolute and comparative advantage.

•

E.8.7 Explain how most trade occurs because of a comparative advantage in the
production of a particular good or service.

•

E.8.9 Evaluate arguments for and against free trade.
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•

E.8.10 Identify skills that individuals need to be successful in the global economy.

Suggested Resources:
Honohan, Patrick. Financial Sector Policy and the Poor: Selected Findings and Issues.
World Bank Working Paper No. 43. Washington, DC: The International Bank for
Reconstruction and Development/World Bank, 2004.
Roodman, David. Due Diligence: An Impertinent Inquiry Into Microfinance. Baltimore,
MD: Brookings Institution Press, 2012.
Microcredit Summit Campaign. “Resource Library | Microcredit Summit Campaign.”
<http://www.microcreditsummit.org/resources.php>.
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Yes

Yes

Yes

Yes

Greencastle H.S.

Southwestern High
School of Shelby
County

Greensburg HS

Whiteland community
High School

Muncie Central High
School
Lawrenceburg High
School
Yes

Yes

Princeton Community
Yes
High School
MT. VERNON SENIOR
HIGH (POSEY
COUNTY)
Bedford North
Lawrence High School Yes
Connersville High
School

Yes

Southwestern High
School (Hanover, IN)

Yes

No

No

No

No
No

Heritage hs
Avon High School

Sheridan High School
Union County High
School

No

No

No

No

John Adams

tri-west high school

Yes

Yes

Heritage High School

Shoals Jr/Sr High
School

Yes

Yes

Yes

Triton Jr. Sr. High
School

Angola High School

Open-Ended
Response
Brown County High
School

School

It is part of state mandated
standards

State requirements

Part of standards
It is an important topic for students
and they don't always learn it at
home.
To get students ready to use the
types of services that they may
need.

Because the teacher wanted to put
it in there since he felt it was
important to future student welfare.

Required by the State

I think it is an important part of what
students should learn, especially
as seniors in high school. The next
phase of their lives will be on their
own, for the most part, so they
should be taught how to manage
and make decisions about their
own finances.

Students are juniors and seniors
and many have not had any type of
experience with this before this
class.

because it is important for the
students to understand for their life
long dreams

I feel that it is an important learning
objective that students need to
know to be successful in life.

Important for students to be aware
of this

Teacher decision

Open-Ended Response

Does the economics
curriculum followed by
your school include the Why has microfinance been
topic of microfinance? included in the curriculum?

More than
1% but less
than 3%

More than
1% but less
than 3%

More than
1% but less
than 3%

More than
1% but less
than 3%

More than
1% but less
than 3%

More than
3% but less
than 5%

More than
3% but less
than 5%

More than
3% but less
than 5%

More than
3% but less
than 5%

More than
5%

More than
5%

More than
5%

No
knowledge
No
knowledge

Approximately what percentage of the course is spent
covering the topic of microfinance?
More than More than
1% but less 3% but less More than No
Less than 1% than 3%
5%
knowledge
than 5%
More than
5%

No interest

No
materials

No
No interest materials
No
materials

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

Too many
other topics It has been

These are my opinions
on why it may be
Too many difficult to include it in
other topics the state of Indiana.

Too many We do include it now,
other topics because of State law.

Too many
other topics

Too many
other topics

I have tried to
Too many implament it as much
other topics as possible

Too many
other topics

i already include the info

It is included
More information and
curriculum ideas.

Better resources

make it relevant and current

More time than a semester to
teach Economics

idk
More interest on a statewide
basis.

information on the subject.

More available materials

Eliminating some of our other
state standards.

I don't know

More staff.
Put it in a state standard;
however, what will you
replace to put it in there?
After all, everything has an
opportunity cost.

I include it but it is not in
Indiana academic
standards to a large
Make it part of the standards.
extent.

Too many
other topics Has been included
Too many
other topics

i already incluse the
info

Information, lessons,
and activities are
already included
Too many regarding issues of
other topics personal finance.

Too many
other topics
Too many
other topics

Professional development
opportunities and workshops

Too many
other topics

More class time

More creative projects

Open-Ended Response

state standard
Including one more standard
to hit in economics could
prove to be challanging.
There are so many
standards to cover, adding a
financial standard would
cause other areas to have
less time spent on them.

It is

Too many
other topics Other (please specify)

Why has microfinance not been included in the curriculum?

What might improve the
chances that microfinance
would be included as a
topic?

B. Survey Responses

60

Important for young adults to learn

No

East Central High
School
Paoli Jr./Sr. High
School

No

Clarksville High School

No
No

Manchester JSHS
Perry Central High
School

Adams Central High
School
No

No

White River Valley

Yes

No

Caston Jr/Sr High
School

South Ripley

No

Attica High School

Yes

No

Munster High School

This is an onllie course through
Indiana Virtual Academy.

Written into text and students find
helpful

The stat says we need to teach 30
hours of finance and they dumped it
into Econ so the school would not
have to create another class

Certain parts may be followed

No

Wchs
Yes
Muncie Southside High
School

Scottsburg High School Yes

No

MSD Warren County

Bedford North
Lawrence High School Yes

No

Seeger High School

Its application can have a life-long
impact

This is an important topic that is
often overlooked in other classes
and students need to be informed. It
affects them on a personal level
and so is necessary to help them
understand both the positives and
negatives.

No

No

Rochester High School

Mt Vernon High School
(Fortville)
Crothersville High
Yes
School

Less than 1%

More than
1% but less
than 3%

More than
1% but less
than 3%

More than
3% but less
than 5%

More than
3% but less
than 5%

"More than
5%"

More than
5%

No interest

No
materials

No
materials

No
materials

No
materials

No
materials
No
materials
No
materials

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard
No state
standard

No state
standard

No state
standard

No state
standard

It is included briefly

Too many
other topics
Too many
other topics

Too many
other topics

Too many
other topics It is

Its hard to cover so
Too many much ground in only 1
other topics semester.

Too many
other topics

Too many
other topics

Too many
other topics

There is a separate
finance class for this
topic.

Rework standards for more
focus
I plan on including this very
soon. I am working with a nonprofit organization that will be
teaching our students about
micro-financing in third world
countries to promote
sustainability.
Good resources, esp. a
simulation.
More information;
requirements by state
If the class were an entire
year and it was added to the
state standards.

None

already there

Availability of materials.
We do a lot with Dave
Ramsey financial planning for
the Seniors during what is
called "success period".
Before this year, I taught a unit
on personal finance. With the
new RISE model and ECA
testing, our curriculum was
modeled after state
standards only. The ECA
blueprint only had personal
finance with <10% of the
questions.

training
Making Economics a twosemester course or re-writing
the standards to remove
topics that I feel should not be
covered in a high school
survey class.

State standards
Changing of state standards.
Already alot that is covered.
There are lots of topics to
cover in economics. Having
the availability of more time
due to decreasing the
emphasis of other standards
(Such as the government
focused standards) would
help.

more resources
Need materials to include in
to existing program.
If it becomes a state
standard. Although it is not
as standard, I do cover it at
the end of the semester.
If it were included as a stat
standard. We discuss microfinance, but can not devote a
lot of time to it because there
are already too many
standards for a semester
course.

include it in the materials
used for the curriculum.
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No

No

No

Munster High School

Greenwood Community
High School

Whitko High School

Charlestown High
School

John Glenn High
School

Yes

Yes

No

No

No

Hamilton Heights High
School

Lebanon High School
South Vermillion High
School

No

Castle High School

Yes

No

Northview High School

Kokomo High School

No

Gibson Southern High
Yes
School
North White Jr./Sr. High
School

Yes

No

Chesterton High School

Boonville High School

No

Union City

Yes

No

Lawrence Central H.S.

Central High School

No

Daleville Jr/Sr High
School

Economic aspects dealing with
poverty, low income, and
increasing the standard of living is
a huge focus in economics.

state guidelines

I discuss it when I talk about
developing countries and means to
Less than 1%
support development.

It has been added at the teacher's
discretion.

Meets state standards for required
Economics course

Is used with personal finance and is
included as part of the current
standards. Junior Achievement
also includes this as part of what
they have taught to economic's
classes in the EVSC.

More than
1% but less
than 3%

More than
1% but less
than 3%

More than
3% but less
than 5%

More than
5%

More than
5%

No
knowledge

No
materials

No
materials

No
materials

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard
None
Included in Indiana
Standards and more
emphasis.

More time available during
the class to focus on
additional options available.

It is included as part of
the finance standards
but not as a course
standard.

A change in the emphasis of
the current state standards.
More resources. The
majority of the resources are
those that come with the
book. Supplemental
materials are hard to come
by, unless attending extra
workshops & conferences.

Not Sure
If economics was switched
from a 1 semester course to a
full year course or if it was
made a state standard.

Too many
other topics

Our school also has
Personal Finance and
Too many Business courses that
other topics cover it.
Too many
other topics
Too many
other topics

Too many
other topics

Too many
other topics

Less state control
I already indicated that it is
included
State standards with more
emphasis on personal
finance issues
I think the Academic
Standards for Economics
need to be reviewed and
analyzed, and more focus
needs to be given to real-life
current event situations. I
would also encourage
collaboration between
Business, Economics, and
FACS classes, too.

Probably more awareness
Not a standard but we do
some finance when we are
doing the stock market game
and at the end of the
semester.
Since we do have other
courses that would cover it, I
would only add it to the
curriculum if those courses
were cut.

Tie it to one of the state
standards and give me an
activity that was good that
tied it to a state standard

I just said that it was.
Too many Why do I have answer
other topics why it isn't?
It has been added to
the curriculum. It is
incorporated with the
Fewer state requirements
12th grade economic
Too many classes at the teacher's and state standards in other
other topics discretion
areas.

Too many
other topics

Too many
other topics

If it was included as a state
standard. I do try to introduce
the topic when we talk about
economic development.
We are requiring a personal
Too many We are offering a
finance to all of our
other topics personal finance class. sophomores.

Too many
other topics

Too many
other topics
Too many
other topics
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No

No

No

Mooresville High
School

Kankakee Valley High
School

Northridge High School

Portage High School

Lanesville High School Yes

No

No

Washington High
School

Yes

No

Mishawaka High
School

Goshen High School

No

No

No

No

Anderson High School
Wood Memorial High
School

Yes

Yes

Southridge HS

Bloomfield Jr/Sr High
School
Switzerland County
High School
Homestead High
School

Yes

No

Boone Grove High
School

Decatur Discovery
Academy

No

South Dearborn High
School

Yes

No

Mitchell High School

Corydon Central High
School

No

Greenfield-Central High
School

Less than 1%

To make sure students have an
understanding of their financial
affairs after high school

It's a topic I find interesting...

Because it is an important part of
the whole picture of economics.

I don't know.

It is important for our students to
understand how microfinance
works and have the skills to use it.

More than
1% but less
than 3%

More than
1% but less
than 3%

It fits into one of the focus areas of
our school culture: social justice.

I incorporate it for the seniors.

More than
1% but less
than 3%

Feel it is necessary for students to
know for real world.

"More than
3% but less
than 5%"

More than
3% but less
than 5%

More than
5%

More than
5%

No
knowledge

No
knowledge

No
knowledge

No
materials

No
materials

No
materials

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

No state
standard

Too many
other topics

because it is part of a
Too many separate course,
other topics "personal finance"
It has been included.
This question is
awkward when you
have answered yes to
the previous one. It
Too many made me select one
other topics option from above.

Too many
other topics

Too many
other topics

Too many
other topics

Too many
other topics

Too many
other topics

Too many
other topics

Too many
other topics

If it were included in the
standards, and economics
were made a 2 semester
class instead of one

It already is included.

reduction of other topics
required

Standards Focus

Inclusion in state approved
textbooks.
Linking it to a state standard
and providing teaching
materials.

The inclusion of that topic into
the state standards.
If fewer "other topics" were
necessary to meet state
standards.

More information
If the state includes this topic
in the state standards

state standards requirement

more money in budget for a
teacher
more exposure to
microfinance success to
economics teachers
If I had more time and less
state standards to teach I
might teach more
microfinance

More materials, and more
time available

Supplemental curriculum.
State saying it was an item
that was acceptable in the
curriculum

Added as a state standard.
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Yes

No

Lapel High School

Madison-Grant High
School

No

Yes

No

No

Shenandoah High
School

Lewis Cass High
School
Beech Grove High
School

Madison Consolidated
Yes
High School

Central Noble High
School

Standard 4 Students will
understand that typical
microeconomic roles of
government in a market or mixed
economy are the provision of
public goods amd services,
redistribution of income, protection
of property rights, and resolution of
market failures. We also discuss
the various options for low income
families and that they are usually
subject to higher interest rate forms
of credit.

Because of my association with the
Less than 1%
subject

More than
1% but less
than 3%

No
knowledge

No
materials

No
materials

No
materials

No state
standard

No state
standard

No state
standard

No state
standard

Too many
other topics

Too many
other topics

Too many
other topics

Too many
other topics

A special guest speaker on
the issue.

If Indiana state standards
were to include it and drop
other topics from the
standards.
At my school, economics is a
one semester course that is
required for all seniors to
take. I think microfinance
would more likely be
included if more economics
classes were offered as
electives. However, this
would mean offering more
classes and paying for more
teachers. In the end, the
classes offered boil down to
mandates and funding.

Global economics is usually
one of the last things that a
traditional one semester
economics class gets to
during the year. I think that it
would be much better if
economics was a year long
course.
If it is considered a viable
part of trade and put into the
standards as a part of trade.
Professional development
opportunities to discover the
best way to implement the
topic in the classroom.
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