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Marzano, Waters, and McNulty (2005) introduced the term “purposeful community” 

which focused on specific principal leadership skills positively tied to school letter grade.  The 

purpose of this study was to find the degree to which the principal implemented the nine 

responsibilities necessary to establish a purposeful community in a school and the association 

with school letter grades as measured through Indiana’s A-F school designation. 

Each of the nine responsibilities were viewed in the context of their corresponding 

concept and National Educational Leadership Preparation (NELP) Program Recognition 

Standards (NPBEA, 2018).  Indiana public high school principals were asked to complete a 

survey about their leadership practices and provide information about their school from the 

2017-2018 school year, including the letter grade assigned by the state of Indiana. 

Three different regression analyses were conducted in this study.  The minimal number of 

respondents to the survey inhibited the significance of the results however some themes emerged 

that are worthy of consideration.  Across the various regression analyses conducted, six of the 

nine responsibilities were found to have positive effects on student achievement.  Additionally, 
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eight of the nine responsibilities showed some statistical significance (positive or negative) 

which are tied to three of four concepts and three NELP standards.   
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CHAPTER ONE: INTRODUCTION  

In today’s educational climate, there are many demands placed on the school principal.  

Despite these many demands, a principal’s ability to create, establish, and maintain influence on 

teachers and students to move the needle in a positive direction pertaining to student 

achievement is arguably their most important task.  One research example supporting this claim 

comes from Branch, Hanushek, and Rivkin (2013), who found that a principal’s ability to raise 

student achievement was profound, accounting for a growth of, “two to seven months of learning 

in a single school year; ineffective principals lower achievement by the same amount” (p. 63).  A 

principal’s positive effect on student achievement can lift many other aspects of a school, 

creating a sense of pride and ownership by the school community at large.  Often, and deservedly 

so, teachers receive much of the credit for a student’s success in school (Hoy, Hannum, & 

Tschannen-Moran, 1998).  However, as Branch et al. (2013) described in the aforementioned 

findings, the principal’s influence extends well beyond one classroom and could have positive or 

negative effects across an entire school. 

Statement of the Problem  

With student learning being the ultimate duty and responsibility of a building principal, it 

is imperative that principals focus in on those tasks that will provide the best environment for 

increased student achievement.  Waters, Marzano, and McNulty (2003) determined 21 such 

tasks, all of which were tied to positive student achievement.  With all of the many duties and 

responsibilities that principals have on their plates, determining the specific behaviors that a 

principal must practice on a regular basis in order to effect student achievement is imperative.     

Expounding on their work from 2003, Marzano, Waters, and McNulty (2005) debuted the 

term “purposeful community”.  This term was meant to highlight nine of the 21 responsibilities 
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they felt were imperative for student achievement and that fall under the direct control of the 

principal.  These nine responsibilities are associated with four concepts:  collective efficacy, the 

development and use of available assets, accomplish goals that matter to all community 

members, and agreed-upon processes.  The authors felt, “the school leader must execute certain 

ones to develop a purposeful community from which a strong leadership team can be 

constructed.  We believe that at least 9 of the 21 responsibilities are necessarily the purview of 

the principal and are the foundations for establishing a purposeful community” (p. 100).  The 

nine responsibilities are; Affirmation, Communication, Culture, Ideals/Beliefs, Input, Visibility, 

Situational Awareness, Relationships, and Optimizer.   

Knowing the presence or absence of certain responsibilities and how the presence or 

absence relates to student achievement can provide current and future building leaders with 

tangible avenues for professional development and provide district leaders with a framework in 

which to assess future principal hires.   

This study examined the presence or absence of the nine responsibilities among Indiana 

high school principals and how the presence or absence of these factors are associated to student 

achievement as measured through the A-F grade designation established by the Indiana 

Department of Education. 

Purpose of the Study  

The purpose of this study was to find the degree to which the principal implemented the 

nine responsibilities necessary to establish a purposeful community as determined by Marzano et 

al. (2005) in a school and the association with school letter grade as measured by the A-F school 

designation from the Indiana Department of Education.   
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 Throughout the years there have been a variety of leadership practices that have been 

advocated for principals to learn about and undertake as their own practice in order to become 

more effective school leaders.  Transformational leadership is one such leadership practice 

advocated for use by principals and others in school leadership positions.  This type of leadership 

focuses on the importance of the principal establishing a collegial relationship with staff, where 

collaboration is promoted, and all staff rally around a unifying vision (Cotton, 2003; McCarley, 

Peters, & Decman, 2014; Moolenar, Daly, & Sleegers, 2010; Moolenar & Sleegers, 2015; Muijs, 

Harris, Lumby, Morrison, & Sood, 2006; Shatzer, Caldarella, Hallam, & Brown, 2014). 

 Principals subscribing to a transactional leadership style would view their colleagues of 

the transformational leadership mindset as complete opposites of their leadership style.  Instead 

of a focus on building relationships with staff members as a way of aligning all staff toward a 

common goal, transactional leaders would be much more administrative or mandatory in their 

approach (Cotton, 2003).  Principals would see their work with staff as a give and take, as the 

name implies.  Transactional leaders would more closely resemble managers who would operate 

with an expectation that if they did something for their staff, then the staff members would have 

to do something in exchange (Muijs, et al., 2006). 

Since the intent of schools is to educate, it might be considered a given that a school 

would desire or demand a principal with strong instructional leadership.  Principals leading with 

this type of leadership style will possess a strong background knowledge of curriculum and 

instruction (Hassenpflug, 2013; Parylo & Zepeda, 2014).  There are principal leaders who do not 

just own the vision for instruction in their schools but make the commitment to collaborate.  

These leaders work with their teachers to further instructional approaches throughout the school 

and thus participate in what is known as shared instructional leadership (Marks & Printy, 2003; 
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Neumerski, 2013; Ylimaki, 2007).  This approach can be found to increase the achievement of 

students at a faster rate when instructional leadership is shared, as opposed to the leader owning 

this work in isolation (Ylimaki, 2007). 

When one examines the above leadership styles in an in-depth manner, they are likely to 

find that they all have pros and cons.  Some might seem clearly better than others and a 

combination of the above might be the best leadership style of all.  When speaking of the 

advantages of instructional and transformational leadership styles, Day, Gu, and Sammons 

(2016) state, “Rather, successful principals draw differentially on elements of both instructional 

and transformational leadership and tailor (layer) their leadership strategies to their particular 

school contexts and to the phase of development of the school” (p. 253).   With the ultimate goal 

being the improvement of student achievement, principals must have the ability to be as effective 

as he or she can be, a blueprint must exist to guide principals in their work.   

Research Questions  

The research questions which guided this study are as follows: 

1. To what extent is there a correlation between purposeful community practices by Indiana 

high school principals and school letter grade? 

2. What effect does school size have on the correlation of principal practices and school 

letter grade?  

3. What effect does location and the socio-economic status of a school’s students have on 

principal practices and school letter grade? 

4. To what extent does the principal’s length of tenure in a school or as a principal influence 

the relationship of purposeful community practices? 
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Conceptual Framework  

 The concept of a purposeful community is grounded in the work of Marzano et al. 

(2005).  Through their meta-analysis of studies from 1978 to 2001, which focused on school 

leadership by the principal, they developed 21 responsibilities that were necessary for school 

leadership to be effective.  In all, 69 studies met the researchers’ criteria for the meta-analysis 

and represented a variety of schools. From these 21 responsibilities came nine that they believed 

could only be developed by the principal and if instituted properly, would help to create what 

they called a “purposeful community” (p. 99). The nine responsibilities used to establish the 

purposeful community are the foundation of the conceptual framework.     

One of the goals of this study was to examine whether an association can be found 

between student achievement and the presence of the nine responsibilities.  This was done 

through the use of the A-F designation that all schools in Indiana receive each year.  More details 

concerning Indiana’s accountability system, its history, including the development of the A-F 

grade designation, will be covered in more depth in chapter two of this study.  However, it is 

important to highlight now that the reason for choosing the A-F measure of student achievement 

was because it provides the broadest picture of accountability for high schools in Indiana.  In its 

most recent version, the A-F accountability model provides a holistic approach to accountability 

when looking specifically at high schools with students in grade 12.  According to the Indiana 

Department of Education (n.d.a), the accountability system includes three categories for 

measurement; performance, growth, and multiple measures, and includes measures that move 

beyond the state required grade level assessment.  Furthermore, final grade determination for a 

school under this system requires that, the points earned in each of the three weighted categories 

are added together and applied to a traditional 90, 80, 70, 60 grading scale to determine the letter 
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grade.  As a result, the A-F accountability model will serve as the lens of how purposeful 

community may influence student achievement.  Figure 1 depicts the impact purposeful 

community could play on student achievement.  Each of the nine responsibilities are grouped 

with their corresponding concept as established by Marzano et al. (2005).  Each of the nine 

responsibilities may also have a direct effect over the letter grade that a school receives but also 

the concept may also have a bearing on the school letter grade. 

Figure 1.  The Effect of a Purposeful Community on School Letter Grades 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

Adapted from “School Leadership That Works: From Research to Results,” by R. J. Marzano, T. 

Waters, and B.A. McNulty, 2005, USA: ASCD.  Copyright 2005 by Mid-continent Research for 

Education and Learning (McREL). 
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Significance of the Study  

It has been found that next to the work of the classroom teacher, the leadership in a 

school is the most important factor to influence student learning (Hitt & Tucker, 2016; 

Leithwood, Seashore Louis, Anderson, & Wahlstrom, 2004).  Furthermore, building on their 

contributions in 2003, Waters, Marzano, and McNulty (2004) coalesced their work on student 

learning and the role leadership plays in that learning through the development of a Balanced 

Leadership Framework.  This framework quantified the effect of school leadership, correlating 

that effect on student achievement to a degree of .25.  In later years, this framework was 

explained in depth, highlighting a need to organize the 21 responsibilities and their 66 practices 

in a more logical way (Waters and Cameron, 2007).  Purposeful community was one of four 

areas highlighted in the framework, a term first introduced in previous work surrounding the 21 

leadership responsibilities and is the focus of this research.   

The rationale for the focus on purposeful community in this study is two-fold.  While the 

previous work of Marzano et al. (2005) and Waters and Cameron (2007) outline leadership 

practices which fall under the responsibilities associated with a purposeful community, this study 

provides the principal with a finite set of responsibilities and skills on which to focus their 

practice, which the authors attempted to further specify in their Balanced Leadership work.  

Furthermore, as discussed previously, the responsibilities under the heading of purposeful 

community are under the direct control of the school leader, therefore making them areas of great 

focus.    

This research is significant because even though the meta-analysis leading to the 21 

responsibilities showed a correlation with student achievement, these responsibilities have not 

been tested against specific measurable data outcomes used in accountability practices.  If the 
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presence of purposeful community practices by a principal leads to positive student achievement 

outcomes, it would underscore, even more so, the specific practices needed to improve schools.  

Additionally, if an association exists between these practices and achievement through a state 

metric, it would provide validity to state metrics shifting the view of them from merely a status 

report, eliciting celebration or alarm, to metrics that could be influenced by clear and actionable 

practices.  Finally, available research focusing on any or part of the 21 responsibilities and their 

application in a school setting is minimal at best.  Some have looked at the use of the Balanced 

Leadership Framework and student success (Cetin and Kinik, 2016).  The work of James-Ward 

and Abuyen (2015) examined nine of the 21 responsibilities that had a data focus with an effect 

size of .25 or better, while Bedessem-Chandler (2014) examined the perceptions of teachers from 

various levels relative to the 21 responsibilities.  However, none have been found that examine 

the responsibilities outlined in a purposeful community and how they associate to prescribed 

metrics set forth by a state department of education. 

Delimitations  

There are some delimitations to this study.  Only public high school principals in Indiana 

were included in this study.  In the state of Indiana, charter schools are considered to be public 

high schools; however, unlike traditional public schools who are required to enroll and accept 

every student in their attendance area, charter schools can have enrollment criteria that must be 

met before students can enroll.  Because of this factor, principals of charter high schools were 

not included in the study.  

Principals in what would commonly or traditionally be considered high schools were 

included in the study.  There are some grade configurations in Indiana high schools that are not 
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9-12; in order for a school to receive a letter grade it must have graduates and, therefore, a grade 

12; as a result, high schools without grade 12 were not included in the study.   

Definitions  

Traditional High School-A school that most commonly contains some or 

or all of grades 9-12, but will include grade 12. 

Purposeful Community-A description of a learning community as outlined by Marzano et 

al. (2005) which includes the four concepts: collective efficacy, the development and use 

of all available assets, accomplish goals that matter to all community members, and 

agreed-upon processes. 

Summary  

This chapter provided an important backdrop for the work that was accomplished in this 

study.  As the position of the principal has evolved over the years, the ability to know and 

develop specific tasks and responsibilities that are under their control and which have a positive 

impact on student achievement is important.  If principals know that by adding and developing 

these particular responsibilities they will have a direct influence on student achievement and 

legitimize the data used to rate their school, these become responsibilities worth perfecting and 

practicing on a daily basis.   

Organization of the Study  

There are four additional chapters included with the study.  Chapter Two examines the 

prevailing literature associated with the purpose of the study, examining each of the nine 

responsibilities associated with a purposeful community and any subsequent topics associated 

with these responsibilities.  Chapter Three focuses on the research methods included in the study 

and provides detail into how the study was conducted and how results were analyzed.  Chapter 
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Four is a presentation of the research findings and Chapter Five is a discussion of those results 

and a conclusion.  
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CHAPTER TWO: LITERATURE REVIEW  

In the previous chapter, it was established that student learning is the most important task 

of a principal and that having a set of skills or practices to improve instruction is necessary.  

Through the review and analysis of relevant literature, this chapter will examine more closely 

those practices which a school leader should possess, or work to acquire, in order to provide 

effective leadership.  

The schools of today are a far cry from the schools that existed in the early to mid-1800s.  

There are many differences that one would notice about these two school environments; most 

obvious to many would be the physical aspects of the school.  But a deeper inspection would find 

a school of the aforementioned time period without a key fixture of today’s schools: the 

principal.  What did exist or begins to emerge during this time period was a quasi-administrator, 

who in addition to teaching throughout part of the school day was given the responsibility to take 

on some other duties that allowed for the school to function in a more productive manner (Kafka, 

2009).  The role of this “principal-teacher”, as Kafka explains, eventually morphed again as a 

growing number of parents found it important to send their children to school.  Thus, many 

principal-teachers found the “teacher” portion of their titles fall away and their “principal” 

responsibilities increase, giving birth to a dedicated person to run the school.  

While Kafka noted instances where there was an expectation for principals to be what we 

would call today “instructional leaders”, this did not appear to be the norm.  Rousmaniere (2007) 

offered several examples where, from the 1800s stretching into the 1900s, most principals simply 

took care of the school, often only attending to very mundane tasks.  She writes how the school 

board in Chicago outlined specifically what the principal’s responsibilities included, such as, “to 
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open the school, keep the keys, sweep the halls, and monitor the furnace”, while in other cities, 

“the principal was little more than a clerk whose main job was to keep attendance” (p. 9). 

Under those working environments, unless teaching was still a part of a principal’s day, 

their influence on learning would have been minimal.  Of course, the role of today’s principal 

does not match at all the role that existed in the late 1800s and early 1900s.  Perhaps the best 

compliment that could be paid to the modern-day principal is that the expectations are more 

focused on student achievement and not on tasks of old.  The expectation that the principal move 

from a manager of any kind to that of instructional leader seems to be a common mantra repeated 

regularly in modern day education (Institute for Educational Leadership, 2000; Mazzeo, 2003; 

Rigby, 2014). 

With a shift away from managerial tasks to a focus on imposing their influence and 

leadership to effect student achievement, it is appropriate to ask what difference a building 

principal has on student achievement.  Additionally, it is important to pinpoint those activities 

that a principal can or must participate in that provide for the biggest gains in student 

achievement.  

Marzano et al. (2005) established the belief that within their definition of purposeful 

community, four concepts exist as a way to categorize the nine responsibilities.  These 

established concepts are collective efficacy, development and use of all available assets, 

accomplishing goals that matter to all community members, and agreed-upon processes.  These 

four concepts will serve as the backdrop for examining the literature around the nine 

responsibilities.  As demonstrated in Figure 1, the nine responsibilities are; Affirmation, 

Communication, Culture, Ideals/Beliefs, Input, Visibility, Situational Awareness, Relationships, 

and Optimizer.  Understanding that the nine responsibilities are the building leader’s to establish 
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and direct, an additional lens will be used in which to examine the literature. Since Marzano et 

al. (2005) solidified the definition of a purposeful community and the associated responsibilities 

some fifteen years ago, research surrounding the importance of this work has continued.  This 

literature review provides an opportunity to view the four concepts in the context of more recent 

research, underscoring the importance that previous research in leadership practices continues to 

live in current leadership frameworks for practitioners.  As such the four concepts will be viewed 

through the lens of the NELP standards.  In 2018, the National Educational Leadership 

Preparation (NELP) Program Recognition Standards were released.  These standards provide a 

foundation for graduate level programs that educate and license future building leaders while at 

the same time providing individuals with clear expectations of, “what novice leaders and 

preparation program graduates should know and be able to do after completing a high-quality 

educational leadership preparation program” (National Policy Board for Educational 

Administration, 2018, p.3).  All of the eight standards are grounded in research; however, some 

of the standards contain characteristics that provide a natural lens in which to further highlight 

the literature around the four concepts.  This review is broken into three parts and will address 

the four concepts: collective efficacy, development and use of all available assets, accomplishing 

goals that matter to all community members, and agreed-upon processes.  After a concept has 

been discussed subsections follow that outline the applicable responsibility.  Each responsibility 

is discussed in detail, examining the definition of each as well the current research applicable to 

that specific responsibility.  Next, the applicable NELP standard(s) will be used to view the 

concepts and make a connection to the work of today’s building leaders.  Table 2.1 outlines the 

lens through which this review of literature will be viewed. 
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Table 2.1 

Marzano et al. (2005) Concepts and Responsibilities for a Purposeful Community and 

Relationship to NELP (NPBEA, 2018) Standard 

Concept Responsibility NELP Standard 

Collective Efficacy • Affirmation 

• Optimizer 

• Standard 7  
Building Professional 
Capacity 

Development and use of all 

available assets 
• Ideals/Beliefs • Standard 1 

Mission, Vision, and 
Improvement 

• Standard 6 
Operations and 
Management 

Accomplishes goals that 

matter to all community 

members 

• Visibility 

• Situational Awareness 

• Relationships 

• Communication 

• Culture 

• Standard 7 
Building Professional 
Capacity 

Agreed-upon processes • Input • Standard 7 
Building Professional 
Capacity 

 

Collective Efficacy  

The presence of a purposeful community as outlined by Marzano et al. (2005) includes 

the concept of collective efficacy.  Collective efficacy as it relates specifically to teachers in 

schools, collective teacher efficacy, is the belief of teachers that if they work together, their 

efforts can lead to positive educational outcomes for their students (Bandura, 1993; Cansoy & 

Parlar, 2018; Goddard, Hoy, & Hoy, 2000; Goddard & Goddard, 2001; Goddard, Hoy, & Hoy, 

2004; Goddard, LoGerfo, & Hoy, 2004; Gray, 2016).  In addition to the examination of the effect 

on student achievement, collective efficacy is examined for its effect on teacher leadership and 

collaboration, and underscores the principal’s role as the building leader in creating an 

environment that fosters the concept of collective efficacy.  One should keep in mind that the 
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ways a principal can promote collective efficacy is through the responsibilities of Affirmation 

and Optimizer (Marzano et al., 2005). 

For teachers to develop this belief that if they work together, they can collectively 

influence student achievement for the better, participating in certain activities is important.  

Collaboration is one such activity and the principal is key to making sure collaboration among 

teachers is meaningful (Goddard, Goddard, Sook Kim, & Miller, 2015).  In a study examining, 

among other things, the links between principal leadership and teacher collaboration, Goddard et 

al. (2015) surveyed over 1,600 teachers testing McRel’s Balanced Leadership program.  This 

study yielded several findings related to teacher collaboration.  The study found that if the 

principal had a high level of instructional leadership then teachers would collaborate for better 

instruction.  Additionally, the study concluded that if teachers collaborated at a high level with 

the goal of improving instruction, then this activity became a strong predictor of collective 

efficacy. 

Professional Learning Communities are often used in schools as opportunities for 

collaboration to occur among teachers.  Work by Voelkel Jr. and Chrispeels (2017) found that the 

collaborative efforts to improve instruction by teachers through the Professional Learning 

Community model yielded higher outcomes on indicators that measured for collective teacher 

efficacy.  “In our study, teacher efficacy was fostered from doing the PLC work of analyzing 

student data and work and deciding what interventions or changes in instruction were needed to 

ensure students’ mastered learning goals” (p. 520).   

Extensive studies in other countries that examined collective efficacy, also echoed the 

results of those conducted in the United States.  When studying nearly 800 Dutch educators, 

Moolenaar, Sleegers, and Daly (2012) acknowledged that teacher collaboration and student 
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achievement may not be linked directly; however, through collaboration, teachers raised their 

belief in collective efficacy which then supports student achievement.  In a six-year longitudinal 

study in Belgium, Dumay, Boonen, and Van Damme (2013) found similar results when 

examining collective efficacy and teacher collaboration as did Moolenaar et al, (2012).  The 

outcomes of their study supported previous research in this area, demonstrating a connection 

between teacher collaboration and collective efficacy.  The results also support the theory that 

collective efficacy beliefs can be associated with students’ learning but did so longitudinally, 

which was unique for study outcomes at that time.   

Leadership by both the principal and teachers was also key to the growth of collective 

efficacy.  Angelle and Teague (2014) demonstrated through their study that teacher leadership 

and collective efficacy are tied together.  Furthermore, when teachers believe that principals are 

working to share their leadership with teachers and teachers are not simply appointed to 

leadership positions but empowered to lead, collective efficacy can be bolstered.  This idea of 

instilling confidence in teachers and the work that they are doing collectively to improve 

instruction was found in the work of Versland and Erickson (2017) and was punctuated by the 

principal’s ability to share in their work as leaders and collaborators.  “We found evidence that 

the principal’s steadfast commitment to instruction not only insured the success of instructional 

initiatives to promote student achievement, but that the initiatives themselves created 

collaboration, developed teacher leaders, and increased individual teacher efficacy and the 

collective capacity of the school” (p. 14). 

It has been noted that a principal’s list of responsibilities in today’s schools are many.  

However, student achievement bears the greatest emphasis and is the reason why schools exist.  

While emphasis has been placed on the importance collective efficacy has on teachers and the 
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overall school organization, research focusing on collective efficacy effects on student 

achievement (Donohoo, 2018; Ninković and Knežević Florić, 2018; Hoy, Sweetland, & Smith, 

2002) provides further insight into the effects of this important concept. 

What could be considered a hallmark study of the effects of collective efficacy on student 

achievement and the foundation for continued research in this area, Hoy et al. (2002) provided a 

clear connection to student achievement through the presence of collective efficacy.  Through 

surveys and analysis of data of 97 high schools in Ohio, with at least 15 faculty members from a 

variety of settings and socio-economic backgrounds, an overwhelming connection concerning 

the influence of collective efficacy on student math achievement was found.  In fact, when the 

researchers controlled for socio-economic factors, they found that where there was a high level 

of collective efficacy, there was a higher level of math achievement.  Often viewed as a 

substantial impediment to improving student achievement, SES was found to be of less influence 

on achievement than collective efficacy in this study. 

In more recent work, Donohoo (2018), examined 34 peer reviewed articles and found a 

variety of conclusions that support the presence of increased collective efficacy.  The review 

showed that when teachers held a collective belief that they have a positive influence on 

students, the student’s achievement increases.  Through the research, it was found that collective 

efficacy among teachers, “resulted in deeper implementation of school improvement strategies, 

increased teacher leadership, high expectations and a strong focus on academic pursuits” (p. 

339). All of these characteristics and actions displayed by teachers could be an explanation for 

increased student achievement.  

While examples have been provided that demonstrate an increase in collective efficacy 

resulting in increased student achievement, it is appropriate to wonder whether the reverse is also 
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true.  Through the work of Ninković and Knežević Florić (2018) in examining the effects of 

transformational leadership, self-efficacy, and collective efficacy of teachers in Serbia, their 

findings supported previous research where academic outcomes increased when teachers felt that 

their collective efforts improved teaching and learning.  However, they also found that the 

inverse was true.  Where collective efficacy was found to be low, student’s achievement was also 

lower.  Furthermore, there appeared to be a cycle that developed in which continued failure on 

the part of students led to lower collective efficacy.  Furthermore, the collective power of 

teachers was underscored in the research when it was found that even when teachers were not as 

confident in their own abilities, they could still maintain belief in the power of what they all 

could do together.  

Bandura (1993) stated through his research, “Strong principals excel in their ability to get 

their staff to work together with a strong sense of purpose and to believe in their capabilities to 

surmount obstacles to educational attainments” (p. 141).  The concept of collective efficacy as 

outlined by Marzano et al. (2005) encompasses the responsibilities of Optimizer and Affirmation.  

The importance of these responsibilities is supported by the literature, which, as Bandura does 

above, demonstrates the obligation that the principal must have to the promotion and 

implementation of these responsibilities.  Collective efficacy appears to be a very beneficial 

product of the integration of these responsibilities into regular practice by the principal.   

Affirmation  

Marzano et al. (2005) define Affirmation as, “the extent to which the leader recognizes 

and celebrates school accomplishments-and acknowledges failures” (p. 41).  They go on to state 

that, “At its core this responsibility involves a balanced and honest accounting of a school’s 
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successes and failures” (p. 43).  Furthermore, the authors cited specific behaviors from their 

work that are associated with the responsibility of Affirmation.  They include: 

• “Systematically and fairly recognizing and celebrating the accomplishments of 

students. 

• Systematically and fairly recognizing and celebrating the accomplishments of 

teachers. 

• Systematically and fairly recognizing the failures of the school as a whole.” (p. 

44). 

It may seem like a logical action for a school principal, to monitor over the course of 

time, the happenings of staff and students and then take the time to celebrate things that have 

been done well and bring to light the things that need more attention.  Marzano et al. (2005) 

outline specific examples of what carrying out this type of responsibility looks like in practice.  

Research at the time spoke to the idea and importance of school leaders viewing their schools as 

communities that share values and commitments and are seen as having a positive climate 

(Lashway, 2001).  Current research also speaks to the importance of recognition with staff.  In a 

study of four primary schools and their principals, Wang, Gurr, and Drysdale (2016) highlight the 

importance of celebrating with staff the shared success and found it as a way to motivate the 

work of the school even more.  They go on to recommend celebrating the successes of the school 

as a mechanism to promote change. 

Speaking the truths about successes and failures in a school are important for a variety of 

reasons.  Being honest about success and areas of improvement can act as motivation for 

teachers and help to promote the work of the collective body (Vanblaere & Devos, 2016).  This 

may look like a principal sharing about the successes of an individual teacher who was selected 
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to be on an important district, regional, or state committee due to their contributions to their 

school or students.  Or, it may look like a recognition for the entire school for achieving state or 

national accolades for whole school improvement.   

What should also not be lost in the execution of the Affirmation responsibility is 

affirming areas or individuals that are not meeting the stated vision, goals or objectives. While 

affirming lack of achievement or the inability to work toward state goals and objectives of the 

school can be difficult to carry out because it is often uncomfortable work, it is still necessary 

work.  When a school leader shares the lack of success of the school or points out to an 

individual ways that he or she is not contributing toward the shared vision of the school 

community, this is viewed as equally affirming to the goals and objectives of the school as 

sharing positive successes (Marzano et al. 2005).  For a principal to demonstrate Affirmation, 

acknowledgement of both successes and struggles must exist. 

Optimizer  

A school principal demonstrating the responsibility of Optimizer was found by Marzano 

et al. (2005) to possess the following characteristics: 

• “Inspiring teachers to accomplish things that might be beyond their grasp. 

• Being the driving force behind major initiatives. 

• Portraying a positive attitude about the ability of staff to accomplish substantial 

things.” (p. 56). 

It would be easy to see the term Optimizer and think only of being positive or focusing 

on the upside of a given situation.  While that is a factor of this responsibility it is much more 

than that for the school leader.  Principals demonstrating success with their staffs must also 
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possesses a temperament that is relational and moving (Garza, Drysdale, Gurr, Jacobson, & 

Merchant, 2014).  Marzano et al. (2005) describe this leader as one who, “inspires others and is 

the driving force when implementing a challenging innovation” (p. 56).  As noted previously 

through examples of collective efficacy, this responsibility speaks to the heart of what that 

concept is about.  The relationship between the teacher and the building leader are critical to the 

presence of collective efficacy.  As Cansoy and Parlar (2018) found in their study, the self-

efficacy of teachers and effective leadership are positive indicators of collective efficacy and 

there can be an increase in collective efficacy when leaders commit to motivating teachers to 

greater accomplishments. 

This responsibility may be executed when a principal introduces a new initiative with  

their staff and then comes alongside their staff to learn, grow, and strategize with them about the 

best ways to integrate this new initiative in their school to provide a better environment for 

students to learn.  As demonstrated by current research, the possession of this responsibility in 

the principal toolbox is no less important than in the past. 

NELP standard seven.  

Building Professional Capacity, standard seven from the NELP program standards 

(NPBEA, 2018) will be used as the lens through which to view the concept of collective efficacy 

and the responsibilities of Affirmation and Optimizer.  This standard takes on a broad scope as 

there is much to consider under the context of professional capacity.  Collective efficacy is one 

of those areas that can live in this standard.  This standard is important in the reinforcement that 

it provides for school leaders.  As the standard describes, building leaders must promote an 

environment, perhaps even demand one which, “empowers school staff with collective 

responsibility for enacting professional norms” (NPBEA, 2018, p.92).  Leaders have the ability 
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to increase this collective responsibility through their enforcement of the responsibilities of 

Affirmation and Optimizer. 

When teachers find success as a group, their beliefs in each other grows (Gray, 2016) and 

in addition to student achievement, the influences of the power that the collective can have can 

also extend to their instruction and management of the classroom (Mosoge, Challens, & Xaba, 

2018). 

As the building leader, reasons for promoting the concept of collective efficacy extends 

beyond those already discussed.  With the weight of many tasks designated to the principal, 

dedicating the appropriate time to be the instructional leader is important.  Teachers need to feel 

as though their ability to improve at their craft is valued and that the principal acts as the primary 

teacher of the school.  Teachers should not be left just to do as they please behind closed doors, 

and when programs are implemented that promote change of instruction in the classroom, the 

principal has to be seen as the leader of those initiatives.  Fortunately, when the principal acts as 

the instructional leader, shares in the learning and responsibilities of leadership, and employs 

effective leadership strategies, collective efficacy can improve as well (Al-Mahdy, Emam, & 

Hallinger, 2018; Angelle & Teague, 2014; Cansoy & Parlar, 2018; Donohoo, 2018; Fancera, 

2016; Goddard et al., 2015; Versland & Erickson, 2017). 

The importance for emphasizing collective efficacy as a key concept by Marzano, et al. 

(2005) at the time of their research was grounded in the belief that the promotion of collective 

efficacy would lead to tangible benefits for staff and students alike (Goddard &Goddard, 2001; 

Goddard et al., 2004).  The research of today has not departed from those beliefs.  One example 

is demonstrated through a mixed-methods research study of both students and teachers.  

Goddard, Sklra, and Salloum (2017) also found multiple benefits for the staff and demonstrated 
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the principal’s leadership in schools where collective efficacy was high.  In this study, the 

researchers found that the principals were given the credit for engaging in practices that led to 

high levels of collective efficacy.  This was seen through empowerment of teachers by their 

leaders, collaboration, and peer observations that were conducted as ways to improve 

instructional practice rather than as a way to evaluate.  In short, teachers who responded in this 

study not only credited their principal for creating a sense of collective efficacy in their school 

but connected the leadership of the principal to their sense of collective efficacy. 

Development and Use of All Available Assets  

The second concept in which Marzano et al. (2005) felt was imperative for the creation of 

a purposeful community is the principal’s ability to develop and use all of the available assets 

that he or she has at their disposal.  While assets can take both a tangible and intangible form, it 

is the intangible assets that develop solely from the work of the principal.  These often take the 

form of mission, vision, and improvement efforts that come from the beliefs that originate with 

the principal.  Because of this, Marzano et al. (2005) attach the responsibility of Ideals/Beliefs to 

this concept.  With the school’s direction hinging on the ideas and beliefs that the principal has 

and chooses to carry out through school improvement efforts, this responsibility requires the 

principal to be open and clear with his or her staff.   

Ideals/Beliefs  

It is unlikely that a school can move in a positive direction without a leader who has 

established well-thought-out ideas and beliefs.  This statement is supported by research which 

demonstrates that a school that is led by a principal who has his or her own thought-out mission 

statement will provide a school with direction (Stemler, Bebell, & Sonnabend, 2011).  Youngs 
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and King (2002) was cited in the work by Marzano et al. (2005) and indicated that, “effective 

principals can sustain high levels of capacity by establishing trust” and “creating structures that 

promote teacher learning” (p. 665).  This can only be accomplished if the principal believes that 

including and involving staff in decision making and collaboration are important.   

Marzano et al. (2005) cite the following as characteristics a principal must have to carry 

out the responsibility of Ideals/Beliefs: 

• “Possessing well-defined beliefs about schools, teaching, and learning 

• Sharing beliefs about school, teaching, and learning with staff 

• Demonstrating behaviors that are consistent with beliefs” (p. 51). 

In practice, the possession of this responsibility might be seen when a principal of a new 

school starts the year with a faculty meeting in which he or she clearly articulates their beliefs 

and ideas about teaching and learning and how he or she expects the staff to carry out this same 

vision.  It could also be exhibited when a principal provides the staff with research to read 

pertaining to the meaning of grades and then leading the staff toward a grading philosophy which 

deemphasizes standardized tests in favor of project-based exams or other authentic learning 

assessments. 

One can argue that a principal’s ideas and beliefs are not just seen in explicit ways, such 

as the previous example, but in ongoing decisions that are made throughout a school year.  

Decisions which deviate from a stated idea or belief could begin to erode the staff’s and students’ 

thoughts as to what they believed was important to the principal.  For example, if the principal 

communicated to the staff on a regular basis that all decisions made about the school will have 

the students at the center of those decisions and then makes a series of decisions that seem to be 

made to appease staff, credibility for the principal could then begin to erode. 
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A principal with articulated and well-thought-out ideas and beliefs about teaching and 

learning can be an effective leader because he or she provides clear expectations to teachers 

(Price, 2011).   When principals believe in the importance of being instructional leaders, the 

likelihood of having high achieving students increases (Cotton, 2003).  As Paulsen, Hjertø, and 

Tihveräinen (2016) found, “When a school principal is strongly committed to explaining and 

clearly communicating the school vision, aim, and values, this will have a significant positive 

effect on teachers’ sense of decision-making influence, both in the work domain context and on 

mid-level decisions” (p. 765). 

NELP standards one and six.  

To aid in the understanding of this responsibility and to underscore its importance for all 

principals both current and future, the responsibility of Ideals/Beliefs will be viewed through the 

lens of NELP standards one and six (NPBEA, 2018).  Standard one focuses on mission, vision, 

and improvement, stating, “…a building-level education leader must have the knowledge and 

skills to promote the success of every student through collaboratively leading, designing, and 

implementing a school mission, vision, and process continuous improvement that reflects a core 

set of values and priorities” (NPBEA, 2018, p. 11).  NELP standard six, operations and 

management, will also be a lens for this responsibility and concept, examining the research for 

support of various resources in which a principal must be attentive, through their work.   

Gurley, Peters, Collins, and Fifolt (2015) stated, “The process of articulating a clear and 

concise mission statement is imperative in order to solidify a shared understanding of what the 

primary work of the school actually is” (p. 222).  The responsibility of Ideals/Beliefs professed 

by Marzano et al. (2005) speaks directly to this statement.  The legitimacy of the statement is 

further emphasized when considering that the NELP standards list mission as part of the first 



PURPOSEFUL COMMUNITY AND SCHOOL LETTER GRADES 
 

26 

standard.  This statement speaks to the importance of the principal communicating a clear 

mission statement to all members of the school so that there is no question about the goal or 

goals of the school.  In this mostly qualitative study, Gurley et al. (2015) interviewed graduate 

students enrolled in educational leadership programs to assess the understanding that these 

students had of their own school’s mission, vision, value, and goal statements.  Of the 

respondents, the study found a prevalence of mission statements over the other three choices.  

While the mission statement appeared to be the most prevalent of the various statements in 

schools, perhaps the most important finding centered on the fact that the graduate students did 

not find the importance in creating or carrying out any of the four categories of statements which 

were the focal point of this study.   

The above study highlights what can be an all too common reality in schools across the 

country, a lack of understanding of a mission or vision statement or even the knowledge of what 

those statements say.  However, there is little doubt that these statements are important and can 

provide meaningful direction for schools if implemented and communicated properly (Allen, 

Kern, Vella-Brodrick, & Waters, 2018; Kose, 2011; Lindahl, 2014; Stemler, et al., 2011). 

The Ideals/Beliefs responsibility presented by Marzano et al. (2005) focuses on the 

principal communicating their beliefs to staff.  While this is key to staff understanding, the 

direction in which the principal wishes to direct the ship, what may perhaps be even more 

important is the principal’s ability to move the mission and vision work from the communicating 

of beliefs to action.  When moving from casting beliefs to action, Kose (2011) in particular was 

clear about how this should be done.  Principals need to be intentional in the process of casting 

their visions with staff and the author’s finding indicate that principals must include components 

to a vision.  These components need to be, “…specific, manageable, coherent, focus on student 
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learning, and transformative” (p. 131).  Additionally, Kose determined that it was important for 

principals to involve their staff and even their community in this work, a thought shared by 

Sevier (2017) as it relates to mission statement work.   

While the involvement of stakeholders may seem like a given in this work, it is key to 

moving from simple communication of beliefs to actionable work.  Principals can make the 

mistake of talking repeatedly about how they wish to move a school, but without key 

stakeholders involved, efforts in moving mission and vision statements into actual school 

improvements are just words, absent other important individuals sharing in the work (Dolph, 

2017). 

Outside of school mission, vision, and improvement, a principal’s beliefs can permeate 

the way the organization is operated and managed.  As a result, another lens through which to 

examine Ideals/Beliefs will be Standard six from the NELP standards.  Standard six addresses 

operations and management specifically and emphasizes the importance of the knowledge base 

that the principal should have when managing and operating the various pieces of the 

organization. 

There are many factors outside of instructional leadership in which the principal should 

be attentive.  As highlighted previously, while the shift has been for principals to focus more of 

their time and energy toward improved instruction and achievement, the management and 

operation of the school cannot go without attention.  The research of Grissom and Loeb (2011) 

investigates the importance of management of the organization and its effect on student 

achievement.  In their study of principal effectiveness in the Miami-Dade County Public Schools, 

the authors triangulated data from parents, teachers, and assistant principals in conjunction with 

survey data from building principals as well as state data.  Principals and assistant principals 
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were surveyed on 42 tasks that were considered common for the principalship.  Teachers 

completed a different survey related to their satisfaction with their schools.  Parent input came 

from a district climate survey.  This information was crossed referenced with performance data 

from the state. 

In this study the results as they relate to organizational management are quite revealing 

when consideration is given to the amount of emphasis placed on instructional leadership.  

Grissom and Loeb (2011) found that organizational management skills rated highly across the 

constituents surveyed and underscored the importance of the skills for the principal.  In fact, 

when considering efforts to improve a school, the authors found that focusing primarily on 

instructional leadership would in and of itself not lead to the type of school improvement that 

could be seen if the principal also placed emphasis on and carried out tasks related to 

organizational management.  Some of the specific tasks in this study which were addressed under 

organizational management on the survey dealt with school safety, management of staff, 

management of budgets, and maintaining facilities, categories also emphasized in Standard Six 

of the NELP document (NPBEA, 2018). 

Subsequent research in managerial types of tasks support their importance and 

attentiveness by the principal.  For example, Engel and Curran (2016) have examined the 

importance of the principal’s involvement in hiring of staff and specifically the practices that 

principals use when making hiring decisions.  They found that too often principals did not take 

advantage of hiring practices that were put in place by their school district.  Instead of defaulting 

to other rationale, it was found that if principals were given the autonomy to hire that they should 

do so by following the practices in place in order to hire the best candidate. 
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There has been much debate over the years concerning the funding of schools and the 

implications of whether increased funding is the answer to improved student achievement 

(Hanushek, 1989; Hanushek, 1994; Hedges, Laine, & Greenwald, 1994).  In an effort to 

determine whether money spent per-pupil equaled improved student achievement, Hedges et al. 

(2016) conducted a meta-analysis of various studies conducted since the mid-sixties to the 

present, expounding on previous research done on this topic.  In this very small study, there was 

not found to be a relationship between per-pupil expenditures and academic achievement.  The 

above study highlights the difficulty in marrying the right question of academic achievement 

with dollars allocated for carrying out instruction.  This should not, however, diminish the 

emphasis placed on allocating the appropriate resources for schools and the weight of managing 

those resources by the school principal.     

A final area worthy of consideration relative to resource management in schools are 

matters that involve legal ramifications.  There are, without a doubt, functions of the principal 

position where management of the school involves knowledge of laws and may require access to 

resources to navigate those laws.  In her work in Australia, Trimble (2018) conducted a mixed-

methods survey of school principals around the legal matters confronting schools.  Considering 

the recent history of school violence, most centered on safety.  In her work, Trimble found that 

school leaders understand that there are more legal ramifications in today’s school environment 

and therefore it is important for them to gain knowledge in this area.  This knowledge in turn 

must be used as a filter in which to examine all facets of the school like never before.  

Additionally, school leaders are perhaps less likely to institute policies in their schools without 

open dialogue about those policies to insure they are vetted well before they go into practice. 
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Accomplishes Goals That Matter to All Community Members/Agreed Upon Processes  

Of the four concepts that serve as a foundation for Marzano’s et al. (2005) purposeful 

community, two remain to be addressed through the review of literature.  These concepts- 

accomplishes goals that matter to all community members and agreed-upon processes-contain 

responsibilities that are interrelated and in general contain tasks performed by the principal that 

are overlapping in nature.  For example, the concept of accomplishing goals that matter to all 

community members focuses on all staff members of the school and the principal practicing 

actions on a daily basis which allow for the staff to be constantly reminded of the goals and 

direction of the school.  These responsibilities are actions that allow for the staff to feel 

connected to the school and reinforce the movement of the school in a common direction.  The 

concept of agreed-upon processes has similar traits and contains a responsibility, Input, which 

when practiced by the principal ensures that staff of the school has a clear way to communicate 

concerns and resolve disagreements.  In short, both concepts contain responsibilities that 

emphasize communication and positive culture emanating from the principal.  In review of the 

literature of these concepts and responsibilities, the commonalities were so close that it only 

makes sense to combine the review of literature for both concepts into one, rather than attempt to 

delineate the literature by concept.  Further, justification for the rationale of a combined approach 

centers on the fact that concept three contains five responsibilities and concept four contains only 

one.  This last responsibility can be easily folded in with the other responsibilities when 

reviewing the literature.  

Visibility  

According to Marzano et al. (2005), the responsibility of Visibility focuses on the 

interaction that the principal has with teachers, parents, and students, particularly as that 
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interaction relates to instructional leadership.  The research that they called on to support their 

meta-analysis at the time, addressed research that specifically examined the principal’s 

interaction with teachers, which no doubt informed the above definition for this responsibility.  

In a study in which 809 teachers participated, it was found that a principal’s conversations about 

instruction was a major theme.  These conversations occurred in other ways as well, such as 

when the principal visited the classroom, lead instruction through the modeling of a lesson, and 

in lesser ways such as when a principal might have a passing conversation with a teacher in the 

hallway (Blasé & Blasé, 1999). 

Fink and Resnick (2001) found that principals conducting classroom walkthroughs was 

important to building principal professional development in the realm of instructional leadership.  

The visiting of classrooms was viewed as essential in another study, emphasizing the importance 

of being visible as a way to improve instruction (Whitaker, 1997). 

Research that has occurred in recent years echoes that cited above and underscores the 

importance of this responsibility for school principals.  In a study of 974 school principals in 

Sweden, which examined tasks that principals prioritize and from which they receive 

expectations, as well as who they communicated with regarding instructional issues, visibility 

was seen as a key finding.  In this study, when principals set their priorities for the next school 

year, they placed visiting classrooms at the top of their priority list, underscored by additional 

findings which advocated for principals to be near the teaching and learning that goes on in 

classrooms (Leo, 2015).   

Additionally, in a broad study that incorporated a survey administered to over 1,600 

teachers and examining state data on over 4,000 students, researchers found there was a 

correlation between the level of instructional leadership and teacher collaboration.  When 
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teachers stated that their principals regularly monitored instruction and then provided feedback 

and direction, teachers worked together at a high level to improve instruction (Goddard et al. 

2015).  

Neumerski (2013) suggests that a relationship must exist between the leadership that 

wraps around instruction and the act of instruction that is carried out by the teacher.  

Furthermore, Hassenpflug (2013) believes credibility is an important factor for teachers in order 

for the principal to be seen as an instructional leader.  Certainly, a regular presence by the 

principal in the hallways-more importantly, in the classroom-goes a long way to increasing the 

principal’s credibility.  

The characteristics cited by Marzano et al. (2005) in which a principal should possess to 

show the responsibility of Visibility are: 

• "Making systematic and frequent visits to classrooms 

• Having frequent contact with students 

• Being highly visible to students, teachers, and parents” (p. 61). 

Clearly a principal’s ability to visit classrooms on a regular basis for the purpose of 

observing instruction is key to carrying out this responsibility.  However, a principal can exhibit 

this responsibility in other ways as well, such as working with a large group of parents, teachers, 

and students to implement a comprehensive school counseling initiative.  It also might be seen in 

daily interactions that a principal has with students, such as in the halls during a passing period 

or in the cafeteria during lunch. 
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Situational Awareness  

Marzano et al. (2005) describes the responsibility of Situational Awareness as the 

“leaders’ awareness of the details and the undercurrents regarding the functioning of the school 

and their use of this information to address current and potential problems” (p. 60).  A principal’s 

ability to have his or her pulse on the school goes beyond the things that are most obvious, it 

extends to the ability not to ignore the things that could become potential issues, items that start 

small and grow into time consuming, disruptive issues when not dealt with in a timely manner. 

In comparing the difference in leadership between “cults and culture”, Deering, Dilts, and 

Russell (2003) cite three areas where leadership can make a difference.  One of the three areas, 

anticipate, “requires the mental agility to respond appropriately to weak signals or trends” (p. 

32).  Applied to the school setting, a principal must be constantly aware and in tune with all 

information coming to him or her.  Whether communicated verbally or non-verbally, the school 

leader must be adept enough to pick up on very subtle clues that something may be going awry. 

To be truly adept at Situational Awareness, a principal cannot operate in isolation but 

must pay attention to the environment, responding to the many small things that arise on a day to 

day basis that if left unattended could get in the way of student achievement (Fuller & 

Hollingworth, 2014).  Situational Awareness requires the leader to anticipate what is around the 

bend, which is the leadership portion of the responsibility.  However, Situational Awareness also 

requires the management of the organization, which is key to student success (Grissom & Loeb, 

2011). 

Marzano et al. (2005) offers the following characteristics of principals who possess the 

responsibility of Situational Awareness: 

• “Accurately predicting what could go wrong from day to day 



PURPOSEFUL COMMUNITY AND SCHOOL LETTER GRADES 
 

34 

• Being aware of informal groups and relationships among the staff 

• Being aware of issues in the school that have not surfaced but could create 

discord” (p. 60). 

A scenario that might exist in a school that demonstrates a principal’s ability to carry out 

the responsibility of Situational Awareness might occur if the principal decides that several 

teachers are going to change rooms in order to put teachers next to each other to collaborate on 

interdisciplinary approaches, thus displacing some teachers who have been in their rooms for 

many years.  The anticipation that this change may cause issues for the teachers having to move 

classrooms unwillingly allows the principal the opportunity to take proactive steps to meet with 

teachers and share their plan in order to lay the groundwork for the move ahead of time. 

Another scenario that can exist is when a principal makes the decision to remove a long-

time privilege from senior students.  Recognizing that the removal of this privilege will lead to 

some negative student reactions, the principal meets with class officers and other key members 

of the class to talk through the rationale for the decision, allowing them the opportunity to meet 

with fellow classmates and mitigate any negative fallout. 

Relationships  

In research conducted by Ng (2016), the author attempted to answer the question of what 

makes a good principal.  This research was conducted on two different cohorts of aspiring 

principals who were active in a leadership program.  Among the traits or characteristics that good 

principals were said to have were relational skills.  Marzano et al. (2005) defined this 

responsibility as, “the extent to which the school leader demonstrates an awareness of the 

personal lives of teachers and staff” (p. 58).   
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Marzano’s et al’s. (2005) definition above has been reinforced many times since they 

included it as an outcome to their meta-analysis.  In their article focusing on ten influencers for 

school leaders, Hoy and Smith (2007) lead off by discussing the importance of relationships for 

the building leader and the importance of building relationships through the understanding of 

common interests.  Hoy and Smith (2007) also found that trust is a key influencer for school 

leaders, a trait that Tschannen-Moran and Gareis (2015)  would concur with based on their study 

pertaining to faculty trust and the principal.  While not a responsibility included in this study, 

trust and the fostering of trust is born out of care and support that is provided to staff by their 

leadership (Hoy, 1992).    

The role that trust plays in the success of the principal cannot be underestimated as it 

provides a context for which all future decisions and initiatives can be viewed by the staff from 

originating.  In other words, without trust in the leadership, the principal will likely be unable to 

move the school in the desired direction.   

When examining teacher burnout, Van Maele and Van Houtte (2015) examined data from 

almost 700 teachers in 58 schools and found that when teachers had trust in their principal, 

teacher burnout was lessened.  Their conclusions about the role of trust were grounded in traits 

that are often associated with strong, positive relationships.  “We can therefore conclude that 

those school leaders who are not discerned by their teachers as demonstrating benevolence, 

reliability, competence, openness, and honesty in their actions and attitudes risk a higher level of 

emotional exhaustion, and burnout, to occur within their teaching staffs” (p. 108). 

Marzano et al. (2005) cites the specific characteristics of a principal who possess the 

responsibility of relationships as: 
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• “Being informed about significant personal issues within the lives of staff 

members 

• Being aware of personal needs of teachers 

• Acknowledging significant events in the lives of staff members 

• Maintaining personal relationships with teachers” (p. 59). 

In action, this responsibility might be demonstrated through the attendance of the 

principal at the funeral of a staff member’s family.  This could also be seen when acknowledging 

staff in a faculty meeting about a significant life event such as the birth of a child or an 

engagement.  Principals may also demonstrate this responsibility through more subtle and less 

public ways such as weekly notes of thanks to staff members, with the goal of sending one to 

each staff member at least once throughout the school year. 

Communication  

The responsibility of Communication seems to be an apparent trait that a school leader 

should possess.  It is nearly impossible to think that anyone could run any organization, let alone 

one as humanly interactive as a school without effective communication skills.  Marzano et al. 

(2005) describe this responsibility as, “the extent to which the school leader establishes strong 

lines of communication with and between teachers and students” (p. 46). 

Possessing strong communication skills should seem like a given condition of 

employment for any leader.  For a principal, it has the potential to effect student learning.  As 

part of an extensive study which set out to better understand the role principals play in academic 

achievement, 179 staff and over 2,000 students were surveyed around three domains: 

communication, accountability, and the allocation of resources.  The outcomes of this study 
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demonstrate the importance of communication for the building principal, and the student body as 

a whole.  It was found that when the principal had communication structures in place and those 

structures allowed for transparent communication with staff, student learning was likely to 

improve (Walker, Lee, & Bryant, 2014).  The study went on to state, “Developing and effectively 

utilizing structures to facilitate communication for school improvement is therefore essential to 

the work of school leaders” (p. 618).   

Well-defined structures of communication do not have to mean that the school leader has 

to operate from a transactional mindset, where there exists more of a top-down approach to 

leadership.  In one study, in fact, it was found that principals that identified more with a 

transformational approach to their leadership were also less rigid in their approach to things like 

communication, allowing for a natural relationship with staff (Brinia & Papantoniou, 2016). 

Marzano et al. (2005) cites the following characteristics related to Communication: 

• “Developing effective means for teachers to communicate with one another 

• Being easily accessible to teachers 

• Maintaining open and effective lines of communication with staff” (p.47). 

In practice, the responsibility of Communication may look like an established “open 

door” policy for teachers to drop in on the principal whenever the door to their office is open.  

Or, it could look like frequent walks through the hallway during passing periods so that the 

principal increases access to teachers rather than them seeking out the principal.  It can also look 

like the principal providing his cell phone number to staff in a faculty meeting and inviting calls 

or text messages anytime they feel that they have something that they need to share with the 

principal.  All of the above can lead to effective communication that in turn can lead to better 

relationships with staff as a whole. 
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Culture  

The responsibility of Culture is unique in that it could be argued that some of the other 

responsibilities of a purposeful community could actually be used to help define Culture.  In fact, 

Marzano et al. (2005) states that, “Certainly the execution of the other responsibilities will 

contribute to establishing an appropriate culture” (p. 103).  For example, the act of being visible 

to staff or the ability to build and foster relationships could both be contributors to a positive 

school culture even though in and of themselves they have been singled out as their own 

responsibility (Scribner, Cockrell, Cockrell, & Valentine, 1999). 

Marzano et al. (2005) define Culture from their study as, “the extent to which the leader 

fosters shared beliefs and a sense of community and cooperation among staff” (p. 48).  Since the 

early 1990s the study of culture and its effects on staff and student achievement has been studied 

widely.  This path of study was further emphasized with the results of the Marzano et al. (2005) 

meta-analysis, continuing to be a focus since that time.   

The benefits of a positive culture are likely best seen through the amount of trust that a 

school staff has in their principal.  The principal in a school can wield a tremendous amount of 

influence and as a result dictate the type of environment that is created and fostered (Price, 

2011).  The types of behaviors exhibited by a principal, in a school with positive culture, such as 

fostering relationships with staff members, strengthens the trust that teachers have in the 

principal, thus increasing the level of professionalism that teachers feel (Tschannen-Moran & 

Gareis, 2015).   

The positive effect that a culture has on student achievement has not gone undocumented 

in the research.  In an effort to examine the effects that climate has on student achievement, 

MacNeil, Prater, and Busch (2009) conducted a multivariate analysis of variance and found that 
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schools which were part of their study and demonstrated high achievement also exhibited 

healthier climates.   

In further study, a quantitative study of teachers and students in Alabama during the 

2010-11 school year, Lindahl (2014) found that, “Teacher perceptions of the school’s climate and 

culture were a significant variable in predicting performance on the SAT10” (p. 10).  In this 

study the SAT10 was a reading and math exam given to students in the 8th grade.  This finding 

led the author to recommend steps that principals could take to improve the culture of their 

schools.  Some of the suggested action steps included; promoting collaboration among staff, 

taking time to celebrate success, create and execute a shared vision, and promoting togetherness 

among the staff.  Action steps that were tied to principal effectiveness over a decade before 

(Cotton, 2003). 

The above suggested action steps for principals dovetail with Marzano et al. (2005) 

characteristics that they found associated with the responsibility of Culture from their study.  

They are: 

• “Promoting cohesion among staff 

• Promoting a sense of well-being among staff 

• Developing an understanding of purpose among staff 

• Developing a shared vision of what the school could be like” (p. 48). 

In short, research both present and past point toward the importance of the principal 

participating in actions that will promote a positive culture.  Actions such as promoting 

collaboration and autonomy among staff, showing up physically in all aspects of the school, 

creating strong relational ties with staff, and in general promoting a cohesive environment.  By 
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carrying out this important work, the principal can tend to many of the other responsibilities that 

lead to a purposeful community. 

Input  

Seeking input from staff on most matters associated with the productive functioning of 

the school promotes the tenants of transformational leadership and that of shared instructional 

leadership.  Collaboration does not happen without the exchange of thought and the providing of 

input.  Marks and Printy (2003) highlight the importance of collaboration in shared instructional 

leadership, noting that it “involves the active collaboration of principal and teachers on 

curriculum, instruction, and assessment” (p. 371). 

In examining the social network of principals in their school and district, Moolenaar and 

Sleegers (2015) found that principals who were more transformational in their leadership 

approach were more collegial and worked at supporting their teachers.  Principals practicing this 

leadership approach do not try to work in isolation, but desire to create a vision that is shared 

with the teaching staff (Cotton, 2003; Shatzer et al., 2014). 

In an example demonstrating the importance of Input, a principal reads survey results 

from their students which indicates that they wish there were more resources on hand at school 

that would help them make decisions about life after high school.  A companion survey given to 

parents verifies this feeling as they express similar concerns about the school’s ability to provide 

career and post-secondary education counseling.  After much thought and deliberation, the 

principal feels this issue might best be remedied by instituting a period in the school day where 

teachers and students can come together and meet about topics that will aid the students in 

making better decisions about their career interests and whether or not they wish to go on to 

college.  At the next faculty meeting, the principal unveils this idea and shares with the teachers 
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that next year a new schedule will be instituted that takes away from class time and that they will 

be providing students with activities to aide them in post-secondary decision making.  During the 

meeting, the principal receives many questions from the teaching staff about this new idea and 

several more approach the principal after the meeting with many other questions; some are even 

angry. 

This principal did not take the opportunity in the planning stages of the idea to gather 

input, one of the responsibilities that make up a purposeful community.  Marzano et al. (2005) 

describe Input as, “the extent to which the school leader involves teachers in the design and 

implementation of important decisions and policies” (p. 51).  In the above example, the principal 

did nothing to solicit input from staff and the proposed solution to the problem was likely never 

to be implemented, regardless of its quality, simply because the principal did not take the time to 

seek input from their staff.  This lack of attention to Input, whether from principal autonomy or 

lack of value in the potential input to be received by staff points to an unhealthy organization.  A 

staff that openly communicates with each other demonstrates organizational learning (Silins, 

Mulford, & Zarins, 2002). 

Practical characteristics that principals would possess, according to Marzano et al. (2005) 

are: 

• “Providing opportunities for staff to be involved in developing school policies 

• Providing opportunities for staff input on all important decisions 

• Using leadership teams in decision making” (p. 52). 

In most schools, an inherent mechanism to gather input is mandatorily in place, that of 

the discussion process of issues and ideas with the representative body of the union.  However, 

the mechanism to collect thoughts and share ideas does not in and of itself mean that the 



PURPOSEFUL COMMUNITY AND SCHOOL LETTER GRADES 
 

42 

principal possesses the responsibility of Input.  They must be thoughtful and deliberative of the 

ideas shared from teachers and must ask for the same in return from teachers.  This willingness 

to have a meaningful exchange of ideas leads to the development of a learning organization.  It is 

the principal’s responsibility, one that can pay great dividends.  “The level of leadership 

operating throughout any one school, and its community, is a strong predictor of the level of 

organizational learning generated in the school” (Silins et al., 2002, p. 635). 

NELP standard seven.  

Standard seven of the NELP (NPBEA, 2018) program standards is labeled, Building 

Professional Capacity.  Of the eight standards it most closely aligns with the aforementioned 

concepts and responsibilities in this section, and will act as the lens in which to better understand 

these concepts and responsibilities.  Research through the years has not been silent on the skills 

needed to be enacted by principals that can create the type of school environment desired by 

teachers and principals.  For example, Hitt and Tucker (2016) embarked on the task of 

broadening the  knowledge of recommended principal practices through the analysis of peer 

reviewed research and the use of established frameworks.  This research focused on those 

leadership practices that would have an effect on student achievement.  Fifty-six research studies 

met their criteria and 28 practices were established from the three leadership frameworks.  To 

better quantify this list and provide even more direction to school leaders, the practices were 

organized under five domains.  Of the 28 practices, 12 were supported by all three frameworks 

and provide specific practices principals can use. These practices range from vision creation, to 

evaluating the instructional program, to engaging the community.   

Additionally, practices such as reflection and promoting professional growth (Blasé & 

Blasé, 1999) modeling the desired culture (Turan & Bektas, 2013) or being aware of the 
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practices that keep teachers committed (Ware & Kitsantas, 2011) have also been shown to be 

worthwhile practices.  This standard is also not silent on specific leadership skills needed to build 

capacity among the staff.  These skills include: assessing staff needs, developing a professional 

culture, effectively communicating, building a positive school environment, and creating 

opportunities for the staff to grow professionally (NPBEA, 2018).  The importance of these skills 

being addressed in the NELP standards document geared toward developing our future school 

leaders should not go unnoticed, as these are skills represented through the responsibilities of 

Visibility, Situational Awareness, Relationships, Communication, Culture, and Input, prescribed 

as key principal responsibilities by Marzano et al. (2005).  The presence of the characteristics 

that describe the responsibilities in the NELP standards demonstrate that the practices outlined 

by research of over a decade ago are still pertinent today. 

 Culture is a stand-alone responsibility in the work of Marzano et al. (2005); however, 

other responsibilities in their work can contribute to a positive culture.  For example, creating 

and maintaining positive relationships with teachers is critical to improved teacher attitude and 

trust (Price, 2011).  Beyond a level of trust, relationships between teachers and their leaders can 

lead to high levels of student engagement as perceived by their teachers (Price, 2015).  

Additionally, teacher job satisfaction has been shown to be connected to their perceptions of a 

principal’s emotional intelligence, thus allowing them to improve their quality as instructors 

(Waruwu, 2015). 

In an effort to find the potential outcomes of a positive relationship between the supports 

in a school, student achievement, and principals, Louis, Murphy, and Smylie (2016) examined 

the role that a caring leader had in schools.  Surveying teachers in over 130 schools, they found 
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that when a principal has created a caring environment, this led to an increase in academic 

supports for students and can lead to higher student achievement.   

The responsibilities of Visibility, Situational Awareness, Communication, and Input all 

find a place when examining the culture that exists in a school.  The importance of feedback 

between a principal and the teachers was found to be a key characteristic of leaders who take part 

in distributed leadership, where the priorities and responsibilities of the school do not rest with 

one person but are shared with the entire staff (Schrum & Levin, 2013). 

The effectiveness of a principal can be judged on many metrics.  Internally, judgment as 

to whether or not a principal is a good leader in the eyes of their teaching staff can be generated 

from a feeling of whether or not a positive climate and culture exists in the school (Gülşen & 

Gülenay, 2014).  This can be demonstrated by familiar traits, such as honesty and fairness 

(Argon, 2015), but also in practical ways, such as when a principal makes the goals and 

objectives of a school a priority (MacNeil et al., 2009).  Both of these approaches can glean 

benefits for an improved climate and culture in the school and create what Guramatunhu-

Mudiwa and Scherz (2013) call “psychic income”.   

In a study that looked at leadership behavior and its effect on student achievement, 

Seashore Louis, Dretzke, and Wahlstrom (2010) used surveys given to several thousand 

principals and teachers from 2005 and 2008.  While the study underscored the point made by 

Marzano et al. (2005), that principal leadership is important, what was found specifically about 

principal leadership is key.  While there are a variety of leadership activities that are important, 

improvement does not happen unless trust in the principal exists.  In this study in particular, the 

authors found that trust in the principal contributed to high math achievement. 



PURPOSEFUL COMMUNITY AND SCHOOL LETTER GRADES 
 

45 

In a more recent study, which examined faculty trust in the principal, Tschannen-Moran 

and Gareis (2015) found substantial evidence to support both the work of Marzano et al. (2005) 

and the NELP (NPBEA, 2018) guidelines found in Standard seven.  Through a correlation and 

regression analysis study of over 3,200 teachers in sixty-four schools in two school districts, the 

study found that principals who took a collegial approach to their position were found to be 

supportive of their teachers and were seen as approachable.  These collegial types of 

relationships were related in a meaningful way to the trust that the teachers had of the principal.  

“Schools are communities of service providers.  As service communities, the interrelationships 

that develop and persist among members within those communities are important to the effective 

functioning of the organization” (p. 72). 

However, what is most telling from the above study is how the relationships created 

between the principal and the staff translate beyond a feeling of trust and harmony.  The authors, 

“found a direct interrelationship between principal trustworthiness and leadership behaviors and 

student achievement” (p. 83), demonstrating that the trust of the faculty in the principal is 

directly related to the achievement of students.  In short, if the teachers felt as though they could 

trust their principal and that person was someone who could help them to improve 

instructionally, “teachers perceived their colleagues to be more committed to students and that 

they were competent, cooperative, and supportive” (p. 82), a point that not only speaks to the 

importance of the culture that the principal creates in their school but also speaks to the negative 

effects if the type of trust described above does not exist between a leader and their teachers.  

Achievement Measure  

In this study, one goal is to examine whether an association can be found between student 

achievement and the presence of the nine responsibilities.  As seen in the previous pages of this 
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chapter, the nine responsibilities are multifaceted and wide ranging in their potential influence on 

a school.  For high schools in Indiana, there are several measures that could be considered to 

determine if an association exists between the nine responsibilities and achievement.  Most of the 

measures are conducted at a particular grade level or can be used to describe a specific group of 

students.  State assessment exams, Advanced Placements exams, attendance rate, or graduation 

rate are types of single measures that could be considered.  However, because of the nature of the 

responsibilities, it seems more appropriate to focus on a measure that is also wide ranging and 

incorporates many different single measures to give a broader perspective of the school and the 

students which attend that school.  In Indiana there are two possible measures that describe a 

school more broadly, the Four-Star designation and the A-F letter grade designation.   

Previously, and continuing on to present time, the Indiana Department of Education 

recognizes school achievement through the Four-Star school award which was in place for over a 

decade before the accountability legislation of 1999 (IDOE, 2011).  The Four-Star school 

designation incorporates the school letter grade as a criteria, requiring a school to earn a score of 

an “A” to be considered for this designation.  The desire in this study is to see the potential 

association of  the various responsibilities on student achievement as broadly as possible with 

focus on all levels of performance and not just the highest level.  The Four-Star designation 

honors the highest level of achievement for schools in Indiana but is not recognized as part of 

state and federal accountability.  However, the A-F grade designation does both since it was 

legislated as the state accountability measure and approved by the federal DOE as part of 

Indiana’s Consolidated ESSA plan (IDOE, 2017). 

  According to the Indiana Department of Education (2018a), in 1999 the Indiana General 

Assembly passed legislation which ushered Indiana into the public-school accountability era.  
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While the legislation required certain accountability measures for schools, the task of developing 

implementation rules of the legislation was left to three state-level groups of which the Indiana 

Department of Education was one.  These new rules broadened the metrics used to track 

accountability of schools. 

The A-F designation and the metrics used to determine individual grades for schools have 

undergone revision since they were first introduced, most recently in 2015 (IDOE, 2018b).  The 

metrics used to determine A-F grades are multi-faceted, particularly at the high school level, 

which includes more measures than the use of state assessments in the determination of school 

letter grades.  The current criteria for high school A-F grade designation as set forth by the IDOE 

(2016) depicted in Table 2.2. 

Table 2.2 

Criteria for Indiana High School A-F Grade Designation (IDOE, 2016) 

Category Metric Weight of 

Metric 

Performance- 

Pass rate on state assessment 

in 10th grade  

ISTEP+ 

English/Language Arts and Math 

 

20% 

Growth- 

Improvement of pass rate on 

state assessment from grades 

8 to 10 and  

10 to 12  

 

ISTEP+ 

English/Language Arts and Math  

 

 

20% 

Multiple Measures- 

Graduation Rate and College 

and Career Readiness 

Indicator 

 

1. Graduation Rate (4-year cohort and 5- 
year improvement) 

2. CCR-Achieved Criteria on AP/IB 
Exams, earn dual college credit, earn 
industry certification 

 

 

60% 

 

 All schools in Indiana receive a grade of A, B, C, D, or F based on a 100-point scale 

(IDOE, 2016).  A school’s final grade is determined by the points accrued from the three 

categories listed in Table 2.2.  Not all schools have measurements that fall into the three 
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categories because of their grade levels.  However high schools, which are the focus in this 

study, do have accountability measures that reside in each of the categories.   

This scale and corresponding letter grade assignment was a change from previous 

accountability descriptors.  The previous designations were; exemplary progress, commendable 

progress, academic progress, academic watch, and academic probation.  These designations were 

part of the original accountability legislation.  A decision to overhaul the accountability model in 

2011, included moving away from the above descriptors used to classify schools to a A-F grade-

based designation.  This original A-F model placed more emphasis on the Performance category.  

Over time, these percentages have shifted to place greater emphasis on what is now the Multiple 

Measures category which includes college and career readiness indicators (IDOE, 2018a).   

 According to the Indiana Department of Education (2016),  the updated metrics of which 

current school letter grades are determined not only award points for performance on the state 

assessment but also award points for growth (by subgroup, top 75% and bottom 25%) on the 

state test.  The most recent iteration also allows high schools to gain points for students who take 

longer than four years to graduate.  Furthermore, schools are unable to earn an “A” designation 

even if their grade calculates to a 90 or above if they do not show a narrowing of achievement 

gaps for the subgroup populations which are represented in their school (IDOE, n.d.a) 

A school’s final grade is calculated by adding the weighted scores of the various 

categories.  In Table 2.2 one can see that for high schools, the three categories are weighted 

differently.  These weights are applied and then added together to provide the final grade.  If 

performance is designated in the “F” category for consecutive years, the state can take over the 

running of the school. (IDOE, n.d.a).   
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In this chapter, the literature was reviewed pertaining to the four concepts and nine 

responsibilities which Marzano et al. (2005) specifically tasks the principal with, in order to 

create a purposeful community.  Additionally, the NELP Program Recognition Standards 

(NPBEA, 2018) were used as a lens in which to view and provide legitimacy to the research 

done by Marzano et al. (2005).  Chapter three focuses on the methodology of the research and 

provides detail into how the research was conducted. 
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CHAPTER THREE: METHODS  

The purpose of this chapter is to explain the methods used to conduct the research for the 

study outlined in the previous chapters.  Details are provided as to how the sample of the study 

was determined, as well as the instrumentation and specific research design elements that were 

incorporated to conduct the study.  Analysis of the data is provided as it pertains to the research 

questions posed throughout the study.     

Purpose of the Study  

The purpose of this study was to find the degree to which the principal implemented the 

nine responsibilities necessary to establish a purposeful community as determined by Marzano et 

al. (2005) in a school and the association with school letter grade as measured by the A-F school 

designation from the Indiana Department of Education.  The study found whether there was a 

relationship between the presence of a purposeful community and the A-F designation. 

Research Questions  

The research questions which will guide this study are as follows: 

1. To what extent is there a correlation between purposeful community practices by Indiana 

high school principals and school letter grade?  

2. What effect does school size have on the correlation of principal practices and school 

letter grade?  

3. What effect does location and the socio-economic status of a school’s students have on 

principal practices and school letter grade? 

4. To what extent does the principal’s length of tenure in a school or as a principal influence 

the relationship of purposeful community practices? 
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Research Design  

Upon the collection of quantitative data from the survey in Appendix A, a variety of 

statistical analysis were used in this study.  The population surveyed consisted of high school 

principals in Indiana.  The surveyed population included principals of traditional public high 

schools consisting of various grade configurations which are still considered high school and end 

in grade 12.  It should be noted that while they are also considered public, principals of charter 

high schools, alternative high schools, schools in takeover status by the state, and high schools, 

that while part of the school corporation are not run by the corporation, were not included in this 

study.  Additionally, private high school principals were also not included in the study. 

The survey instrument was given to the selected population through e-mail.  In the e-

mail, a link was provided which directed the participant to a web-based survey.  The survey 

consisted of 46 questions: six questions pertaining to the principal, five questions pertaining to 

the demographics of the school, and 35 questions which were taken directly from the 

questionnaire used for the meta-analysis in the book School Leadership that Works: From 

Research to Results (Marzano et al., 2005). 

Each year, the Indiana Department of Education publishes school letter grades ranging 

from A-F and tied to a 100-point scale.  These grades satisfy accountability legislation and are 

often used by policymakers and the public at large as a way to compare the quality of one school 

to that of another.  These grades are determined based on criteria established by the Indiana 

Department of Education.  Each school’s letter grade is typically released in the fall semester and 

reflective of the previous school year.  For example, grades released in the fall of 2018 would be 

reflective of criteria achieved during the 2017-2018 academic school year.  
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Sample  

According to school directory data obtained from the Indiana Department of Education’s 

website, in October of 2019, there were 339 high schools in the state of Indiana which fit the 

definition of a traditional high school, which is a school that most commonly contains some or 

all of grades 9-12 but definitely includes grade 12 and are not one of the excluded schools noted 

in the above section.  Most of the high schools in Indiana operate under a traditional 9-12 grade 

structure; although, due to size, many operate in a 7-12 grade configuration.  For the purposes of 

this study, all of the principals of these applicable schools were contacted to participate through 

e-mail.   

Each year the Indiana Department of Education hosts a compilation of contact 

information for each school and school district in the state.  The 2019-2020 School Directory 

obtained from the Indiana Department of Education’s website was used as a starting point to 

compile the e-mail addresses for the principals to be surveyed.  A review of this contact 

information led me to believe that it was not entirely up to date and therefore its complete 

accuracy was in doubt.  Wishing to contact as many potential participants as possible, I cross- 

referenced the data with directory data from the Indiana High School Athletic Association 

(IHSAA).  The IHSSA requires, as part of membership, for all member schools to submit 

accurate and up to date directory information early in the fall semester.  I then cross-referenced 

the directory from the IDOE with the directory information from the IHSAA, correcting all 

principal contact information.  For the few schools who were not members of the IHSAA yet 

appeared on my list of schools from the IDOE, I went to each school’s website to verify contact 

information for the school principal.  
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Likert Variables  

 The original 92 item Likert scale questionnaire given by Marzano et al. (2005) had a 

Cronbach’s Alpha of .92.  The 46-question survey given to Indiana principals in this study 

contained a subset of the exact Likert scale questions from the original survey.  Table 3.1 depicts 

the reliability for each set of questions by responsibility.  The overall reliability of the questions 

asked in this study was also .92. 

Table 3.1 

Reliability of Purposeful Community Questions 

Variable N Cronbach Alpha 

Affirmation 3 .69 

Communication 3 .50 

Culture 6 .79 

Ideals/Beliefs 4 .78 

Input 3 .76 

Optimizer 4 .62 

Relationships 4 .78 

Situational Awareness 5 .71 

Visibility 3 .53 

  

Marzano et al. (2005) conducted a factor analysis based on the responses from their 

questionnaire.  This was not done in this study due to the fact that there was not enough power 

given the resulting small sample size.  Factor analysis is most reliable when given a larger 

sample size, certainly one much larger than what was used in this study (Tabachnick & Fidell, 

2007).  As a result, Likert means were used in this study. 

Instrumentation  

  The survey used in this study consisted of questions which pertained to nine of the 21 

responsibilities formulated in the original study.  These nine responsibilities are Optimizer, 

Affirmation, Ideal/Beliefs, Visibility, Situational Awareness, Relationships, Communication, 

Culture, and Input.  The purpose of this study is to determine the absence or presence of the nine 
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responsibilities necessary to establish a purposeful community and determine if a correlation 

exists with student achievement as measured by A-F grade designation.  Permission was sought 

and granted by McRel International (Appendix B) to recreate the survey published in the book, 

using the questions which address the nine responsibilities listed above.  By using the survey 

questions developed by Marzano, Waters, and McNulty (2005) pertaining to these nine 

responsibilities, the purpose of the study was addressed. 

In order to determine the level in which the 21 responsibilities were interrelated, the 

authors developed a 92-item questionnaire.  This questionnaire asked principals to respond to 

multiple statements about each responsibility and respond with a number from one to four, 1 

being defined as “This does not characterize me or my school” to a 4, “This characterizes me or 

my school to a great extent” (Marzano et al., p. 161).  The exact statements used in the original 

survey for each of the nine responsibilities pertinent to this study as well as the scale to describe 

them, was used in the survey for this study.  When the original survey was given, 652 principals 

completed the survey and their responses had a reliability of .92 with Cronbach’s Coefficient 

Alpha (Marzano et al., 2005).  Appendix A contains the survey, which was given in this study, 

with the corresponding responsibility.  As in the original questionnaire, the survey items were 

intermixed and not identified so that there was not a way for a respondent taking the survey to 

identify the responsibility associated with each question.  In addition to asking questions about 

the nine responsibilities, the survey also contained questions about the school and the principal. 

Data Collection Procedures  

The survey (Appendix A) was sent through e-mail to the selected population of high 

school principals on November 18, 2019.  An introductory statement explaining the survey and 

its purpose was included in the e-mail.  Additionally, I included the approximate amount of time 
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it would take the participant to complete the survey as well as communicating the inclusion 

criteria and that the survey was voluntary. There were 339 participants who were sent the initial 

survey.  Of the 339 surveyed, five of the e-mails bounced back.  I was able to pinpoint the five e-

mail addresses and go directly to the websites of those particular schools to determine if my 

contact information was correct and if I had accurately entered the e-mail addresses.  I made the 

necessary corrections to the contact information.  After one week (November 25th), a reminder e-

mail was sent to those who had not yet completed the survey.  I also sent the initial survey 

invitation to the five addresses which had bounced back.  I again sent reminders to participate in 

the survey to those who had not yet completed the survey on December 9th and December 16th.  I 

closed the survey on December 21, 2019. 

Data Analysis  

In an effort to answer the prevailing question in this research study, what is the 

relationship of a purposeful community on school letter grades, I closely examined the results 

from the 35 questions asked which pertain to the nine responsibilities of the principal.  The 

research questions that were addressed in this study required various statistical approaches in 

order for them to be answered.     

To answer research question one, an ordinal logistic regression was performed.  This 

analysis was chosen based on the bounded nature of the dependent variable, school letter grade.  

The original intent was to conduct a linear regression once the mean for each responsibility was 

determined and compared against the school’s letter grade.  Running the Pearson correlation 

would have determined if a relationship existed between the two variables (responsibility and 

grade), the strength of that relationship, and its direction (Creswell, 2015).  However, there are 

several assumptions of a linear regression.  One such assumption has to do with the bounded or 
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unbounded nature of the dependent variable.  Field (2018) states that, “the outcome variable 

must be quantitative, continuous, and unbounded” (p.288).  In terms of this study, the school 

letter grades which make up the outcome variable are not continuous, they are bounded because 

a school can only score between 0 and 100. 

Ordinal means that there is order to the dependent variable and that is the case in this 

study.  The school letter grades range in order from A-F.  Using an ordinal logistic regression is 

the appropriate choice for the analysis of research question one because it can predict a 

dependent variable that is ordinal (meaning that it has order, A is better than B, B is better than 

C) (UCLA, n.d.d).  Statistical significance of the outcome was determined at p < .05 for the 

regression coefficient.  “Standard interpretation of the ordered logit coefficient is that for a one 

unit increase in the predictor, the response variable level is expected to change by its respective 

regression coefficient in the ordered log-odds scale while the other variables in the model are 

held constant” (UCLA, n.d.b, Parameter Estimates, para. 4).    

To answer research questions two and three, a moderation analysis was conducted on the 

data received from the survey.  Moderation is used when it is important to understand the effect 

that an independent variable has on a dependent variable when moderated by another factor 

(Field, 2018; Hayes, 2018).  Figure 3 demonstrates this analysis conceptually.  In this analysis, 

the researcher is looking at the interaction that the independent variable and the moderator 

together have on the dependent variable.  “It is the interaction effect that tells us whether 

moderation has occurred” (Field, 2018, p. 360-361). 
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Figure 3.  Conceptual Illustration of Moderation 

 

 

 

 

 

Adapted from “Discovering Statistics Using IBM SPSS Statistics North American Edition,” by 

A. Field, 2018.  Copyright 2018 by SAGE Publications, Inc. 

 

Applied to my research study, the independent variable(s) are the nine responsibilities 

and the dependent variable is the school grade.  In research question two, the moderator is school 

size.  Research question three has two moderators, location and socio-economic status, which 

was analyzed separately to understand their effect on school grade.  To answer both questions 

this type of multiple regression was performed to determine if there is significance (p < .05) for 

each interaction as well as the weight (beta).  I will also be able to determine if the weight has a 

positive or negative effect on the grade by examining the beta calculation.  

The focus of research question four differs from the previous research questions in that 

the focus was not on the predictors (responsibilities) effect on student achievement but instead 

the effect that a principal’s years of tenure at a school or years of experience overall as a 

principal on the nine responsibilities.  Answering this research question is important as the 

principal’s tenure at a school and their overall experience level could be a factor in the ability to 

better facilitate the nine responsibilities which are the focal point of the study. 

Creswell (2015) defines a multiple regression as, “a statistical procedure for examining 

the combined relationship of multiple independent variables with a single dependent variable” (p. 

Independent 

Variable 

   Moderator 

Dependent Variable 
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350).  Due to the fact that there are multiple independent variables and multiple dependent 

variables the appropriate statistical analysis to answer this question is a multivariate multiple 

regression (UCLA, n.d.c).  The independent variables to answer this question are the years of 

experience both as a principal in the school and overall.  The dependent variables are the nine 

responsibilities.  A multiple regression was performed with the mean scores of the nine 

responsibilities and the years of experience for both categories. Statistically significant outcomes 

were determined (p < .05) and when found, beta’s were reported for each of the two questions 

pertaining to experience. 

In this chapter, the methods of the study were discussed.  The design of the research was 

shared, as was the procedures that took place to determine the sample, the demographic 

information about the sample, the manner in which the data was collected.  Additionally, details 

were provided as to the three types of regression analysis chosen for this study and the rationale 

for their use.  Chapter four focuses on the results, answering each of the four research questions 

presented in the study. 
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CHAPTER FOUR: RESULTS  

In Chapter One of this study I set out to determine if a relationship existed between 

“purposeful community” in a school and school letter grade.  Specifically, the purpose of the 

study was to find the degree to which the principal implemented the nine responsibilities 

necessary to establish a purposeful community as determined by Marzano et al. (2005) in a 

school and the association with school letter grade as measured by the A-F school designation 

from the Indiana Department of Education.  In this chapter the results of the study are provided.  

In research question one, the goal was to determine the correlation between purposeful 

community practices by Indiana high school principals and school letter grade as measured by 

the A-F school designation.  Question two focused on the potential effect that school size might 

have on the correlation of principal practices and school letter grade.  Research question three 

examined the effect that location and socio-economic status of the school had on the principal 

practices and school letter grade.  Finally, question four focused on the length of tenure of the 

principal in the school or overall and that relationship on purposeful community practices. 

Sample 

Of the 339 principals who were sent the survey, 122 completed some portion of the 

survey at the time of its closing.  Twenty-five respondents indicated that they either did not 

consent to taking the survey or were not principals (or did not indicate they were a principal) of 

an Indiana high school with grade 12 during the 2017-2018 school year.  Of the 97 remaining, 13 

responded affirmatively to consent and eligibility and therefore could have completed the survey, 

but did not.  This left 84 (25%) respondents who completed most, if not all of the survey. 

 Survey questions were asked of the principal which focused on their years of experience 

both at the school in which they were principal in 2017-18 and their cumulative years of 
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experience.  The responses from the questions varied greatly and therefore were condensed to 

provide a more succinct understanding of the experience the principals had. Table 4.1 shows 

both the years serving in the school as well as years of service overall as a principal. 

Table 4.1 

Principal Experience 

Variable N Percent of Sample 

School Tenure   

     0-3 Years 21 25 

     4-5 Years 22 26.2 

     6-8 Years 20 23.8 

     9 or More Years 21 25 

   

Overall Experience   

     1-6 Years 29 34.5 

     7-12 Years 29 34.5 

     13 or More Years 26 31 

 

 Principals also responded to questions which asked specific information about the school 

in which they were principal in 2017-18.  These questions asked about enrollment, grade 

configuration, percentage of students on free/reduced lunch and location of the school.  Table 4.2 

indicates demographic information about the participants school. 
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Table 4.2 

School Demographics 

Variable N Percent of Sample 

Enrollment   

     1-500 31 36.9 

     501-1000 29 34.5 

     1001-1500 4 4.8 

     1501-2000 8 9.5 

     2001-2500 7 3.6 

     2501-3000 3 3.6 

     3001 or More 2 2.4 

   

Grade Configuration   

     9-12 60 71.4 

     7-12 18 21.4 

     Other 6 7.1 

   

Free/Reduced Lunch   

     0-10% 2 2.4 

     11-20% 13 15.5 

     21-30% 12 14.3 

     31-40% 19 22.6 

     41-50% 20 23.8 

     51-60% 11 13.1 

     61-70% 4 4.8 

     71% or More 3 3.6 

   

Location   

     Rural 51 60.7 

     Suburban 23 27.4 

     Urban 10 11.9 

 

Research Question One  

 To what extent is there a correlation between purposeful community practices by Indiana 

high school principals and school letter grade?  Respondents to this survey indicated that they 

received the grades for the 2017-18 school year as represented in Table 4.3.  This table also 

compares the principal responses with the state average for each letter grade for all high schools 

for the 2017-18 school year, showing a close representation in this study to the overall high 

school letter grades found throughout the state.   
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Table 4.3 

School Grade Distribution 

Variable N Marginal Percentage State Percentage 

Grade    

     A 41 48.8 42.5 

     B 36 42.9 44.9 

     C 6 7.1 5.2 

     D 0 0 1.4 

     F 1 1.2 1.7 

     No Grade NA NA 4.2 

Note.  State percentage data from IDOE (n.d.b) 

 To answer this research question, an ordinal logistic regression was run using SPSS.  Of 

the nine responsibilities, only two were found to be statistically significant at the p < .05 level for 

having an effect, either positively or negatively on the school letter grade.  Affirmation was 

found to be statistically significant with a negative effect on school grade at -.91.  The 

responsibility of Optimizer however was found to have a positive effect on school grade at 1.13.  

This information explains that for every-one unit increase in Affirmation the grade decreases by 

.91 and for every-one unit increase of Optimizer the grade increases by 1.13 provided that all 

other variables are constant.  Table 4.4 depicts the parameter estimates for the ordinal logistic 

regression. 
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Table 4.4 

Parameter Estimates 

       95% CI  

 Estimate Std. Error Wald df Sig. LB  UB 

Threshold 

     [Q5=1] 

 

.33 

 

1.59 

 

.04 

 

1 

 

.84 

 

-2.79 

 

 

 

3.45 

     [Q5=2] 1.92 1.60 1.43 1 .23 -1.23  5.06 

     [Q5=3] 2.75 1.62 2.88 1 .09 -.43  5.94 

Location 

     Culture 

 

.38 

 

.49 

 

.62 

 

1 

 

.43 

 

-.57 
 

 

1.33 

     Communication .07 .48 .02 1 .88 -.87  1.02 

     Input -.09 .31 .08 1 .78 -.70  .52 

     Affirmation -.91 .40 5.26 1 .02 -1.69  -.13 

     Ideals/Beliefs .50 .48 1.08 1 .30 -.44  1.44 

     Optimizer 1.13 .54 4.34 1 .04 .07  2.19 

     Situational Awareness -.56 .41 1.84 1 .18 -1.36  .25 

     Visibility -.29 .31 .87 1 .35 -.90  .31 

     Relationships -.07 .31 .06 1 .81 -.68  .53 

Note.  CI = confidence interval; LB = lower bound; UB = upper bound. 

 

 There is one item that is worthy of noting about the results.  An assumption of ordinal 

logistic regression is that proportional odds exist.  This means that, “the relationship between 

each pair of outcome groups is the same” (UCLA, n.d.a, Ordered Logistic Regression, para. 7).  

In order to check for this, SPSS produces the Test of Parallel Lines which is depicted in Table 

4.5 for the ordinal logistic regression in this study.   

Table 4.5     

Test of Parallel 

Lines 

    

Model -2 Log Likelihood Chi-Square df Sig. 

Null Hypothesis 143.884    

General .000 143.884 18 .000 

 

One would want to see little difference between the null hypothesis and the general, 

resulting in a significance level of p > .05.  The test of parallel lines for this study shows that the 

significance level is p = .00 which violates the proportional odds.  According to UCLA: 

Statistical Consulting Group (n.d.a) one possible solution for a violation of proportional odds is 
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to conduct a multinomial logistic regression.  However, there is evidence by O’Connell, that the 

proportional odds assumption is routinely rejected (as cited in Strand, Cadwallader, and Firth, 

2011).  With this in mind, I have decided to accept this evidence and present the results noted 

above to answer this research question.  

Research Question Two  

 What effect does school size have on the correlation of principal practices and school 

letter grade?  To answer this question a moderation analysis was completed using SPSS.  School 

size was the interaction used with the nine responsibilities to find the statistical significance on 

the school letter grade.  Table 4.6 shows the responses the principals indicated for school size on 

the survey.  School size was collapsed from seven categories to three (small 1-500, medium 501-

1000, large 1000+) and interactions were created before running the multiple regression.  Of the 

27 outcomes produced from the regression, six were found to be significant p < .05.  Of the six 

significant outcomes, four had a negative relationship to school grades interacting with school 

size and two had a positive relationship to the school grades interacting with school size.   

Table 4.6 

School Enrollment 

Variable N Percent of Sample 

Enrollment   

     1-500 31 36.9 

     501-1000 29 34.5 

     1001-1500 4 4.8 

     1501-2000 8 9.5 

     2001-2500 7 3.6 

     2501-3000 3 3.6 

     3001 or More 2 2.4 

 

In relation to small and large schools, medium schools interacting with Relationships 

predicted high grades (B = .11).  Additionally, Optimizer predicted higher grades when taken 

alone (B = .25).  Conversely, while statistically significant, compared to medium and large 
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schools, Optimizer predicted lower grades in small schools (B = -.33) and predicted lower grades 

in medium schools (B = -.33) when compared to small and large schools.  In relation to medium 

and large schools, Culture predicted lower grades in small schools (B = -.18).  Alone, 

Relationships predicted lower grades (B = -.09).  Additional information pertaining to the results 

of the regression can be found in Table 4.7.   

Table 4.7 

Coeffecients for Enrollment 

 Unstandardized 

Coefficients 

Standardized 

Coefficients 

  

Model B Std. Error Beta t Sig. 

Constant .80 .10  7.93 .00 

Visibilitya .04 .05 1.20 .85 .40 

Visibilityb .04 .05 1.15 .86 .40 

Relationshipsa .10 .06 2.48 1.67 .10 

Relationshipsb .11 .05 2.75 2.36 .02 

Inputa -.09 .08 -2.19 -1.06 .29 

Inputb -.10 .08 -2.42 -1.25 .22 

Ideals/Beliefsa .18 .12 4.82 1.49 .14 

Ideals/Beliefsb .22 .13 6.04 1.77 .08 

Communicationa .09 .08 2.56 1.21 .23 

Communicationb .03 .08 .80 .38 .71 

Optimizera -.33 .12 -8.89 -2.66 .01 

Optimizerb -.33 .13 -8.59 -2.61 .01 

Situational 

awarenessa 

.01 .08 .35 .16 .87 

Situational 

awarenessb 

.01 .06 .34 .23 .82 

Affirmationa .16 .09 4.12 1.89 .07 

Affirmationb .12 .08 3.00 1.49 .14 

Culturea -.18 .08 -4.61 -2.32 .03 

Cultureb -.11 .08 -2.79 -1.45 .15 

Culture .09 .06 .62 1.66 .11 

Visibility -.01 .03 -.06 -.35 .73 

Relationships -.09 .04 -.73 -2.24 .03 

Communication -.06 .06 -.35 -.98 .33 

Input .11 .08 .93 1.42 .16 

Affirmation -.09 .07 -.68 -1.22 .23 

Ideals/Beliefs -.21 .11 -1.45 -1.93 .06 

Optimizer .25 .12 1.54 2.12 .04 

Situational 

awareness 

.05 .05 .27 .98 .34 
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Note.  aInteraction with enrollment from 1-500 students.  bInteraction with enrollment from 501-

1000 students. 

Research Question Three  

What effect does location and the socio-economic status of a school’s students have on 

principal practices and school letter grade?  As was done to answer research question two, a 

moderation analysis using SPSS was completed.  The moderation was run separately, once to 

answer the question about the effect of socio-economic status and once to answer the question 

about the effect of location.  Principal responses concerning their school’s percentage of 

free/reduced lunch students and the location of their school are found in table 4.8.  

Table 4.8 

SES and Location 

Variable N Percent of Sample 

Free/Reduced Luncha   

     0-10% 2 2.4 

     11-20% 13 15.5 

     21-30% 12 14.3 

     31-40% 19 22.6 

     41-50%a 20 23.8 

     51-60% 11 13.1 

     61-70% 4 4.8 

     71% or More 3 3.6 

   

Location   

     Rural 51 60.7 

     Suburban 23 27.4 

     Urban 10 11.9 

aState Free/Reduced Lunch percentage in 2017-18 was 48%. (IDOE, n.d.c) 

Before running the moderation for socio-economic status, the categories for indicating 

the level of SES in a school building was collapsed from the categories in Table 4.8 into three 

groups (A=0-30%, B=31-50%, and C=51%+) and interactions were created, and the multiple 

regression was executed.  Of the 27 outcomes produced from the regression, eight were found to 

be significant p < .05.  Of the eight significant outcomes, four had a negative relationship to 
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school grades interacting with SES and four had a positive relationship to the school grades 

interacting with SES.   

In relation to A and C schools, B schools interacting with Visibility and Ideals/Beliefs 

predicted high grades (B = .12) and (B = .21) respectively.  Communication and Situational 

Awareness alone predicted higher grades in this model at (B = .17) and (B = .18) respectively.  

Conversely, while statistically significant, compared to B and C schools, Communication 

predicted lower grades in A schools (B = -.20).  Lower grades were also predicted for Situational 

Awareness for A schools compared to B and C schools (B = -.15) and B schools compared to A 

and C schools (B = -.16).  Finally, when taken alone, Ideals/Beliefs predicts lower grades (B = -

.20).  Outcomes pertaining to SES are shown in Table 4.9 for all interactions in this regression. 
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Table 4.9 

Coeffecients for SES 

 Unstandardized 

Coefficients 

Standardized 

Coefficients 

  

Model B Std. Error Beta t Sig. 

Constant .81 .07  11.13 .00 

Culturea .06 .07 1.46 .83 .41 

Cultureb -.01 .07 -.22 -.12 .91 

Visibilitya .10 .05 2.54 1.76 .09 

Visibilityb .12 .05 3.49 2.32 .03 

Relationshipsa -.05 .04 -1.14 -1.35 .19 

Relationshipsb -.00 .04 -.03 -.03 .98 

Inputa -.02 .05 -.35 -.32 .75 

Inputb -.00 .05 -.02 -.02 .99 

Ideals/Beliefsa .20 .10 5.03 1.95 .06 

Ideals/Beliefsb .21 .09 5.95 2.26 .03 

Communicationa -.20 .09 -5.20 -2.33 .02 

Communicationb -.15 .09 -4.13 -1.67 .10 

Situational  

Awarenessa 

-.15 .05 -3.82 -2.83 .01 

Situational  

Awarenessb 

-.16 .05 -4.29 -3.44 .00 

Affirmationa .02 .07 .43 .24 .81 

Affirmationb .04 .07 .94 .51 .62 

Optimizera .06 .09 1.55 .65 .52 

Optimizerb -.05 .08 -1.40 -.60 .55 

Culture -.04 .06 -.28 -.67 .50 

Visibility -.09 .05 -.62 -1.84 .07 

Relationships .02 .03 .18 .87 .39 

Communication .17 .08 .98 2.16 .04 

Input -.00 .04 -.01 -.02 .98 

Affirmation .01 .07 .07 .14 .89 

Ideals/Beliefs -.20 .09 -1.34 -2.24 .03 

Optimizer -.03 .08 -.19 -.40 .69 

Situational 

awareness 

.18 .04 .97 4.42 .00 

Note.  aInteraction with SES from 0-30%.  bInteraction with SES 31-50%. 

 

The categories for location consisted of three groups, rural, suburban, and urban.  These 

categories were used in the interaction with the responsibilities when running the multiple 

regression.   Before running the moderation for location, the locations were designated by the 

three locations that they represented, (1=Rural, 2=Suburban, and 3=Urban) interactions were 
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created, and the multiple regression was executed.  Of the 27 outcomes produced from the 

regression, only one was found to be significant p < .05.  Optimizer when taken alone is a 

predictor of lower grades (B = -.08).   

Table 4.10 

Coeffecients for Location 

 Unstandardized 

Coefficients 

Standardized 

Coefficients 

  

Model B Std. Error Beta t Sig. 

Constant .84 .09  9.56 .000 

Culturea -.03 .10 -.85 -.31 .76 

Cultureb .08 .11 1.82 .71 .48 

Visibilitya .12 .09 3.50 1.34 .19 

Visibilityb .09 .09 2.26 .97 .34 

Relationshipsa -.10 .10 -2.65 -1.01 .32 

Relationshipsb -.19 .11 -4.24 -1.78 .08 

Inputa .03 .08 .65 .31 .76 

Inputb .04 .09 .95 .49 .62 

Ideals/Beliefsa .23 .13 6.33 1.75 .09 

Ideals/Beliefsb .22 .15 5.21 1.44 .16 

Communicationa -.08 .22 -2.08 -.34 .74 

Communicationb -.15 .23 -3.54 -.63 .53 

Situational 

awareness 

-.02 .14 -.45 -.12 .90 

Situational 

awarenessb 

.04 .14 .98 .30 .76 

Affirmationa -.16 .13 -4.25 -1.23 .23 

Affirmationb -.20 .13 -4.65 -1.51 .14 

Optimizerbc .07 .07 1.68 1.05 .30 

Culture -.02 .10 -.15 -.21 .84 

Visibility -.09 .09 -.63 -1.00 .32 

Relationships .13 .10 1.05 1.25 .22 

Communication .10 .22 .57 .45 .65 

Input -.04 .08 -.32 -.46 .65 

Affirmation .22 .13 1.67 1.65 .11 

Ideals/Beliefs -.24 .13 -1.59 -1.81 .08 

Optimizer -.08 .03 -.50 -2.69 .01 

Situational  

awareness 

.05 .13 .26 .35 .72 

Note.  aInteraction with rural location.  bInteraction with suburban location.  cOptimizer for rural 

location was excluded from the analysis. 
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Research Question Four 

 To what extent does the principal’s length of tenure in a school or as a principal influence 

the relationship of purposeful community practices?  A multivariate multiple regression using 

SPSS was completed.  The mean for each of the nine responsibilities was produced and are 

shown in Table 4.11. 

Table 4.11 

Likert Means 

Likert Mean Score Mean Std. Deviation N 

Culture 3.38 .43 84 

Communication 3.58 .36 84 

Input 3.17 .54 84 

Affirmation 3.35 .48 84 

Ideals 3.61 .43 84 

Optimizer 3.52 .40 84 

Situational awareness 3.42 .38 84 

Visibility 3.65 .47 84 

Relationships 3.25 .53 84 

  

The multiple regression produced an outcome for each of the nine responsibilities for 

both the length of experience for a principal at the school and overall years of experience as a 

principal.  Table 4.12 demonstrates a breakdown of years of experience at the school for which 

data was reported as well as their overall experience.   

Table 4.12 

Tenure and Experience 

Years Tenure Percent Experience Percent 

0-5 43 51.2 22 26.2 

6-10 24 28.6 34 40.5 

11-15 13 15.4 13 15.4 

16-20 4 4.8 9 10.8 

21+ 0 0 6 7.1 

Total 84 100 84 100 

 

The goal of this regression was to determine which responsibility was influenced and to 

what degree by a principal’s years of experience at a school and overall years of experience as a 
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principal.  When examining the outcomes, only one was found to be statistically significant at p 

< .05.  The responsibility of Relationships was found to be significant at p = .03 with a beta of (B 

= .04) for the length of tenure at a school.  This indicates that the responsibility of Relationships 

is positively influenced by increased years of experience at a school.  Table 4.13 shows 

outcomes of the regression of the effect of tenure and overall experience on the Likert means of 

each responsibility. 

Table 4.13 

Coefficients for Tenure and Experience 

      95% CI 

Variable Parameter B Std. Error t Sig. LB UB 

Culture Intercept 3.26 .09 35.60 .00 3.08 3.44 

 Tenure -.00 .02 -.18 .86 -.03 .03 

 Experience .01 .01 1.36 .18 -.01 .04 

Communication Intercept 3.53 .08 46.28 .00 3.38 3.68 

 Tenure -.02 .01 -1.37 .18 -.04 .01 

 Experience .02 .01 1.89 .06 -.00 .03 

Input Intercept 3.09 .11 27.23 .00 2.86 3.31 

 Tenure -.02 .02 -1.16 .25 -.06 .02 

 Experience .02 .01 1.80 .08 -.00 .05 

Affirmation Intercept 3.25 .10 31.73 .00 3.05 3.45 

 Tenure -.01 .02 -.63 .53 -.04 .02 

 Experience .02 .01 1.46 .15 -.01 .04 

Ideals/Beliefs Intercept 3.60 .09 39.38 .00 3.42 3.78 

 Tenure -.02 .02 -1.28 .20 -.05 .01 

 Experience .01 .01 1.30 .20 -.01 .03 

Optimizer Intercept 3.54 .09 41.25 .00 3.37 3.71 

 Tenure -.01 .01 -.86 .39 -.04 .02 

 Experience .01 .01 .63 .53 -.01 .03 

Situational 

awareness 

Intercept 3.43 .08 42.39 .00 3.27 3.60 

 Tenure .00 .01 .11 .91 -.02 .03 

 Experience -.00 .01 -.26 .80 -.02 .02 

Visibility Intercept 3.72 .10 36.67 .00 3.52 3.92 

 Tenure -.01 .02 -.48 .63 -.04 .03 

 Experience -.00 .01 -.09 .93 -.02 .02 

Relationships Intercept 3.16 .11 28.66 .00 2.94 3.38 

 Tenure .04 .02 2.26 .03 .00 .08 

 Experience -.02 .01 -1.48 .14 -.04 .01 

Note.  CI = confidence interval; LB = lower bound; UB = upper bound. 
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This chapter focused on the results of the various statistical analyses conducted in this 

study.  Chapter five will discuss the major findings from the study as well as make connections 

to the literature.  Additionally, conclusions will be shared as will implications of this research 

and recommendations for further study. 
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CHAPTER FIVE: CONCLUSIONS  

 This chapter provides a summary of the study.  The key points of the study will also be 

shared.  Recommendations will be provided that school leaders can use to inform practices by 

building leaders.  

Statement of the Problem  

 Academic achievement of students is arguably a building principals most important job 

responsibility.  Branch et al. (2013) presented the outcome that an effective or ineffective 

principal can have on student achievement.  Waters et al. (2003) worked to find and understand 

specific tasks that when executed by the principal, improved student achievement.  Marzano et 

al. (2005) built off of this work and highlighted the term “purposeful community” to capture the 

specific tasks or responsibilities that are under the direct control of the principal.  These 

responsibilities are Affirmation, Communication, Culture, Ideals/Beliefs, Input, Visibility, 

Situational Awareness, Relationships, and Optimizer.  Knowing the degree to which these nine 

responsibilities are implemented and what their effect is on school letter grade for Indiana high 

school principals could allow building leaders at all levels the ability to hone-in and work to 

master those responsibilities that contribute to increased student achievement while disregarding 

those strategies that do not have the same level of yield.  

Purpose of the Study  

The purpose of this study was to find the degree to which the principal implemented the 

nine responsibilities necessary to establish a purposeful community as determined by Marzano et 

al. (2005) in a school and the association with school letter grade as measured by the A-F school 

designation from the Indiana Department of Education.  If the goal for a principal is improved 
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student achievement, understanding the most important responsibilities and their effect on 

student achievement will increase the opportunity for this improvement to occur in students. 

Research Questions  

The research questions which guided the study were as follows: 

1. To what extent is there a correlation between purposeful community practices by Indiana 

high school principals and school letter grade? 

2. What effect does school size have on the correlation of principal practices and school 

letter grade?  

3. What effect does location and the socio-economic status of a school’s students have on 

principal practices and school letter grade? 

4. To what extent does the principal’s length of tenure in a school or as a principal influence 

the relationship of purposeful community practices? 

Major Findings  

 After completing the ordinal logistic regression, only two (Affirmation and Optimizer) of 

the nine responsibilities were found to be statistically significant at p < .05.  Affirmation had a 

negative influence on school grades at -.91 whereas optimizer had a positive effect on the school 

letter grade at 1.13.  It is difficult to understand why Affirmation might have a negative effect on 

school grades.  The mean score was not the lowest of the nine responsibilities, but it may not 

have been apparent to principals how being affirming of the good and bad things going on in 

their school may impact the school letter grade. Perhaps the principals who rated themselves 

highly on the corresponding questions for Affirmation had low school letter grades.  If so this 

would speak to the need to possess more than just this responsibility to see positive influence on 

school grades.   
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 The effect on grades for Optimizer is large and could point to the aspirational effect of the 

statements principals responded to in the survey.  They also speak to the goal-oriented nature of 

the role of principal and the importance that all people place on this position to set the course for 

the organization and inspire others.  This thought is encouraging because there is a clear 

connection with how principals responded to the statements of this responsibility and the grade 

given to the school.  These findings support the research shared previously around collective 

efficacy and the importance of the principal pushing staff to reach for goals which may appear 

beyond their reach.   

 When examining the outcome from the interaction (moderation) of the nine 

responsibilities and school size on student achievement there were few outcomes that were 

significant, and most were negatively significant.  Only Relationships (B = .11) had a positive 

effect on student achievement when interacting with medium sized schools.  This finding makes 

sense in that the ability of the principal to establish meaningful relationships with staff might be 

easier to accomplish in a smaller school setting.  However, this line of logic related to school size 

and activities related to the ability to build relationships does not extend to other areas.  

Optimizer, Culture, and Relationships (acting alone) all produced negative outcomes on student 

achievement.  Optimizer produced outcomes of (B = -.33) for interactions with both small and 

medium schools which could indicate that a more aspirational way of thinking works best when 

a staff is relatively large such as in schools larger than 1000 students.  Culture produced a 

negative outcome (B = -.18) when interacting with small schools which is counterintuitive to 

thinking.  It might seem that developing the responsibility of Culture would be easier in a small 

school but perhaps there is a false positive.  Principals perceptions of attaining this responsibility 

could be skewed simply because they do have a small staff and therefore are not as intentional as 
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they might otherwise be with a larger staff.  Alone, Relationships had a negative effect on student 

achievement in this model (B = -.09) while Optimizer had a positive effect in this model (B 

=.25).  The results of Optimizer are in line with those found in the first research question. 

 Two moderations were completed to answer question three, one for socio-economic 

status and the other for school location.  The interactions with SES produced two positive effects 

on school grade, Visibility (B =.12) and Ideals/Beliefs (B =.21), both in schools with 31-50% 

free/reduced lunch students.  Both are attributes that a principal working in a school with high 

poverty would do well to possess.  A principal’s added emphasis on instruction, through its 

frequent monitoring in classrooms (Visibility) as well as being clear about their beliefs and 

sharing those (Ideals/Beliefs) are critical and it is encouraging that they are supported in this 

study.  Positive outcomes were obtained when Communication (B = .17) and Situational 

Awareness (B = .18) acted alone on the school grade.  Again, both are key responsibilities in any 

school but perhaps more so in one with high poverty.   

There were four outcomes of negative effects on school grade.  In schools where 0-30% 

of students were reported as free/reduced lunch, Communication (B = -.20) and Situational 

Awareness (B = -.15) had a negative effect and for a school with 31-50% free/reduced lunch 

students, Situational Awareness had a negative effect on student achievement (B = -.16).  Alone, 

Ideals/Beliefs had a negative effect on the school grade (B = -.20).  It is unclear why these 

responsibilities would report negatively.  All three of these responsibilities have positive 

outcomes as noted above and are all critical to the success of a principal.  It is possible that for 

the schools represented in the lower end of 0-30%, these attributes simply are not accentuated 

when interacting with SES.   
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As it pertained to location (rural, suburban, and urban) only Optimizer alone was found to 

have a statistically significant (p < .05)  albeit a negative effect on school grade (B = -.08).  This 

is another outcome that is difficult to explain.  Optimizer had a very positive outcome in the first 

research question and simply being a part of the interaction with location would not initially 

seem to be a negative influence.  

  Question four shifted focus from effects on school grade and looked at outcomes on the 

nine responsibilities relative to tenure as a principal and overall years of experience as a 

principal.  In answering this question only tenure as a principal at a school had an effect on 

Relationships as a responsibility (B = .04).  While it does not explain why other responsibilities 

would not have also had positive outcomes for tenure at a school, it does seem reasonable that a 

responsibility such as Relationships would be positive the longer a principal has stayed at a 

particular school. 

Findings Related to the Literature  

 This study is unique to others undertaken around the 21 responsibilities of Marzano et al. 

(2005) or even the closely connected, Balance Leadership Framework of Waters, Marzano, and 

McNulty (2004) in that it focuses on responsibilities tied directly to the control of the principal 

(purposeful community).  Furthermore, while connections have attempted to be made to student 

achievement, none have done so with a state metric in mind.  

 The literature in this study highlights important research that has been done which 

supports the definition and characteristics of the nine responsibilities.  While it must be 

acknowledged that just over half of the statistically significant outcomes resulting from the 

correlations conducted in the study had a negative effect on student achievement, it does not 

necessarily diminish their importance as practices a principal should employ to increase 
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achievement in their school.  What is a telling observation is that all of the responsibilities except 

for one (Input) was found to have some level of significance on student achievement when 

running the four-regression analyses. 

 All nine of the responsibilities are part of concepts and tied to the NELP (NPBEA, 2018) 

standards for administrators.  With eight of the nine responsibilities showing statistical 

significance in the outcomes, three of the four concepts would be represented in those outcomes 

as would all three of the NELP (NPBEA, 2018) standards through which the nine responsibilities 

were connected in this study.  Six of the nine responsibilities were found to have positive effects 

on student achievement as measured through the Indiana A-F grade assigned to Indiana high 

schools.  These six responsibilities are Optimizer (represented positively in two different 

analyses), Ideals/Beliefs, Visibility, Situational Awareness, Relationships (represented positively 

in two different analyses), and Communication. 

 In the ordinal logistic regression, Optimizer was shown to have an outcome of 1.13 on 

student achievement.  Marzano et al. (2005) cites the responsibility of Optimizer as an 

inspirational action for the teacher by the building principal, working with them to achieve 

results beyond their reach both as an individual and as a staff.  This action by the principal 

supports the literature from Cansoy and Parlar (2018) that promotes an increase in collective 

efficacy when leaders work to motivate teachers to achieve great things.  Additionally, Optimizer 

was shown to have an outcome of B = .25 in the moderation analysis for school size when taken 

alone.  While this may in fact be the result of more power in this analysis, it underscores the 

legitimacy of this responsibility in principal practices with staff.  

 The responsibility of Relationships had positive outcomes in both the moderation with 

medium sized schools (501-1000 students) B = .25 and in the outcome of the multivariate 
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multinomial regression as it relates to tenure in a school by the principal B = .04.  Marzano et al. 

(2005) defined this responsibility as one in which the principal was in tune with the personal 

lives of the staff, kept abreast of their needs, and developed and maintained relationship with 

them.  The importance of this responsibility on the building and maintaining of trust that teachers 

have for their principal was also supported by Hoy and Smith (2007) and Hoy (1992).  The fact 

that it was demonstrated in this study as having a positive effect on student achievement, further 

underscores its importance. 

 In schools where the free and reduced lunch status as measured by SES was 31-50% of 

the student population, the responsibility of Ideals/Beliefs had an outcome of B = .21.  This 

responsibility as outlined by Marzano et al. (2005) emphasizes a principal’s ability to not only 

have well thought out plans and beliefs about the school and its mission, but articulates and 

shares those as well.  Kose (2011) emphasized the intentionality of communicating a vision to 

staff as well as involving important stakeholders in the process of crafting a mission (Dolph, 

2017; Kose, 2011; Sevier, 2017).  Key to principal success is also their ability to manage the 

organization, a skill that plays into this responsibility and was underscored by research from 

Grissom and Loeb (2011).  This responsibility underscores the importance of being clear about 

the goals and direction of the school as well as having a strong organizational management 

approach.  The fact that this responsibility has the outcome that it does for schools with a 

relatively high SES percentage further demonstrates the need for a principal to make the most 

impact on student achievement.   

 Visibility as a responsibility involves being visible on a regular basis to parents, students, 

and teachers (Marzano et al., 2005).  Visibility when moderated for SES had an outcome of B 

= .12 in schools with 31-50% of students qualifying for free and reduced lunch status.  In this 
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study while the importance of being physically visible is acknowledged, it is important that the 

responsibility be carried out with a focus on instruction.  The intentional nature through which 

the principal is monitoring instruction, a part of conversations around the improvement of 

instruction, and provides feedback on instruction is when this responsibility is most realized 

(Blasé & Blasé, 1999; Fink & Resnick, 2001; Goddard et al., 2015).  In school environments 

where there is a higher level of poverty, this intentionality takes on even greater importance and 

the outcomes from this study underscore that importance. 

 When considered by themselves, both Communication (B = .17) and Situational 

Awareness (B = .18) were found to have a positive effect on student achievement in the 

moderation analysis for socioeconomic status.  Marzano et al. (2005) describe Communication as 

“accessible”, “effective”, and “open” (p.47).  These characteristics are echoed in other literature 

as well and are key for principals to be good leaders (Walker et al., 2014).  Situational Awareness 

describes an ability to not only deal with important issues but also be aware enough to know 

what is on the horizon and prepare a strategy to deal with those items as well (Marzano et al. 

2005).  Both of these responsibilities are viewed in this study through the lens of NELP 

(NPBEA, 2018) standard seven, Building Professional Capacity.  The communication by a 

principal and their ability to have a heightened sense of awareness both for the seen and unseen, 

not only is demonstrated in the literature by Tschannen-Moran and Gareis (2015) as contributing 

to the trust of the staff but also to positive gains in student achievement, an outcome of this study 

as well. 

Conclusions  

 Leadership of a school building requires skills that are diverse and numerous.  However, 

they are attainable if a leader is committed to understanding which skills yield the greatest 
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benefit to the improvement of the school and specifically to student achievement.  This study set 

out to provide that, a list of attributes that are clearly defined and articulated with student 

achievement.  It also attempted to do something else, place these responsibilities in a context of 

current programming for the development and education of those aspiring to be building leaders. 

Implications for Actions  

 The outcomes presented in this study should solidify the importance of the nine 

responsibilities in professional practice as a school principal.  From the outset of this work, there 

have been two stated points to why this study is significant.  The first, that having a finite set of 

skills in which to focus their work is beneficial for principals.  This finite set of activities 

provides a principal with an opportunity to master skills tied to student achievement specifically, 

and to the improvement of school leadership in general.  The original research undertaken by 

Marzano et al. (2005) that produced the meta-analysis and the favorable links to student 

achievement have not been diminished in the nearly 15 years since they were published.  The 

research connections made around each responsibility since the original study only strengthens 

their importance.  

 Second, having specific responsibilities that are actionable around a common metric with 

internal and external accountability is important as schools and their leaders continue to be 

scrutinized for positive student outcomes.  This study focused on a common state metric in 

Indiana in which all high schools are judged, the A-F grade.  While that is not an applicable 

metric for all schools in other places, the outcomes of this study point to positive results on state 

data when these skills are present in building leaders.  All who read this study should attempt to 

find a metric in which to correlate the results of responsibilities.  The implications for making a 

state level metric actionable are real, for it focuses the building leader on a finite group of tasks 
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that when enacted, make a difference in what often seems to be an arbitrary system for grading 

schools.   

 Finally, this study further emphasizes the importance of the NELP Program Recognition 

Standards for building level administrators (NPBEA, 2018).  That body of work alone does not 

need the results of this study to validate the recommendations found in it.  However, I believe 

that this study does lend a practical endorsement to the recommendations and strategies found in 

the document.  The standards from that document that are tied to this study have been 

operationalized in a practical way.  For aspiring administrators, these standards, or at least the 

ones used in this study, are legitimized as there are clear connections to the important skills a 

principal must possess and that the execution of those skills can lead to student achievement.  

For standard one; mission, vision, and improvement, a principal must develop and then 

communicate their vision for the school in a clear and concise manner (Kose, 2011).  

Furthermore, this important step cannot be abdicated to other administrators or teacher leaders in 

a school.  Nor, can it be directly executed from someone other than the principal.  As Dolph 

(2017) states, “…as crucial as the support from school boards and superintendents is, principals 

must both lead and manage school improvement initiatives” (p. 371).  These initiatives are born 

out of the vision that a principal is able to communicate and carry out with their staff.   

The extension of a principals mission and vision can be seen through the way that they 

run and manage the organization (NPBEA, 2018).  This speaks to the role of NELP standard six; 

operations and management.  As stated previously the focus of this study is one of instructional 

leadership by the principal.  However, as the NELP standards show, by dedicating an entire 

standard toward operations and management, a principal must have the ability to focus on other 

areas that effect the school.  These include but are not limited to managing the financial, human, 
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and physical resources of the school (NPBEA, 2018).  In fact, the belief from outside the school 

environment would indicate that a school cannot be successfully run without the principal being 

adept at dealing with the operations and management of the school (Grissom and Loeb, 2011). 

NELP standard seven, building professional capacity, has a connection with several 

responsibilities.  As such, there are several practices advocated in this standard which are 

important for principals to employ (NPBEA, 2018).  Leading instruction in a school should be at 

the top of a principal’s list of responsibilities.  The activities involved in leading instruction in a 

school run throughout this standard (NPBEA, 2018).  Additionally, the act of instructional 

leadership raises the collective actions of the staff and promotes collaboration (Goddard et al., 

2015).  Instructional leadership stretches beyond speaking philosophically about instructional 

practice, but is also seen through frequent visits to classrooms and observing instruction (Blasé 

& Blasé, 1999; Fink & Resnick, 2001; Whitaker, 1997).  Defined processes should be in place 

which  provide teachers the opportunity to share issues and work toward positive outcomes to 

those issues (Walker et al., 2014).  Finally, taking part in actions that will establish and maintain 

high levels of trust in the principal are key to successful leadership (Hoy, 1992; Hoy and Smith, 

2007; Price, 2011).   

 This study has connected the dots on the significance of this work outlined in its 

beginning.  While there are opportunities for improvement if a study like this were to be 

repeated, I would recommend that school principals, regardless of level devote their time and 

attention to the responsibilities outlined in this study that make up a purposeful community.  The 

fact that eight of the nine responsibilities were found to have statistically significant outcomes 

through this research and were supported by a current review of literature should indicate that 

time spent by principals honing their day to day, week to week, and year to year abilities around 
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these responsibilities is time well spent.  The research presented in this study as well as the 

outcomes found beg the question, are there responsibilities that are more important than others 

for a principal to implement?  The research conducted by Marzano et al. (2005) demonstrate 

clearly the ranking of responsibilities by their connection to student achievement.  When looking 

at a performance metric such as school letter grade and the many criteria that are included in that 

metric, the order of acquisition of responsibilities for an administrator may not be as clear.  The 

outcomes in this study point to focusing on Optimizer and Ideals/Beliefs as good starting points.  

Culture, because it lends itself to encompassing some of the other responsibilities, would be a 

next logical step for principals to turn their attention.  

 One other important note as it relates to generalizability.  The school letter grade reported 

by principals completing this survey closely resembles the actual grades assigned to high schools 

in the 2017-2018 school year.  While the state data includes all high schools and this study 

focused on a smaller subset, it does appear that the results of significance from research question 

one, could be generalized to all high schools in Indiana for the responsibilities of Affirmation and 

Optimizer. 

Policy Implications  

If principals do what is suggested above, they will work to learn and grow in each of the 

nine responsibilities presented in this study, taking stock of the ones they are strong in and the 

ones that require more attention.  Taking this step will allow them to meet the staff and broader 

school community where they are and to chart a course forward.  The fact that there are only nine 

responsibilities and that they are straightforward with clear actionable steps, provides little 

excuse for principals not to improve their practice in these areas.  
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A way to reinforce these practices is for district administrators to align building level 

evaluations around these nine responsibilities.  Taking this step would bring clarity to the 

evaluation process which can often consist of arbitrary measures that are not grounded in 

research or focused on the teaching and learning, which is the primary duty of building level 

leaders. 

Limitations 

The most impactful constraint on this study was the size of my sample to be surveyed.  

This group (public high school principals in Indiana) was small from the outset and I understood 

that this might be a hinderance to receiving enough responses to make the results valid.  I also 

knew that responding to a survey sent via e-mail would be another obstacle to overcome.  

However, the metric used for student achievement in this study was the school letter grade issued 

each year to high schools in Indiana.  I could have chosen to use the A-F grade issued to all 

schools in Indiana which would have vastly expanded the sample size for my survey.  However, 

it was then and still is my belief that the high school metric used to determine the letter grade is 

the most diverse of all of the grade levels, allowing it to determine school grade beyond just test 

scores.   

 

Recommendations for Further Research   

 To overcome the above constraints if a future study like this one was undertaken, I would 

recommend that if the sample size is not increased, that perhaps a mixed-methods study is 

undertaken to add some qualitative responses from building principals with their Likert scale 

responses centered around the questions related to the nine responsibilities.  This approach may 

add some context to the responses and make up for a lack of overall responses that might come 

from just a standard survey like the one used in this study.  Additionally, a qualitative approach 
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would help address concerns over respondents artificially inflating their scores by again 

providing context.  I did not see that as a concern with this study as it matches the approach that 

Marzano et al. (2005) took when they asked principals to take their survey initially.  However, as 

stated above it could add some qualitative feedback to the understanding of why certain scores 

were selected for certain responsibilities. 

 This study did delve into areas related to size of schools, location of schools, and 

socioeconomics of schools.  I would encourage future studies to look more deeply in these areas 

to understand if more of a relationship exists with these factors and the nine responsibilities and 

student achievement.  Again, simply having an increased sample size could assist in this 

examination as well. 

 A final recommendation would be to change the metric that is used as a comparison for 

student achievement.  The state metric I chose was diverse, encompassing more than just state 

mandated test scores.  However, it still is not without improvement as a metric for it 

encompasses many of the benchmarks that are sometimes out of a school’s hands, such as the 

effect of SES on their students, where their school is located, or having adequate resources.  It 

certainly helps provide a metric to compare across the state, but a better student metric might be 

one that is more specific such as a reading metric or specific scores related to math achievement.  

This approach might provide the opportunity to better assess the influence of each individual 

responsibility on student achievement.  The literature around the implementation of these 

responsibilities is in my opinion without question.  They are needed and important for a principal 

to successfully move their building in a positive direction.  However, having a more prescriptive 

metric on which to assess student achievement and the influence that the responsibilities have on 

student achievement might make their importance even more evident. 
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Concluding Remarks  

 The list of tasks that a principal has to complete varies from day to day and it is lengthy.  

Having a finite list that they can dedicated their time and efforts toward to move student 

achievement in a positive direction is invaluable.  This study shows positive signs that the nine 

responsibilities, which Marzano et al. (2005) established as the building principal’s responsibility 

some 15 years ago, are still important and can be that list from which principals dedicate their 

time and energy.  Accountability is not going away and the job of a building leader is not going 

to get easier.   

However, there is good news both for current principals, future principals, and district 

leadership.  National standards exist which encompass the responsibilities enumerated in this 

study.  They are written in a way which are easy to understand and implement toward 

improvement.  They exist to be used as questions to better understand which candidate is best 

suited to lead a building.  The other good news, the nine responsibilities are attributes that can be 

achieved.  They are not new ideas that need to be purchased.  What must happen is time simply 

needs to be set aside to improving in these areas and using these responsibilities as a way to 

evaluate job performance.   

It is my belief that a principal who dedicates themselves to performing each one of these 

responsibilities at a high level will earn the admiration and trust of their staff, their school 

community, and their district level leadership.  Additionally, and most importantly, they will 

provide the best opportunity for their students to be successful in their educational endeavors.   
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Appendix A   

Survey Instrument 

Please answer the following questions about yourself and school from the 2017-18 school 

year: 

1. Were you the principal of an Indiana high school (with grade 12) during 

the 2017-18 school year? 

Yes or No 

2.  If Yes, what letter grade did you receive from the Indiana Department of 

Education for the 17-18 school year?  If No, survey ends 

A,B,C,D,F 

3. How many overall points did you receive for the letter grade noted in 

question two? 

 

4. What was the name of the school or four-digit IDOE school number? 

(Optional-Answering this question will no longer make your survey 

responses anonymous) 

 

5. How many years did you serve or have served as the principal of that 

school? 

 

6. Overall, how many years have you served as a principal?  

 

Please tell me about your (17-18) school: 

7. What was the enrollment of your school in grades 9-12? A. 1-500 
B. 501-1000 
C. 1001-

1500 
D. 1501-

2000 
E. 2001-

2500 
F. 2501-

3000 
G. 3001 or 

More 
8. What was the grade configuration of your school? A. 9-12 

B. 7-12 
C. 10-12 
D. Other 

9. What was the percentage of students in your school on free/reduced 

lunch? 

A. 0-10% 
B. 11%-20% 
C. 21%-30% 
D. 31%-40% 
E. 41%-50% 
F. 51%-60% 
G. 61%-70% 
H. 71% or 

More 
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10. Please choose the term that best describes the location of that school? A. Rural 
B. Suburban 
C. Urban 

11. Other than yourself, how many administrators did you have at your 

school?  These can include Deans of Students and Assistant 

Principals. 

 

In the following questions, please respond with the answer from one to four.  1= “This does 

not characterize me or my school” and a 4= “This characterizes me or my school to a great 

extent.” 

12. Teachers in my school regularly share ideas. (Culture) 1   2   3   4 

13. I make systematic and frequent visits to classrooms. (Visibility) 1   2   3   4 

14. Teachers in my school have ready and easy access to me. 

(Communication) 

1   2   3   4 

15. In my school, teachers have direct input into all important decisions. 

(Input)   

1   2   3   4 

16. The accomplishments of individual teachers in my school are 

recognized and celebrated. (Affirmation)   

1   2   3   4 

17. I am aware of the personal needs of the teachers in my school. 

(Relationships) 

1   2   3   4 

18. I try to inspire my teachers to accomplish things that might seem 

beyond their grasp. (Optimizer) 

1   2   3   4 

19. The teachers in my school are aware of my beliefs regarding schools, 

teaching, and learning. (Ideals/Beliefs) 

1   2   3   4 

20. I am aware of the informal groups and relationships among the 

teachers in my school. (Situational Awareness)   

1   2   3   4 

21. I have successfully developed a sense of cooperation in my school. 

(Culture)   

1   2   3   4 

22. I have frequent contact with the students in my school. (Visibility) 1   2   3   4 

23. Effective ways for teachers to communicate with one another have 

been established in my school. (Communication) 

1   2   3   4 

24. Teachers are directly involved in establishing policy in my school. 

(Input) 

1   2   3   4 

25. The accomplishments of the students and the school in general are 

recognized and celebrated. (Affirmation)   

1   2   3   4 

26. I have a personal relationship with the teachers in my school. 

(Relationships) 

1   2   3   4 

27. I always portray a positive attitude about our ability to accomplish 

substantive things. (Optimizer)   

1   2   3   4 

28. I am aware of the issues in my school that have not formally come to 

the surface but might cause discord. (Situational Awareness) 

1   2   3   4 

29. There is a strong team spirit in my school. (Culture) 1   2   3   4 

30. I am highly visible to the teachers and students in my school. 

(Visibility) 

1   2   3   4 

31. In my school, we have common language that is used by 

administrators and teachers. (Culture)   

1   2   3   4 
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32. Lines of communication are strong between teachers and myself. 

(Communication) 

1   2   3   4 

33. In my school, decisions are made using a team approach. (Input)   1   2   3   4 

34. In my school, we systematically acknowledge our failures and 

celebrate our accomplishments. (Affirmation)   

1   2   3   4 

35. I stay informed about significant personal issues in the lives of the 

teachers. (Relationships)   

1   2   3   4 

36. I try to be the driving force behind major initiatives. (Optimizer)   1   2   3   4 

37. I have well-defined beliefs about schools, teaching, and learning. 

(Ideals/Beliefs)              

1   2   3   4 

38. In my school, we have a shared understanding of our purpose. 

(Culture)   

1   2   3   4 

39. I make sure that significant events in the lives of the teachers in my 

school are acknowledged. (Relationships) 

1   2   3   4 

40. I believe that we can accomplish just about anything if we are willing 

to work hard enough and if we believe in ourselves. (Optimizer)   

1   2   3   4 

41. I have explicitly communicated my strong beliefs and ideals to 

teachers. (Ideals/Beliefs) 

1   2   3   4 

42. I can accurately predict things that may go wrong in my school on a 

day-to-day basis. (Situational Awareness) 

1   2   3   4 

43. I am aware of what is running smoothly and what is not running 

smoothly in my school. (Situational Awareness)   

1   2   3   4 

44. My behavior is consistent with my ideals and beliefs regarding 

schools, teachers, and learning. (Ideals/Beliefs) 

1   2   3   4 

45. I am aware of the details regarding the day-to-day running of the 

school. (Situational Awareness)   

1   2   3   4 

46. In my school, we share a vision of what we could be like. (Culture)   1   2   3   4 
*Questions 12-46 come from pages 162-164 (Figure TN11.1) of Marzano et al. (2005) and are adapted with permission from 

McREL International 
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