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Introduction 

 This paper aims to investigate the roles of different entities surrounding international 

students' lives, such as the international office and the faculty, with an understanding of 

experiences from international students who are the primary stakeholders in building their cross-

cultural awareness and improving English proficiency.  

 The literature review begins with an overview of the Second Language Acquisition 

theories (Brown, 2000), focusing on Sociocultural Theories (Lantolf, 2000; Kozulin, 2003). 

Second language teaching begins in the classroom environment with the help of the instructor 

but continues within the other external learning opportunities offered by different services on 

campus. These services allow the students to be actively involved in community organizations 

and campus events to create opportunities to practice the foreign language. This learning process 

is as salient as the learning in the classroom setting. Through this practice, students transition 

smoothly into the academic classes and the intercultural and social dimension after their English 

language classes.  

 Within the study abroad theories, incoming international students not as proficient in 

English go through different emotional phases in their adjustment process to the new 

environment (Gaines, 2015). Social and linguistic assistance outside the English classroom could 

enhance their level of acclimatization. The impact of American life for new international 

students has relevant implications on their academic success in terms of their mental, 

psychological, and social wellbeing (Gaines, 2014). 

 Nevertheless, the international office and the English Institute often do not mutually 

collaborate to fulfill the students' linguistic demands. This limited collaboration results in 

students' lack of language interaction beyond the classroom, such as cultural events. Students 
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primarily rely on in-class opportunities to merely interact with the instructor and peers for 

English learning. They do not interact with international peers (specifically not from their 

country) regularly. Additionally, in terms of interaction, students do not often practice English 

with their American peers due to a lack of contact. Given the limited exposure to international 

and American peers, that may act as a barrier to enhance international students' learning 

experience, a closer partnership between the international office and English Institute seems 

necessary to bridge the gap mentioned above.  

 One of the methods explored in this paper consists of developing a partnership among 

stakeholders through international programs at the international office. Faculty can integrate 

these activities within their classes and motivate their students for active participation. The paper 

also aims to delve into various aspects of international students' persona: their attitude towards 

the campus community, their degree of acculturation, and their English level. These elements are 

also essential to explore the wellbeing and success of international students.  

Further research related to this paper has been grouped into various thematic concepts, 

which belong to the following categories: international students' integration and cultural shock, 

students' personal engagement, role of language proficiency, role of the international office as 

social and mental support and role of faculty as academic support. 

Some researchers and practitioners suggest a call to action for faculty is needed regarding 

students' stress caused by their linguistic limitations as well as more English practice in social 

networks different from the classroom (Johnson et al., 2018; Marijuan and Sanz, 2018). Some 

other investigators highlighted a series of needs for international students such as exposure to 

authentic language, students' engagement within social organizations, syllabus' 

internationalization, prominence of listening and speaking skills as well as boost for self-esteem 
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and confidence (Halic et al., 2009; Carter, 2013; McFaul, 2016; Sheppard et al., 2015; Glass et 

al., 2018). In addition to this, the international office needs to directly assist the students in the 

adjustment process (Briggs et al., 2017) and with activities such as recreational projects between 

American and international students (Nilsson, 2019). Under the faculty's role, international 

students should be exposed to the American teaching style or courses requiring participation 

outside the classroom (Wilson-Forsberg, 2018).  

Given this precedent, the current paper would contribute to explore students' perspectives 

towards the partnership between the international office and the English Institute. International 

students are interviewed using a series of open-ended questions in a survey. By conducting these 

interviews, the paper aims to account for students' experience in learning English and their 

participation in international offices' activities to contribute to multicultural, linguistically solid 

learning for future international students. 

 

Literature Review 

Second Language Acquisition, Sociocultural Theories and Study Abroad Theories 

This paper’s more significant theories relate to Second Language Acquisition (SLA). 

This field includes the acquisition of a second language learned after the first language. Foreign 

languages, which often imply distance from the local community where learners are involved, 

are usually included with the second language realm (Brown, 2000). Within SLA, Sociocultural 

Theories explore the role of social interactions in language acquisition. Study Abroad Theories 

focus on the specificities of learning a second language while living and studying abroad.  

Within SLA theories, Vygotsky encounters the relation of the student with a more 

knowledgeable other. Vygotsky identifies the importance of the Zone of Proximal Development 
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(ZPD) which consists of the space where the learner can achieve linguistic outcomes when they  

are assisted by a more knowledgeable person.  

 According to Lantolf (2000), the necessity for assistance happens when the student is not 

autonomous in their personal work, and they require mediation through a more skilled individual 

such as a teacher or a peer. Mediation consists of an intervention in the learning environment 

played by the skilled individual who is in the learner’s ZPD. The act of external help for the 

learner is defined as other-regulation. When a less competent learner interacts with a more 

competent person it becomes highly beneficial to the learner.                                                

 Mediation is the gist of Sociocultural Theories which requires external help from the 

teacher or other stakeholders. Mediation includes a variety of tools necessary in language 

communication such as gestures or objects. Kozulin (2003) describes “human mediation” as the 

engagement of external cultural representations coming from other people. In the case of the 

international office realm, the person as the speaker in the international events in this case 

intervenes with their own way of being in the world, their cultural tools, references, and 

background to mediate both their linguistic and cultural knowledge with the learner.  The events 

at the international office support mediation outside the classroom setting.  

 Theories on Study Abroad such as Gaines (2015) discuss the importance of social 

networks as the crucial environments for students to promote their learning. The author p resented 

the creation of an elective course curriculum targeting international students who need to build 

confidence in their English skills. The same author stated in another paper the role of different 

tutors reproducing authentic situations that function as a Language Practice class. Tutors provide 

immediate feedback on the students’ performance through which students can reflect on their 

progressive development (Gaines, 2014). As mediation is fundamental in practicing a second 
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language for students outside the classroom, international events contribute to mediated 

opportunities to accomplish these conditions. 

International students’ integration and culture shock  

When first coming to the US, international students face academic, cultural, and 

linguistic differences from their own country. Academia, cultural customs, and language are the 

main challenges that new students deal with in the new American life. When interacting in a new 

environment, students acquire a second identity also known as “integration” in terms of mindset, 

action, and emotion (Brown, 2000). While integrating with another culture, students experience 

culture shock. Culture shock is represented by the new customs which do not match with the 

personal culture. Brown (2000) depicts culture shock as the second step of cultural learning. 

After an initial period of eagerness for the new culture, cultural differences become more definite 

while students’ own persona unfolds and stands out from the exposing culture .                      

 Building upon an example of integration, Johnson et al. (2018) underlined the role of 

acculturative stress for international students to navigate a new cultural environment, such as 

within the linguistic barriers. New practices are formulated to aid them in dealing with language 

hardships. The study surveyed international students through semi-structured, open interviews. A 

clear opinion from the students stated a rising sensitivity among faculty and staff about their 

communication difficulties. The most challenging concerns for international students, 

particularly at the beginning of their academic experience, resulted in the communication 

problems as confirmed by self-ranked criteria created by the key informants. Students could 

vocalize their needs to the international office as part of the international orientation organized 

prior to beginning classes to be used in events during the year. 
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The international students’ needs are furthered in Marijuan and Sanz (2018). They 

discussed trends in Study Abroad in terms of acculturation by international students to the 

American lifestyle. One of the issues in socialization for students outside the classroom is related 

to the students' social initiative. If the students' personality does not allow them to create social 

networks outside class practicing the second language, possibilities for acclimating in the new 

environment are limited. Social networks in the linguistic context are circles where students 

informally use the second language. They are also known as “communities of practice”  (CofP) 

where people get together for common interests and share practices driven by a common goal or 

endeavor. The concept of belonging requires participation to a community which is regulated by 

certain power relations. Faculty could promote opportunities for students to get engaged with the 

cultural immersion outside the classroom to overcome many students’ timidness towards their 

reduced spontaneous drive to participate in cross-cultural encounters. By including international 

events for example as compulsory activities on the syllabus, the intercultural exposure outside 

students’ comfort zone becomes more a customary practice.                                                           

 A lack of students’ initiative calls for a collaboration between the staff at the international 

office and the instructors at the English Institute. By partnering together to respond to students’ 

needs, a call to action towards faculty and staff could mitigate cultural shock and encourage 

integration. The two could coordinate the organization and participation of different kinds of 

events such as cultural presentations led by speakers from the international office or more 

culturally-immersed events where a beverage or a meal from the country is featured and 

prepared.  



8 
 

Students’ personal motivation 

International students’ inner motivation in their learning process is crucial for achieving 

satisfactory results. Motivation is the student’s attitude to be intrinsically driven towards their 

own learning. This positive willingness produces favorable benefits on the learning experience. 

(Brown, 2000). The way they personally engage outside the classroom to actively seek for 

opportunities, in which they can utilize the language, results in acquiring English. Within the 

class level, students may feel less motivated when they do not understand the more colloquial 

usage of English during lectures. Carter (2013) illustrates how the exposure to American 

academic lectures is needed as well as practice in making questions and processing a certain type 

of language such as informal language. In the United States, the level of formality of lectures in 

class is lower than in other foreign countries. Students may not be familiar with certain idioms or 

cultural metaphors used in class which require a preconceived idea. Teachers need to be aware of 

these cultural gaps when teaching to international students too. Students are compelled to be 

more exposed to authentic English such as the colloquial and reduced speech in English classes. 

This would smooth the passage to academic classes where content is the priority instead of 

language development instruction.                                                                                                      

 Programs at the international office require the presentations of a culture by different 

international students highly proficient in English. These students have been exposed for a longer 

period of time to informal English, and they would include many features of the colloquial 

English in their own speech while keeping some characteristics of the more formal English too. 

In other words, they would represent a smoother transition to the American English spoken by 

American professors or peers. English beginners, by interacting naturally with these speakers, 

would start to feel more comfortable with informal English without being immersed abruptly to a 
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high frequency of colloquialism utilized by professors during informal lectures and by American 

peers. With this additional exposure to informal English, they will feel more motivated because 

they will be more capable of understanding the linguistic foundation supporting the academic 

content.                                                                                                                                                                   

 In terms of international students’ motivation to the university's student organizations, 

Glass et al. (2018) pinpointed this challenge. Students are more motivated to engage in these 

activities if they have been previously connected with peers engaged in the student organization 

of their interest. Glass’ study explored the social capital developed by international students 

carried out at the university within social organizations as a tool to achieve their personal and 

professional goals. Participation in student organizations leads to a greater sense of belonging 

within the university community. Participation in an organization also directs to a more 

successful network and, overall, to more socialization within the community. If students 

participate in cultural events in the international office, they are more likely to be exposed to 

social organizations within the campus such as multicultural but also recreational and spiritual 

organizations. Students can engage more deeply in the American culture by creating substantial 

social networks beyond the classroom. Within the student personal motivation topic, the authors 

explored a need to cultivate students’ involvement at the academic and social level. International 

programs represent a great tool, as demonstrated, to reach a more multicultural and varied 

approach to foster motivation. 

Role of language proficiency 

 The following authors manifested the role of language skills concerning the international 

students’ demands. Sheppard et al. (2015) figured out a gap in the listening skills that should be 

acquired in informal lectures as well as the skill of asking and replying to questions at a fast 
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speed. These important abilities should target the university English courses in their specificities 

to assist the students at best. Halic et al. (2009) state the role of self-esteem and confidence in 

their English proficiency perception aligning with their identity. Many graduate  international 

students are challenged in their practice communities where they acquire leadership roles such as 

teaching instructors, and English proficiency is essential. Despite this challenge, language 

proficiency matters because it displays how students need to develop confidence with their 

English in all the communities of practice, they get involved in.                                                                   

 In terms of confidence in second language acquisition, Alghorbany & Hamzah (2020) 

investigates the role of emotional intelligence in predicting anxiety among Malaysian second 

language speakers. Teachers should be compelled to raise consciousness about emotional 

intelligence to better serve students’ needs. Emotional intelligence is a positive use of emotions 

to communicate successfully with others. The author’s study has been upheld by SCT (social 

cognitive theory) which indicates the role of the individual external environment in their own  

linguistic/personal accomplishments.  

 Another technique encountered to promote language outside the classroom by Watkins 

(2019) is a teletandem activity which allows international students to speak virtually with 

American peers in a low stake environment. During these sessions, a specific type of activities 

named Self-Directed Language Learning (SDLL) was administered to engage students in 

activities while holding a conversation with their friends. In SDLL language activities, students 

choose autonomously how to direct their learning in choosing the goals, the methodology, the 

learning strategies to carry out as well as the procedures for evaluation. This project could be one 

of the many that the international office could coordinate with the English Institute  as a 

compulsory activity to include in the syllabus. 
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 In stimulating linguistic proficiency, real communication needs to be happening for the 

students to meaningfully use the language. As stated by Taylor (1983) students need to be 

autonomous in their way of directing the learning and be given time and space to assimilate the 

competence at their own pace. The kind of learning that results, aligns more clearly with the 

students’ purposes with language and improve the quality of linguistic proficiency. This type of 

learning detaches from the teacher-centered approach to a student-centered method. In terms of 

language proficiency, promoting activities where listening and speaking skills are primary , result 

fundamental for the learning experience as well as for encouraging a healthy perceived 

proficiency. Engaging with programs which connect with an American peer or family could 

promote an autonomous use of listening and speaking skills and a higher awareness of students’ 

language competence. 

Role of the international office as social and mental support                            

The international office builds contacts with many associations throughout campus to 

assist students’ social and mental support. It provides the connection to organizations 

international students can get involved. Social organizations engage international students with 

members of the associations. On this line, considering the students’ engagement with peers, 

McFaul (2016) affirmed that international students create their friendships in the classroom too. 

One of the possibilities would be to connect with the faculty member to use this benefit and 

make the syllabus as inclusive as possible for international students. If international students’ 

opinion and background are purposefully included, positive implications in the interactions with 

other classmates are plausible. The international office with their own events can promote the 

friendships created in the classroom by offering leisure time during events to enhance 

connections and healthy mental sociability. In addition to the classroom component, it seems that 
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apart from the classroom, another important social network is created through housing. The 

study shows that a constant gathering with similar kind of group may have positive implications 

in creating friendships for international students. The international office can assist students in 

finding the suitable housing choices according to their needs to embrace a group of people which 

aligns with their lifestyle. For example, graduate students are more likely to go live in university 

apartments or off-campus than living in dorms mostly populated by freshmen.                              

 The international office plays a role as an impactful support in accompanying students in 

the academic process. In fact, Briggs et al. (2017) demonstrated that the system provided by the 

international office to international students is key to contribute to a successful and engaged 

experience despite the necessity for institutions to increase the enrollment. This research argued 

that international students need assistance throughout the process since their arrival in the US. 

Within this support, international students can take advantage of the variety of resources 

provided by the office. For example, in terms of professional connections, partnerships with 

Career Services explore possible options for professional growth for students. Within the 

globality of students’ needs, the office can contribute to other personal needs. Nilsson (2019) 

demonstrated the office’s role when they studied the Buddy Program (BP) in a Swedish 

University. They concluded that BP had more positive implications in the students’ wellbe ing 

than in the students’ integration with American students. The BP is one  of the programs 

organized by the international office which personifies one of the tools to support the 

international students. As a result of this study, the evidence addresses how the mental needs of 

the international students are as relevant as their social needs. The various programs the 

international office hosts can accomplish their demands. 
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Role of faculty as academic support 

Faculty are empowered to help international students academically in their path through 

learning about American academic rules and social expectations. In terms of academic 

experience, Arkoudis (2006) validated that the academic faculty can do a lot to integrate students 

into their learning experience, for example by internationalizing the curriculum or being more 

explicit of the types of the American teaching style. International students need to be exposed to 

academic rules for plagiarism, assessments, and practices to develop critical thinking skills . 

Nevertheless, it was demonstrated that faculty in other circumstances did not positively impact 

students’ interactions. For example, Wilson-Forsberg (2018) examined a program that matched 

Canadian students with international students enrolled in an English language program organized 

by the faculty. They proved that this academically created type of relationship does not reflect 

the more authentic encounters among students in a class. However, these matching programs 

could be more successfully carried out by the international office as proved by the literature 

review.                                                                                                                                                   

 Faculty within the classroom setting, has different modalities to improve communicative 

skills within the classroom. The paper by Khoshsima & Shokri (2016) explores 3 elements 

defined as engage, study, and activate (ESA) in an experimental group which demonstrated high 

improvement of the speaking skills between the pre-test and the post-test. Speaking is an 

essential competence in language learning where an active production of the utterances takes 

place after decoding meaning in the interaction. ESA includes 3 elements: engage (being 

constantly and emotionally engaged with the learning), study (the specific practice is verbalized 

by the teacher, continuously practiced until it becomes automatized and then the learner will 

become independent in the practice of it; activate (it includes activity where students retrieve 
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what has been automatized in the second step through engaging tasks).  Engaging activities which 

exercise speaking can be designed in collaboration with the international office in cross-cultural 

activities matching an American student with an international student.                                               

 Other methods have been considered by the Mohammadipour & Rashid (2015) such as 

the cognitive approach in teaching speaking. Cognitive approach as the terms implies use the 

cognition to learn such as thought and memorization by sorting the information to boost long-

term learning. This is explained by distinguishing a few steps: it starts with raising 

consciousness, it follows with the explanation of a task suitable to the students’ needs  where the 

teacher remains available for whichever question arises. The process ends with reminding 

students that fluency matters as much as accuracy in making a sentence. This cognitive approach 

uses a different method to teach communicative skills as a complementary approach to the 

sociocultural theory more directly applied with the international office activities.  

Review of the literature  

A review of the literature showed that, in Second Language Acquisition (Brown, 2000), 

ZPD (Lantolf, 2000) and mediation (Kozulin, 2003) contribute to the students’ learning 

development. Considering Study Abroad Theories, the social networks in which they engage 

define their attitude towards their learning process (Gaines, 2015) as well as the role of tutors in 

improving language (Gaines, 2014).                                                                                                 

 Examining the role of culture shock, a first step to promote integration would be 

understanding what cultural shock is and the different steps constituting it (Brown, 2000). 

Students deal with language barriers which are the first hustle to limit cultural and academic 

integration (Johnson et al, 2018). Another study discussed the social networks or community of 

practice where the students interact (Marijuan and Sanz, 2018). It resulted that social networks 
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are essential as students’ circumstances to improve language skills. The events at the 

international office constitute a community of practice where active linguistic skills are promoted 

as working towards students’ integration.                                                                                           

 Regarding personal engagement, it was important to define motivation (Brown, 2000). 

Students need to be exposed to more informal language (Carter, 2013) and according to Glass et 

al (2018), involvement in social organizations would lead to higher socialization and higher 

exposure to authentic American English. The attendance of social events at the international 

office would allow exposure to informal language, connections with leaders in social 

organizations part of the school community. Enriched connections may reinforce those already 

happening at the classroom and in leisure time with other people.                                                                  

 As far as language proficiency is concerned, a deeper concentration on listening and 

speaking skills is required to be embedded within the English courses (Sheppard et al., 2015). 

Language proficiency shapes positively also the identity of the students (Halic et al., 2009). In 

learning about students’ proficiency, teachers need to consider the role  that emotional 

intelligence plays in speaking (Alghorbany, A., & Hamzah, H., 2020). Other techniques such as 

teletandem with American peers boost students’ communicative proficiency as displayed by 

Watkins, S. (2019). The communicative skills need some autonomy by the individual speakers to 

be carried out (Taylor, 1983). If students are provided with more occasions for interaction such 

as the social events, they can build their confidence in a variety of communities.                                        

 As far as the international office’s contribution, it connects students with different 

organizations. Students, though, create many friendships also starting in the classroom 

environment (McFaul, 2016). On the other hand, the international office represents a manifested 

successful tool for the students’ accomplishment (Briggs et al., 2017). Also, programs matching 
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international students and American students benefit the students’ wellbeing (Nilsson, 2018). 

Nevertheless, these programs need to be well-structured to be put in place and to follow the 

students’ personal growth. Events such as BP at the international office have positive personal 

implications, but they need to be constantly supervised by the advisor or practitioner in the 

office.                                                                                                                                                   

 In terms of faculty contribution, a pushed matching system has demonstrated to fail in 

reproducing authentic connection among students (Wilson-Forsberg, 2018). Faculty is also 

empowered to act from the inside such as in internationalizing the curriculum and creating 

projects outside the classroom (Arkoudis, 2006). Faculty has many modalities to contribute to 

the students’ learning such as with the ESA system proved by Khoshsima & Shokri (2016). 

Mohammadipour & Rashid (2015) encounter the cognitive method as relevant in deconstructing 

and recreating language. An example of engaging language which engages cognition too can be 

associated with other international students speaking informally at a presentation within the 

International Office.                                                                                                                                           

 This paper aims to investigate the roles of different entities surrounding the life of 

international students such as the international office and the faculty with an understanding of 

experiences from international students who are the primary stakeholders in building their own 

cross-cultural awareness and improving English proficiency. Both face-to-face and online 

activities at the international office are examined by international students in relation to the 

English linguistic skills and the integration into the American community. Students’ feedback is 

requested too. 
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Research questions 

• How do face-to-face versus online activities at the international office assist international 

students with practicing English linguistic skills in terms of listening, speaking, reading, 

and writing? 

• How do face-to-face versus online activities at the international office assist international 

students with integrating into the American community in terms of culture, sociability, 

wellbeing, and professionalism?       

Methods 

International Programs 

 The study consists of an investigation about evaluating, from the international students’ 

perspective, how attendance of cultural events in an international office can benefit future second 

language learners linguistically and cross-culturally in their learning process of English. The 

international office is located in a medium, public university in the Midwest known as Ball State 

University (BSU). The university hosts around 400 international students which constitutes the 

2% of the student body. The cultural events considered are the following: Culture Exchange 

(presentation of a country from a native speaker); Sip & Chat (immersion in the culture through 

the preparation of an international beverage, dance, or game); Language Night (learning some 

words, expressions, slangs from another language); Game Night (trivia around the world); 

Cooking Night (immersion in the culture through the preparation of a meal featuring the 

country); Friendship Family Program (matching an international student with an American 

family) and Cultural Connextions (matching an international student with an American student). 
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Participants 

The participants are 12 international students who have been studying at the university 

considered for at least 3 months. Participants must be at least eighteen years old with no upper 

limit for age as it is not a variable that has been considered in the study. Gender has also not been 

considered in the study for the same reason to expand the audience taking the survey. No native 

speakers of English are included in the study. The participants come from diverse cultural 

backgrounds with different native languages. They are all college graduate students between 

master’s and doctoral level.  

Participants already have a high proficiency of English and are taking academic classes in 

their field of interest. They have been learning English in a second language or foreign context 

and they may have experienced beneficial teaching styles in their student career connected to 

linguistic exposure inside and outside the classroom. Specifically, 8 of them have studied 

English as EFL while the other 4 have studied English as ESL. Most of  the students (6) have 

been in the US studying for more than 3 years, 2 respondents have been in the United States for 2 

years, 3 for 1 year and a half, 1 student has been in the United States for 3 months. The native 

language is very variable for each participant: Persian (Farsi), Arabic, Ukrainian, Portuguese, 

Japanese, Spanish, Arabic language, Mandarin, Nepali, and Kalenjin. 

Most of these international students interviewed have participated in events organized at 

the international office to be able to provide their perspective on the potential teaching values of 

the events for English language learning. They represent the most suitable audience in 

completing this survey as they have the necessary experience to comment on a future 

collaboration between the International Office and an English Institute. 
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Materials, tasks, and procedures 

The survey consists of short closed and open-ended questions directed to international 

students. The time expected to complete the survey is 15 minutes with questions asked through 

the Qualtrics platform. The participants are given a consent form to sign prior to the beginning of 

the study. More specifically, the survey includes multiple choice, checklist, agree/disagree scale, 

linear scale, and brief open-ended questions. The data were collected through e-mails and 

messages to international students encountered as eligible considering the criteria to meet.  

The survey starts inquiring about participants’ experience with English and previous 

attendance to international events. The following section inquiries about the degree of benefit of 

international events on linguistic skills and integration to the American community. Also, the 

virtual environment of international events is investigated in terms of linguistic skills and 

integration to the American community. In the second part of the survey, a feedback from the 

students is requested in identifying which programs are suitable respectively for face-to-face or 

online international events. Students are asked to identify potential improvement for these events 

in terms of language skills and integration in the American community and about a possible 

collaboration between the international office and the English Institute. A few demographic 

questions conclude the survey which include elements analyzed in the participants’ section. The 

survey aims to identify the level of improvement of international events on linguistic skills and 

on cultural integration in the American community as well as an input on the potential 

collaboration between international office and English Institute. 

 

Findings 
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 Considering the results for the first part of the survey, the most challenging skills to learn 

were speaking, writing, and listening with no mention of reading (4 out of 12 for each category) 

for question 1. Considering the agreement questions, they ranged from 1 to 5 in the following 

order: strongly disagree, disagree, neither disagree nor agree, agree and strongly agree. When 

considering the role of events for language skills for question 3, most of the answers consist of 

“somewhat agree” with their positive impact on language skills (4 out of 12) while the least 

common was neither agree nor disagree. Regarding the online version of the events for question 

9 on the improvement of language skills, the most common response was “somewhat agree” 

while the least popular was “somewhat disagree”. Please see table 1: 

               Table 1 

               Impact of international events on linguistic skills 

Type of events Linguistic skills 

In person  4.25 

Online  3.5 

 

The impact of events: in person and online per each language skill for question 5 and 11, is 

summarized in table 2: 

Table 2 

Impact of international events on linguistic skills: listening, speaking, writing, and reading. 

Type of events Skills 

 Listening  Speaking  Writing  Reading  

In person 4.18 4.36 1.81 2.09 
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Online 3.9 3.45 1.81 1.81 

 

Regarding the impact of events on integration in the American community for question 6, 

of the 12 respondents, 5 somewhat agreed and only 1 respondent somewhat disagreed with how 

the events positively impacted the level of integration in the American community. Regarding 

the online version of the events on the integration in the American community for question 12, 

the most common answers were both “somewhat agree” (4) and “somewhat disagree” (4) while 

the least common was both “strongly agree” (1) and “strongly disagree” (1). Please see table 3 : 

Table 3 

Impact of events on the integration in the American community. 

Type of events Integration in the American community 

In person 4.08 

Online 2.8 

 

The open-ended questions about the benefits of in person and online events on language 

skills have been summarized by the following categories of benefits: communicative skills’ 

enhancement, authentic interaction, contact with other English and cultural learning 

opportunities. For the summary of the categories see table 4. 

 With the qualitative data for question 4 and 10, four trends were encountered . The 

common trend for the benefits of in person events on language skills focuses on enhancing 

communication skills in particular listening and speaking. For example, participants found that 

“presentations enhanced [their] speaking skills” and they are opportunities “to engage in 

conversation with other people”. In terms of communicative skills in online events, some 
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disagreeing perspectives were brought up considering the lack of distractions given by the online 

platform and the available option to engage through chat discussion: “it might be easier to hear 

the speaker better with less distractions”; “online platforms have tools where you can write your 

questions and engage in conversation”. On the other hand, online events reduce the level of 

participation and appear to improve mainly listening ability: “not as ‘interactive’ and 

‘participative’ as in-person”; “may improve your listening skills”.  

For online events, another trend encountered was the personal exigence of authentic 

interaction: “I would want to meet people in real life. A lot of newcomers are lonely”. This trend 

focuses on practicing only spoken English as a necessary experience to improve overall English 

language: “it is important to separate ESL [students] that are from the same country to avoid 

them .... speaking their native language”, “which would make it harder for them to become 

proficient in English” and “force ourselves to talk with other students in English”.  

Another relevant linguistic pattern is contact with other Englishes. It concentrates on a 

positive effect of the exposure with other international students rather than isolating second 

language speakers. It promotes contact with other international Englishes coming from contact 

with other international students: “… the interaction with people from other countries helps you 

to be more comfortable to use the target language”.  

The last trend for international in-person events that I would like to point out is the 

cultural learning opportunities as integrational elements to the lingu istic skills: “opportunity to 

present about your country”; “sharing and learning about different cultures”. For all the quotes 

above see Appendix A.   

                        Table 4  

                         Benefits of events on linguistic skills per category. 
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Type of event Category 

In person / online Communication skills 

enhancement  

Authentic interaction  

Contact with other Englishes  

Cultural learning opportunities 

 

The impact of in person and online events for question 7 and 13 on the subsets for 

integration in the American community is summarized in table 5: 

 

Table 5 

Impact of events on subsets of integration in the American community. 

Type of event Cultural 

shock 

Social 

relations 

Mental 

wellbeing 

Professional 

networking 

In person 3.54 4.09 3.9 3.27 

Online 2.45 2.54 3.63 2.27 

 

The open-ended questions about the benefits of in person and online events on the 

integration in the American community have been summarized by the following categories of 

benefits: learning American culture, reduction of cultural shock, cross cultural competence and 

personal adjustment, and authentic communication. For the summary of the categories see table 

6.  
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Four trends were encountered for the benefits of in person and online events on 

integration in the American community. The main trend for international events and their 

benefits on the American community is to learn about American culture and it results that for 

some students some events fulfill more than others this purpose such as the American Friendship 

Family program: “Some events like friendship family will improve integration in the American 

Family. I think other events rarely have an opportunity of interaction with American 

community”; and “It depends on the event. For example, the cultural exchange and cooking night 

do not help integrate ESL”. Other perspectives disagree with these statements by pointing out 

that events in general engage with this purpose for the diversity of the audience: “A diverse 

group of students attends the events and allows for the opportunity to connect and engage with 

the American community”.  

A second trend focuses on the level of cultural shock’s reduction provided with the 

attendance of events when starting to live in the US: “Cultural differences are discussed during 

meeting, so shock from moving to a different country isn't that big.”  

Another trend identifies these events to enhance cross cultural competence and personal 

adjustment to the country: “Instead, those events help students become more ‘globalized’ and 

knowledgeable of other countries worldwide” and “You can see how other internationals adapted 

to life in the US.”  

 Considering the online version of these programs, the trend focuses on the importance of 

authentic atmosphere lacked by online events: “Online programs will not involve engagements 

and interactions as in person programs”. According to other perspectives, “Any kind of 

communication is beneficial for integration into American community” which allows for a 

multimodal type of interaction. For all the quotes above see Appendix B. 
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                       Table 6 

                       Benefits of events on integration in the American community. 

Type of event Category 

In person / online Learning American culture  

Reduction of cultural shock 

Cross cultural competence and 

personal adjustment  

Authentic communication 

 

Concerning previous events attended at the International Office for question 2, most of 

the responses (7 out of 12) included the Culture Exchange program which consists of a 

presentation of a country from a native speaker. In the part of the survey concerning the students’ 

feedback, the most common answer for the program, more adequate for developing language 

skills for question 15, is the Friendship Family program while the least appropriate for that 

resulted in both the Culture Exchange and the Sip & Chat. On the other hand, the program which 

would develop better integration in the American community, answering question 16, is the 

Friendship Family program and the least is both Cultural Connextions and Culture Exchange.  

In terms of inclusion of these events in an ESL/EFL classroom for question 17, most of 

the respondents chose “strongly agree” (6), 3 stated “somewhat agree”, 2 chose “neither agree 

nor disagree” and 1 stated “strongly disagree”. After asking this question, participants provided 

feedback. With qualitative data, four trends were encountered.  

They suggested more exposure of these events to members of the American community 

for language and culture purposes: “To improve language skills, it should include how to speak 
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casually, formally, or informally as in American culture”; and “reinforce their knowledge about 

aspects of the target culture”.  Exposure for international students is also recommended outside 

the campus: “community outreach programs that involve engagement with local communities or 

volunteer programs might be interesting”. 

Another trend identifies the necessity for promotion of events to a variety of audiences. 

For example, a person suggested to promote them especially during English classes: “Maybe 

being more proactive to invite BSU students taking language classes to attend International 

events” and “maybe advertising to get more people involved?”. Another person suggested 

creating events specifically promoted among graduate students: “I think I would have enjoyed 

events with activities to connect with other grad students only.”  

The third trend considered focuses on activities developing language skills and different 

modalities to achieve them such as moving from primary communicative needs to more 

developed necessities: “Maybe start from facilitating students' daily communication difficulties 

and then to a higher level of cultural exchanges” or books clubs in which: “students would read 

short stories in English written by American authors.” Other kinds of workshops or collaboration 

were also suggested by the students in focusing on linguistic skills: “(…) Language tutoring 

system or language exchange program”.  

The last trend focuses on job experience and practice to improve language skills for ESL 

learners as reported by only a student: “Also, offering on-campus jobs for ESL student might 

also help them improve their English skills”.                                                                                             

Table 6 

Students’ feedback per category. 

Kind of feedback Category 
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Students’ feedback Exposure to the American community 

for language and culture purposes 

Promotion of events to a variety of 

audiences 

Language skills development activities 

Job experience and practice  

 

Discussion 

Starting with the answer to my first research question: how do face-to-face or online 

activities at the international office assist international students with practicing English linguistic 

skills? Students agreed that listening and speaking skills are the ones more beneficiated by 

international events as they are part of the overall linguistic skills considered as main issues for 

integrating in the American system (Johnson et al., 2018). From the agreement questions it 

results that face-to-face classes are considered slightly more helpful in terms of language skills in 

comparison with online events (4.25 versus 3.5). This type of attitude improves personal growth 

in terms of personal confidence and self-reliance in relation to the personal linguistic awareness 

depending on the context. The online platform does not convey the same interactive atmosphere 

as the in person one: “they still can't compare to the atmosphere of the real meetings”. While on 

one side, some respondents believe that they lack in active participation, others believe that they 

improve concentration. Also, while in person events respond to a plurality of skills, virtual 

events are more limited in improving only certain communicative skills: “It depends on the skills 

you want to improve. If there are oral presentations, you may improve your listening skills, but 
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other skills would not be so benefited by this communication mode, unless you are exposed to 

activities that integrate skills”. Another issue with online events is the reduction of bu ilding 

personal confidence: “Online events are great, but somehow is better in person, especially, 

because as beginners, we feel shy and scared to talk in front others”. The relevance of confidence 

has been demonstrated by the literature in positively shap ing students’ identity. The more often 

an interaction takes place, the highest is the possibility for students to build confidence in the 

communities of interaction (Halic et al., 2009). International events and in particular in person 

events as exposed by the students contribute to self-reliance. Enhancing linguistic skills outside 

the classroom has been explained by Sheppard et al. (2015) which identified the great 

importance of listening skills which is a relevant tool to acquire in particular to be prepared when 

attending academic classes. A wide exposure is the only way to develop this type of skills.   

Then, considering the second research question: how do face-to-face or online activities 

at the international office assist international students with integrating into the American 

community in terms of culture, sociability, wellbeing, and professionality? Students are not 

totally convinced by the relevance of international events on cultivating integration with the 

American community as proved by the various answers: 4 “somewhat agree” and 4 “somewhat 

disagree”. In this case too, face-to-face events with a level of agreement of 4.08 can enhance 

higher adaptation to the American community than online events (2.08). Social relations and 

mental wellbeing are the subsets of integration in the American community that are the most 

fulfilled by the exposure to international events. The literature agreed with findings encountered 

among international students. Nilsson (2019) demonstrated this Buddy Program (BP) that the 

aspect more improved through intercultural events was the students’ wellbeing. A spread opinion 

contemplates events as a great way to connect with the local culture in particular with family 
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who represents a microcosm of the American lifestyle: “I found an American family through 

Friendship Family program, and it is very good for me (improving my English and socialize with 

them and learn American culture)”; “Some events like friendship family will improve integration 

in American family. I think other events rarely have opportunity for interaction with American 

community. Community outreach programs may add more to this experience”; “some events like 

friendship family will improve integration in American Family. I think other events rarely have 

opportunity for interaction with American community. Community outreach programs may add 

more to this experience.”  

Regarding the online version of the events to promote integration in the American 

community, the main opinion was that “Online programs will not involve engagements and 

interactions as in person programs” and “They do help improve English skills but the online 

versions are not as "interactive" and "participative" as in-person”. In terms of literature on online 

exchange projects, Watkins S. (2019) highlights the role of teletandem as a low stake 

environment for international students to converse virtually with American peers.  This project 

could be coordinated with the English Institute as a compulsory activity to include in the syllabus 

but with a different modality which could be in person or hybrid if the students’ perspectives are 

considered.  

Also, these events are beneficial according to the students in terms of cultural identity in 

relation to their roots which is pivotal for integration: “You can see how other internationals 

adapted to life in the US. Sharing experiences helps.” Despite what Brown (2000) and Johnson et 

al. (2018) stated about cultural shock as being the first clash to face for international students, 

according to the answers from students, cultural shock is not portrayed as the main topic of 
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discussion or at least as the main focus for international events (3.54 for cultural shock versus 

4.09 for social relations and 3.9 for mental wellbeing).  

Sociability has been largely discussed in the literature review. Social relations (4.9) have 

been considered decisive for the integration in the American community: “…allows for the 

opportunity to connect and engage with the American community”. The keyword is “engage”: as 

described by Glass et al. (2018) attending international events increased the exposure to various 

organizations around campus. Students, by engaging within these organizations can easily create 

social networks that would expand their American culture familiarity. Gaines (2015) also agrees 

with the importance of social networks. They studied them as within the classroom in the form of 

an elective course curriculum. If students participate in cultural events in the international office, 

they are more likely to be exposed to social organizations within the campus such as 

multicultural but also recreational and spiritual organizations. Students can engage more deeply 

in the American culture by creating substantial social networks beyond the classroom.  

Socialization can be enhanced if students navigate more effectively crosscultural 

differences between their culture and other cultures. Students are persuaded that crosscultural 

skills do not lead to integration in the American community. Students denote international events 

as promoting intercultural skills: “…those events help student become more "globalized" and 

knowledgeable of other countries worldwide” and “Meeting people from different countries not 

necessarily helps you with the integration in the American community. Yet it might be helpful to 

increase your intercultural skills.” The type of event impacts the potential integration in the 

American community: “It depends on the event. For example, the cultural exchange and cooking 

night does not help integrate ESL students to the American culture because such events are not 

about the American culture.” Events which prioritize American culture are the most effective in 
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building relationships with American culture. In the case of BSU the one targeting this factor is 

the Cultural Connextions program which resembles to the BP developed by Nilsson (2019) in a 

Swedish University. The students’ perspectives about events bolstering intercultural skills 

disagreed with the conclusions drawn by Nilsson’ study. The  BP had more positive implications 

in the students’ wellbeing than in the students’ integration with  American students. The 

promotion of a matching system such as the Buddy system disagrees with the limited success of 

a pushed matching program demonstrated by Wilson-Forsberg (2018). The relevance of the 

interpersonal skills has been confirmed by Alghorbany, A., & Hamzah, H. (2020) who 

investigated the role of emotional intelligence and how it predicts the personal attitude towards 

the learning among students. If students are not emotionally prepared to positively learn their 

self-reliance will be affected. Online events do not contribute to build this attitude. 

Regarding the last part of the survey which collects students’ feedback for the 

international office events to improve language development and cultural integration, students 

encountered some feasible options and suggestions. Students highlighted various aspects such as 

more occasions for interaction with the local community and more international staff: “Maybe 

having during meetings not only international students but American as well”; “More interaction 

between native English speakers as ESL student. The best way to learn English is for the ESL 

student to immerse themselves fully in the American culture.”; Have more diverse staff. Also , 

more gradual activities following language level and creative activities have been suggested: 

“Maybe start from facilitating students' daily communication difficulties and then to a higher 

level of cultural exchanges; Book club where students would read short stories in English written 

by American authors.” In terms of collaboration between the international office and the English 

Institute, one recommendation has been to integrate these events within the syllabus of the 
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English language course: “Maybe been more proactive to invite BSU students taking language 

classes to attend International events” or tutoring/language program within the international 

office; “Thus, partnering with program such as American Language Institute might be helpful for 

both parties. These findings agree with the approach suggested by McFaul (2016) of 

internationalizing the syllabus because it generates more proactive interactions with the 

classmates if international students’ opinion and background are included in the classroom 

activities. The research by Arkoudis (2006) pertains also to syllabus’ internationalization with a 

concentration on American teaching style. The writing styles and classroom setting rules can be 

reinforced during the classroom environment.   

Conclusion 

The main takeaway from the paper consists of benefits on listening and speaking skills on 

students with more efficacy encountered in face-to-face events than online events. Regarding the 

integration in the American community a limited conviction of the benefits of international 

events is manifested by students. In this case a huge gap in favor of face-to-face events had been 

expressed by students.  

An approach to the limitations of the paper could be revising the survey and adding a 

different type of survey directed to other stakeholders involved for example the higher up 

decisions making stakeholders such as the director of the international office and the director of 

the English Institute. A different methodology could be used, such as interviews directly with 

international students instead of surveys. Interviews may enhance the level of responses by the 

international students with more detailed answers.  

Also, the level of personal interaction with the students would improve the quality of the 

research. Other methodologies which would be beneficial include direct observation of events 
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for example, recording the different events both face-to-face and online and then evaluating them 

considering linguistic skills and cultural integration benefits. Also, the research considered is 

limited to a medium-size public university. It could be interesting to explore different sizes of 

universities and locations such as big cities or small towns. I would suggest a country -wide 

investigation.  

A third research question has been considered to include in the paper, but it is the 

weakest for limited development in its applicability. This was the question considered: what 

feedback for the international office events can be considered to improve linguistic skills and 

cultural integration? This question remains limited because students’ suggestions would need 

evaluation from the directors to be implemented and the international office has to be directly 

involved.  

Appendices 

Appendix A 

      Reasons for benefits of in person events on 

language skills 

Reasons for benefits of online events 

on language skills 

All skills I do believe that any interaction between an ESL student 
and an event at the BSU International Office are helpful 

for upcoming student seeking to improve their English 
language. However, it is important to separate ESL that 

are from the same country, to avoid them to be speaking 
their native language - which would make it harder for 

them to become proficient in English. 
 

Yes! Because as an international students, we need to 
force ourselves to talk with other students in English, so 

that we can improve our own skills, 
It depends on the participants’ goals. Mine was not 

about cultural communication rather than improve 
English. 

It is good for listening to some extent.  
Online meetings are also a great help to 

international students, however they still can't 
compare to the atmosphere of the real meetings 

They do help improve English skills, but the online 
versions are not as "interactive" and "participative" 

as in-person. 

Communicative skills It is very suitable for promoting speaking and listening 

skills”.  
 

Communication definitely improves listening and 
speaking skills. 

 
It provides a relax and fun environment to engage in 

conversations with other people. 
 

I think it might as it might be easier to hear the 

speaker better with less distractions. Additionally, 
online platforms have tools where you can write 

your questions and engage in conversation that way 
it depends on the skills you want to improve. If 

there are oral presentations, you may improve your 
listening skills, but other skills would not be so 

benefited by this communication mode, unless you 
are exposed to activities that integrate skills.  
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It is a moment of interaction and language is in use. 
Presentations enhanced my speaking skills. 

Authentic language   It'd be helpful as long as these give an opportunity 

to be expose to authentic English language use. 
 

 
 

 
 

 

Social interaction   They helped me to make many new local friends. Personally, I would want to meet people in real life. 
A lot of newcomers are lonely, and personal 

interactions are important. 

Personal growth  … but also feel more confidents. Because the interaction 
with people from other countries helps you to be more 

comfortable to use the target language in that context. 
You may feel that everyone is under the same learning 

conditions, and that makes it more acceptable to make 
mistakes in the L2. 

Online events are great, but somehow is better in 
person, especially, because as a beginners, we feel 

shy and scared to talk in front others. 

Cultural communication and 

learning 

It provides … as well as the opportunity to present about 

your country. 
 

These events bring all the international students together 
for sharing and learning about different cultures. So we 

get a chance to talk, listen and learn. 

 

Lack of answer  I do not have enough information to agree or disagree 
with the statement. 

Did not get a chance to join in the online event. 

Lack of benefits   Online events are rarely taken time to attend so it 
might not be helpful. 

 

Appendix B 

Topics identified according to the 

answers 

Reasons for benefits of in person events on 

integration in the American community 

Reasons for benefits of online 

events on integration in the 

American community 

Learn about American culture   

I found an American family through Friendship family 
program and it is very good for me (improving my 

English and socialize with them and learn American 
culture). 

 
I think it does because a diverse group of students attend 

the events and allows for the opportunity to connect and 
engage with the American community. 

 
Yes! I think the best way to immerse into the American 

culture is to share with American people. We will feel 
more confident and less shy to talk in front others.  
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Some events like friendship family will improve 
integration in American family. I think other events 

rarely have opportunity for interaction with American 
community. Community outreach programs may add 

more to this experience. 

 Reduction of cultural shock  Cultural differences are discussed during meeting, so 

shock from moving to a different country isn't that big.  

 

Intercultural competence It depends on the event. For example, the cultural 
exchange and cooking night does not help integrate ESL 

students to the American culture because such events 
are not about the American culture. Instead, those events 

help student become more "globalized" and 
knowledgeable of other countries worldwide. 

 
Meeting people from different countries not necessarily 

helps you with the integration in the American 
community. Yet it might be helpful to increase your 

intercultural skills. 
 

I found the cultural exchange program very beneficial 
since we get to learn about other cultures & countries.  

 

Sharing personal/common experience I have talked with some people who talk about their 

experience with these events. And almost all of them 
find it helpful. 

 
You can see how other internationals adapted to life in 

the US. Sharing experiences helps. 

 

Communication   Any kind of communication is beneficial 
for integration into American 

community. 
 

They do help improve English skills but 
the online versions are not as 

"interactive" and "participative" as in-
person. 

Topic   I have never attended those events 
virtually so I would say that it depends 

on the topic. 

Lack of benefits   I have presented in the past and had just 
2 Americans.  

 
Online programs will not involve 

engagements and interactions as in 
person programs. 

Partial benefits  I think it could help, but in person would 

be best. 

 

Appendix C 

Topics identified according to the 
answers. 

Improvement from international 
office 

Collaboration between international 
office and English Institute 
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Masked-up meetings International Office can set some in-person 
meetings with social distancing. 

 

Advertisement / promotion  Maybe advertising to get more people 

involved? 

Maybe being more proactive to invite BSU 

students taking language classes to attend 
International events. 

Advertisements of events during English classes.  

More graduate-focused events I think the international office does a great 
job offering events and opportunities for 

international students to practice their 
language skills and integration to the 

American Community. As a graduate 
student I think I would have enjoyed events 

with activities to connect with other grad 
students only. 

 

Connection with local/American 

community/professionals  
 

 
 
  

Maybe having during meetings not only 

international students but American as well.  
More interaction between native English 

speakers as ESL student. The best way to 
learn English is for the ESL student to 

immerse themselves fully in the American 
culture. 

 
Have more diverse staff. 

To improve language skills, it should 
include how to speak causally, formally, or 

informally as in American culture. For 
integration to American community, 

community outreach programs that involves 
engagement with local communities or 

volunteer programs might be interesting. 
 

They could integrate more people from the 
American community into the international 

activities. That would help people reinforce 
their knowledge about aspects of the target 

culture that otherwise might be shallow. 

Finding a good family through which 

international students can understand Americans.  
International office should be more supportive to 

international students from non-English speaking 
countries. 

Language-focused events/partnerships Maybe start from facilitating students' daily 

communication difficulties and then to a 
higher level of cultural exchanges. 

 
Book club where students would read short 

stories in English written by American 
authors.  

Would be interesting to have certain topic for 

discussion, which will help international students 
in learning English. 

 
From experience, I worked as an ESL tutor for 

ESL student after my first semester at my B.S. 
school. Even though my English was not perfect 

at the time, attempting to help other learn 
English might help one understand the language 

better. In another words, even though I barely 
spoke English, helping others made me better in 

English myself. Thus, partnering with program 
such as American Language Institute might be 

helpful for both parties. 
 

Language tutoring system or language exchange 
program or something similar. 

 
It would great if international office can 

collaborate for communication skills 
improvement program for international students. 

 
Provide workshops tailoring the needs for the 

language program. 

Jobs’ opportunities  … Also, offering on-campus jobs for ESL 
student might also help them improve their 

English skills. 

Lack of answer. I am not sure. I do not have any idea. 
 

Not sure. 



37 
 

Appendix D 

Survey 

International events, language skills and integration in the American community 

 

1) If you were learning English in the US, what would be the most challenging skill to acquire? 

              Reading / writing / listening / speaking  

 

2) Please select which International Office program you have attended within the last three years.  

● Culture Exchange (presentation of a country from a native speaker) 

● Sip & Chat (immersion in the culture through the preparation of an international beverage, dance, or game) 

● Language Night (learning some words, expressions, slangs from another language) 

● Game Night (trivia around the world) 

● Cooking Night (immersion in the culture through the preparation of a meal featuring the country) 

● Friendship Family Program (matching an international student with an American family) 

● Cultural Connextions (matching an international student with an American student) 

 

3) Do you agree that international events at the International Office at BSU would be helpful to improve 

English language skills? Strongly disagree / disagree / neither disagree nor agree / agree / strongly agree  

 

4) Please explain why you chose that answer. 

…………………………………………………………………………………………………………………………...

…………………………………………………………………………………………………………………………... 

 

5) How would you rate the impact of these events in each language skill? 

● Listening 1/2/3/4/5 

● Speaking 1/2/3/4/5 

● Writing 1/2/3/4/5 

● Reading 1/2/3/4/5 

 

6) Do you agree that international events at the International Office at BSU would be helpful to improve 

integration in the American community?  

Strongly disagree / disagree / neither disagree nor agree / agree / strongly agree  

 

7) Please explain why you chose that answer considering your personal experience. 

...........................................................................................................................................................................................

........................................................................................................................................................................................... 

 

8) How would you rate the impact of these events in each of the following subsets? 

● Cultural shock 1/2/3/4/5 

● Social relations 1/2/3/4/5 

● Mental wellbeing 1/2/3/4/5 

● Professional networking 1/2/3/4/5 

 

 

Online version of international events 

 

9) Do you agree that the online version of these programs would be helpful to improve English skills?  
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Strongly disagree / disagree / neither disagree nor agree / agree / strongly agree 

 

10) Please explain why you chose that answer. 

…………………………………………………………………………………………………………………………...

…………………………………………………………………………………………………………………………... 

 

11) How would you rate the impact of the virtual events in each language skill? 

● Listening 1/2/3/4/5 

● Speaking 1/2/3/4/5 

● Writing 1/2/3/4/5 

● Reading 1/2/3/4/5 

 

12) Do you think that the online version of these programs would be helpful to improve integration in the 

American community?                                                                                         

Strongly disagree / disagree / neither disagree nor agree / agree / strongly agree  

 

13) Please explain why you chose that answer considering your personal experience. 

...........................................................................................................................................................................................

........................................................................................................................................................................................... 

 

14) How would you rate the impact of these virtual events in each of the following subsets? 

● Cultural shock 1/2/3/4/5 

● Social relations 1/2/3/4/5 

● Mental wellbeing 1/2/3/4/5 

● Professional networking 1/2/3/4/5 

 

Students’ feedback 

 

15) Which among the following programs would work best in developing English language skills? 

• Culture Exchange (presentation of a country from a native speaker) 

• Sip & Chat (immersion in the culture through the preparation of an international beverage, dance, or game) 

• Language Night (learning some words, expressions, slangs from another language) 

• Game Night (trivia around the world) 

• Cooking Night (immersion in the culture through the preparation of a meal featuring the country) 

• Friendship Family Program (matching an international student with an American family) 

• Cultural Connextions (matching an international student with an American student) 

  

 

16) Which among the following programs would work best in developing integration in the American 

community? 

• Culture Exchange (presentation of a country from a native speaker) 

• Sip & Chat (immersion in the culture through the preparation of an international beverage, dance, or game) 

• Language Night (learning some words, expressions, slangs from another language) 

• Game Night (trivia around the world) 

• Cooking Night (immersion in the culture through the preparation of a meal featuring the country) 

• Friendship Family Program (matching an international student with an American family) 

• Cultural Connextions (matching an international student with an American student) 
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17) Would you enjoy if one of these activities would be included in an EFL (English as Foreign Language, 

outside the US) / ESL (English as Second Language, within the US) classroom?  

            Strongly disagree / disagree / neither disagree nor agree / agree / strongly a gree 

 

18) What do you think the International Office should improve to practice language skills and integration to the 

American community? 

…………………………………………………………………………………………………………...........................

........................................................................................................................................................................................... 

 

19) What kind of collaboration should take place between the international office and an English language 

program offered by the university? 

…………………………………………………………………………………………………………………………...

…………………………………………………………………………………............................................................... 

 

Demographic information 

 

20) Did you learn English as EFL (English as Foreign Language, outside the US) or ESL (English as Second 

Language, within the US)? EFL/ESL 

 

21) How long have you been living in the States for studying?  

            6 months / 1 year / 1 year and a half / 2 years / more than 3 years 

 

22) What is your native language? 

………………………………………………………………………………………………………………… 

 

23) What is your country of origin? 

………………………………………………………………………………………….................................... 

 

24) What level of education are you currently pursuing? 

             Undergraduate / graduate / others  
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