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A Children’s Guide to Muncie & Delaware County, Indiana 

For most Indiana children, history is first introduced in an elementary social studies class. This 

experience may be critical in fostering an interest in history as a gateway to understanding the place 

where they live. The history/social studies standard set by the Indiana Department of Education for fourth 

grade asks students to “trace the historical periods, places, people, events, and movements that have led to 

the development of Indiana as a state” (Indiana DOE, 2020b, p. 4). This broad standard is divided into 

points that span Indiana’s entire history. These standards range from pre-European cultures of American 

Indians to current industries and technologies, and they are intended to develop conceptual skills like 

constructing a timeline (Indiana DOE, 2020b, p. 4-7). 

The state standards “outline what students need to know, understand, and be able to do,” but the 

specific curriculum is set at the local level within school districts and individual schools (Indiana DOE, 

2020b, p. 2). This flexibility allows teachers to incorporate the people, places, and events of local 

importance into their lesson plans. For example, a teacher in Huntington County may highlight the people 

of the Miami Nation, the French fur trade, and the Wabash and Erie Canal as local examples of significant 

actors and events in Indiana’s history. A teacher in Delaware County may highlight different local 

examples, such as the people of the Lenape Nation, the glass industry, and the Cardinal Greenway. 

Though separated by only an hour of driving distance, these two areas have notably different legacies that 

could be included in the larger study of state history. 

The hometown legacy communicated through local history lessons can have a larger impact for 

students who, in time, will become the next generation of citizens. An understanding of communities in 

childhood may shape the nature of community engagement later in life. In a case study of child-centric 

community projects, Millard (2015) highlights the important role that children play in the community as 

“…[the] future community builders, business owners, public servants, and families…” (para. 3). In 

Millard’s eyes, these children will become the public stewards of the community and therefore should 

take active roles in public projects. Echoing that sentiment, Blum (2016) suggests that children who are 

engaged with their communities form an appreciation for and develop a sense of pride in their 
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hometowns. She advocates for place attachment (e.g., learning about local history) to occur in early 

education because these activities “teach young people to view the places they live as important and 

interesting enough to learn about” (Blum, 2016, para. 3)  

The Delaware County Historical Society (DCHS) promotes place attachment through its 

dissemination of local history in Delaware County, Indiana. Formed in 1927, this organization strives to 

“enhance community development and quality of life in Delaware County by fostering a deeper 

understanding and appreciation of local history and culture…” through a variety of activities ranging from 

speaking engagements to headstone preservation (Delaware County Historical Society, 2017, p.1). 

Through a network of volunteers, the DCHS offers a library of historical records, genealogy assistance, 

cemetery maintenance, and rotating exhibits in a historical home. As noted by DCHS volunteers, these 

services tend to attract a demographic of elderly residents. These residents most often interact with the 

historical society for its extensive records tracing family lineage. 

The DCHS is also concerned with the sustainability of its current membership and would like to 

reach a younger audience. The board of directors has identified elementary students as an ideal audience 

with whom to engage, as these students study state history as part of their fourth-grade education. 

Currently, youth engagement consists of two types of interaction: field trips to the DCHS home museum, 

where elementary students view exhibits and speak with historians; and classroom visits, where historians 

portray historical characters and show artifacts. The DCHS would like to expand its relationship with 

elementary students and cultivate a stronger sense of place attachment to Muncie and Delaware County. 

The important potential of connecting children to community history can be described by DCHS 

leadership:  

Children who have the opportunity to learn about the unique history of their communities 

may develop an identity that is more deeply tied to place. Being able to relate to the 

individuals who helped the community grow and evolve in the past may help some 

children to realize their own power, even at a young age, to become an active member of 

the community and to shape its future. We want all residents to have a sense of pride 
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where they live, so that they will want to stay and do their part in making the community 

thrive. — Kelli Huth, President of the Board of Directors, Delaware County Historical 

Society, 2013–2016 

Place attachment takes on greater importance when considering the widespread population 

challenges facing mid-size and rural communities across the United States, including Delaware County, 

Indiana. Delaware County’s population has steadily decreased over the last 40 years and is projected to 

continue its decline until 2050 (STATS Indiana, n.d.). This decline is part of a national trend of people 

moving from amenity-scarce nonmetropolitan areas to amenity-rich metropolitan areas. The future of 

vulnerable places may depend on each community’s ability to focus on improving the amenities that 

attract and retain residents, including arts and culture (Hicks & Faulk, 2016). To address these challenges, 

this creative project uses local history and storytelling to cultivate place attachment among elementary 

students in Delaware County. The creative process incorporates design thinking strategies to facilitate 

collaboration with stakeholders in determining a practical project outcome.  

To determine the necessary components of a creative project that conveys community history and 

identity to an audience of school children, this project will include collaborative discussions and 

prototyping with representatives of the historical society and local elementary school educators. Based on 

their experience with local history and their insight regarding the mindset of elementary-aged children, 

these stakeholders are well-suited to determine and design the essential elements of a children’s book that 

successfully communicates the legacy of Delaware County, Indiana. Ultimately, the purpose of this 

project is to help young people discover and relate to their hometowns and, as a result, develop a sense of 

local pride. 

Background 

In preliminary discussion for this project, the Delaware County Historical Society expressed a 

desire to strengthen its relationship with fourth-grade students. However, upon reviewing the Indiana 

Department of Education Academic Standards for Social Studies (a guide for educators in developing 

curriculum), there may be additional opportunities to provide relevant history content for students in third 
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grade and fifth grade. Essentially, students in third grade study local history, students in fourth grade 

study state history, and students in fifth grade study the founding of the United States and its core 

government documents (Indiana DOE, 2020a, 2020b, 2020c). All three grade levels also include a civics 

and government focus in the second standard (Indiana DOE, 2020a, 2020b, 2020c), which could be tied 

into the historical society’s information on local government past and present. As such, this project 

expands its scope to consider students in third grade through fifth grade. 

Understanding the Elementary Classroom 

Ravitch (2007) traces roughly 100 years of history education in public schools, starting with the 

late 1800s. Traditional classrooms used a method of memorization and recitation to study history, among 

other subjects. In the 1890s, a series of national committees sought to standardize public education across 

the nation and encouraged the addition of national history, civil government, and political economy 

courses. These committees also advocated for the use of more active learning methods when studying 

history (e.g., critical thinking, interdisciplinary approach, and multiple information sources) as opposed to 

traditional memorization (Ravitch, 2007, p. 28-29).  

Although history courses were widely adopted, the early decades of the 20th century brought a 

shift toward a more general “social studies” course and emphasis on vocational education, especially as 

classrooms filled with immigrant populations who would be primed for industrial professions (Ravitch, 

2007, p. 29). Ravitch summarizes this movement: “The same [class-based] claims have been made 

repeatedly over the past century and even today are asserted by social studies advocates who believe that 

history is only for elites, not for average students” (2007, p. 29). In elementary schools, this led to social 

studies lessons that were little more than overly simplistic scenarios describing daily life and generic civic 

structure (Ravitch, 2007, p. 31). 

This outlook continued for the bulk of the 20th century until a renewed interest in the 1980s led to 

California’s adoption of a standardized state curriculum for history/social studies, which featured a 

sequence of courses starting in elementary grades and used a multicultural pluralistic perspective 

(Alexander & Crabtree, 1988). Although a proposal for a more robust national standard for history 
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curriculum was rejected by the U.S. Senate in 1994 for its “political correctness,” several states, including 

Indiana, developed their own state standards for history education (Ravitch, 2007, p. 31). 

From Ravitch’s account of the evolution of history in public schools, one can identify a cyclical 

change in approach to teaching—traditional memorization was replaced with more ambitious and active 

learning methods, which then were replaced by a simplified view of social studies before recent 

movements called for a return to active learning. Fertig (2005) describes the harm of traditional learning 

methods: “Teaching children to believe that learning history requires memorizing certain facts and 

meanings is the greatest barrier to interpreting the past because such instruction instills fundamental 

misconceptions about history as a way of knowing” (p. 3). 

Active Learning and Related Strategies 

Active learning challenges students to become active participants in their own learning by 

analyzing, connecting, and evaluating information (Bonwell & Eison, 1991). In Doing History: 

Investigating with Children in Elementary and Middle Schools, Levstik and Barton (2015) combine 

academic research with practitioner insight in a framework to facilitate active learning with young 

students, an activity they refer to as “doing history” (p. 22). Much like the educational movement of the 

1890s, the authors advocate for history education that focuses on interaction with key concepts and the 

human element, rather than the impersonal events outlined in some textbooks (Levstik & Barton, 2015). 

Others agree with a focus on historical concepts rather than specific trivia: “It’s not enough, for instance, 

to inventory the names and dates from a history text; a good historical summary would include the 

relevant social, political, or economic causes and consequences” (Shanahan & Shanahan, 2014, p. 637).  

Indeed, in a study comparing classrooms using traditional textbook methods and classrooms 

using discipline-specific methods that integrate primary sources, the classrooms using discipline-specific 

methods demonstrated more improvement in post-assessment (Brugar, 2016). The author found that 

content area literacy skills and strategies (i.e., engaging prior knowledge, previewing texts, summarizing 

ideas) and discipline-specific skills and strategies (i.e., observation, sourcing, contextualizing) “are 
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necessary tools for students to acquire and to use to express their understandings of the historical content” 

(Brugar, 2016, p. 102). 

To “do history,” or, more formally, to conduct historical inquiry, students actively take on the 

role of historians as they interpret the information for themselves. In this role, students develop their 

critical thinking skills as they encounter a variety of sources depicting a time, an event, an individual, or a 

group; consider the perspective and reliability of each source; and draw conclusions using the context of 

the time, and “recognize that history is an interpretive discipline” (McCall, 2006, p. 162). 

Shanahan and Shanahan (2014) recommend that a rich variety of informational texts be used in 

the elementary classroom, varying in type of text (e.g., biographies, speeches, etc.), modality (e.g., 

pictures, charts, etc.), and purpose (e.g., explain, argue, entertain, etc.). When access allows for a diverse 

mix of sources, teachers can lead students in a critical examination of these sources and their perspectives, 

and consider alternate points of view (Shanahan & Shanahan, 2014). Regardless of the source format, 

Fresch (2004) views student interaction with these primary sources as an excellent opportunity to generate 

empathy and insight into what life was like in a particular era (Fresch, 2004). Narratives can be especially 

meaningful to students “when [students] read a child’s diary or letters as well as what has been written 

about him or her, they can make inferences about what the child valued, believed, and thought” (Fresch, 

2004, p. 145). 

Narratives, both those from primary sources and works of historical fiction, generate empathy, 

but also may increase literacy. Literacy is a critical skill for students in fourth and fifth grade; those with 

learning disabilities may struggle with recalling facts, summarizing information, sequencing events, and 

inferring meaning (Ciullo, Falcomata, & Vaughn, 2015). The authors find that the use of graphic 

organizers (e.g., information boxes, arrows, and other visual cues), when combined with explicit 

instruction, leads to greater improvement in learning than traditional text reading and summarization 

(Ciullo, Falcomata, & Vaughn, 2015). Visual aids have played an important role in many classrooms—in 

late 19th and early 20th century Sweden, government funding for the purchase of wall charts (e.g., maps, 

timelines, depicted scenes) and illustrated textbooks led to rapid adoption in schools as a means to focus 
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student attention on a topic (Evertsson, 2014). The combination of a dynamic visual aid with a rich 

narrative is especially powerful. Alleman and Brophy (2003) observe how an emotionally and data-rich 

narrative is used by elementary students and their teacher to develop their own timeline to provide context 

to the events described. The timeline becomes even more compelling for students when illustrated with 

photographs, drawings, and cut-out pictures to convey differences between the past and the present and to 

develop historical empathy (Alleman & Brophy, 2003). 

Levstik and Barton (2015) assert that visual images, music, artifacts, and roleplay help students to 

make connections with what they already know about history, especially when language is a barrier. To 

reduce inequity for students with fewer resources outside the classroom, the authors share an example of a 

flipped classroom method—the teacher guides students in historical inquiry during class to give context, 

then assigns readings as homework with facilitated discussion the following day. This structure (active 

learning in class, passive activity at home) allows for teacher support and intervention as students learn 

how to conduct and communicate their research, and it facilitates access to research materials (e.g., 

internet, library, etc.) (Levstik & Barton, 2015, p. 65).  

The efficacy of the flipped classroom format seems promising. A 2017 study examining fifth-

grade history classrooms for traditional learning goals and historical thinking goals found that a flipped 

classroom format results in more time devoted to student-centered activities, and those students 

experience better high-level learning outcomes than their peers in the traditional classroom (Aidinopoulou 

& Sampson, 2017). Although a flipped classroom may be too radical for some classrooms, an active 

learning approach incorporating primary sources and historical inquiry may help students develop a 

deeper understanding of historical events and meanings. 

The structure of an active learning classroom may also reduce students’ inequity in resource 

access, and considerations for the information examined through historical inquiry may help tackle 

inequity in the representation of marginalized peoples. To facilitate this exploration in the classroom, 

teachers must first have familiarity with history’s subjective nature. A study of preservice elementary 

teachers demonstrated that the adoption of historical inquiry resulted in a deeper understanding of 
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history’s subjective nature in postsurvey; this shift in understanding was greater in teachers with a 

math/science concentration, who likely had less exposure than teachers with a humanities/social studies 

concentration (Ohn, 2013). Four themes emerged from participant feedback: source reliability, historical 

bias, considering perspective and motives, and historical empathy (Ohn, 2013).  

Historical Inquiry for Empathy and Identity Formation 

Teachers may use historical inquiry to encourage students to consider the evolution of women’s 

roles and representation throughout history. Taylor and Pistono report their observations as sixth grade 

teachers, finding that while most students chose reading or math as their favorite school subject in Fall, 

their preference overwhelmingly shifted to social studies as the favorite when polled again in the Spring 

(1987). Regardless of gender, students enjoyed a social studies course that emphasized a feminist 

perspective, used and critically analyzed multiple sources, and facilitated an ongoing discussion of the 

voices that were not represented in each account (Taylor & Pistono, 1987). 

Brown and Brown (2011) find that “…all students—particularly those of color—benefit from a 

classroom curriculum that critically engages race and racism” (p. 10). Teachers can use a combination of 

textbooks, historical fiction, and media excerpts to launch a discussion about the historical mindset and 

how it has changed over time, while journaling assignments can encourage reflection on students’ own 

learning and experiences (Brown & Brown, 2011). Journaling through a history unit may also lead 

students to examine how their perception of an issue changes and to practice empathy for specific people 

in a specific time while also practicing literacy skills (Britt & Howe, 2014). 

The use of diverse information sources and perspective may help students empathize with the 

lives of people who are different from them (e.g., social issues such as race, gender, and income), but it 

can also create a supportive environment for students who are a part of marginalized communities. 

Schools with a diverse student population can become high achieving when the cultural backgrounds of 

the student population are celebrated and incorporated into coursework; this multicultural perspective can 

aid teachers in connecting historical events and concepts to the relevancy of students’ lives (Picower, 

2014). 
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Connecting cultural history to students’ daily lives can be accomplished through narratives, 

reflection, and discussion, as mentioned previously, but it can also be accomplished outside of the 

classroom environment. Local field trips allow students to experience history firsthand and apply 

historical thinking to consider what the area would have been like in the past; the most successful trips 

encourage student exploration and discovery (Dewitt & Storksdieck, 2008). Student exploration and 

discovery can occur in everyday spaces through a walking tour highlighting specific locations in the 

community (e.g., town squares, cemeteries, monuments, and historic neighborhoods) and lead to 

discussions about community focus and representation (Lovorn, 2014). The discussion of community 

representation is especially important, as a community’s identity exists not only as a physical geography, 

but also as a cultural concept (Pllumbi, 2013). A consideration of the dual identity can be used to 

highlight opportunity for further development of physical spaces to accurately represent a rich cultural 

landscape (Pllumbi, 2013).  

In New Orleans, a memorial to Dr. Martin Luther King Jr. serves as a physical and cultural focal 

point for the Black and African American communities. The memorial has a social significance as well as 

a historical significance for these communities, who use the physical space for events that advocate for 

and unite the community; these spaces become “dynamic zones” in which people develop frameworks of 

“identity, value, social being, and belonging” (Carter, 2014, p. 256). This example of placemaking 

connects a geographic space with the historical and evolving identity of Black culture, but the concept of 

Black placemaking goes much further than the representation and celebration of a marginalized group. 

Allen and Pierce (2019) posit that the Black identity in the Americas is based on a history of struggle 

(e.g., racial violence, erasure, and poverty) from which it cannot be untangled; this struggle creates an 

underlying and inescapable cultural tension in the places in which Black people reside.  

Storytelling provides a promising pathway for positive social outcomes; it can be used to develop 

a network of resources and tackle conflict within a society (Copeland & Miskelly, 2010). In Ohio, 

Cleveland Historical used oral histories and storytelling to reframe the negative perception of 

Appalachian culture. By collaborating with the community, the organization has “connected oral history 
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to landscape in ways that enhance our understandings of place and the oral history segments themselves” 

(Tebeau, 2013, p. 34). A similar study asked residents to self-define their community, finding that wide 

variation exists when determining geographic boundaries, but commonality exists when focusing on the 

social attributes and connections of the residents (Fernández & Langhout, 2014). 

A resident-centered approach can also be found in the museum and heritage sector—a museum 

may partner with a community organization or group of residents for historical documentation and exhibit 

creation. “Community groups, often with no museum training…, often produce the most interesting, 

passionate and relevant exhibitions or collections reflecting their own experiences and priorities” 

(Crooke, 2007, p. 8). The resulting exhibit represents the community as it wishes to be represented; thus, 

museum curators should consider how best to balance the narrative when its viewpoint may politically 

ostracize or misrepresent the identity of another group (Crooke, 2007, p. 10). 

Cultural memory and heritage are important to create community resiliency and can be used to 

document the present as well as the past. Apaydin (2020) suggests that tangible cultural heritage (e.g., 

architecture, monuments, and landscapes) plays an important role for the transfer of cultural narratives 

from one generation to another and for the survival of communities experiencing conflict or oppression. 

“Though both [heritage and memory] are accumulated through time, they are also shaped and developed 

in the present, which in turn gives direction to the future” (Apaydin, 2020, p. 16).  

When a specific industry forms the foundation of a community, the decline or termination of that 

relationship leave the community in economic peril and identity crisis:  

The diminution of [the primary] industry affected communities hugely, leaving them 

without a collective heritage and therefore with no embodied memory – nor the capacity 

to begin a forgetting process to reframe their community identity. Despite this, however, 

people of the town began to develop and create new heritage, and therefore memories, in 

a powerful act of community resilience (Apaydin, 2020, p. 18). 

The situation described by Apaydin (2020) parallels the situation faced by residents of Delaware 

County following the closure of several major manufacturing facilities; indeed, similar situations occurred 
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in communities throughout America’s Rustbelt. However, a focus on community engagement and the 

formation of a new, resident-led identity can serve as an instrument of healing and optimism for the future 

(Apaydin, 2020; Fernández & Langhout, 2014; Tebeau, 2013).  

Project Design 

This creative project focuses on the use of community history and storytelling to cultivate place 

attachment among elementary students. The research and development method for this project is inspired 

by the design thinking processes used by a number of innovative firms and university programs that 

specialize in design, technology, or engineering. Design thinking is a multi-step process that encourages 

collaboration among project stakeholders to generate ideas and make decisions. IDEO, an entrepreneurial 

design firm, identifies three main phases of development: Inspiration, Ideation, and Implementation 

(IDEO, n.d.). SAP, an innovative software solutions firm, uses similar wording for its development 

phases: Discover, Design, and Deliver (SAP Fiori, n.d.). Stanford University divides its process into five 

steps: Empathize, Define, Ideate, Prototype, and Test (Doorley, et al., 2018). Although these methods 

differ in nuance, they share a similar procedure that can be simplified to (1) examining problems, (2) 

exploring solutions, and (3) collecting feedback from stakeholders.  

For this project, the stakeholders include the project partner and the intended audience. The 

project partner, the Delaware County Historical Society, strives to foster a deeper understanding and 

appreciation of local history and culture for residents of Delaware County, Indiana. The organization has 

an extensive collection of community-focused historical content that could be used for a creative project 

that encourages place attachment. The method used for this creative project incorporates wisdom from the 

IDEO, SAP, and Stanford design thinking processes. The process is described as follows. 

Problem Examination 

Design thinking first requires an understanding of the problem space and associated stakeholders. 

Preliminary conversations with Delaware County Historical Society gave insight to the background, 

primary mission, and larger goals as an organization. These conversations shaped the focus of the 

literature review and the direction of project development. Two design thinking sessions were held with 
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the members of the historical society. The first session was an informal practice session with executive 

leadership to become familiar with the guided activities, refine the scope of the project, and align the 

expectations of the participants and the researcher. Feedback from the preliminary session led to the 

creation of a refined set of prompts for future sessions. A second design thinking session was held a week 

later with 10 participants from the DCHS board of directors. Pens, sticky notes, and activity packets were 

provided to each participant.  

Participants were engaged in five design thinking exercises to define the project audience and to 

determine the type of engagement. Each exercise was driven by a single prompt that asked participants to 

silently record their responses on sticky notes. A group discussion followed. Responses were collected 

and sorted on an easel with group participation guiding the placement.  

For Exercise 1, participants were asked to select the age group of the ideal audience. Participants 

silently recorded their top choices on sticky notes. Responses were collected and tallied for a vote.  

Table 1 

Exercise 1 – Target Audience Age Range 

Prompt Although this project will be attractive to a wider range of people, which age group do we want to 
focus on? 

Results 4th-5th grade (upper elementary, 9-11 years old) 7 votes 
6th-8th grade (middle school, 11-14 years old) 0 votes 
9th-12th grade (high school, 14-18 years old) 3 votes 

Note. n = 10 
 

For Exercise 2, participants were asked to describe the selected age group and write key words. 

After two minutes, participants were encouraged to share their responses. During the discussion, the 

sticky note responses were collected and grouped.  
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Table 2  

Exercise 2 – Description of Audience 

Prompt Write key words to describe this audience.  
Responses - Curious 

- Curious 
- Curious & eager to learn  
- Eager 
- Easily engaged 
- Energetic 
- Enthusiastic  
- Fearless (don't overthink) 
- Generally kind 
- High energy 
- Impressionable 

- Inexperienced 
- Learning still exciting adventure 
- More empathetic 
- Not "too cool" for school 
- Opinions yet to be formed 
- Sharing info 
- Short attention 
- Starting to have a broader understanding of 

community (awareness of world) 
- Topical (learning history in school) 

Note. n = 10 
 

For Exercise 3, participants were asked to describe how the historical society could connect with 

the target audience about a specific historical figure, event, object, or time period. After five minutes, 

participants shared and discussed their ideas while responses were collected and organized on a grid 

based on type of interaction.  
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Table 3  

Exercise 3 – Engagement 2x2 Matrix: Passive vs. Interactive and Physical vs. Digital 

Prompt Write ways in which we might connect with our audience about a specific historical figure, event, 
object, or time period. 

Responses   
 Passive Engagement (Students Observe) Interactive Engagement (Students Contribute) 
Physical 
Engagement  
(Events, 
Exhibits, 
Public 
Installations) 

- Physical touch easier to relate to objects 
and historical connection 

- Create 3-D prints of historical buildings 
(souvenirs?) 

- Building descriptions 

- Art and history through modeling (each student 
builds diorama pieces to co-create a display) 

- Students build own exhibit (curate artifacts) 
- Exhibit panels by children (plaque content) 
- Develop tour of downtown (students lead adults) 
- Scavenger hunt (large scale: historical sites, 

small scale: objects in museum) 
- Writing letters (to or from historical figure, 

during their time or today) 
- Create historical paper using today's events 
- Create historical newspaper about historic time 
- Role playing portray a character 
- Role playing 
- Role play 
- Living history acting/storytelling 
- Historical re-enactments (children act) 
- Children in battle re-enactment 
- Play theatre 
- Dress up (period costume) 
- Painting in style of local history figure 
- History science fair 
- Cooking in historical time periods 
- Student advisory board for programming (one 

representative from each school) 
Digital 
Engagement  
(Activity 
Needing a 
Phone, Tablet, 
Computer) 

- Online exhibit 
- 360º video to explore space, current or 

historical 
- VR walking tour app (either on-site 

triggers to show historical view, or online 
walking tour) 

- Selfies in front of historical sites 
- Fake Twitter accounts on local historical 

figures 
- Digital dress-up dolls of Delaware County 

historical figures 
- 3-D scanning collection items 
- Historic events, subjects in a social media 

context 

- Record conversation w/ grandparent or person 
about their life, focus on a topic 

- Student-created digital history reports 
video/audio 

- Students create a "home movie" as a Delaware 
Co. historical figure 

- Make an animated video 
- Read short profile and tweet from that person's 

perspective 
- Comment blog (share reaction thoughts on 

exhibit/event experience) 
- Text-based adventure (what would you do 

scenarios) 
- VR game: police vs. Dillinger gang 
- Minecraft in virtual Delaware Co. 
- Build your community in a Minecraft experience 
- Side-scrolling exploration (timeline infographic, 

similar to big bang) 
- Online exhibit w/ interactive areas, quizzes  

Note. n = 10 
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For Exercise 4, participants were asked to write examples of engagement activities that didn’t 

work and why. After two minutes, participants shared and discussed their examples while responses were 

collected and organized.  

Table 4  

Exercise 4 – Potential Constraints for Project 

Prompt Write examples of things that this or other groups have done that haven’t worked. This doesn’t 
have to be restricted to history, or education, or students. Where did they miss the mark? What 
would you do differently? 

Responses - Lack of staff 
- Not enough DCHS volunteers 
- Manpower to implement 
- Project management (who) 
- Time available (to implement) 
- Limited money 
- Cost 
- Project too abstract or complicated 
- Imposing too many rules 
- Not interactive enough 
- Not inclusive enough (for empathy) 

- Don't underestimate (plan & test carefully) 
- Don’t rewrite history. Keep it real! 
- How do we capture/document the experience? 
- Digital memory? (archive) 
- When will this experience happen (during 

school, after school, on weekends)? 
- School buy-in 
- Should ask teachers if they want the project 

before we start  
- Have teachers prepare students for visit 

Note. n = 10 
 

For Exercise 5, participants were asked to write examples of engagement activities that were 

really successful and could be adapted for a future engagement project. After two minutes, participants 

shared and discussed their examples while responses were collected and organized.  

Table 5  

Exercise 5 – Potential Inspiration for Project 

Prompt Write examples of things that this or other groups have done that were really successful. This 
doesn’t have to be restricted to history, or education, or students. What could be adapted to our 
needs? Don’t worry about the budget or resources right now. 

Responses - Carnegie Museums of Pitts. Innovation Studio  
- Conner Prairie and Indiana Historical Society  
- Indy Museum of Art cat video festival 
- Indy Museum of Art mini golf “Art X” 
- Memory Lab home movies (DCLibrary.org) 
- Met Kids and Media Lab 
- Minneapolis Hist. Soc. Mill City Museum 
- Saint Louis City Museum 
- Seattle EMP/Museum of Pop Culture 
- Witness Voices Blanton 

- 3rd grade students compete with quiz scores 
after presentation (teacher built iPad quiz 
using Kahoot app) 

- Relate topics to today 
- Students visit DCHS home museum in class 

and return to act as tour guide with their 
families 

- What is the kids' role in history? 

Note. n = 10 
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All responses from the design thinking session were entered and organized in a spreadsheet for 

easier analysis. The results reflected the needs and preferences of the project partner, but further data 

collection was needed to determine potential opportunities for engagement with the intended audience of 

elementary students. For this project, research with elementary school educators was used to gain an 

understanding of student needs and preferences.  

A design thinking session was held with 15 educators at a local elementary school. Pens, sticky 

notes, and an activity guide were provided to each participant. The researcher served as moderator for the 

session. For each prompt, participants were asked to silently record their responses on sticky notes. A 

group discussion followed. Responses were collected and sorted on an easel with group participation 

guiding the placement.  

For Exercise 1, participants were asked how they (or other stakeholders) might enable fourth and 

fifth graders to share their perspective on local history or family history. Responses were silently written 

on sticky notes. After one minute, participants were asked to share and discuss their ideas while responses 

were collected and organized.  
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Table 6  

Exercise 1 – Enable Students to Share Their Perspective 

Prompt How might we (teachers/parents/others) enable 4th and 5th graders to share their perspective on 
local history or family history? 

Responses 
Family Focus (15) Artifacts & Content 

Resources (8) 
Give a Prompt (7) Field Trip (4) 

Genealogy (9) 
- Create family tree 
- Creating family tree 
- Explore DNA 
- Family reports 
- Family tree 
- Family tree presentation 
- Family trees in Muncie 
- Research genealogy 
- Tell stories about family 
 
Interview (4) 
- Interview a family 

member 
- Interview family member 
- Interview format for 

family members 
- Have them interview a 

person over 50… 
grandparent, friends 

Artifacts (5) 
- Family video (bring into 

class to watch) 
- Let students read, see 

someone telling his or 
her history 

- Looking at old 
newspapers 

- Show and tell, culture 
bags 

- Video on iPad or movie 
trailer 

 
Resources (3) 
- Connect w/ community 

members 
- PowerPoints (profile of 

historical figure) 
- Public library partnership 

(use as a student 
resource) 

- Ask family background 
- Ask prior knowledge 
- Ask questions about their 

family 
- Ask them questions 

about their lives 
- Inquire at a specific 

event in history, 9/11 or 
Kennedy shot (near 
anniversary of event) 

- Where have you resided? 
(prompt for students) 

- Writing prompts 

- Field trips 
- Field trips to local 

historical places 
- Give them an 

opportunity to visit a 
place, then go from there 

- Wax museum 

Note. n = 15 
 

For Exercise 2, participants were asked which mediums fourth and fifth graders may use to tell 

their stories, with an additional consideration for digital formats. Responses were silently written on 

sticky notes. After one minute, participants were asked to share and discuss their ideas while responses 

were collected and organized.  
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Table 7  

Exercise 2 – Storytelling Mediums 

Prompt Through which mediums might 4th and 5th graders want to tell their stories? What about 
digital formats? 

Responses 
Linear, Verbal 

Storytelling (17) 
Nonlinear, Visual 
Storytelling (16) 

Social Platform (8) Website Platform 
(2) 

Resource/Inspiration 
(2) 

Vlog-Style (9) 
- iMovie 
- iMovie 
- iMovie 
- Make videos on 

iPhone or iPad 
(any device) 

- Movie (webcam) 
- Video 
- Video interviews 
- Video, iMovie 
- Video, iPad 
 
Writing (3) 
- Essay 
- Writing stories 
- Young author's 

stories (workshop 
contest event) 

 
Audio (3) 
- Audio recording 
- Music 
- Show and tell 
 
Theatre (2) 
- Plays, readers 

theatre 
- Skit or play, re-

enactment of event 

Poster (9) 
- Poster 
- Poster 
- Poster presentation 
- Posters 
- Posters, collages 
- Reports, poster 

board 
- PowerPoint 
- Timelines ("penny 

timeline" one fact 
for each year of 
student's life) 

- Tri-fold board 
(science fair 
presentation board) 

 
Drawing, etc. (4) 
- Art projects 
- Diorama 
- Display 
- Drawings 
 
Photo (3) 
- Photography 
- Scrapbook 
- Scrapbook 

- Social media 
- Social media 

(share photos and 
videos) 

- Social media 
(share photos) 

- Social media sites 
(share photos or 
videos) 

- Social media? 
(share photos) 

- Instagram (to 
share images) 

- Vine 
- YouTube 

- Websites, Weebly 
- Upload to a blog 

- Wax museum 
- Wax museum 

Note. n = 15 
 

For Exercise 3, participants were asked how stakeholders might support fourth and fifth graders 

in documenting and sharing their stories for this project. Additionally, they were asked to consider the 

roles that teachers and the researcher might play. Responses were silently written on sticky notes. After 

one minute, participants were asked to share and discuss their ideas while responses were collected and 

organized.  
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Table 8  

Exercise 3 – Support Activities 

Prompt How might we support 4th and 5th graders in documenting and sharing their stories for this project? 
What role might teachers or others play? 

Responses 
Provide Incentives (12) Provide Resources (13) Other Resource Considerations (10) 

Prize Contest (6) 
- Contest 
- Contest 
- Make it a contest to win, learn 

something 
- Provide motivation (incentive) 
- Family pass to kings island or 

something big 
- Offer family pass to water park, 

amusement park, zoo, or museum 
 
Class Credit (4) 
- Can they get a grade or extra credit 

for this? 
- Give a point value, extra credit, 

incentive 
- Grade, or extra credit 
- Extra credit 
 
Other In-Class Reward (2) 
- Candy, popcorn, cookie, soda, 

special seating 
- Verbal encouragement 

Provide Building Blocks of Content 
(8) 
- Give resources, free supplies 
- Photos, scrapbooks 
- Resources, library time, museum 

resources, online resources 
- Share pictures (content resources) 
- Showing old pics of local places 
- Structure presentation of history 

for students (provide content, like 
a visit or video?) 

- Visit schools and inform students 
of local history (content resources) 

- Prepare a unit for teachers 
 
Create Examples or Guidelines (5) 
- Create examples 
- Model sharing (project examples) 
- Show examples 
- Give rubric 
- Guide, not tell (let students pick 

what they are doing) 

Schedule Dedicated Time (5) 
- Allow time in class 
- Give time (issued through school) 
- Time after school (structured, 

dedicated time to build project) 
- Family night (opportunity to 

submit) 
- Family night (opportunity to 

submit) 
 
Family Component (3) 
- Ask parents to see old photos 
- Family photos 
- Involve parents 
 
Tech Help (2) 
- Help upload projects to a secure 

website 
- Help w/ publishing in formats 

Note. n = 15 
 

All responses from the design thinking session with educators were entered and organized in a 

spreadsheet for easier analysis. This analysis helped form a better understanding of the needs and 

preferences of elementary educators and their students. The results from both design thinking sessions 

(DCHS and educators) informed the plan for developing this project as a proposed creative solution.  

Solution Exploration 

Several themes emerged from the design thinking sessions with stakeholders and research on 

relevant literature. These themes guided the researcher in the exploration and development of a solution 

that effectively presents community identity and history to elementary-aged children.  
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Table 9  

Emerging Themes from Academic Literature and Stakeholder Research 

Themes Sources* 
Playful approach—Trigger curiosity and imagination of young 
readers; incorporate diverse mix of source formats and purposes 

Evertsson, 2014; Shanahan & Shanahan, 
2014  

Relevancy/meaning—Connect past to present by highlighting 
concepts, meaning, and context; feature the human experience 
rather than dry facts 

Fertig, 2005; Levstik & Barton, 2015; 
Shanahan & Shanahan, 2014  

Representation—Include diversity of age, gender, background, 
interest, or other characteristics; trigger self-identification, 
curiosity, and empathy 

Aronson, Callahan, & O’Brien, 2018; Brown 
& Brown, 2011; Picower, 2014; Taylor & 
Pistono, 1987  

Storytelling elements—Prompt empathy and a deeper 
understanding through narratives, point of view, or roleplay 

Alleman & Brophy, 2003; Fresch, 2004; 
Levstik & Barton, 2015  

Visual elements—Give context through photos, illustrations, 
diagrams, and timelines 

Alleman & Brophy, 2003; Ciullo, 
Falcomata, & Vaughn, 2015; Evertsson, 
2014; Levstik & Barton, 2015  

Tangible elements—Connect historical events to physical artifacts, 
structures, and locations children can access 

Apaydin, 2020; Dewitt & Storksdieck, 2008; 
Lovorn, 2014  

Interactive elements—Incorporate opportunities for active learning 
and historical inquiry; roleplay 

Aidinopoulu & Sampson, 2017; Bonwell & 
Eison, 1991; Brugar, 2016; Levstik & 
Barton, 2015; McCall, 2006; Ohn 2013  

* Note. These themes also emerged in the responses collected during design thinking sessions with the Delaware 
County Historical Society (Tables 1-5) and elementary educators (Tables 6-8). 

 

As part of the creative process, the researcher collected numerous examples in three broad 

categories from which to draw inspiration regarding content and presentation. The three broad categories 

of relevant work are depictions of the local community history, depictions of history for children, and 

depictions of fictional communities. 

Relevant Work – Depictions of Local Community History 

Most books on Muncie and Delaware County history are written for adults interested in specific 

subjects, such as the local role of the Lenape and Miami people before the formation of the county (Flook, 

2016) or the settlement of the county’s smaller towns and villages (Flook, 2019). These books are 

traditional in their writing style for a general audience—linear structure, unbiased reporting relying on 

interpretation of primary sources, and profiles of individuals in third-person narration. Some publications 

or excerpts invoke themes that would appeal to children, e.g. tangible elements (references to familiar 
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landmarks), diverse representation (the Native American or Black experience), or visual artifacts 

(photographs and maps). In the context of this project, the “depictions of the local community” offer a 

clue to the type of content that historians and local organizations consider to be significant aspects of 

Muncie and Delaware County’s legacy.  

Depictions of History for Children 

When examining history books created specifically for elementary-aged children, Horrible 

Histories (Dreary, assorted years) and the History News (Candlewick Press, assorted authors and years) 

are two series with obvious appeal for young readers. As an example, Vile Victorians (Deary, 1994) 

divides its coverage of period life into broad categories (e.g., schooling, games, food), and the design 

incorporates timelines, numbered lists, quizzes, and comics to vary the delivery of content. The Horrible 

Histories series excels at creating empathy through its scenario-structured quizzes (role play) and 

opportunity for interactivity (prompt to try games and poems, etc. in real life). 

As part of the History News series, the Roman News presents historical events and aspects of the 

ancient Roman culture in the format of a newspaper, complete with news, business, sports, and lifestyle 

sections (Langley & de Souza, 1996). Visual elements include illustrated timelines, maps, and ‘classified 

ads’ that hint at cultural attitudes and social structure. Feature articles portray historical events as live 

reporting on the scene. This treatment immerses readers in the time and culture. 

Depictions of Fictional Communities 

The strongest inspiration for what a practical creative solution could be comes from two examples 

of fictional placemaking. Although the specific people, places, and events depicted in The Simpsons: 

Guide to Springfield (Groening, 1998) and Pawnee: The Greatest Town in America (Knope & diMeo, 

2011) are part of a fictional world, these books serve as an excellent model for how to apply the project 

themes to convey the identity of a community. 
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Table 10  

Inspiration for How to Apply the Project Themes in a Community Guidebook  

Themes Methods 
Playful approach - Conversational narratives, non-linear storytelling, cartoon artwork 
Relevancy/meaning - Connect past events to modern effects 
Representation - Residents of varying ages, cultures, and experiences share their perspective in 

features and quotes 
Storytelling elements - Mix of linear narration, non-linear features, sidebars, and interviews; use of 

‘primary sources,’ e.g. journal entries, news articles, advertisements 
Visual elements - The Springfield guide includes cartoon artwork as scenes and artifacts, bright 

colors, and information organized into short paragraphs and sidebars 
- The Pawnee guide incorporates illustrations, photographs, charts, timelines, 

countdowns/top 10, sidebars, and primary sources in a mixed media aesthetic 
Tangible elements - References to places and artifacts accessible by audience (e.g., landmarks, 

attractions, restaurants, businesses) 
Interactive elements - Conversational narratives, calls to action  
Sources. The Simpsons: Guide to Springfield (Groening, 1998) and Pawnee: The Greatest Town in America 
(Knope & diMeo, 2011) 

 

Feedback Collection 

The design thinking process traditionally includes opportunities to present the prototype to 

stakeholders, who provide structured feedback that guides future development of the project. This 

feedback session was not held due to complications resulting from the global COVID-19 pandemic. 

Prompts for the intended feedback session with stakeholders is included in Appendix B4. This 

session would include a brief review of findings from literature, design thinking sessions, and inspiration 

pieces—all of which shaped the genesis of the prototype. The prototype would be presented along with an 

evaluation form analyzing the relevancy of content and effectiveness of visual elements. The session 

would conclude with a semi-structured discussion about future development.  

Project Body – A Children’s Guidebook 

A guidebook was created to highlight the people, places, and events that may serve as points of 

pride for children growing up in Delaware County, Indiana. This solution was guided by design thinking 

research with a local history organization and elementary educators and an examination of academic 

literature as well as depictions of history and placemaking.  
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Table 11  

Structure of Book and Suggested Content 

Sections Suggested Content 
Introduction - Welcome message written by a board member of the Delaware Co. Historical Society 
Timeline of notable 
events 

- Content determined by DCHS 
- Call-outs paired with illustrations or icons 

Town profiles - County map with townships, municipalities, and notable landforms 
- Profiles of Muncie, Albany, Daleville, Eaton, Gaston, Selma, & Yorktown 
- Subsection on lost towns: Ghost towns, hamlets, & Lenape settlements; include locator 

map and a few anecdotes about why places disappeared 
Role of Native 
Americans 

- Culture of the Lenape and Miami nations, proper terminology, and ties to local area 
- Timeline with treaties and westward migration 
- Growing Up: Rebecca Wells Hackley, owner of “Hackley Reserve” 

Role of industry 
families 

- Ball family: The five brothers, their families, and descendants; business ties and 
philanthropy; family tree with color coding for type of contribution 

- Growing Up: Elisabeth “Betty” Ball, daughter of George A. Ball, lived in Oakhurst 
mansion, Minnetrista rebuilt her outdoor doll house  

- Kirby family; Maxon family (Maxon Corp); Moore-Youse family (home museum) 
Role of Black 
community 

- Whitely neighborhood development and points of interest 
- Local civil rights movement, list of activists and trailblazers 
- “The Other Side of Middletown” project (Ball State) 
- Growing Up: Hurley Goodall, activist, firefighter, lawmaker 
- Growing Up: Mary Dollison, co-founder of Motivate Our Minds 

Multicultural Muncie - Underrepresented groups; describe community and cultural signifiers, personal 
experience with dual identities, perspective on Delaware Co. as home 

- Latinx community (predominately citizens with immigrant ties through relatives or 
older generations) 

- Middle Eastern/Muslim community; “Muslims in Muncie” project (Ball State) 
- Perhaps include recent Afghan families 

Local sports - Current teams (could include college, high school, youth intramural teams; county has 
strong teams for volleyball and swimming) 

- Past teams (semi-pro and intercity leagues for hockey, football, baseball)  
- Notable athletes, including Olympians and Paralympians 
- Growing Up: Cliff Barker, basketball player (1948 Olympics team gold) 
- Growing Up: Joe Scherrer, hockey player (DCHS has his team memorabilia) 

Parks & playgrounds - Map with locations and type of amenities 
- Cardinal Greenway; Prairie Creek Reservoir 

Art & culture - Venues and youth programs 
- Growing Up:  
- Jim Davis, cartoonist, strong ties to area but grew up in Grant Co. 
- Maude & Maybelle Goodlander, early 20th century photographers and portrait artists 
- Ida Husted Harper, feminist writer and suffragette 
- James J. Edwards, actor and WWII veteran 
- Susan Kay Jellison White, grew up in house inside Beech Grove Cemetery 

Festivals & events - Annual/monthly events in county; include brief description and time of year 
Muncie in the spotlight - High-profile visitors; References in the media (shout outs); Media created in county 
Note. The Growing Up series highlights the childhoods of people with local significance. 
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Pages from Mid-Fidelity Prototype 

This prototype was created in Adobe InDesign using content from the Delaware County 

Historical Society, books published by local historians, the Minnetrista Heritage Collection, and the Ball 

State University Libraries Digital Media Repository. The information and images are included as 

placeholders; this prototype serves as a proof of concept, not a final iteration meant for publication.  

Figure 1  

Cover Design for Children’s Guidebook 

 

Note. The cover design for the book incorporates a historic map of Muncie, views of local landmarks, and images of 

children playing. Photos (from top, clockwise) courtesy of Matt Howell, Steven Depolo (Flickr), Ball State 

University Photo Services, and Robbie Mehling. 
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Figure 2  

Introductory Pages 

 

Note. The introductory pages offer a welcome to readers on behalf of the project partner, the Delaware County 

Historical Society. The prototype includes sources for information and images and describes the project goal. A 

fully developed version would include the funding organizations and the team of contributors. 
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Figure 3 

Profiles for County and Muncie 

 

Note. The town profiles section begins with basic facts about Delaware County and Muncie, including population 

and points of interest. A fully developed version may include photos or illustrations of iconic landmarks. Maps 

courtesy of Muncie Map Co. 

  



 30 
Figure 4  

Profiles for Towns 

 

Note. The town profiles section include basic facts about each municipality, including population and points of 

interest. Historical maps courtesy of the David Rumsey Map Collection, David Rumsey Map Center, Stanford 

Libraries; local photos courtesy of Wikimedia Commons and town websites. 
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Figure 5  

Towns of the Past 

 

Note. The town profiles section also includes stories about past towns that no longer exist and what led to their 

demise. A feature, “What Happened to These Places,” would explore particularly interesting anecdotes. Other 

articles are titled “To Be or Not to Be a Hamlet,” “Ghost Towns,” and “Lenape Villages.” Historical map courtesy 

of Maps of the Past. 
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Figure 6  

The Role of Native Americans 

 

Note. The Native American section focuses on the culture and local contributions of the Lenape and Miami nations. 

A timeline traces the forced migration of the Lenape people, their settlement in Delaware County, and their journey 

to their modern home in Oklahoma. A profile discusses the childhood and life of Rebecca Hackley, who inherited 

the land of historic Munsee Town, Minnetrista, and the county fairgrounds. Historical maps courtesy of 

MapGeeks.com and Wikimedia Commons. 
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Figure 7  

The Role of the Black Community 

 

Note. A section on the local Black community begins with a feature on the history and significance of the Whitely 

neighborhood in Muncie. An extended feature on Hurley Goodall covers his childhood, his personal achievements, 

and his contributions to the Black community. Photos courtesy of the Digital Media Repository at Ball State 

University Libraries and Robbie Mehling. 
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Figure 8  

Muncie in the Spotlight 

 

Note. The “In the Spotlight” section contains trivia about the community’s famous connections, including media 

produced in the county, references to the community in media (shout outs), and high-profile visitors. 

The mid-fidelity prototype demonstrates (1) how content from a local historical society and other 

community partners can be organized to resemble a visitors’ guidebook, and (2) how the emerging project 

themes may shape the presentation of historical content (e.g., historical records, stories, photographs, and 

primary documents, etc.) to engage an audience of elementary school-aged children.  

Discussion 

This project was developed to demonstrate how communities can use history as a tool to develop 

and share the local identity of a place and its people. For many vulnerable communities within America’s 

Rustbelt, local history projects can offer a path of redemption and healing (Copeland & Miskelly, 2010; 

Tebeau, 2013). As the next generation of students grow up, their perception of what it means to be a 
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citizen, and what it means to be a member of Delaware County, will shape the future that they imagine for 

themselves and for their communities (Blum, 2016; Millard, 2015). 

A Children’s Guide to Muncie & Delaware County, Indiana, is a novel approach combining 

storytelling elements with local history resources to engage elementary school-aged residents. This 

project demonstrates how a community organization, such as a historical society, may encourage children 

to develop an interest the history, identity, and future of their community.  

• Playful approach – Visitor guides are designed to showcase points of interest in a community 

and entice readers to explore the area for themselves. As is the case with outside visitors, 

elementary students are likely unfamiliar with the history and pride points of Delaware County. 

The prototype adapts the approach used by Groening (1998) to introduce and navigate the county 

community as a tourist. This provides an opportunity to highlight notable residents, locations, and 

occurrences from the present as well as the past. Groening’s use of illustration and bright colors 

captures the attention of young readers; this visual style is recognized by Evertsson (2014) as an 

effective teaching tool. The guidebook uses a bright color palette and recommends illustrations to 

depict scenes and people for whom there is no photographic record. 

• Relevancy/meaning – For children to understand the relevancy of history, narratives ideally 

connect the past with the present and incorporate the human element (Levstik & Barton, 2015; 

Shanahan & Shanahan, 2014). The book leverages familiarity with place names as an entry point 

to local history, as these locations are encountered in daily life but the significance of the names 

may be unknown to students. Examples include the Munsee clan and Muncie, the York clan and 

Yorktown, the Ball family and the university, and the people or landmarks memorialized by street 

names, such as Hackley, Reserve, and Gilbert streets. Relevant meaning is also achieved through 

the interpretation for how national events, such as the Industrial Revolution or the Civil Rights 

Movement, can manifest at the local level through its effect on residents and commerce. When 

larger events can be connected to the local experience, students can more easily see how history 

plays out in their own communities (Shanahan & Shanahan, 2014). The Growing Up profiles are 
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one example of how the prototype uses the human element to illustrate the experience of growing 

up in a significant era of history. 

• Representation – As the population of the United States becomes more diverse, and as new 

populations settle locally, such as the 2021 Afghan refugees, representation of diverse 

backgrounds becomes increasingly important. Aronson, Callahan, and O’Brien note the lack of 

representation across children’s literature, especially Native people (2018). The authors 

recommend the conscious inclusion of Native, Latinix, Middle Eastern/Arab, and Asian 

characters at the center of stories whenever possible (Aronson, Callahan, & O’Brien, 2018). This 

approach was used in determining the organization and content focus for the guidebook. 

Dedicated sections for stories from Native American, Black, Latinx, and Middle Eastern 

communities provide many opportunities for students to learn how a mosaic of cultures have 

contributed to the larger identity of their town and county.  

• Storytelling elements – Growing Up profiles appear in several sections of the book and highlight 

the childhood experiences of people with local significance. These narratives encourage readers 

to imagine what life was like at different points of history (Fresh, 2004). By empathizing with 

children who grew up to positively influence their community, the audience may also consider 

the role they have in shaping the future of that same community (Millard, 2015). 

• Visual elements – The book incorporates bright colors, illustrations, infographics, and a mixture 

of contemporary and historic photography to provide numerous points of entry for an audience of 

elementary students. Information is broken into short paragraphs to reduce fatigue for young 

readers with short attention spans. The typography, color palette, and graphic style were selected 

to represent vibrant, multifaceted, and optimistic community identity. These elements assist 

students in engaging with the material and aid in retention (Evertsson, 2014). 

• Tangible elements – This book has the advantage of telling the history of locations and 

landmarks that can be easily accessed by residents. The physical quality of these structures help 
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students to understand history as a reality beyond a story (Dewitt & Storksdieck, 2008). 

Additionally, the Delaware County Historical Society has a collection of related artifacts that can 

be viewed through either a visit to the home museum or a live presentation by a history 

interpreter. One example is the Munsee Chiefs ice hockey memorabilia that appears in the sports 

section of the book; these artifacts can also be seen in real life at the DCHS home museum. For 

events that may seem remote to students due to the location or time period, e.g. an overseas war 

or settlement treaty, primary source artifacts can be included in galleries, sidebars, and timelines 

in the guidebook to bring the concept to life (Dewitt & Storksdieck, 2008). 

• Interactive elements – The non-linear structure of the book provides an opportunity to include 

different narrative structures within each section. In the Roman News, the use of a first-person 

narrator creates urgency and the impression of news being depicted live as it happens; the 

narrators use the language of senses to help readers imagine the scene and develop empathy 

(Langley & de Souza, 1996). Growing Up profiles may be written in an informal, conversational 

tone that engages readers as a live audience; a sidebar may use second-person to prompt readers 

to imagine themselves in the role of a historical figure (Fresch, 2004). An excerpt from a primary 

source may be accompanied by several thought-provoking questions; some sources, like the 

description of a recipe, craft, or game, may serve as a creative call to action. The games, quizzes, 

and songs in the Vile Victorians and Horrible Histories series educate readers while giving them 

an active task to try alone or with others (Dreary, 1994). Stakeholders identified role plays and 

performances as ideal activities for student engagement with history (see Tables 3, 6, and 7); 

primary sources and prompts to perform or create your own work may be well-received additions 

to future iterations of the guidebook.  

Implications 

The prototype provides an outline for how a children’s book might be structured to highlight the 

history and pride points of a community (Table 11), and key themes that may facilitate child engagement 

with that history (Table 9). Additionally, design thinking sessions with stakeholders resulted in a wealth 
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of ideas for how the Delaware County Historical Society might develop history-focused activities for 

elementary students and curriculum-relevant resources for elementary educators. These ideas vary in 

engagement type/modality, engagement level/interactivity, technological complexity, and financial 

commitment. See Tables 3, 5, 6, and 8 for suggested activities and resources from stakeholders. 

External Comments 

Feedback from the Delaware County Historical Society is extremely valuable for two reasons. At 

a fundamental level, the project exists to meet the objective established by the DCHS as project partner; 

therefore, the DCHS is uniquely positioned to determine how well the project addresses its objective. 

Secondly, as an organization with a mission to interpret local history and culture, the DCHS can evaluate 

the strengths and weaknesses of the project in its larger purpose as a model for how a guidebook may 

convey local history and culture to students in the county. 

The digital prototype and project paper were shared with select leadership from the historical 

society. Recipients were invited to comment on how the project might be useful to the DCHS, what its 

appeal might be within the county, and how it might contribute to the field of local history preservation. 

Comments from Karen Vincent, DCHS President 2019-Present 

Karen Vincent retired in 2020 as director of special projects at Minnetrista in Muncie, IN. She 

serves as president of the board of the Delaware County Historical Society since July 2019. Her 

comments consider the finite resources of the DCHS and its activities affected by COVID-19 restrictions:  

The development of the book titled A Children’s Guide to Muncie & Delaware County, 

Indiana is an exciting project that has the potential to impact local history education 

positively. Delaware County Historical Society (DCHS) was pleased to be included in 

this project and hopes to have a significant role in providing accurate, compelling stories 

for the final product.  

The format and design of the book are attractive and eye-catching and should appeal to 

students, teachers, and the general public. Of course, the real test of a book such as this 

one is the content. I have confidence that the material in the final product will present 



 39 
well-balanced, inclusive, and above all, historically accurate stories about Delaware 

County.  

 While DCHS volunteers are not currently doing classroom visits or hosting school trips, 

I hope that we can start up limited activities again in the near future. Because our 

volunteer base isn’t deep and we don’t have paid staff, we can’t do extensive school 

programming, but we can provide information and occasional programs. I envision our 

volunteers using this book and DCHS photographs, archival material, and artifacts to help 

tell the rich story of local history.  

Comments from Chris Flook, DCHS President 2016-2019 

Chris Flook is an associate lecturer of telecommunications in the College of Communication, 

Information, and Media at Ball State University. He served as president of the board of the Delaware 

County Historical Society from 2016 through 2019. His comments pertain to the practical use of the mid-

fidelity prototype rather than its potential as a proof-of-concept:   

I think the format is great, especially the design, but it’s hard to give you feedback 

without the [fully developed] material.…Some of the material is more about trivia and 

really nothing to do with history, historical concepts, or narrative. As it is now, this isn’t a 

booklet we [the DCHS] could use. Maybe I misunderstood the scope of the project. I 

know this is geared towards children, but it might make sense to at least consider 

removing some of the trivia aspects and focus more on general themes and concepts that 

are suitable to a local elementary student. The design, however, is just excellent! 

Considerations for Future Work 

The comments from DCHS leadership can be used to evaluate the overall success of the mid-

fidelity prototype. The strongest aspects of the prototype are its guidebook format, its design aesthetic, 

and its overall concept as a children’s book on local history. The weakest aspect is the degree of content 

fidelity within the prototype. Even in a mid-fidelity prototype, stakeholders desire highly detailed 

examples that demonstrate (1) what type of content appears in each section, e.g. features connecting the 
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past to the present, profiles of children who grew up to be notable figures, or prompts to imagine a 

historic event or era, (2) the narrative style of the writing, and (3) how a variety of primary sources and 

visual elements could be incorporated into the design. To address this, the mid-fidelity prototype should 

more fully develop a few sections of the guidebook to better illustrate how information is intended to be 

presented based on the emerging themes from stakeholder data and academic literature.  

Because local history content is a critical component of this work, any continued development 

requires guidance from stakeholders and county residents through a design thinking session to identify 

people, places, and events to include in future iterations of the prototype. In this collaborative session, a 

slide presentation would give an overview of the project and its themes. Participants would be asked to 

use provided pens and sticky notes to silently record their responses to a series of questions: 

• How would you describe your community to elementary students in Delaware Co., IN? 

• What landmarks, attractions, or places are unique to Delaware Co.? 

• Who are the notable people of Delaware Co.? (Could be individuals or groups known for 

their talents, contributions, or other characteristic) 

• What events have influenced or affected the lives of residents in Delaware Co.? 

For each question, participants would have one minute to silently record their responses. 

Responses would be collected and grouped on a board, leading to a five-minute group discussion over any 

common themes in the responses and allow opportunity for participants to contribute additional responses 

before moving on to the next question. The session would end with a semi-structured discussion including 

two prompts:  

• What are you proud of in your community or as a resident of Delaware Co.? 

• When considering elementary students as future community members, what is important 

for them to understand about Delaware Co.? 

Additional Considerations 
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The residents of Delaware County vary in their geography, socioeconomic status, family 

structure, beliefs, and cultural identity, among other dimensions. Multifaceted representation matters in 

projects that seek to be inclusive of all community members (Aronson, Callahan, & O’Brien, 2018; 

Picower, 2014). The prototype guidebook provides an opportunity to highlight the experience and 

contributions of underrepresented racial groups, specifically BIPOC communities. However, geography is 

an important attribute that is underexplored in this prototype. Much of the suggested content is based on 

the history of Muncie, which is the county seat. Albany, Daleville, Eaton, Gaston, Selma, and Yorktown 

each have their own identities, complete with significant people, landmarks, stories, and traditions to 

share. Residents of smaller villages and locales also may have a legacy of their own that is hidden in its 

rurality. For example, Cowan Community School Corporation serves 800 Delaware County students in a 

district that does not include a single incorporated city or town. It would make sense that these students 

would feel much stronger allegiance to their school than to Muncie or the county.  

To produce a fully developed book, the DCHS could collaborate with an interdisciplinary team of 

college students, perhaps through an immersive learning project at Ball State University. Students in 

humanities or journalism could conduct further research on local history, especially content that focuses 

on a child’s perspective or incorporates the experience of modern residents; students in elementary 

education, English, or journalism could write age-appropriate features and activity prompts; and students 

in art, graphics, and photography could illustrate/photograph scenes, characters, and artifacts.  

The Community Foundation of Delaware County, the Ball Brothers Foundation, the George and 

Frances Ball Foundation, the Indiana Historical Society, the Indiana Arts Commission, Indiana 

Humanities, Storytelling Arts of Indiana, and the Lilly Endowment, among others, are likely sources of 

additional resources, support, and funding through either their own grants or connection to a larger 

funding network. A financial award would be necessary to fund the development and publication of a 

finished product.  

Conclusions 
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This creative project uses local history and storytelling elements to cultivate place attachment 

among elementary students in Delaware County, Indiana. Stakeholder ideas and insights guided the 

development of a prototype that can serve as a model for how other communities can communicate their 

unique legacy. 

The ultimate purpose of this project is to help young people take interest in their hometowns and 

a develop a sense of local pride. The guidebook traces the lives of people who contributed to the identity 

of the community in ways that may be significant or subtle; these stories allow young readers to imagine 

their town at different points of history and consider how they, too, may grow up to become active 

citizens in a vibrant community. 
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Appendix A – Indiana Department of Education Academic Standards for Social Studies 

The Indiana Department of Education provides state academic standards to guide educators in 

developing curriculum for K-12 students. For the purpose of this project, we focus on the Academic 

Standards for Social Studies for grades three, four, and five. In all three grade levels, history is the focus 

of the first standard.  

• Grade 3, Social Studies Standard 1: Students describe how significant people, events, and 

developments have shaped their own community and region; compare their community to other 

communities in the region in other times and places; and use a variety of resources to gather 

information about the past (Indiana DOE 2020a, 4).  

• Grade 4, Social Studies Standard 1: Students trace the historical periods, places, people, events, 

and movements that have led to the development of Indiana as a state (Indiana DOE 2020b, 4).  

• Grade 5, Social Studies Standard 1: Students describe the historical movements that influenced 

the development of the United States from pre-Columbian times up to 1800, with an emphasis on 

the American Revolution and the founding of the United States (Indiana DOE 2020c, 4).  

Note. The Delaware County Historical Society (project partner) has identified fourth grade students as an 

ideal potential audience; however, when reviewing the standards for third grade and fifth grade, 

there may be additional opportunities to provide relevant history content. To generalize, students 

in third grade study local history, students in fourth grade study state history, and students in fifth 

grade study the founding of the United States and its core government documents. All three grade 

levels also include a civics and government focus in the second standard (Indiana DOE 2020a, 

2020b, 2020c), which may be tied into existing information on local government past and present. 

As such, this project expands its scope to consider students in third grade through fifth grade. 
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Appendix B – Materials for Design Thinking Sessions with Stakeholders 

B1 – Design Thinking with Project Partner, Practice Session – June 1, 2016 

What Is Design Thinking? 

Design thinking is a method we use for rapid brainstorming. It focuses on generating a lot of ideas independently in 

a short amount of time, and then discussing those ideas as a group to identify a few key objectives that will form the 

building blocks for future work. 

 

Prompt 1: Select a target audience (2 minutes) 

• Start by narrowing down the age of your ideal audience, within a 5-year span. Write 3 variations, one on each 

sticky note. (e.g. 18-23, 21-26, 25-30, etc.) Consider the social, career/education, and personal developments 

that people tackle at this age. 

 

Activity 1: Take a vote (3 minutes) 

 

Prompt 2A: Describe the audience (5 minutes) 

• How would you describe the target audience? What does this group care about? How does this group relate to 

the community? What types of stories might they connect to? Write 3-4 ideas on separate sticky notes and keep 

them for now. 

 

Prompt 2B: Determine audience engagement (5 minutes) 

• How would we like to engage with this audience? How 

might we get this group excited about local history? Write 

3-4 ideas on separate sticky notes and keep them for now. 

 

Activity 2: Map ideas for engagement (20 minutes total) 

• Where do your ideas fall on this 2x2 matrix? Share what 

you’ve written from Prompt 2b. (10 minutes) 

• How might we incorporate the audience interests you wrote down in Prompt 2a? (10 minutes) 

 

Prompt 3: Establish project constraints (5 minutes) 

• Consider examples of projects from this group and others. What didn’t work? What would you like to avoid? 

Write 2-4 ideas. 

 

Activity 3: Saturate and group (5 minutes) 

• Share what you’ve written and we will group similar ideas together. 
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Prompt 4: Identify successful projects (10 minutes) 

• Which organizations and projects are successful, either in communicating similar ideas or with a similar 

audience (ideally both)? How might we leverage the interests of our audience to connect them to the history of 

their community? Write 3-5 ideas. 

 

Activity 4: Saturate and group (10 minutes) 

• Share what you’ve written and we will group similar ideas together. 

 

Prompt 5: Build a problem statement (5 minutes) 

• This project will build a physical/digital experience to foster passive/interactive engagement between the 

Delaware County Historical Society and the target audience . 

• The overall goal for this project is for the audience to learn something/do something that relates to specific 

story/theme . 

• Our criteria/requirements for this project are Objective 1 , Objective 2 , and Objective 3 . 
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B2 – Design Thinking with Project Partner – June 9, 2016 

DCHS MISSION 

The mission of the Delaware County Historical Society is to enrich the lives of the people of Delaware County 

through the preservation and interpretation of our heritage. 

 

PROJECT GOAL 

The goal of this project is to create an experience for our audience to connect with the history of Delaware County, 

Indiana, so they may take pride in our community identity. 

 

TODAY’S SESSION 

Today we’ll select a specific audience for this project and contribute ideas for how we might tell the story in an 

exciting way. We’ll use a brainstorming approach called “design thinking”. 

 

HOW TO USE DESIGN THINKING 

Design thinking encourages us to come up with a big pool of ideas (divergent thinking) and then narrow them down 

and combine the best parts (convergent decision making). 

 

In each phase, I’ll ask you to write down 3-5 ideas that answer a specific question. Write ONE idea per sticky note. 

Your answers should be only a few words or a phrase... you’ll get a chance to explain what they mean later. You’ll 

have 2-5 minutes for each exercise. 

 

When time is up, we’ll explain our ideas and group related ones into categories. By the end of the discussion, we’ll 

have a wall of organized, related ideas. These ideas will be used to help develop the project I’ll be creating. 

 

AUDIENCE 

In a preliminary session with three board members, we determined that students are a key audience for the DCHS 

because local history is on their minds when taking state and local history classes in school. 

 

Exercise 1 

Although this project will be attractive to a wider range of people, which age group do we want to focus on?  

• 4th-5th grade (upper elementary, 9-11 years old) 
• 6th-8th grade (middle school, 11-14 years old) 
• 9th-12th grade (high school, 14-18 years old) 
 

You have 2 minutes to vote. 

 

Exercise 2 
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Spend 2 minutes writing key words to describe this audience. Write one descriptor per note. (examples: sarcastic, 

hopeful) 

 

After 2 minutes, we’ll discuss our thoughts and group them (10 minutes). 

 

ENGAGEMENT 

We want to consider digital and physical experiences as means to engage our audience. 

 

Exercise 3 

Spend 5 minutes writing ways in which we might connect with our audience about a specific historical figure, event, 

object, or time period. Write one idea per note. 

• Don’t write website: What form of content? A blog? A 
video? 

• Don’t write game: What kind of game? 
• Activities? Events? Programs? Unusual installations? 
• What if the students controlled or contributed to the 

content? 
• How might we connect community history to community 

identity? 
• What about the history of NOW? 
 

After 5 minutes, we will place our ideas on a grid to organize them for discussion (15 minutes). 

 

PITFALLS & INSPIRATION 

Let’s learn from the experience of others. After all, those who don’t learn their history are doomed to repeat it. 

 

Exercise 4 

Spend 2 minutes writing examples of things that this or other groups have done that haven’t worked. This doesn’t 

have to be restricted to history, or education, or students. Where did they miss the mark? What would you do 

differently? 

 

Write one idea per note. After 5 minutes, we’ll discuss our thoughts and group them (10 minutes). 

 

Exercise 5 

Spend 2 minutes writing examples of things that this or other groups have done that were really successful. This 

doesn’t have to be restricted to history, or education, or students. What could be adapted to our needs? Don’t worry 

about the budget or resources right now. 

 

Write one idea per note. After 5 minutes, we’ll discuss our thoughts and group them (10 minutes). 
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CONNECT THE DOTS 

Considering all of the keywords and ideas we’ve come up with today, let’s see what patterns emerge. 

 

Exercise 6 

This is purely a discussion of what excites us about our findings. 

• How might we get the audience to contribute content? 

• How might we involve other school skills? Art? Music? English? STEM (historical inventions)? 

• How might we involve families or the public community? 

• What could we create if we had only $100 for this project? 

• What could we create if we had $5,000 for this project? 

• What other organizations or groups might contribute resources? Would this change if we focus on a different 

historical figure, event, object, or time period? 

• History is essentially the preservation and presentation of stories. How might we connect present stories to the 

past or to the future? 

 

THANK YOU 

These ideas will be used to guide my project so that it contributes to the overall mission of the Delaware County 

Historical Society. As I develop my project, I will be touching base with your group. 

If you have any questions, ideas, or concerns, please feel free to contact me! 
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B3 – Design Thinking with Elementary Educators – Feb. 6, 2017 

TODAY’S TASK 

Help me understand how best to construct my project so 4th and 5th graders can easily and creatively tell the story 

of the people and places of Delaware County. As elementary teachers, you understand the technical capabilities and 

creative interests of students aged 9-12 years old. 

 

We’re going to use a brainstorming activity called “saturate and group” to come up with a large amount of ideas in a 

short amount of time. I will give you a prompt, and you’ll have about one minute to write your answers on sticky 

notes, one idea per note. Then we’ll talk about our ideas and group similar responses together. 

 

PROMPTS 

1. How might we (teachers/parents/myself) enable 4th and 5th graders to share their perspective on local history or 
family history? 

2. Through which mediums might 4th and 5th graders want to tell their stories? What about digital formats? 
3. How might we support 4th and 5th graders in documenting and sharing their stories for this project? What role 

might teachers play? What role might I play? 
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B4 – Feedback Session with Stakeholders – Proposed 

Note: This session would collect valuable feedback and guidance from members of the Delaware County Historical 

Society (the project partner) and from adults who work with or care for elementary students (the intended 

audience). This secondary audience of adults can be expanded to include elementary school educators, 

youth enrichment providers (e.g. Muncie Public Libraries, Motivate Our Minds, and the Boys and Girls 

Club, among others), and caretakers of elementary school-aged children. Adults in these roles are likely to 

search for enriching activities and resources for children; as such, the DCHS recognizes the value of 

improving its relationship with this larger audience.  

 

PROJECT GOAL 

This creative project uses local history and storytelling to cultivate place attachment among elementary students in 

Delaware County, IN. Ultimately, the purpose of this project is to help young people discover and relate to their 

hometowns and, as a result, develop a sense of local pride. 

 

TODAY’S GOAL 

Collect feedback on the topics in the book and the visual presentation of the material. 

 

EVALUATION 

Content 

Rate your interest in each topic – Not interested (1), Somewhat interested (2), Very interested (3):  

[_] Local/community history 

[_] Native American history/culture 

[_] History/culture of local Black community 

[_] History/culture of local minority groups 

[_] Local activists and movements 

[_] Local sports or athletes 

[_] Local artists, musicians, or performers 

[_] Local festivals, activities, and events 

[_] Famous residents and visitors 

 

Comments: _________________________ 

 

Applying your insight on elementary-aged children, rate whether elementary students would be interested in each 

topic – Not interested (1), Somewhat interested (2), Very interested (3):  

[_] Local/community history 

[_] Native American history/culture 

[_] History/culture of local Black community 
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[_] History/culture of local minority groups 

[_] Local activists and movements 

[_] Local sports or athletes 

[_] Local artists, musicians, or performers 

[_] Local festivals, activities, and events 

[_] Famous residents and visitors 

 

Comments: _________________________ 

 

Visual Presentation 

Applying your insight on elementary-aged children, rate the effectiveness of each category for elementary students – 

Not effective (1), Somewhat effective (2), Very effective (3):  

[_] Use of color 

[_] Use of photographs and illustrations 

[_] Use of maps, timelines, and diagrams to explain information 

[_] Amount of information on each page – Not enough (1), Right amount (2), Too much (3) 

 

Comments: _________________________ 

 

QUESTIONS FOR DISCUSSION 

• How do you describe your community to an elementary student? 

• How has history shaped your community? 

• What are you proud of in your community? 

 

Appendix C – Mid-Fidelity Prototype (Supplementary PDF) 

For a PDF copy of the mid-fidelity prototype, A Children’s Guide to Muncie & Delaware County, 

Indiana, contact Victoria Meldrum at vrmeldrum@gmail.com . 


