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Abstract 
 
Self-stimulatory behavior, colloquially known as stimming, consists of repetitive and rigid 
movements, and vocal sounds. These behaviors are done by everyone but are most commonly 
associated with individuals on the autism spectrum. Stimming provides multiple benefits to 
individuals on the spectrum but is often stigmatized and discouraged by others. To those 
unfamiliar with it, especially children, stimming can be confusing and even frightening. Diverse 
children’s books act as a window for children to experience the perspective and gain a new 
understanding of others. In an effort to create a tool to help alleviate stigma around stimming, I 
created a children's picture book centered around the stims of my younger brother to allow 
children on the spectrum to see themselves in a book and to provide children not on the spectrum 
information on behaviors they are not familiar with. 
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Process Analysis Statement 
 

Children’s books can be a powerful tool for children. They open up new worlds, expose 

children to different ideas, and allow them to meet people they may never encounter in their own 

lives. Growing up, I loved to read. I would read anything I could get my hands on, often many 

times over. My love for reading started in children’s books and given the opportunity to do 

something creative for my thesis, I knew I had to create a children’s book. 

Children’s literature is important, especially in what it can introduce to children. Almost 

immediately after I decided that I wanted to create a children’s book, I knew what I wanted it to 

be about. My younger brother Logan had just turned eight around the time I was thinking about 

my thesis. I knew that this book should be about him. I also wanted this book to be able to reach 

all children and provide them with something. I wanted this book to be fun to read, as well as be 

educational and informative. Thus, I decided that I wanted this book to be about Logan’s stims. 

Self-stimulatory behavior, also known as stimming, is repetitive and rigid movements and vocal 

sounds that an individual does as a calming mechanism and a way to express themselves. 

Everybody stims, such as tapping your foot or twirling your hair, but it is mostly associated with 

autism, as individuals on the spectrum often do more noticeable stims. To those not on the 

spectrum, stimming is often misunderstood or confusing. 

Since my brother is nonverbal, these stims often help my family, and I understand how he 

is feeling and what he wants to say. They are very important, and we have had to learn what they 

mean over the years. I wanted to create a book that focused on these stims and how Logan uses 

them to communicate with us. Through this book, I hope that it can help others understand 

stimming, as well as provide children on the spectrum with a book that reflects someone like 

them. 
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Creating a book that could spread awareness and information about stims and autism is 

important to me. I hope that through this book, children can become more accepting of those on 

the spectrum once they understand what stimming is. I did much research on how to create a 

children’s book, but I also wanted to find research that supports a key belief I have as a teacher–

children’s books are a powerful tool for instilling tolerance and acceptance in children. In my 

research, I found studies that highlight the importance of diverse children’s books, as well as 

studies that point out common issues in diverse children’s books, specifically children’s books 

about characters with disabilities. 

Many would agree that children’s books and literature can affect the developing attitudes 

of children. In 1988, Emily Style introduced a metaphor used with children’s books to describe 

the importance of children being able to see themselves and the world of others in the literature. 

Style wrote that children need to be able to “look through window frames in order to see the 

realities of others” as well as into “mirrors to see her/his own reality reflected” (Style, 1988, p. 

1). This metaphor has stuck with me since I first learned about it and has impacted the way I 

choose books for my classroom. I kept this in mind when I first started creating my book, 

knowing that I wanted to write a book that would be both a window and a mirror. When books 

act as a window, they teach children “prosocial behaviors, and to change their attitudes towards a 

variety of lifetime situations” (Koc et al., 2010, p. 145). Since books can act as windows, the 

characters they feature must be represented accurately and realistically (Koc et al., 2010).  

The portrayals of characters with disabilities in children’s books are highly important. 

These characters may be the first exposure a child has to someone with a disability, so “their 

accurate and multidimensional portrayal is critical” (Dyches et al., 2009, p. 304). In Beverly 

Brenna’s deep dive into children’s literature featuring characters with disabilities, Breaking 
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Stereotypes with Children’s Fiction: Seeking Protagonists with Special Needs, Brenna highlights 

some issues that face some of the children’s books featuring characters with disabilities. Through 

her research, Brenna found that characters with disabilities are often “relegated to subsidiary 

positions,” there to aid the protagonist’s “learning and growth” (Brenna, 2008, p. 100). It is 

important that all children, not just those with disabilities, see a character with disabilities as the 

main character. Characters with disabilities should be allowed to be the star of the book–the one 

that children connect to and empathize with. This allows children to have a shared understanding 

with the character and hopefully carry that understanding to the real people they meet. 

Much research has also been conducted to understand what students’ attitudes are 

towards individuals with disabilities and how they can be changed to be more accepting. In a 

2014 study evaluating the effectiveness of an intervention program on influencing the attitudes 

and perceptions of students towards their peers with disabilities, the researchers noted that the 

attitudes of “typically developing students play a role in accepting children with disabilities” (De 

Boer et al., 2013, p. 573). The attitudes that children have and the way that they perceive their 

peers with disabilities affects their acceptance of their peers. When children have more positive 

attitudes towards their peers with disabilities, they are more likely to accept them and involve 

them in the classroom. In another study with a similar focus, researchers studied the attitudes of 

children towards peers with disabilities and the personal and parental factors that affected those 

attitudes. The results of the study found that children “may benefit from...contact with people 

with disabilities” as well as more “opportunities to learn about them” to help develop positive 

attitudes and perspectives of their peers with disabilities (Hong et al., 2014, p. 189). The 

researchers note that even just a basic understanding of disabilities can lead to children being 

more accepting of peers with disabilities, as well as reduce any fears that they may have (Hong et 
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al., 2014). It has also been found that the level of understanding children have about those with 

disabilities seemed to affect and predict their decisions to accept or reject a peer with a physical 

disability (Magiati et al., 2002).  

Another study that I researched was involved in studying elementary students’ 

perceptions of disabilities through the use of children’s literature. The researchers studied 

children in a classroom while their teacher read them various books with characters with 

disabilities and the ensuing discussions. Interestingly, the researchers noted that if the character’s 

disability was not obvious, it was often left out of the children’s discussions (Wilkins et al., 

2016). However, when the disability was obvious in the book, the children’s discussions were 

deeper and richer, and the students’ “showed a heightened level of interest” in the character and 

their disability (Wilkins et al., 2016, p. 15). This study was important for me to read because I do 

want this book to be able to be used as a tool in the classroom for introducing autism and 

stimming, so I knew I needed to make those items obvious for students to be able to understand 

them and have those deep conversations about them. 

With all this research in mind, I knew that creating a children’s book that focused on the 

stimming of my brother could be useful in exposing children to someone who behaves 

differently than them and giving them a greater understanding of autism. With this 

understanding, comes acceptance and inclusion. This research helps highlight the importance of 

diverse books and how they can not only reach the children that they represent but their typical 

peers. The research helped give me a better idea of what I wanted to write and gave me 

suggestions that would make the book more impactful, such as having Logan be the main 

character and to make sure his disability is clearly explained so that children reading the book 

would understand. It has been said that when children are exposed to a book about an experience 



 5 

that they do not share, they are “undoubtedly learning something new about the world” (van 

Kleeck, 2003, p. 293). 

Once I had felt that I had completed the research that I needed, I was ready to move on to 

creating the book. There were many items that I had to consider before I could start working on 

the book. First, I felt that I needed to write the book. I felt that this would be the best place to 

start, as what I wrote would determine what I would draw. Writing the book was a challenge for 

me, as I had never written anything outside of essays and a few creative writing pieces that had 

never been read by anyone but me. I knew that I had to approach writing this book differently 

than my previous writing experiences, as this was meant for children, and thus I had to write 

something that would be understood by children, as well as be engaging to them. As an 

Elementary Education major, I have read many children’s books, both in read alouds and on my 

own, so I had an understanding of how text and dialogue in children’s literature usually looked. 

Even with all my knowledge and research, it still felt a bit intimidating to write in a way that was 

so drastically different than what I usually wrote. So, for my first draft, I did not worry too much 

about making sure that my writing would be understandable for children–I just wrote a draft in 

my style that said everything that I wanted to be in the book. After that, I worked on editing it 

extensively, simplifying my language and rewriting sentences so that they were more in-line with 

how children’s texts sound. As I was writing, I also considered the illustrations that I wanted to 

do for this book.  

Before I could start on the actual illustrations, though, I had to consider more technical 

aspects of creating illustrations for a book. At this point in the process, I was unsure if I was 

going to turn in an actual book or a pdf of the book. I was leaning toward a pdf of the book, 

especially with the pandemic, but I wanted to create the illustrations in a way that if I chose to 
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create a physical book, the illustrations would work for it. The size of the drawings was the key 

factor. Through my research on illustrating children’s books, I had found that illustrators often 

draw on a size that is larger than what the actual book will be, and the drawings are then scaled 

down when the book is finished. I chose to have my book be 8”x10” if it were a physical book, 

which meant that my actual drawings would need to be about 10”x12.15” to have them be scaled 

down proportionally and clearly. 

I also had to consider what media I was going to do my drawings. I am a traditional artist, 

but I also work digitally at times. At first, I was planning on having all the pages done entirely in 

traditional media, but later in the process, I decided to do the pages in traditional media but do 

the backgrounds digitally. I chose to do this as it can be difficult to color in flat areas evenly, and 

when scanning artwork, it usually enhances imperfections and uneven color areas. I knew that 

many of my backgrounds would be flat colors to keep the focus on my brother in those images 

and decided that it would look neater if I just digitally colored the backgrounds after the 

drawings were scanned and edited. For the traditional media itself, I decided to work in a 

combination of color pencils and pastels. Usually, I only work in color pencils, but using pastels 

as a base and adding detail on top with color pencils is a faster working method. I knew that I 

would be creating many drawings for this book (twenty, to be exact) and would require a faster 

method to complete them in time.  

Once I had the technical aspects worked out, it was time to start planning the illustrations. 

I first created small thumbnails which are quick drawings done to help plan out compositions and 

work through ideas. My thumbnails are usually small and very rough and only really legible by 

me, but they help me work through ideas and figure out exactly how I want each page to look. 

Some pages required more planning and thought than others. For example, page one of my book 
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is an introduction of Logan, so it is a straight-on look of him smiling. This was drawn exactly 

from a photo reference, so there wasn’t much planning needed. Other drawings, though, required 

much more thought. The artwork where Logan is stimming with his hands, such as the drawings 

on pages nine and twelve, required more planning as I was adding in hands that did not exist in 

the photo reference. The compositions of these pieces had to be carefully considered, as I had to 

leave room for these extra hands and make sure that the action that I was trying to portray was 

legible to the reader. Other drawings, pages twenty-seven and twenty-eight, had to be drawn on 

different sized paper and carefully planned because I wanted it to be a spread. For this 

illustration, I wanted to show Logan in the middle of swinging while stimming and decided on 

portraying this movement by drawing him multiple times in different stages and positions of 

swinging. I knew I wanted this page to be a spread, which means that it covers both pages, and 

thus I had to consider where the seam of the book would be. I decided that I would do this as one 

drawing, rather than two, and changed the size of my paper from 10”x 12.15” to 10”x 24.3” so 

that when I scanned it and scaled it down, it would still be proportional. 

In the process of planning out the illustrations and creating the thumbnails, I had to look 

through dozens and dozens of photos and videos of Logan that my family and I had taken over 

the years. I had no shortage of reference photos to draw inspiration from, and it was a fun part of 

the process to get to look through all the photos and videos of Logan and study his features and 

his stims. One thing that I am grateful for from this project is how much I have learned about 

Logan in the process of creating this book. Of course, I already knew a lot about him before this 

project, but creating this book made me study his stims–when he does specific stims, and what 

they mean. I had to look at each of his major stims and think about what they mean, what he is 
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trying to do or communicate when he does them. I feel that I better understand Logan after 

completing the book. 

After I had finished planning my pages, I could finally start on the illustrations. For this 

process, I worked in the order that the pages would appear in the book, just so that it was easier 

to keep track of my progress and know how many pages I had left. I started my drawings by 

pulling up my photo references and creating my sketch in my sketchbook. I then transferred my 

sketch to my drawing paper, which is of higher quality than my sketchbook paper, using a 

lightbox. After that, I kept both my photo reference and my sketch nearby to look back on as I 

began coloring. I started with my pastels, putting down blocks of color for my shadows, 

highlights, and mid-tones. Pastels help me quickly map out features and block in colors so that 

afterward, I can go in and refine details with my color pencils.  

The creation of the book was what I spent the most time on during this project. There are 

a total of twenty drawings, and each piece took anywhere from three to six hours to complete. I 

spent an additional thirty minutes to edit each piece to fit the format of the book and adjust the 

color levels. The writing of the book took me a couple of weeks as I went through multiple 

drafts. All-in-all, this is the most time I have ever spent on a single project, but I believe that it 

was worth it, and I am happy with the outcome.  

This thesis project is a culmination of items that I have learned through my elementary 

education major, my autism spectrum disorder minor, and the Honors College. I had to use 

knowledge and skills from all aspects of my college career to create this book. In many of my 

major classes, we have talked about children’s books and discussed their importance. I have 

created many lesson plans over the years with children’s books and have done many read alouds 

to my students. I understand how important children’s books are from my personal experience 
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engaging with them with my students. I have seen how students light up at books, how they can 

start their conversations and discussions about a topic based on what they’ve read from a story, 

and how deeply they think about what an author is trying to tell them through a children’s book.  

One class in-particular highlighted the wonders of children’s literature, which was EDRD 

204. Dr. Carolyn Hitchens was my professor when I took this course in my sophomore year of 

college, and it was a class that impacted me. The class provided an overview and discussion of 

children’s literature, and much of what I learned in that class acted as a guide for me when I 

created this book. I drew on what I learned from that class about the language and dialogue in 

children’s books, about the importance of the illustrations, and how children’s books can affect 

children to create the best book I could about a topic that is so dear to me.  

My background in education impacted this project, not only in the creation of the book 

but also in how I thought it might be used in a classroom. An interactive read-aloud was my first 

thought, which involves a teacher reading aloud a book and asking questions throughout, 

working to involve the students in the story. I thought it would also be interesting to allow the 

students to have a similar sensory experience to what Logan feels. I think this could be done in 

the classroom and would make the students more engaged and involved in the book and in 

understanding what stimming is. I imagine a teacher could set up stations in the classroom and 

allow students to travel between them in groups, experiencing the station, and talking about it 

with their group. There could be visual stations such as one station with a bucket of water and a 

flashlight. The students would use the light to reflect on the water, recreating the patterns that 

Logan likes to watch. Another station could have the students blowing bubbles and paying close 

attention to the bubbles and the way they move. Questions could be presented at each station to 

help guide and prompt student discussion, such as “Why do you think Logan likes looking at 
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water/bubbles? What makes them so interesting to him?”. After all the students have visited 

every station, the class could come together for a group discussion on what they learned, how it 

felt doing the stations, and maybe what they still want to know.  

Another activity idea I had was presenting students with flashcards that depict different 

emotions and having students talk about what stim they think a person might do if they were 

feeling that specific emotion. They could reference back to the book or think of some stims that 

they might do when they are feeling that emotion (“When I’m nervous, I tap my foot.”). I think 

this is a great activity to help encourage students to think about how they might interpret 

someone else’s stims and get them thinking about nonverbal communication. 

Through my minor classes, I have learned much about autism. Before these courses, a lot 

of my knowledge of autism was rooted more in Logan’s autistic nature. I knew that every person 

on the spectrum presented differently, but these classes helped me see how individuals on the 

spectrum can range so greatly. These classes taught me many different terms and definitions, as 

well as interventions I can incorporate in my future classroom. Though I haven’t always agreed 

with everything my classes have put forth, I am greatly appreciative of all the knowledge they 

have supplied me.  

All of the classes I have taken through the Honors College have given me new skills and 

helped sharpen the ones I already had that aided me in this project. In all of my honors classes, I 

have done a lot of research and a lot of writing. I learned how to conduct better research through 

these courses, how to find the best articles to draw from and support my findings, and how to 

read articles critically and think about what they are saying. All of this helped me when I began 

to research articles to find out more about how children’s literature and its portrayal of minority 

individuals can impact children. Through my classes in the Honors College, I have also 
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improved my ability to write and communicate my thoughts through writing. These skills aided 

me in both the writing of my book and the writing of this paper. 

My thesis is meant to be used as a tool to help introduce autism to young children, as well 

as decrease the stigma that is associated with stimming. As shown in my research, children can 

become more tolerant and accepting of others when introduced to them early in life. Not every 

child will get the chance to meet someone on the spectrum, and I hope that this book provides a 

surrogate of sorts to help with that. I hope that helping others understand stimming and what it 

can do for individuals on the spectrum also aids in reducing the stigma around stimming. 

This book is also a sort of love letter to my brother and others like him. Anytime Logan 

stims it is very special to me because it is how he talks, and I love ‘listening’ to him. Logan was 

diagnosed when I was fourteen, so I have been involved in the autism community and learning 

all I can about autism for a while now. Logan’s stims had never been a negative item to me, they 

were just something he did, but I soon learned in my research that stimming was stigmatized, and 

I read many accounts of individuals on the spectrum who had been discouraged from stimming 

and how it had negatively affected them. I think stimming is a beautiful language, and I tried to 

represent that beauty in this book for all to see. 
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