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Abstract 

This thesis takes a look at the reading programs that we implement in our schools, 

focusing on the elementary level. Many of these programs are implemented for convenience, 

funding, or otherwise, but in the choosing of these programs, the education system often leave 

whole demographics of our students behind. This takes a look at the effects that English 

Language Learners experience due to the reading programs within our classrooms. In this thesis, 

a proposition is made for a reevaluation of these programs, followed by guidelines in which 

teachers and administrators alike can judge new programs. Those within education today  see 

what needs to be present within a program in order to ensure the academic and social success of 

all students, starting with those marginalized. 
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Process Analysis Statement 

Throughout my time in the Teachers College at Ball State, I have been so lucky to work 

with and create relationships with teachers and students. In going to my practicum courses, I was 

quick to develop a love of teaching English, working with students to create reading skills and 

learn more about the world through literature. I thought about my upcoming thesis this whole 

time, looking for a source of inspiration. While I was happy to teach English, I didn’t know what 

I was passionate about. There was nothing I thought was deserving of so much time and work. 

It was when I started working with English Learners through my concentration classes in 

English as a New Language that I found my inspiration. In tutoring English Learners in Muncie 

Community Schools, I saw firsthand what it was like to be new to a school, while looking for 

help and assistance, coming short due to the lack of resources in the classroom. These students 

that I worked with were so bright, so much more intelligent than I was when I was their age, but 

they were pushed off as “problem students,” language being the only barrier to their success. 

Those that did see all that they were capable of, only had to look past this language barrier. In 

this, they had resources for these students, but they were so limited that it seemed pointless to 

some degree. It was in this that I realized that there needed to be change. As these students work 

to develop their language skills, a question keeps arising about how these students are supported 

throughout the day and what kind of support is provided to teachers when helping students of 

other languages develop the literacy skills that they need for success.  We have to take a closer 

look at these programs in our schools if we want to provide equitable opportunities for the 

success of all our students. The reading programs that we implement are one of the foundational 

first steps to take.  
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To begin, I did a deep dive into all of the reading programs that are being used within the 

Muncie area, taking home different examples from each program. In doing this, I noted the 

commonalities and what all was missing in some, while present in others. Informally looking at 

the programs, I started to compile a list of all that I noticed - what was considered best practices? 

The programs then lead me into looking at research for best practices for teaching English 

Learners, basing it heavily on all the materials that were addressed and used throughout my 

concentration courses.  

Throughout the writing process, the more that I learned about the inequities that existed, 

the more information I knew that I wanted to include. All of the information that I gathered, I 

realized quickly was applicable to all students. If it was so useful, why hadn’t anyone used this 

information in their schools already? With all of this information at my fingertips, it made sense 

that I would compile it all into a digestible acronym - something that would be easy to follow for 

many people, regardless of their background in English Learner education. 

With constant reflections, revisions, and regular meetings with Dr. Stallings, I feel that I 

was able to complete this thesis, happy with the final results. I know that this is an open-ended 

thesis, as there is much work that has yet to be done, but I feel as if I have found a perfect 

stopping point for this point in my life. I know the more that I get involved in the field, the more 

information I will be able to add, further supporting my stance on the evaluation of reading 

materials. Who knows what will be added next? I hope that this resource becomes helpful to all 

those within the education field as well as entering it. If anything, I hope that it sparks the much 

needed conversation around the lack of resources we have for our English Learners.  

If given more time in order to study the reading programs that are currently in use within 

northern Indiana and the Muncie community, I would have created a comparison of programs 
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that was much more in depth. Using explicit examples from the programs within my reach, I 

would be further able to stress the importance of the reevaluation of reading at the elementary 

level. While this project focuses mostly on the effects and best practices when working and 

collaborating with English Learners, this project could easily be expanded upon. The work that is 

done here is just one part of the larger conversations about creating and choosing equitable 

reading programs, effecting students that are also diverse in culture, race, sex, religion, and more.  
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Thesis 

In the past years, there has been an increasing number of students and families enrolling 

in our school systems that are not native English speakers. “The percentage of public school 

students in the United States who were ELLs (English Language Learners) was higher in fall 

2017 (10.1 percent, or 5.0 million students) than in fall 2000 (8.1 percent, or 3.8 million 

students)” (NCES, 2020). The growth of ELLs within the United States has been increasing over 

the past years, with the percentage becoming larger with each following year. English Learners 

and their families come from multiple places which include, but are not limited to the U.S., who 

have sought asylum as refugees, having also been born within the United States. There are many 

culturally and linguistically diverse families that have lived within the United States for 

generations - this is their home. As indicated and discussed in the following infographic created 

by Rosetta Stone, we can see that by 2030 alone, the population of English Learners within the 

United States is predicted to be close to 40%. In an analysis of the U.S. Census data, the 

Migration Policy Institute “found that 82 percent of prekindergarten to 5th grade English-

learners and 65 percent of 6th and 12th grade English-learners are U.S.-born” (Mitchell, 2016). 

With a growing presence within our communities, we will inevitably see a growth in the 

population of ELLs within our school systems. This raises the question of whether are not 

schools are prepared to meet the needs of our English Learners.  
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http://k12.rosettastone.com/content/closing-the-achievement-gap-infographic ; March 20, 2021 

In an article on NPR, it was stated that in 2017, only 16% of ELLs graduated from high 

school, much lower compared to the graduation rate of 82% for their English-speaking 

classmates (Sanchez, 2017). This opportunity gap is due to a variety of factors including, but not 

limited to the lack of programs and accommodations that are made available to non-native 

English speakers due to lack of training. Indeed, While there are many inconsistencies between 

teacher preparation programs, currently, 15 states have no required teacher coursework 

pertaining to the education and communication with English Language Learners (Ballantyne, 

2007). The other states, while requiring their teachers to be prepared via undergraduate 

coursework, vary in the preparation that is to be done. Only 20 states explicitly require EL 

(English Learner) teachers to have a certification. Furthermore, over 30 states do not require any 

type of EL training for general classroom teachers beyond what is required by federal law.  

(Quintero, 2017) While the states that require this prerequisite work are on the right track, many 

of our teachers still feel as if they are underprepared. In a May 2007 study of teachers within the 

state of California, it was found that 43 percent of teachers whose classes consist of a majority of 
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English learners received no more than one inservice training session in the past five years on 

how to instruct children (Shreeve, 2005). With California being one of the states that require 

training prior to licensing, there are multiple states that are without this requirement, having no 

work with English Learners required before teacher candidates are sent out into the field. The 

preparatory work that we give teachers is what can add to the quality of the education that our 

students receive, making it that much more important that we prepare our teachers to have a 

critical eye.  

While there could be outside factors that contribute to this gap, an overwhelming 

difference could be made within the school community. Starting in early education, we can shape 

the way in which ELLs experience school, and even how their peers and the community 

perceives them. Many of our teachers, even within the state of Indiana alone, feel as if they are 

underprepared to service linguistically and culturally diverse students both thanks to lack of 

education and confusion as to where to find resources. By looking at the programs that we 

implement within our classrooms, we can start to create a positive difference in opportunities for 

success and overall environment for both English Learners and native speakers alike, making 

resources much more accessible for teachers, regardless of their history in English Learner 

Education. The reading program can be altered and changed for the benefit of all students, thanks 

to the information made readily available to our educator. The programs that we choose must be 

selected with equity of opportunities for students in mind. 

Modern Reading Programs in Action 

Reading programs are integral parts of language arts programs within schools. Relied on 

by so many classrooms and teachers. From spelling lists and vocabulary lessons, to actual 

sources of literature, there are many ways in which the school environment is completely shaped 
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by a selected reading program. Teachers and schools rely on these programs to meet the 

academic needs of their students, increase their literacy rates and provide teachers with materials 

that require next to no preparation. Many students in fact find that their primary source of 

reading comes from a large reading textbook.  

Reading programs oftentimes are geared towards the development of literacy. The 

students are oftentimes presented with books selected by a chosen program. Each week is 

centered on a topic, ranging from civil duties, moral decisions, STEM, and more. The students 

are able to explore these topics through reading, exposing them not only to academic language, 

but also to cross-curricular topics. Students are able to build their vocabulary in a way that 

exposes them to words and phrases that they will need to communicate and decipher meaning in 

later texts and language. A major beneficiary of reading programs is not the students, but rather 

teachers and administrators. Programs include lessons and worksheets that teachers can 

incorporate, as well as assessments and evaluations that can offer evidence that important 

reading skills are being addressed and learned (Lee, 2019).  

At times, though, it is unclear how students are the central focus. The students are the 

direct recipients of the materials that we create and provide, but as we think of diverse learners, 

we recognize that they are not always visible in a reading program’s stories. As mentioned 

within Collaborative Circle, a blog dedicated to creating collaborative spaces within classrooms, 

59% of characters within children’s literature depict white people.  In my short time working 

with English Learners, I noticed that students did not always see themselves in the stories that 

were included within a reading program.  At the same time, I have noticed that the guidebooks 

for English Learner strategies, if any, were not necessarily included in the teacher edition, but 

instead either shoved to the side or requiring additional materials at an extra cost to a district. If 
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students were at the center of the instructional decisions, it seems like publishers should include 

all necessary materials with original materials. As educators, we can see that all students benefit 

from best practices. Students are the central focus when programs: 

- Provide all materials needed for diverse students to use. 

- Include diverse representations of many different people in their materials, 

examples, books, and more. 

- Give teachers examples of modifications and accommodations to be made for 

diverse learners, then, making these modifications easily accessible 

Today’s programs vary in the way in which they assess student literacy and organize their 

literature, but it is common that many are created by large companies within the education world, 

including, but not limited to, Pearson, McGraw Hill, and more. While all of the top reading 

programs address phonics as part of their mission statements, lessons, and workshops, they tend 

to address phonics in many different ways. In many cases, students master a progression of 

letter-sound relationships in sequences, while in others, the progress is much less systematic, 

raising the possibility that students may not be assessed on this later in the program (Schwartz, 

2019). The students instead are given books where they learn more by acquisition through forms 

of language such as spoken word and listening comprehension, as well as through writing. 

Reading programs focus on the acquisition of language skills through the exposure to various 

language inputs. All of these major programs operate on the understanding that students use 

multiple sources of information in order to decipher words. They include: 

- sounding out phonetically words 

- connecting phonetic patterns across vocabulary to discern meaning 

- using pictures within writings for context and hints 
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- connecting learned vocabulary to new contexts 

- drawing on background knowledge and personal cultural connections to build 

understanding 

- and many more 

We should care about all of these techniques that children utilize, because in 

understanding all of the techniques that children use in their language acquisition, we are better 

able to see what is missing from all programs that we encounter in reading. Just as this is crucial 

in working with English Learners, understanding the background knowledge they come in with, 

it is just as important with native speakers of English. This raises the question of “Is this 

evaluation of reading programs for equitable opportunities relevant for English Learners alone?” 

All students come in with ample background knowledge and vocabulary that aids them in 

language acquisition; therefore, a well-rounded program would provide resources and 

opportunities for all students to utilize comprehension strategies that are best for each of them. 

Think of the programs that were used in our own elementary experiences as students - 

what all language learning strategies were used? Many classrooms utilize read-aloud strategies 

when discovering new vocabulary, students connecting their background knowledge of spoken 

English with that of written. The learning of the alphabet in early childhood classrooms alone 

depends on the inclusion of familiar words and phrases; we know what letter makes the /k/ sound 

based off of the knowledge we have of the word “car.” The constant dependence on the native 

language can be useful to those that are native speakers, already having a relationship with the 

English language. What about our students that are new to English, not having the background 

information to draw upon. With this, even with a background or familiarity in English, we are 

assuming that our English Learners are already at a level of understanding comparable to the 
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grade level they enter our schools in. If we are going to address the needs of diverse learners, we 

need to think about several factors that I will introduce here and elaborate on later. First, the 

relationship with students’ home languages. Think about your own experiences and how you 

know the contexts of different stories. We must think about the relationship with the first 

language, engagement with academic language, assessment and evaluation, and diverse stories. 

 

https://www.cde.state.co.us/cde_english/celpwidabasicspage ; February 14, 2021 

In the graph created by WIDA, a consortium focused on English Learners within the 

United States, academic language is 3-dimensional (syntax, vocabulary, and discourse), requiring 

that students must have the following understanding of academic language, as described within 

their standards - which are then used to assess the English proficiency of our ELLs. To know 

academic language requires knowledge of not only vocabulary, but also syntax and discourse 

structures.  
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The term academic language is commonly used to refer to formal English rules, content, 

and structure that is used within academic contexts. Taught through the use of weekly 

vocabulary and spelling lists, explicit instruction, and the highlighting of these words throughout 

class instruction, academic language is integral throughout the language- learning process. In 

order for students to acquire and utilize academic language efficiently, they have to have an 

understanding of not only what these words mean, but also in what contexts they are used and 

their parts of speech.  

As described in the above graph,  the quantity and variety of oral and written text in 

communication is known as discourse. Our students gain this understanding of language through 

the communication that happens both formally and informally within the classroom and out. 

Students gain an understanding of the cultural contexts in which language happens, picking up 

on such features as complex as idioms. Students depend on this application of language in order 

to be able to visualize written text, predict literary features, and communicate effectively with 

others within context. While having an understanding of vocabulary and the meanings of words 

is the foundation, it is without use if students are unable to accurately use terminology in context. 

Students depend on all aspects of language to be taught, as it is crucial to all forms of 

communication, affecting the relationships that are built. 

The use of English in schools can distance students that differ from the majority - be this 

in ability level, race, socioeconomic status, or in this writing’s case, native language. But it is not 

just the use of English - multiple aspects play into this risk of alienation including:  

- Failure to build positive relationships between student-teacher-family-school 

- Failure to integrate culturally-responsive/sustaining pedagogy 
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- Unknown knowledge of when/how to use the home language and other assets 

children bring into school to facilitate language acquisition in the target language 

- No explicit teaching of what academic language is and how to use it 

Alienation can have multiple adverse effects on students and young people, creating a sense of 

disconnectedness (Brown, 2003). Since language is such an integral part of culture, we need to 

evaluate programs for positive representation of the cultures both in our classroom walls and out. 

The stories that we present to our students are to empower them, affirming their full identities. 

 Multiple programs exist that are chosen by different school districts, being enacted by 

each of their classroom teachers. With the differences found in multiple programs, students 

diverse in language are set back by difficulty in access to materials. When these programs are 

implemented by the school district’s classroom teachers, often with training, they don’t always 

contain this emphasis on how the program works for or needs to be adapted for English Learners. 

How do we address and remedy this opportunity gap? We need to create and choose equitable 

reading programs that are created not only with diverse learners in mind, but provide the 

resources and opportunities for language learning necessary for all students to succeed 

academically. The ways in which we present information to all of our students needs to change. 

Those that are in the position to positively change the outcomes of English Learner success, need 

to take action. In reviewing these programs that we choose, we directly affect the opportunities 

given to all of our students, especially those already socially and academically ostracized on the 

basis of language. Instead of reinventing the wheel, we can take a closer look at the programs 

that we already have, will have in the future, and one day hope to create. 

______________________________________________________________________________ 
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READ - Assessing Programs Based on Best Practices 

When observing and informally reviewing all the reading programs I could feasibly 

attain, I found that there were many aspects of each that are positive, based on evidence-based 

practices not only for working with English Language Learners, but also learners at all stages 

and from all backgrounds. In reading all of these, informally reviewing them, I found myself 

asking multiple questions such as: How does academic language build on students’ background 

knowledge? In what ways are students and their families represented in the materials that we 

use? What strategies are being presented as best-practices for English Learners? In all that I 

examined, I noticed that while the reading programs were heavily focused on providing reading 

growth for all students, regardless of background, it was a generalization. The practices that were 

encouraged were loosely tied to English Learners.  

Students that are oftentimes left behind find themselves constantly playing a game of 

catch-up. Teachers are teaching and learning with 20 students at a time, needing to track and 

converse with every student in their room. Attention is split in various directions all throughout 

the day - it can get hectic trying to give each student the personal attention and direction that they 

deserve and need. In making sure that we have programs that reflect the values we want to instill 

in our students, we can lighten the load. The hard work that teachers do in order to prepare 

materials can be streamlined, giving teachers more time in which to focus on going above and 

beyond the text. More time is available to create environments where English Learners, and all 

students, can succeed and excel. 

Best practices for diverse students are best practices for all students. While this is a 

general statement, it is a common myth that many fall into. “There are many elements of “just 

good teaching” that provide gradual release of responsibility, pair and group work, clear 
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objectives, etc. However, without scaffolding toward deep disciplinary learning and only 

focusing on differentiating for language levels at the expense of disciplinary learning, English 

Learners are likely to remain academically behind.” (Lbreiseth, 2019). As instructed in 

Lbreiseth’s article posted on Colorin’ Colorado, a resource for English Learner educators, “in 

order to effectively teach English Learners and provide them with age and level appropriate 

content, teachers need to do the following: 

- Possess disciplinary language knowledge 

- Explicitly teach language in the service of deep disciplinary learning 

- Provide English Learners with opportunities to use language in meaningful ways 

(the filling in of worksheets is not a meaningful use of language!)” 

In all of the searching that I have done, I have devised an assessment in which to compare 

and contrast different reading programs. It can be hard to choose programs for a whole school, as 

there are so many things to think about, people to consider, and even funding. Having this basis 

in which to evaluate reading programs can make this process easier. By recognizing that learners 

are a diverse group, we are able to choose programs benefiting all. In evaluating each of these 

reading programs, we have to take a closer look at the following elements, as they indicate 

whether this program will be beneficial and effective for our diverse learners: 

- building of background knowledge  

- promoting oral language  

- making comprehensible input 

- teaching vocabulary 

- providing opportunities for first language growth 

- use of all forms of language (listening, speaking, reading, writing) 
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 Many teachers working with English Learners would agree that these are the foundations 

for an effective reading program, but oftentimes in practice we see many of these values falling 

through the cracks when students move into general education situations. In creating this basis of 

evaluation, I created an acronym, making it easier for people to remember. While reading 

multiple forms of research, extended papers, and other academia is preferred, it is unreasonable 

to believe that everyone has the time to do all of that in choosing reading programs. With all the 

information collected thus far, I created the following: 

 

READ 

Relationship with First Language 

Engagement with Academic Language 

Assessment and Evaluation 

Diverse Stories 

______________________________________________________________________________ 

R: Relationship with First Language 

 While the goal of English education is for students to obtain fluency in English, there is 

still much value to be found in the continued development and fostering of the student’s first 

language (L1). Students need to be able to grow in both their first and following languages all 

together, creating the connections between all of them that will make language that much more 

memorable. This is utilized directly in the use of dual language programs at the elementary stage, 

but as this practice is still new and unfamiliar in many areas throughout the United States, there 

is still value to be had in the continued development of the first language. This can be done in 

multiple ways, such as:  
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- Allowing opportunities for students to answer and complete assessments in the 

language they are most comfortable in 

- Having many bilingual and multilingual books within the classroom library 

When we encourage L1 use and development, we see benefits in the L2 as well. As 

appropriately explained on the website Colorin’ Colorado (a resource website for language 

learners and teachers), “phonological awareness in the native language (L1) predicts successful 

literacy acquisition in both L1 and a second language (L2)” (August & Hakuta, 1997). Students 

that are at a higher level of comprehension and fluency in their native language, have that much 

more information in which to relate new information. Think about when you first learned a new 

language in elementary school or high school. How did you learn all those vocabulary words? 

More than likely, you were translating all the material you had into English, making it much 

more digestible than before. Students are constantly creating connections. If they are lacking in 

the content language in their first language, it will be harder for them to learn that new concept, 

as they have no previous schema in which to rely. While there is the ability for elements such as 

syntax and vocabulary to transfer over from one learned language to another, this is something to 

be celebrated and valued, as students are making valuable connections in real time. 

Communication is the purpose of language, and as long as students are achieving 

comprehension, the connection between languages shows higher order thinking and processes 

than believed.  

 Think of this growth in communication across languages as a translanguaging - the act of 

accessing different linguistic features or various modes of what are described as autonomous 

languages, in order to maximize communication. Many English Learners, though not all, are 

from various cultural backgrounds.  With different languages and ways of living being practiced 
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in their homes, we know that they have to always be relaying information to themselves that 

makes the most sense. Learning something new, such as a new term or concept, without anything 

to base it off of in their first language, many students can feel lost. 

 Whether or not a teacher can communicate effectively in a student’s home language, they 

are fully able to provide their students with all the opportunities for them to fully embrace their 

first language within the classroom community. Reading programs oftentimes will offer ancillary 

materials with key words in various other languages to facilitate the teacher’s role in helping 

students to make connections between the first and second languages. Throughout conversation 

and activities. 

E: Engagement with Academic Language 

 Students who are able to master academic language are much more ready to navigate the 

professional and academic world, and find it easier to decode information and communicate 

effectively with others. When placing a focus on academic language, the students are able to 

apply the skills that they learn across the curriculum, the vocabulary that they learn being 

applicable to many situations. Academic language is more than the terms that we use though, as 

it includes grammar, syntax, context, and even non-verbal cues and communication. Academic 

language that we use within academic discussion, writing, and most popularly, testing. Students 

need multiple reiterations of information in order to learn the skills necessary to continue in their 

education. Thus, the constant importance of reading programs that actively demonstrate the use 

of academic language in varying ways is important. The vocabulary that we introduce to our 

students needs to be intentional and developmentally appropriate in order to achieve success as 

defined on the national stage in testing. 
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A: Assessment and Evaluation 

 When gauging where students are within their language learning, many programs utilize 

different methods. Be it through formal exams or informal conversation of topics, students are 

able to read and comprehend age-appropriate literature that allows them to continue to grow 

within the other realms of their education. When working with English Learners, we know the 

importance of evaluation both for what resources need to be provided for these students, the 

pressures of WIDA and other standardized testing looming. 

English learners are given multiple standardized tests throughout their time in the 

American education system, the most popular being those administered by WIDA (World Class 

Instructional Design and Assessment). The WIDA tests operate as ways in which to track 

multilingual students’ progress in language learning, assessing their speech, written word, 

comprehension, and more. English Learners are pulled from their classrooms in order to perform 

on these tests, which menial as they may seem, are necessary in order for schools to receive the 

funding that they need for English Learner programs within their school system. These students 

are then brought back into the classroom to take all the other standardized tests that general 

education receives. While this is neither a criticism or stance in support of standardized testing 

within the United States, it is a recognition of the additional testing that English Learners are 

involved in and the importance that ALL teachers must be prepared to meet learners’ needs. 

 When we reflect on our assessments, a lot of the time we must look at what the results 

are. How did the students respond? What did they get wrong? How many students are above 

level, at, or behind? With these observations, we are prompted to look at our assessments, seeing 

the validity and reliability of the assessments within the program. If our English Language 
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Learners are the ones that are falling behind within the evaluations that we have, it is time that 

we look closer at what we are assessing.  

 As highlighted within the English Language Proficiency Standards used throughout the 

United States in working with English Learners, teachers must “..demonstrate understanding of 

classroom-based formative, summative, and diagnostic assessments scaffolded for both English 

language and content assessment.” While teachers can go above and beyond what the reading 

programs provide, we must know what scaffolding looks like. Teachers can do all of the 

following, as shown in this graphic from empoweringells.com: 

 

https://www.empoweringells.com/scaffolding-instruction/ ; May 5, 2021 

 

 



 

 
20 

D: Diverse Stories 

 Just as our students are able to switch out information that they learn and relate it to 

previously learned knowledge in order to acquire language, students need to see themselves 

represented in the materials that they use, be it language, culture, or beliefs. Students who feel 

separate already on the basis of language can be brought into the classroom community, seeing it 

as a safe place in which they can embrace their full identities. “In publishing books that 

showcase a diverse representation of race, ethnicity, sexual orientation, gender identity, physical 

and mental abilities, religion, and culture we empower children whose experiences are 

underrepresented to see themselves as the hero of a story and represent stories that allow all 

children to expand their understanding of the world around them.” (Scholastic, 2019) This 

simple act of making sure that the books in the classroom represent the students can change 

student outlook completely. Even if there are no students of color, or the classroom is 

homogenous, it is that much more important to have a diverse library, as it may be some of the 

only positive exposure that some students get to those that are different than themselves. While 

diverse representations in stories are important, in classrooms where the emphasis is on the 

reading program and students are spending each day with the reading book, diverse 

representations are essential. In order to create these welcoming classrooms, we have to first take 

the steps to ensure that the reading materials that we  

 In language learning, bilingual books are key. As mentioned earlier, students that are 

actively growing within their first language, are better able to create those connections between 

languages. Stories can relate experiences that they are unfamiliar with, but with language that is 

comfortable for them. Students that are not English Learners within the classroom, are then also 
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exposed to language, being able to create deeper relationships with the English Learners within 

their community. 

______________________________________________________________________ 

Moving Forward 

To call this a conclusion would be misleading, as the issue of creating and implementing 

equitable reading programs is one that must constantly be discussed. As our view of education is 

constantly evolving, so must the programs that we choose for our students. The way in which we 

teach reading is fluid, new techniques being introduced by teachers all around the world. There is 

no best way in which to learn language for everyone, so by having reading programs that reflect 

the diversity of learners that we see in schools, we are able to create readers for life. 

This collective thesis is not to say that reading programs are bad, less than, or ineffective 

in our schools, but rather that they deserve a closer look. No matter where you go, you will find 

reading programs on the shelves of what seem like every classroom. Being straightforward, easy 

to follow, and accessible, it makes sense why so many teachers and administrations would 

implement them. The danger that we run into though, is leaving those who need the marginalized 

behind. 

With a constantly growing population in our schools, English Language Learners are a 

group of students and families that need our focus and attention. While teachers, both preservice 

and in the classrooms, are working hard to learn all that they can, there is an inconsistency 

present across the United States. Only 20 states explicitly require EL (English Learner) teachers 

to have a certification. Furthermore, over 30 states do not require any type of EL training for 

general classroom teachers beyond what is required by federal law. (Quintero, 2017) The lack of 

training and preparation of teachers further creates an obstacle that our learners have to jump 
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through. We have to be better. Our English Learners are working with those that have no 

resources to work with, stranded by the system. The least that we can do is to evaluate the 

programs that we choose. Just as the teachers depend on the training that they receive, they also 

depend on the programs. In selecting programs that are created and molded by best practices for 

English Learners, the easier it is for our teachers without training to familiarize themselves with 

the language learning skills needed, focusing that effort into going past the text. Instead of 

viewing accommodations and modifications for English Learners as additional work, we can 

start to see it as necessary - something that should have been there all along.  

This thesis is far from done. There are many conversations to be had throughout each of 

these sections mentioned. In discussing the state of English Learner instruction, we can see the 

beginnings of discussions around the state of education, the identities of our students, funding, 

and more. In starting the conversation now, we are better able to create the programs needed in 

order to promote success both academically and socially for all students.  
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