
 1 

 

 

LATINX STUDENTS’ TRANSLANGUAGING STRATEGIES AND PERCEPTIONS 

DURING NARRATIVE WRITING 

 

A RESEARCH PAPER 

SUBMITTED TO THE GRADUATE SCHOOL 

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS 

FOR THE DEGREE 

MASTER OF ARTS 

BY 

MARÍA JOSÉ TORRES CENTURION 

DR. MEGUMI HAMADA - ADVISOR 

 

 

BALL STATE UNIVERSITY 

MUNCIE, INDIANA 

MAY 2022 

 

 

 

 

 



 2 

ABSTRACT 

RESEARCH PAPER: Latinx Students’ Translanguaging Strategies And Perceptions During 

Narrative Writing 

STUDENT: María José Torres Centurion 

DEGREE: Master of Arts 

COLLEGE: Sciences and Humanities 

DATE: May 2022 

PAGES: 27 

The present case study seeks to increase our current understanding of the translanguaging 

strategies used by Latinx bilinguals and their perceptions of these strategies. The study was 

carried out at a university in the Midwestern region of the United States. The participants were a 

Ph.D. student and an undergraduate student who identify themselves as Latinx. Both participants 

have attended primary and/or secondary school in the United States. Their translanguaging 

strategies were analyzed during a narrative writing task. Through a think-aloud protocol, the 

participants’ verbalization was recorded and transcribed for analysis of strategies using a 

criterion that focused on three main components: textual, social, and personal. These components 

were selected for the study because they have been considered essential for communication by 

Canagarajah (2011). The participants were also interviewed after the think-aloud task in order to 

understand their perceptions of the strategies used. It was found that Latinx bilingual college 

students tend to translanguage during the think-aloud task. However, in the writing piece, only 

one of the participants used translanguaging while the other one rejected its use by using English 

only.  
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Introduction 

Sociolinguistics research has been defined by Wardhaugh and Fuller (2015) as “the study 

of our everyday lives – how language works in our casual conversation and the media we are 

exposed to, and the presence of societal norms, policies, and laws which address language” (p.1). 

Sociolinguistics deals with the understanding of language and its intersection with societal 

factors that affect language. Like every other empirical science, sociolinguistics aims at 

analyzing data that allows researchers to make further generalizations. These generalizations 

help us to better understand language and society. Many sociolinguists have focused on studying 

bilingualism in different countries, programs, and taking into account a variety of factors. In 

order to carry out this research about translanguaging, I believe that is important to be aware of 

the importance of two main sociolinguistic factors: race and multicultural diversity.  

In earlier approaches to the topic of bilingualism, sociolinguistics considered named 

languages as separate systems with their own linguistic structures. However, a more recent 

approach known as translanguaging, has had a great impact on education, considering the 

multilingual speaker’s languages to be one linguistic system. Translanguaging has had a great 

impact on bilingual education but there is a need to do more research on this approach. This 

study aims at providing an insight into the translanguaging strategies and perceptions that 

college-level Latinx students use during narrative writing. This is essential information that 

provides an insight into their views on bilingualism and how they perceive themselves as 

bilinguals. As it will be shown in this study, translanguaging can be liberating but it can also be 

the opposite when mutilinguals have never been allowed to translanguage during writing. The 

main goal of this research project is to benefit language communities whose language practices 

have been judged as illegitimate. 



 4 

Literature Review 

Language Policy and Bilingualism 

 

Being bilingual has been defined by García and Wei (2014) as knowing and using two 

languages. The authors add that traditional notions of bilingualism are additive, that is, people 

add up autonomous languages or partial structures of these languages. They further propose that 

bilingualism is more dynamic, rather than additive, due to the fact that language practices of 

speakers are complex and interrelated. Many studies have focused on studying bilingualism and 

on demystifying the best approaches to teaching learners that are bilingual or multilingual. 

Samway (2007) states that research on bilingualism has found that cognitive skills transfer from 

L1 to L2 and L1 can mediate learning in L2. Thus, rather than L1 interfering in the learning of an 

L2, it aids students learning.  

Due to the increasing number of English language learners (ELLs) in the United States 

and the cruciality of providing equitable instruction to all students, more districts, schools, and 

teachers have made changes in order to provide the support that multilinguals need. Staehr 

Fenner and Snyder (2017) developed a framework for teachers and administrators that addresses 

the adjustments that teachers need to make to provide an education that is meaningful and that 

recognizes ELLs strengths. This framework acknowledges 5 principles: ELLs possess strengths, 

they learn better in a supporting atmosphere, they should be taught addressing language and 

content at the same time, they can benefit from teachers’ collaboration, and lastly, ELLs can 

excel if teachers leverage leadership skills and advocacy.  

There are many definitions of bilingual education and there is a lot of discussion between 

authors when trying to define such a complex term. However, we can conclude that it always 

involves students who have learned or are learning two or more languages. Bilingual education is 
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seen and applied in different ways depending on the country and the program itself, but in most 

cases, the primary goal is to provide students with the skills to use two languages proficiently. 

Kim, Hutchison, and Winsler (2013) identify five dominant bilingual education programs in the 

United States: submersion, English as a Second Language instruction, transitional bilingual 

education, maintenance bilingual education, and two-way immersion (TWI). These programs can 

be considered in a continuum as each of them varies in its success and on the importance placed 

on students’ native language (Kim et al., 2013). Out of these five programs mentioned above, I 

would argue that the submersion and ESL instruction programs are not truly bilingual as they 

focus on English-only instruction and their main goal is for students to improve their English 

skills by being exposed to one language only. Therefore, students’ bilingualism is disregarded 

and they receive the same education as their monolingual peers, many times leading to the 

stigmatization and/or loss of their first languages.  

As stated in Kim et al. (2013), TWI programs, also known as dual language, have 

become more popular since they focus on maintaining students’ bilingualism through the 

implementation of classrooms with native speakers of English that wish to learn a second 

language and language-minority students. These immersion programs are considered a form of 

additive bilingual education because their goal is for students to achieve functional proficiency in 

their first and second language (García, 2009). Following Genesee (2013), there are three 

different approaches that are used in these programs: content and language integrated learning 

(CLIL), content-based instruction (CBI), and communicative or functional language teaching. 

These approaches intend to teach the language through the teaching of content and setting 

communicative goals so that students are able to use the languages for real-life situations. 

Translanguaging considers that one of the shortcomings of these programs is that languages are 
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kept separate in the classroom space. Thus, students are not able to make use of all the linguistic 

resources they have available within the same classroom space. As it will be argued later in this 

paper, translanguaging is seen as an extension of these traditional bilingual programs.  

Bilingualism and Race 

Bilingualism has been a topic of study for many years by sociolinguists. Currently, in 

many countries, bilingualism is not seen as unusual, but it is considered the norm as many people 

speak more than one language. Nevertheless, in many other countries, the ability to speak two or 

more languages is not seen as a positive trait. As Wardhaugh and Fuller (2015) claim, Western 

societies of people look down on bilinguals, giving prestige only to classical languages or 

modern languages of high culture. Therefore, languages such as English, French, or German are 

highly regarded, whereas others such as Spanish or indigenous languages are considered the 

opposite. I find it important to mention here, however, that it is not the same view of a Latinx 

person that speaks Spanish, compared for instance to a white person from the United States that 

speaks Spanish as a second language.  

Flores and Rosa (2017) elaborated on this issue by carrying out an interview with a 

Latinx student that has been placed as a long-term English learner because she failed the state 

English language proficiency exam. After the interview, the student showed not only proficiency 

in Spanish and English but also innovative ways of using these languages. Flores and Rosa 

(2017) add “…were she a privileged white student who was able to engage in the bilingual 

language practice that she described; she might even be perceived as linguistically gifted.” 

(p.158). The student described during the interview how she uses languages, claiming that she 

mixes and switches them depending on the people she talks to. Even though she is seen as 

lacking English language skills, it is clear that she is proficient in the language and that she can 
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adapt to the context and the person she is addressing, accommodating according to these. 

However, it is not uncommon for students to be classified as emergent bilinguals with 

insufficient information. At school, they are often classified as emergent bilinguals or English 

learners by gathering information from a short language survey and a formal screening (García, 

Zakharia, and Otcu, 2013). These tools used do not collect much information about individuals, 

quickly placing them as ESL or ELL students.  

The language practices of Latinx communities have been stigmatized not only in the 

classroom but also in society. At the education level, Latinx communities of emergent bilinguals 

in the United States are suffering the consequences of a monolingual approach in education. 

Furthermore, Rosa and Flores (2017) mention that “US Latinxs can achieve the highest levels of 

education, drawing on a range of multilingual practices to navigate various interactions in 

ostensibly effective ways, and yet still face the stigmatization of their Spanish and English 

abilities.” (p.629). Importantly, US Latinx people are often perceived as speaking either a 

deficient English or Spanish and lacking enough academic language even if they are proficient 

speakers. The consequences of these views and the use of a monolingual approach to language 

education are detrimental and increase the academic gap in this minority group.  

Despite efforts in sociolinguistic research, the needs of bilingual learners have been 

ignored for decades. This has been highly criticized by many researchers since it is clear that this 

affects bilingual learners negatively and stigmatizes their language practices. As García, Flores, 

and Woodley (2012) indicate, world language minorities have been educated in schools that do 

not fit their needs and that have been designed for language majorities. In the 21st century, 

policymakers should consider the multicultural diversity that exists inside and outside of the 

classroom and make use of approaches that benefit bilinguals.  
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Translanguaging and its main implications 

Translanguaging has largely been explored by García and Kleyn (2016) as a way to 

replace monoglossic ideologies with hetereoglossic language ideologies that consider 

multilingualism as the norm. Through this approach, it is possible to legitimize students’ 

languages and promote the use of all languages in the classroom. A classroom that includes this 

approach to language teaching is student-centered and allows students to make use of their full 

linguistic repertoire. Translanguaging can be distinguished from the traditional model of 

bilingualism and from codeswitching because the latter ones consider named languages, such as 

English or Spanish, to be separate systems. Wardhaugh and Fuller (2015) explain that 

codeswitching occurs when speakers choose a code to speak, and later switch the code, creating 

a new one. Notice here that languages are seen as codes that are selected by the speaker. On the 

other hand, García and Kleyn (2016, p.14) claim that “translanguaging refers to the development 

of a speaker’s full linguistic repertoire, which does not in any way correspond to the socially and 

politically defined boundaries of named languages”. Thus, translanguaging considers all named 

languages to be part of one system that includes all their linguistics tools: the language 

repertoire. 

The definition presented above is based on a strong version of translanguaging. However, 

as the term has gained more popularity, different definitions and characterizations have emerged. 

Poza (2017) claims that the term “translanguaging” has been losing importance and it is many 

times considered only as a way to close students’ achievement gap, leaving aside the more 

important neoliberal socioeconomic reasons for which this gap has emerged. The 

translanguaging term is being used in ways that may not be appropriate as it does not account for 

the political struggles associated with it. Thus, it is prime to define translanguaging not only as a 
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pedagogical tool but as an approach to education that challenges monoglossic ideologies. The 

critical, social, and linguistic stances associated with the term are important in order to 

understand fully the meaning of translanguaging (Poza, 2017). These stances are important 

because they offer an approach that allows for the recognition of languages other than English as 

equal and valuable.  

Creating a space in the classroom for translanguaging means allowing emergent 

bilinguals to use all of their named languages within one space. This approach can boost the 

education of emergent bilinguals because its goals go beyond scaffolding the learning process 

through the use of all the languages the student knows. It also legitimizes these languages and 

removes the stigma that has been present for many years towards bilinguals’ language practices. 

Hence, translanguaging can be used as a tool that helps accomplish several goals, allowing 

students to deploy all their languages in a creative way to build their sociocultural identity, 

develop language skills, and promote a deeper understanding of the content.  

Many studies have focused on translanguaging and its pedagogical implications. Kleyn 

and Yau (2016) describe translanguaging activities that were carried out in a 2nd-grade bilingual 

classroom. This case study provides details about the interactions that occur between the teacher 

and the students. These interactions that allow students to play with language are only possible 

when students are open to different languages and do not see it as a remedial tool. What is more, 

the careful planning by the teacher about how to use translanguaging allowed her to shut down 

ideologies that might lead students to believe that languages other than English are used in the 

classroom only to ameliorate problems due to lack of proficiency. This study exemplifies how 

translanguaging should be explicitly taught in the classroom, allowing students to embrace their 

multilingualism. Many authors such as Canagarajah (2011), Poza (2017), and Hopewell (2013) 
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agree with this view that even though translanguaging occurs naturally when multilinguals 

communicate, it should be explicitly taught in the classroom.  

The study 

Current studies (e.g., Axelrod & Cole, 2018; Kleyn & Yau, 2016; Velasco & García, 

2014) focus on how translanguaging is used by emergent bilinguals and its effect on the 

development of writing. However, there is a lack of studies on students’ perceptions of 

translanguaging. Moreover, there are limited findings from college-level students in the United 

States (Caruso, 2018). In order to offer more findings on students’ views about how, when, and 

why they translanguage during narrative writing, the following research questions were 

investigated:  

(1) What translanguaging strategies do multilinguals use during writing?  

(2) How do they perceive the use of translanguaging strategies during writing?  

To answer these questions, an analysis of the translanguaging strategies that students used during 

a writing task was carried out. The participants were two Latinx college students who are fluent 

in English and Spanish. The participants were asked to write an autobiographical essay using 

either language freely while thinking aloud anything that came to mind using either language. 

The participants’ verbalizations were recorded and transcribed for analysis of strategies such as 

contextualization and interactional strategies. The students were also interviewed after the  

writing task.  

The participants 

This study focused on two participants whose ages ranged between 18 and 33. Carlos and 

Rebeca (pseudonyms that will be used in this study) identify themselves as Latinx and their 

native language is Spanish. They both attend a university in the Midwestern region of the United 
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States. In the first years of their lives, they both interacted with their family only in Spanish. 

Carlos started learning English at age 7 and was classified as an English language learner at 

school. Rebeca started learning English at a later age when she was 11. Carlos has attended 

primary and secondary school in the United States, whereas Rebeca has only attended secondary 

school in the US. They both are biliterate and fluent in English and Spanish.  

Methodology 

A qualitative design was used for this case study. The data presented in this article was 

obtained through an in-person meeting with each participant in order to examine the 

translanguaging strategies used and the perceptions of these strategies. During the meeting, the 

participants completed a survey with demographical information. Afterward, the writing task 

was completed, and it took 40-45 minutes. During the writing task, the participants performed a 

think-aloud. When the participants finished the task, they were also interviewed. This interview 

contained open-ended questions and it took around 20 minutes to administer. 

The task consisted of the participants thinking aloud while writing the essay. During the 

think-aloud, the participants agreed to be recorded. Through the think-aloud, learners are able to 

verbalize what they are thinking while also performing another task, which is typically a reading 

or writing task (Bai, 2007). This study focused on the use of a think-aloud as this is considered 

by Mackey and Gass (2005) to be one of the best methods to elicit participants’ self-regulated 

writing strategies. The recording was later transcribed and analyzed for use of strategies. 

Following Kaufhold (2018), the transcription was revised for overlaps, pauses, restarts, and 

minimal responses for a more detailed analysis. The think-aloud was analyzed considering three 

broad components: textual, social, and personal component. These were based on the study by 

Canagarajah (2011) as they are considered basic and prime components in communication. 
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Taking into account these three main categories and translanguaging inventories on current 

research papers (Bai, 2018, Canagarajah, 2011 & Kaufhold, 2018), the coding criteria presented 

below in table 1 was developed for this study. The criteria present the strategies that were 

analyzed, and it includes organization, revision, interactional, identity and voice construction, 

and change of topic strategies.  

The participants were given the choice to write on a personal computer using Microsoft 

Word or to handwrite on a sheet of paper. They were presented with the writing prompt and then 

were given five minutes to think before beginning the task. The following prompt was used: 

“Take 40-45 minutes to write an autobiographical essay about yourself (400-550 words). In this 

essay, describe your childhood, hardships that you have experienced, whether being bilingual has 

been an advantage and/or a disadvantage, and your career plans and goals.” While it is expected 

that different writing prompts will allow the participants to use strategies that involve the textual 

and social component described above, the autobiographical essay was particularly selected for 

this study because it enables the participants to use translanguaging strategies that involve the 

personal component. The prompt used also allowed the participants to talk about their own in 

different contexts, such as at home, at college, and with the community. 
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Table 1 

Coding criteria 

 

Category 

 

Code Definition Examples 

Textual 

component 

Organization Organizing ideas by 

planning before and 

during writing while 

considering coherence.  

• Planning before writing  

• Planning during writing  

• Planning at the local level  

• Planning at the global level 

• Detailed planning  

• General planning  

 Revision Revising mechanics, and 

ideas at clause and 

sentence level.  

• Revising mechanics 

• Making lexical, 

morphological, syntactic 

changes  

• Revising ideas at 

clause/sentence level 

• Revising by deletion 

• Revising by substitution  

Social 

component 

Interactional Negotiating meaning on 

an equal footing with 

readers and helping them 

negotiate effectively. 

(Canagarajah, 2011) 

• Parenthetical comments 

• Hold back and delay 

important clues for 

interpreting non-English 

codes 

• Force the reader to do a 

holistic reading by refusing 

to translate 

Personal 

component 

Identity and 

voice 

construction 

Base communication on 

one's positionality and 

making textual spaces for 

one's linguistics 

strengths. (Canagarajah, 

2011) 

• Communicating emotions, 

social stance, linguistic 

ideology, and personality. 

 Change of 

topic 

Translanguage when 

switching to a topic that 

the writer is more used to 

talking in a determined 

language.  

• A writer might be more 

likely to switch to English 

when discussing an 

academic topic because they 

are used to discussing these 

topics in English. They 

might also discuss everyday 

topics in Spanish because 

they mostly do this using 

Spanish.  
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Findings 

The participants’ verbalizations during the writing task were recorded and transcribed for 

analysis of strategies. As stated before, the transcription was revised for overlaps, pauses, 

restarts, and minimal responses for a more detailed analysis (Kaufhold, 2018). In this section, I 

discuss the findings regarding the strategies adopted by the participants during the writing task. 

The main takeaways from the interview are also presented here. The questions during the 

interview were open-ended and were used as follow-up questions to understand the decisions 

that the participants made when using translanguaging during the think-aloud task.  

Textual component: Organization and revision strategies 

With regards to the textual component, it was found that both participants used 

translanguaging while planning before writing. When Carlos was beginning to write his first 

words, he explained: “I am just trying to get the details, comenzamos aqui.” Before writing, he 

organized his essay and highlighted the main prompt while explaining: “I need to highlight 

things, so I don’t lose track”. He also wrote down a list of ideas that he would later develop as he 

claimed: “(I am) organizing in chronological order”. In these formulations, we can see that 

Carlos used translanguaging only in some instances, but he did indeed use textual strategies to 

plan and organize before writing. Rebeca, on the other hand, read the prompt several times while 

taking into account each topic that she needed to develop in the essay. Compared to Carlos, 

Rebeca did not perform a lot of planning before writing as she quickly started to write after 

reading the prompt a few times. Both participants organized the information in their essay in 

chronological order and they used several organizational markers that helped them develop the 

events that they wanted to mention in the text. Qin and Uccelli (2016) carried out a study that 

examined narrative essays and found that organizational markers are commonly used in narrative 
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writing, such as temporal (earlier, finally, after a while, then), causal (because, so, therefore, 

consequently), and adversative markers (though, nevertheless, but, despite). Carlos and Rebeca 

make use of markers such as “antes” (before), “cuando” (when), and “because” as they organize 

and shape their ideas. Carlos does this while planning before writing and throughout the whole 

writing process, whereas Rebeca uses these organizational markers mostly during writing.  

Another strategy used by Carlos for organizing the text was to direct his attention to the 

word length of the essay by thinking aloud: “Wait, cuántas palabras?”. This was also a strategy 

that Kaufhold (2018) found that university students use during writing in order to manage 

instructions and fulfill the writing purposes. Rebeca did not focus on the word length, but several 

times, she went back to look at the main ideas that needed to be included in the essay. 

Furthermore, Rebeca made conscious choices of what information to include in many instances 

such as “Yes, I don’t wanna give more details about that because it’s too long…” and “All right. 

I think that is all I want to say about my childhood”. By stating these, the participant decides to 

leave information that is not considered essential. When asked about this, Rebeca claimed that 

she remembered that the essay was about five hundred words, so she did not want to go over that 

word limit and for this reason, decided to exclude some details that she did not think were the 

most important. The autobiography requires the participants not only to use a set of lexical and 

grammatical resources but also to make choices of the most important and relevant information 

that will be included in the writing piece. 

Next, it was possible to observe that in three different instances, Carlos used 

translanguaging while planning before writing. Rebeca did not translanguage while planning 

before writing but she did use translanguaging strategies very often during the think aloud. Both 

participants organized their thoughts in order to create an essay that could retell things in a clear 
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and organized way. This strategy relates to the macrostructure of narrative writing, which is 

described by Justice, Bowles, Kaderavek, Ukrainetz, Eisenberg, and Gillam (2006) as the 

overarching structure and organizational scheme. A study carried out by Méndez et al (2018), 

where narrative retells of Latinx emergent bilinguals were examined, concluded that 

macrostructural components such as the knowledge that learners possess to construct and 

organize a narrative transfer across languages. These findings suggest that Carlos and Rebeca 

possess macrostructural abilities in both English and Spanish, as transfer of these abilities occurs 

in multilinguals.  

Carlos also used translanguaging during online planning (planning during writing). It was 

observed that at least 40% of the verbalization recorded during the task corresponded to this 

writing strategy. Rebeca’s verbalizations indicate that the strategies that were used the most were 

local planning followed by global planning. Rebeca’s focus lay on making revisions at the 

sentence level and changing and editing words so that the sentences would be clear. At the global 

level, she considered the essay’s prompt, organization, and how to better relate ideas. With 

regards to online planning, she also performed a notable amount of planning during writing. As 

stated above, both participants planned during writing. This finding agrees with Bai (2018), who 

found that high competence students are good planners and they do significantly more online 

planning when compared to low competence students. Because this study did not have low 

competence participants, comparisons cannot be made. However, a conclusion that can be drawn 

is that high-competence multilingual speakers do a notable amount of online planning.  

It is important to mention that Rebeca used translanguaging while using revision 

strategies. Specifically, when revising, she focused on replacing the letter “n” with “ñ” and 

adding accent marks to Spanish words when necessary. She claimed, “Ok, I am trying to write 
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the “ñ” here and trying to put the acentos in the words.” Rebeca uses the word “acentos” to refer 

to the Spanish words since, in English, words do not take accent marks. Moreover, when she 

finished the writing piece, she revised again by translanguaging once again and saying “So, I am 

just putting again acentos in these words.” Revision strategies were predominant in Rebeca’s 

verbalization, and she carried out many strategies that involved deletion, substitution, making 

lexical changes, and revising ideas at the clause and sentence level. One instance when Rebeca 

revises at the sentence level is when she writes a sentence, deletes it, and claims “I wanna say 

this but I will leave it for the next sentence”. On the other hand, Carlos used fewer revision 

strategies and he used either translanguaging or only English as in the following examples: “Just 

trying to see what word fits better here” or “What’s the right word aquí?”. In the second quote, 

we can see that when allowed, the participant is able to translanguage and makes use of his full 

linguistic repertoire.  

Social Component: Interactional strategies  

With regards to the social component defined as “negotiating meaning on an equal 

footing with readers and helping them negotiate effectively” (Canagarajah, 2011), Carlos did not 

use any strategy like the ones expected. Some of these expected strategies were parenthetical 

comments, rejection to translate to force the reader to do a holistic reading, and holding back 

important clues for interpreting non-English codes. Since Carlos refused to write in Spanish, 

these were not found in the writing. Moreover, during the think-aloud, he did not make use of 

these strategies either. Therefore, it is possible to say that the interactional strategies were not 

used by the participant because it was not one of his goals to negotiate meaning with the reader. 

He held a position that allowed the reader to understand the reading easily without a holistic 

reading. 



 18 

In contrast, Rebeca used translanguaging in her writing piece and during the think-aloud 

at both, the intrasentential and intersentential levels. Numerous times, translanguaging was used 

to make parenthetical comments and to hold back information. An example of parenthetical 

comments is the following that occurred during the think-aloud: “So, growing up in a Spanish 

speaking country, being bilingual was considered an asset. Por esta razón… so I wanna talk 

about why my parents valued this as well.” While saying this out loud, the participant did not 

write this information, it was a comment about the things she intended to mention. It is possible 

to observe as well that translanguaging occurred in this case.  

With regards to holding back information for interpreting non-English codes, Rebeca 

forced the reader to make a more holistic reading several times. First, she started by writing 

complete sentences in Spanish only. She also used translation in the writing piece. For instance, 

she first wrote “…por eso me mandaron a un instituto de inglés” and continued to translate it 

later on “so they sent me to this language school desde que era niña”. These strategies were 

found in a previous study carried out by Wlosowicz (2020) in which it was found that 

multilinguals use translanguaging when they intend for the reader to only understand the text if 

they are invested and perform a more holistic reading. Furthermore, while the examples provided 

below show that Rebeca holds back information and later provides a translation, there were also 

instances in which she decided to use translanguaging without providing a translation for 

Spanish words. In the childhood section, she verbalizes the following as she writes down: “Mis 

padres struggled a lot because…”. During the interview, she stated that “mis padres” (my 

parents) are “simple words” and because of the context, she did not believe that a translation was 

necessary. In this way, she negotiates meaning with the reader by deciding that meaning could be 

understood without further explanation or translation.  
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As stated in Kaufhold (2018), language ideologies can be restricting or enabling, and they 

construct as multilinguals distinguish between language codes and bounded systems. Through 

the writing task, Carlos did not make use of interactional strategies as his ideologies were 

restricting by denying the use of Spanish to challenge the reader to understand the text through 

the use of a language other than English while Rebeca decided to make use of these strategies in 

writing. There are several reasons for which Carlos might have been reluctant to use interactional 

strategies and Rebeca used the strategies as a way to negotiate meaning with the reader. 

Wlosowicz (2020) explains that multilinguals use their own strategies based on their language 

awareness, cross-linguistic analysis, and the language instruction they have received. Moreover, 

many multilingual speakers may be used to traditional methods and to using languages separate 

in their individual work and in classroom discussion (Wlosowicz, 2020). These are some of the 

hypotheses that can help explain the reasons for which Carlos decided to write the autobiography 

only in English. When asked about this, Carlos explained that he did not feel comfortable 

translanguaging in writing as this is not something he usually does or something that was 

allowed at school. More about this will be explained in the next section as it pertains to identity 

and voice strategies.  

Personal component: Identity, voice, and change of topic strategies 

Regarding the personal component, many instances of Carlos’ think-aloud demonstrated 

the use of translanguaging while using identity and voice construction strategies. While writing 

about his childhood, Carlos was thinking aloud and said: “As a child, I grew up…” and stopped 

for a few seconds, then he explained “Nunca me faltó nada. I don’t want to write it in Spanish, 

but that part of my life happened in Spanish.” As he was trying to find a way to translate “Nunca 

me faltó nada” to English, he stated his unwillingness to write in Spanish even though he had the 
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freedom to do so. Finally, he decided to re-state the sentence in English: “As a child, I grew up 

comfortably, and we were never missing anything.” It was expected that the participant would be 

more likely to use translanguaging during the childhood section of the autobiography. 

Interestingly, it was observed that he decided to translanguage only in the think-aloud and use 

only English in writing. Studies such as Canagarajah (2011), showed that a graduate student’s 

translanguage was motivated because of her desire for identity. Furthermore, the student in that 

study used translanguaging as a way to express her own voice and sense of self. Rebeca’s use of 

these identity strategies aligned more with Canagarajah’s findings addressed above. In one 

instance she wrote: “Through Spanish…” and stopped for a second, deleted it, and wrote instead: 

“Through my español, I can show people that I am a bilingual Latina.”. During the interview, she 

stated that she made this conscious decision to use the word “Español” because by using Spanish 

language to express this sentiment, the sentence reveals that she is indeed a “bilingual Latina”.  

Since Carlos decided not to translanguage and these findings were not expected, some 

questions were raised during the interview about his decisions. Carlos stated that he never writes 

in Spanish and that even though he was thinking in Spanish while writing about his childhood, 

he felt the need to write in English. Moreover, he stated that this was the first time that he was 

given the option to write and think using both languages he knows. Carlos added that during 

primary school, he attended a bilingual school, but even in those situations he was allowed to use 

only one language at a time. Even in bilingual education programs, languages are kept separate, 

regarding the standard academic language as the most prestigious one and taking away the value 

of students’ home languages (García & Kleyn, 2016). Even though translanguaging occurs 

naturally in multilingual speakers, it is important to note that because of the lack of explicit 

teaching of translanguaging, the participant rejected translanguaging in his language practices. 
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As García and Wei (2014) state, for translanguaging to take place, the integration of languages 

practices is essential and it can only be acquired by learning new ways of languaging. 

Regarding the change of topic strategies, Rebeca made use of these throughout the 

writing. In the childhood portion of the essay, she wrote mostly but not exclusively in Spanish. 

However, this is the opposite when she talks about some of her experiences in the United States 

and the hardships she has experienced. This strategy did not remain consistent as some portions 

of the essay such as future career and goals were written using a good amount of both, Spanish 

and English. When asked about her decision in writing, Rebeca claimed that some of these 

choices were unconscious, and that she was not aware of what language she was using for each 

topic. She highlighted here that she enjoyed having the opportunity to translanguage during 

writing and that it was a way for her to show her bilingualism. These feelings of identity and 

voice construction were further expressed in the writing piece where she wrote: “I love being 

bilingual, it’s part of who I am, and I have learned to love a part of each world (my Spanish 

world and my English world).” 

The identity, voice, and change of topic strategies allowed both participants to make use 

of self-regulated mechanisms. Self-regulation is defined by Velasco and García (2014) as 

activities that encompass self-efficacy, enable personal agency, and have a strong impact on 

motivation, thought, and affect. As stated above, Carlos decided deliberately to write using only 

one language and translanguage during the think-aloud whereas Rebeca translanguaged while 

completing both tasks. Therefore, they made use of different self-regulated mechanisms as they 

selected linguistics tools from their language repertoires in order to express themselves. The 

statements used by Carlos as “I don’t think that…” or “Es que pienso que la gente…” (I think 

that people…) demonstrate the use of epistemic markers that display his stance towards the truth 
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of his assertions. Rebeca also made use of these identity markers as in “Creo que en mi vida he 

llegado más lejos de lo que pensé que podría llegar.” These epistemic markers can be classified 

as personal beliefs markers since the assertions are a result of their beliefs.  

Conclusion and implications  

Even though today’s multilinguals could be benefited from the use of a translanguaging 

approach to education, many students attend institutions that stigmatize their language practices 

and that hold strong language separation policies. García and Wei (2014) have explained that 

even though monoglossic approaches are predominant, current research papers offer evidence of 

recent neurolinguistics studies that have found that when one language is being used, the other 

one is still active. This research on multilingual cognition supports the view that when 

multilinguals interact, languages are interconnected and in constant interaction. For this reason, 

in order to talk about languaging, it is important to embrace speakers’ social and cognitive 

practices as an ongoing process.  

This study found that during a think-aloud task, Latinx bilinguals tend to translanguage, 

as they are thinking in both languages they know. These results were expected as similar studies 

that focused on studying emergent bilinguals through think-aloud tasks have found that 

translanguaging strategies are used during these tasks. However, during the writing process, 

bilinguals might not translanguage because of different reasons. One of the reasons found in this 

study is that college students that have attended institutions in which languages were always kept 

separate, may not feel comfortable enough to translanguage in writing. Furthermore, bilinguals 

believe that they are not able to translanguage in writing because they have never been allowed 

to do so and it seems to be a complicated task. On the contrary, Rebeca’s verbalization and 

writing piece might indicate that bilinguals that are allowed to translanguage in their daily lives 

and that see bilingualism as an asset, might be more likely to use translanguaging while carrying 
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out a writing task. These findings are important as they provide an insight to understand that 

when bilinguals’ practices have been stigmatized for a long time, they do not believe they can 

translanguage in writing and they do not allow themselves to do so. As Poza (2017) states, 

translanguaging should not be romanticized as a process that just occurs naturally in 

multilinguals, but it should be explicitly taught in the classroom. 

Limitations 

There are several limitations to the present research. This case study analyzed data only 

from two college students. It is the goal to have more participants in order to provide better 

insights into the translanguaging strategies used by Latinx bilinguals. Even though the sample 

size is small, it is important to mention that many studies that focus on translanguaging are case 

studies with small samples as well. Moreover, the narrative sample in this study represented only 

one type of narrative writing: personal narrative. As stated by Justice et al (2006), it is important 

to analyze other samples such as elicited self-generated fictional narratives, scripts, and retelling. 

Thus, as Qin and Uccelli (2016) recommend, it is important to develop more research examining 

how multilingual writers perform across other genres beyond personal genres, such as factual 

genres and analytic genres. 

Multilingual discourse needs to be further studied in order to understand the writing 

process and the strategies used. Sebba (2012) states that multilingual discourse, and more 

specifically written multilingual discourse has been largely understudied. The author also states 

that the research available on this topic has no independent framework, as the one being used has 

been designed to study spoken discourse. This study developed a framework based on other 

studies such as Bai (2018), Canagarajah (2011), and Kaufhold (2018) in order to develop a 

criteria to analyze the think-aloud task. However, it is important to take into consideration that 
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this coding criteria could be improved and adapted for different research studies based on 

students’ characteristics and translanguaging strategies expected to occur.  

It is important to increase the research available not only to make policymakers and 

teachers aware of the inequalities about bilingual education, but also to provide pedagogical tools 

that improve the education of emergent bilinguals, where languages other than English can be 

considered as an asset, rather than as an impediment for academic achievement. Last, in order to 

carry out research about bilingual education and translanguaging, it is important to be aware of 

the importance of sociolinguistic factors that affect language use. 
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Appendix 

Interview questions 

1. Why did you/did you not decide to translanguage during the think-aloud? 

2. Why did you/did you not decide to translanguage in your writing piece? 

3. How did you decide what information to include and exclude in the essay? 

4. What influenced your decision to write in one language or the other? 

5. Can you find any parts in your essay where you purposefully use one language or the other? 

Can you provide details about your language choices?  

6. Do you have any other comments that you would like to add? 


