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ABSTRACT 

 The 1960s launched the school movement of choice.  Today, school choice is nationally 

threaded through many states serving a diversity of students.  Indiana developed and 

implemented the Indiana Choice Scholarship Program (ICSP) policy in 2011 to align with these 

national initiatives to benefit students.  The goal for Indiana was to ease the burden of private 

education costs for families regardless of a family’s income, but not all challenges within 

implementation have been remedied.  The historical evolution of school choice currently focuses 

on the effectiveness of these state policies with regard to transitioning from the public to the 

private school for learners. 

 Undergirded by Self-Determination Theory, this study focuses on high school students 

who matriculated from public to private ICSP Catholic schools.  Participants were interviewed 

about their experience in both school settings after using the ICSP for at least one full school 

year.  Participants reflected on their ability to make autonomous decisions, the importance of 

feeling connected to others, and their understanding of actions needed for career readiness.   

 By implementing qualitative inquiry (Saldana, 2016), interviews explored perceptions 

about the ICSP, focusing on SDT.  This approach aided in analyzing individual students’ 

perceptions behind the reasons why they chose to leave the public schools and enroll in Indiana’s 

Choice Scholarship Program.  Qualitative inquiry allowed for a discussion about what had 

worked well, what had been a challenge, and what had helped ICSP students imagine college and 

career readiness after transferring schools. 

This design gave participants an opportunity to discuss choices regarding behaviors 

developing autonomy, relatedness to peers and mentors, and competence within academic 
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programs and extracurriculars.  Qualitative inquiry also discussed relevant topics that naturally 

evolved from conversations (Crotty, 2015) such as the COVID pandemic.   

The rationale for this selection was to explore how the ICSP had shaped a student’s 

opportunities for overall student success and college and career readiness using the SDT as a 

platform.  The focus of this study was to have a discussion to understand if students see any 

benefit to a voucher scholarship program to attend an ICSP school.  Cross-referencing responses 

added depth and understanding to the findings. 

 Families still find school choice in Indiana difficult to sustain.  Students in the study 

noted the challenge of transitioning from the public to the private school climates, commitment 

expectations, and financial costs associated with transferring to an ICSP school.  While families 

still continue to struggle, Indiana continues to evolve the program to serve as many students K-

12 as possible.  Regardless of personal tests, participants in this study were satisfied with their 

decisions to leave the public school to attend the ICSP school.  They felt for their college and 

career success, the transition was necessary. 

 Keywords: Indiana, school choice, national education, high school, Self-Determination 

Theory, autonomy, relatedness, and competence 
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CHAPTER ONE:  INTRODUCTION 

Educational systems must address the diversity of all children within the classroom. For 

students in the 21st century, these systems must identify the many challenges that would delay 

autonomous decision-making advancement, relatedness toward adults and peers, and overall 

competence.  Historically, this has been a challenge for all schools.  As early as the 1950s, the 

concern about educating all students equitably was addressed within federal initiatives termed 

the War on Poverty.  For over seventy years, educational systems continued to create 

opportunities to give particular focus to children who are impoverished, in some capacity, based 

on their educational experiences. 

Looking to advance educational experiences beyond the War on Poverty, students from 

traditional public-school settings became the focus when the George W. Bush administration 

attempted to unify the nation by addressing economic disadvantages within schools (Kirst & 

Wirt, 2009).  In late 2001, after an intense debate at both the federal and the state levels, No 

Child Left Behind (NCLB) became law with four expectations: 1) schools would be required to 

adopt a set of standards and held accountable for growth, 2) states would begin exploring the 

addition of school choice for families, 3) scientifically-based research would support the 

implementation of academic programs, and 4) improved teacher certification requirements would 

develop competency. 

For the 21st century, President Obama and his administration signed the Every Student 

Succeeds Act (ESSA).  This 2015 initiative called for updated criteria to identify, serve, and 

mentor youth (ESSA, 2019).  Research continued in the 21st century focused on students with 

guidance in college and career readiness and social-emotional strategies to implement differing 
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in each state.  These academic programs, scholarship-based or not, were an effort to lessen the 

achievement gaps often associated with high dropout rates nationwide (ESSA, 2019).  

In Indiana, the need for diversification in educational choice evolved toward a political 

initiative. In 2011when, the state embarked on an effort to create a new academic pathway for 

students (EdChoice, 2021; IDOE, 2011a, 2019c).  The goal was to develop a choice program 

giving students the confidence they needed to achieve college and career readiness in a setting 

outside of the public school (EdChoice, 2021).  The pathway developed was termed the Indiana 

Choice Scholarship Program (ICSP).  The ICSP challenged education in Indiana in many ways, 

with different state eligibility standards dependent on the family's demographic region.  Indiana 

ultimately first identified the need for school choice diversity using academic data from the 

public school system with statewide failure and dropout rates (ESSA, 2019). This analysis fueled 

the movement needed to explore educational choice (Heckman & LaFontaine, 2007; U.S. 

Department of Education, 2008; Warren & Halpern-Manners, 2007).   

To successfully implement an educational initiative, Indiana also needed to develop the 

ICSP program, using models from other states and within differing Diocese while recognizing 

the methodical realities of implementation for both families and schools, such as additional costs 

and transportation (Berends, 2018).  Finally, the truth from public school advocates continues to 

be the concern that “educational choice, in and of itself, does not constitute success” for a child 

(Shaffer & Dincher, 2020). Instead, the gumption to develop self-determination is the motivation 

students need to obtain their goals. 

Problem Statement 

Educational initiatives over the decades have attempted to equalize school resources for 

families in various ways.  The ICSP (IDOE, 2011a) was one of Indiana’s educational movements 
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trying to tackle the social injustice of private education only for the wealthy.  Vouchers were 

introduced to remedy the gradual decline in data associated with high drop-out rates, state 

accountability in the form of school grades, and low performance on standardized tests 

(EdChoice, 2021; IDOE, 2011a).  The goal of ICSP was for Indiana’s families to have the 

financial resources needed to choose a school setting best to serve the individual child for their 

K-12 educational experience. 

The implementation of ICSP varied over the last decade, impacting Indiana families.  

Additionally, the pandemic between 2020-2022 was a challenge to education on a vast scale, 

with no current data to suggest the program’s nearly decade-long implementation offering choice 

helped students.  Adding to the complexity of implementation, private school enrollment 

remained stagnant and, in some schools, decreasing (IDOE, 2020).  Regardless, educators in 

Indiana needed a plan for student choice.  Using the self-determination theory, human emotions 

naturally connected to autonomy, relatedness, and competence in SDT helped leaders deliver 

components students needed for college and career readiness in the 21st century and beyond. 

Purpose Statement 

 From the perspectives of high school students who qualified for the ICSP, this qualitative 

study aimed to understand what autonomy, relatedness, and competence experiences contribute 

to perceptions of success in a Choice setting.  High school students who participated in the study 

had been identified in collaboration with the administration with no academic stipulations.  

Participants had also been in the public school system before utilizing the ICSP, which they used 

for at least one full school year. 
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Theoretical Framework 

 Self-Determination Theory (SDT) was the framework for this study.  SDT was used to 

explain the decision students made about transferring from the public to the private school using 

Indiana’s Choice Scholarship Program.  While connecting core concepts of SDT in autonomy, 

relatedness, and academic competence, I hoped to understand how choice in education supports 

students by empowering ownership of their education and future endeavors. 

 The first characteristic of SDT was developing autonomy (Deci & Ryan, 2008; Ryan & 

Deci, 2020).  Students who utilized the ICSP may have developed autonomy by sharing 

experiences regarding public-school challenges and comparing the possibility of a Choice 

school’s climate and its challenges with parents.  Academics were not the only reason to choose 

a different setting for participants and families.  Athletic programs in two of the Choice settings 

rival public school programs and are sought by participants to participate and open the doors for 

a career within the sports industry.  Regardless of the reason for choosing a different educational 

path, comparing the school settings with valued family members, such as parents, helped foster 

the development of autonomous decision-making for students. 

 The second characteristic of SDT was relatedness to peers and mentors (Deci & Ryan, 

2008; Ryan & Deci, 2020).  Relating to others, either socially or academically, was a skill 

needed in college and careers.  The perception of relatedness to the new school setting instead of 

the previous public school for ICSP students was fascinating to research.  In this dissertation, I 

provided evidence that the transition, while challenging, forced participants to rely on leaders 

and peers to relate to their new school community.  The experience developed competence for 

participants in a variety of areas. 



13 

The Development of SDT with Educational Vouchers  

 

 

 The final characteristic of SDT was competence (Deci & Ryan, 2008; Ryan & Deci, 

2020).  I provided evidence of transitioning from a low-performing, low-achieving school to one 

with competitive state statistics. I developed social programs that supported the ICSP for 

students who unknowingly use SDT to choose a competitive education.  Attendance in a 

competitive school achieved the skill of understanding the power of being academically prepared 

for college and career readiness.  I further discussed SDT in Chapter Two. 

Research Questions  

The following research questions guided my study: 

From the perspective of high school students using the Indiana Choice Scholarship Program: 

1. What autonomous social and emotional factors foster self-determination in public and 

private school settings? 

2. What was the perception of relatedness in the overall school climate about both 

classmates and faculty? 

3. What was the general perception of competence in academic programs within public and 

private schools? 

Significance of the Study 

 This study added to literature in the field of education for various participants, including, 

but not limited to, students, educators, parents, and leaders in both public and private schools.  

Using core ideas behind the implementation of ICSP and SDT, this study provided suggestions 

on the practice of Indiana schools to include apparent efforts addressing the importance of school 

climate and strategic matriculation programs.  School climate and strategic programs enhanced 

competence of college and career readiness and provided building opportunities of relatedness 

toward others developing autonomy.  The study also addressed the challenges deterring student 
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success including the identification of families in need of support as well as real barriers that 

prohibited participation (Creswell & Creswell, 2018). 

Delimitations 

 The study took place from April 2021 through May/June 2021.  As described in Chapter 

Three, the location of the study was Rogers High School (RHS) in Indianapolis (rural), Sinclair 

High School (SHS) in Richmond (suburban), and Cardinal High School (CHS) in Indianapolis 

(urban).  All settings hosted a non-public school experience of a faith-based curriculum that 

aligned with the requirements of the Indiana Department of Education1.  Research participants 

were in high school and had been in the public school system before entering the ICSP.  

Participants utilized the ICSP for at least one full year and were selected by the principal based 

on their willingness to participate.  

Definition of Terms 

The following terms were keys to my research and defined within the context of my study:  

 Brown v. Board of Education.  The landmark case tried in 1954 by the U.S. Supreme 

Court addressed the racial divide within schools as unconstitutional (Dickinson, 2016). 

 Coleman Report.  Published in 1964, James Coleman was asked by the administration of 

President Johnson to report on segregation in this national study.  Also known as the Equality in 

Educational Opportunity (EEO) report, the findings are still used in educational research today 

(Dickinson, 2016). 

 Common Core State Standards. A set of academic standards was founded in 2001 to 

unify grade-level curricula driven by the federal government.  Financial support was provided for 

 
1All school and participant names have been changed to provide anonymity. 
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those schools that showed proficiency in both literacy and math with an established curriculum 

and standardized testing platform (Troia et al., 2016). 

 Every Student Succeeds Act (ESSA).  Established in 2015 by the Barack Obama 

administration, this educational initiative combined the revamped NCLB requirements with 

character development for all learners (Lee & Geier, 2016). 

 Indiana Choice Scholarship Program (ICSP).  Established in 2011 by Chief School 

Officer Tony Bennett, the educational initiative allowed families to attend private or charter 

schools using a portion of the cost of education tax money from their demographic county 

(IDOE, 2011a). 

 No Child Left Behind (NCLB).  Established in 2001 by the George W. Busch 

administration, this educational initiative outlined expectations for schools focusing on 

standards, choice, research, and teacher certification (Kirst & Wirt, 2009). 

 Non-public school. This describes all schools within the state of Indiana that accept the 

Indiana Choice Scholarship Program (Indiana Department of Education, 2019c). 

 Public school. This described all public schools in the state of Indiana (Indiana 

Department of Education, 2019c). 

 Pursuit of Excellence & War on Poverty.  This 1964 initiative catapulted President 

Johnson’s administration to investigate the importance of disadvantaged youth in our nation.  

The goal was twofold: identify the diversity of all learners then develop a plan to address the 

deficiencies (Dickinson, 2016). 

 Self-Determination Theory (SDT). This was an empirically based macro theory of 

human motivation that focused on autonomy, relatedness, and competence as applied to a 
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person’s ability to manage themselves, make confident choices, and think on their own (Deci, 

1971; Deci & Ryan, 2008).   

 Voucher. This movement provided financial scholarships to eligible students to offset 

tuition at participating schools (IDOEa, 2011). 

Organization of the Study 

 The study was organized into five chapters, references, and appendices in the following 

manner.  Chapter Two presented a review of related literature focused on the history of evolving 

trends in practices and procedures used to implement, then evaluate, the effectiveness of a 

voucher program.  Chapter Three identified the research design and method of study as well as 

the qualitative instrument used to gather the research participant’s responses, the procedures 

followed, and the specific sample selected.  An analysis of the data and a discussion of findings 

are presented in Chapter Four.  Chapter Five contained the summary, conclusions, and 

recommendations of the study.  The study concluded with references and appendices (Roberts, 

2019). 

Summary 

 This chapter outlined SDT in conjunction with the ICSP.  The study used the SDT 

concepts of autonomy, relatedness, and competence, to reflect on the effectiveness of ICSP. 

Through the perspectives of high school students who transferred from a public-school setting to 

a non-public school setting using an Indiana voucher for at least one full year, this analysis 

focused on the perspectives of students after transferring. 

 In addition, Chapter Two discussed historical challenges faced by our nation to provide 

quality education to students of all backgrounds. Using a variety of national models, IDOE 

developed a voucher program for 21st-century students and beyond inclusive of a variety of 
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pathways (EdChoice, 2021; IDOE, 2011a).  The 2011 Indiana Choice Scholarship Program 

created options for students, parents, and guardians within all settings.    



18 

The Development of SDT with Educational Vouchers  

 

 

 

CHAPTER TWO:  LITERATURE REVIEW 

Chapter Two provided a comprehensive review of extant literature.  Search methods 

included information from databases such as Google Scholar, Ebsco, What Works 

Clearinghouse, EdChoice, and documents from the Indiana Department of Education and the 

Office of Catholic Education.  Keywords encompassed phrases such as educational choice, 

voucher scholarship programs, history of educational choice, and Self-Determination Theory.  

Except for the evolutionary history of educational choice and the origin of SDT, research 

supporting the study occurred within the last decade of Indiana’s Choice Scholarship Program. 

This chapter is organized beginning with the applied theoretical framework of the SDT 

followed by a discussion of the history of educational policy within the United States.  Next, the 

need for diversification in educational choice using the ICSP for all students is outlined focusing 

on the following: an overview, pathways for students, implementation, and implications for both 

families as well as the state. The chapter concluded by applying SDT as the basis for motivation 

in student success while using the ICSP. 

Theoretical Framework: Self-Determination Theory 

 Self-Determination Theory (SDT) was an empirically based macro theory of human 

motivation focused on autonomy, relatedness, and competence as applied to a person’s ability to 

manage themselves, make confident choices, and think on their own (Deci, 1971; Deci & Ryan, 

2008, Ryan & Deci, 2020).  SDT characteristics aided in the development of personality, self-

regulation, psychological needs, life goals and aspirations, energy and vitality, nonconsciousness 

processes, the relations of culture to motivation, and the impact of social environments on 

motivation (Deci & Ryan, 2008).  SDT was identified as early as the 1970s but became most 

apparent in the 1980s in sports, education, and health care (Vallerand, 1983). 
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 As indicated in Figure 1, SDT relied on three specific motivations to categorize a 

person’s likelihood of exhibiting strength within self-determination: autonomous, controlled, and 

amotivation.  Autonomous motivation combined intrinsic and extrinsic motivation as factors that 

supported the sense of self.  Controlled motivation consists of behavior resulting from extrinsic 

motivation driven by a reward or a punishment.  Amotivation refers to the lack of both intention 

and motivation (Deci & Ryan, 2008; Ryan & Deci, 2020). 

 When applied to student engagement, autonomous and controlled motivation lead to 

different outcomes.  Autonomous motivation yielded a more significant psychological health 

benefit with more effective performance in tasks and long-term persistence toward healthier 

behaviors.  The controlled motivation was energized by approval, avoidance of shame, and ego.  

Both types of motivation operate on conscious and unconscious levels (Deci & Ryan, 2008; 

Levesque et al., 2008; Ryan & Deci, 2020).  To motivate student engagement, learners must 

practice active involvement and instill commitment toward education.  A learner’s behavior, 

emotional connection, and initiative derive from motivation (Sinatra, 2015). 

 The motivation was a critical component for developing student engagement in the core 

areas of self-determination.  If a student were within an environment with very little feedback, no 

social groups, and were unable to see the benefit of following through with tasks, amotivation 

would likely factor into self-determination.  The controlled motivation was also tricky for 

students developing self-determination because the functions then became based on extrinsic 

rewards only.  Students may have been vital in both competence and relatedness but failed to see 

the value of autonomy.  The autonomous motivation was the preferred motivation to develop 

self-determination because students understood the value of both intrinsic and extrinsic task-

oriented problem solving and looked for ways to improve throughout. 
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Figure 1 

Self-Determination Theory 

 

 

 

 

 

 

 

 

 

Autonomy  

 Autonomy was the need to feel self-governing and independent.  It fostered the ability for 

a student to feel in control of behavior and monitor feelings around behavior.  Autonomous 

individuals felt confident with their decisions and were willing to adapt for the greater good 

when necessary.  These individuals are driven by intrinsic motivation and are constantly looking 

for ways of improvement (Deci & Ryan, 2008; Lopez-Garrido, 2021; Ryan & Deci, 2020). 

 In Figure, autonomy relied on both competence and relatedness to succeed.  When 

students felt support from a mentor or peer group, they were more likely to explore new 

strategies because they felt safe if they failed.  Failure, for a student developing self-

determination, encourages more opportunities to independently deal with their current 

environment and improve their internal motivation to reach goals (Lopez-Garrido, 2021; 

Niemiec & Ryan, 2009).   

Competence 

Relatedness Autonomy 

Self-Determination 

Theory 

Controlled 

Motivation 

Autonomous 

Motivation 

Amotivation 



21 

The Development of SDT with Educational Vouchers  

 

 

Relatedness 

 Relatedness refers to a student’s drive to have close, affectionate relationships.  The sense 

of attachment to a person or group fostered a sense of deep connection resulting in the emotions 

of closeness and belonging.  Without relationships, self-determination was hard to achieve 

because there was little help or support (Deci & Ryan, 2008; Lopez-Garrido, 2021; Ryan & Deci, 

2020).  To fulfill the criteria of SDT, the development of connecting to others was critical for 

success (Figure 1). 

 Driven by the encouragement of one another, relatedness helped build connections for 

learners within school communities.  Clubs, study groups, and athletic teams were examples 

within schools whereby relatedness soared.  The more a student connected to persons within 

these groups, the more that student perceived others were listening to and responding toward 

them (Deci & Ryan, 2008; Lopez-Garrido, 2021; Ryan & Deci, 2020).  If no relational 

connections are made for students, isolation occurs and subliminally affects a student’s overall 

mental health hindering academic achievement. 

 Competence  

  Applied to SDT, competence refers to the skill of being effective in dealing with an 

individual’s environment.  It described participants who encompassed sufficient characteristics 

to perform a given task and the “intellect, judgment, skill, and strength” to persevere through the 

study (Lopez-Garrido, 2021, p. 2).  A competent person would feel a sense of mastery within 

their environment while working toward achieving his or her goals.  However, feelings of 

competence naturally decreased when a task was too challenging, or the individual received an 

overabundance of negative feedback. 



22 

The Development of SDT with Educational Vouchers  

 

 

 In terms of education, competence grew when students received prompt feedback focused 

on their successes and opportunities applied to tasks.  Challenges then became a natural part of 

students’ experience, and they began to feel good about their achievements.  Dramatic turns 

occurred when studies seemed overwhelming, and no modeling or guidance was provided.  

Students then began to feel both inadequate and incredulous, thwarting the process of academic 

achievement (Deci & Ryan, 2008).   

SDT could be applied to all facets of life, and overall goals, including educational 

initiatives led by political administrations in the United States as early as the 1950s.  The drive to 

make classroom conditions more desirable for all families, regardless of income, had been 

decades in the making (EdChoice, 2021).  Possessing the gumption to achieve academic 

excellence for families takes strength and a fortitude embedded within the SDT’s concepts of 

autonomy, relatedness, and competence. 

History of Educational Policy in the United States 

 In this section, a discussion on the history of educational marginalization and the creation 

of voucher programs was discussed.  From the nation’s groundbreaking decision in the 1954 

Brown vs. Board of Education to Obama’s educational initiatives in 2015 with ESSA, the 

platform of American education has changed dramatically.  This section focused on the historical 

components of educational policy that altered the landscape of national education, specifically 

school choice. 

War on Poverty 

The history of American public education was rife with criticism (Tyack, 1974; Tyack & 

Tobin, 1994).  Within the 21st century alone, each year for the last 30 years, more than half a 

million high school-age students dropped out of school, and the rate at which they dropped out 
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has remained about the same (Heckman & LaFontaine, 2007; U.S. Department of Education, 

2008; Warren & Halpern-Manners, 2007).  Discussion regarding academic content and physical 

settings were not new to education.  As early as the 1950s, when Sputnik traveled to space and 

the United States seemingly lost the race, the nation found itself behind in both literacy and 

mathematics skills in schools.  This space race created a competition between countries to 

develop educational settings that enriched necessary core content to advance fields within the 

sciences (Marzano, 2005b).  However, there was never agreement at the federal or state levels 

that specifically defined a learner’s success and academic growth criteria (Lee & Geier, 2016).   

 In 1954, Brown v. Board of Education established segregation within schools 

unconstitutional and allowed elementary-aged Ruby Brown to attend a local white school with a 

better curriculum and seemingly better school climate.  Although Ruby was legally now 

permitted to walk the halls of the school she attended, she was not allowed in the same classroom 

as her white classmates, and white teachers within the elementary school refused to teach her.  

Ruby, and her mother, were harassed daily as they entered the school building needing police 

escorts from their family home to her new school.  Ruby was the trailblazer for the 

constitutionality of equitable educational opportunity, but that did not mean the process 

happened overnight.  Ruby’s case made it apparent that segregation still seemed to be the norm 

in most school districts regardless of the law. 

Ruby was a young elementary student, so Brown vs. Board of Education motivated the 

National Education Association (NEA) in the 1960s to speak to our nation’s leaders about the 

importance of early childhood development and alternative education for all youth.  As a result, 

top US Officials, namely President Johnson and his Congress, settled on learning initiatives 

leading to the Pursuit of Excellence and the War on Poverty.  In the context of President 
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Johnson’s War on Poverty, the Civil Rights Act of 1964, a cornerstone of Johnson’s initiative, 

specified that the Commissioner of Education should conduct a nationwide survey (Dickinson, 

2016).  Under Section 402, the commissioned report, identified as the Elementary and Secondary 

Education Act (ESEA), was created to recognize the lack of educational opportunities for 

individuals due to race, color, religion, or national origin in the public-school setting (Dickinson, 

2016; Marzano, 2008).   

In the fall of 1965, sociologist James Coleman was asked to compile and write a 

summary.  Coleman’s report (1966), one of the largest social science surveys ever conducted, 

included more than 640,000 students in grades 1, 3, 6, 9, and 12 and 60,000 teachers from 4,000 

of the nation’s public schools.  Originally termed the Equality in Educational Opportunity 

(EEO), the analysis eventually was coined the Coleman Report.   

The congressional intent of the Coleman Report was to fully understand how public 

educational institutions perceived, then addressed, both disadvantage and segregation.  These 

federal documents were intended to initiate the demand for schools to address social injustice 

while focusing on what influenced a child’s ability to learn.  The report was designed to enhance 

educators’ theories that all children learned differently and needed to be addressed with fidelity 

and variety (Dickerson, 2016; Marzano, 2017).  Accordingly, placing a child in the best 

individual learning environment for their personality enhances the learning process. 

Gathering evidence and subjecting it to rigorous analysis resulted in a 737-page report 

from Coleman and his team.  Coleman (1965) discovered  

physical amenities of a school weren’t the most crucial factor in a child’s educational 

success, and neither was funding, which, it turned out, was relatively equal within the 

classroom.  Instead, a student’s family background, coupled with a diverse socio-
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economic mix at the school, appeared to be the most significant determinant of how well 

a child will learn (p. 3).   

Coleman also documented a blatant achievement gap in the African-American 

community resulting in students being several grade levels behind their white counterparts 

(Dickerson, 2016).  In addition, and of pivotal importance, the Coleman Report asserted that the 

composition of the student body combined with truths regarding the impact of family influence a 

child’s academic achievement (Dickerson, 2016), 

Results indicated that a child’s performance, especially a working-class child’s 

performance, is greatly benefited by attending school with children from different 

backgrounds.  It showed that black kids, more than white kids, felt that their future was 

not something they could influence, or as McPartland put it, their future was influenced 

by good luck and not hard work (p. 6). 

 Coleman (1965) never indicated a prescriptive remedy.  However, he concluded the 

importance of combining different social classes with funds allocated to enhance the bonds 

between a child’s environment to increase academic achievement.  The findings were not what 

the government or educational institutions had anticipated, and the Office of Education “quickly 

determined the report to be incendiary” (Dickerson, 2016, p. 6).  

Coleman’s report established the reality of segregation in public education in 1966.   

Policymakers who did not identify this socio-developmental aspect of an academic plan as a 

critical aspect of a child’s success put children at risk for school failure.  If a student did not have 

available quality programs focused on academic achievement and developmental milestones, 

growth was marginal (Marzano et al., 2008; Stewart, 2012).  This focus also prompted the 
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challenge many educators, parents, and children faced: the need for diversity of students and 

curriculum delivery to achieve college and career readiness (Marzano, 2017c; Schmoker, 2018a). 

From 1966 to 2001, the emphasis on public education was industrious and focused on all 

forms of segregation and the development of school laws. The inclusion of special education 

students in the classrooms, foreign language curriculum, immigrant transitioning, curriculum-

based preschool programs, behavior (both student and adult), and school safety were just a few 

topics.  School laws began to take shape, addressing these areas for the benefit of students, 

families, and educators.  In 2001, the emphasis shifted to address the overall school community 

mandating accountability, choice, research-based programs, and teacher certification in NCLB 

(Stewart, 2012). 

No Child Left Behind (NCLB) 

Beyond the War on Poverty, students within traditional public-school settings were still 

not equitably served academically and socially by American schools.  In 2001, George W. 

Bush’s administration identified a contemporary plan needed to unify and organize the 

curriculum so that all school districts would not fall prey to, yet again, another crippling global 

loss such as the space race in the future (Stewart, 2012).  Integrating ESEA tenets, the 

administration attempted to unify the nation’s educational curriculum (K-12) to address 

academic economic disadvantage by establishing new criteria and offering choices (Kirst & 

Wirt, 2009).   

In late 2001, after an intense debate at both the federal and the state levels, No Child Left 

Behind (NCLB) became law with the requirement that school districts would implement, at a 

minimum, four pillars supporting NCLB: 1) increased accountability for schools using 

standardized testing as well as academic content standards, 2) school choice, 3) the use of 
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scientifically based research when implementing programs or curriculum, and 4) specific teacher 

certification (Stewart, 2012). Within the context of NCLB, school choice began to evolve state 

by state over the next two decades.  NCLB tenets would last until 2015 when the Obama 

administration further restructured the pillars and the options surrounding school choice to 

reauthorize the original ESEA tenets coined the Every Student Succeeds Act (ESSA). 

Every Student Succeeds Act (ESSA) 

Recognizing “prescriptive requirements became increasingly unworkable for schools” 

(ESSA, 2019, p. 2), ESSA sought to include parents, teachers, communities, and students across 

the country for input.  As individual state governments evolved into acknowledging the diversity 

needed for optimal learning for a child’s academic growth, the law, with an established set of 

standards and formative testing, had a caveat.  Included with the obligation of school districts to 

establish standards supported by proficiency through data collection, ESSA (2015) recognized 

that academic programs coupled with character development through mentoring nurtured 

emotional development growth in all students (Lee & Geier, 2016). 

The goal of ESSA was to prepare students for college and career readiness by focusing 

on succinct and balanced programs.  Aligned academic content, focused college and career goals, 

and a balanced emphasis on competency, relatedness opportunity, and autonomous character 

development helped educators succeed in response to ESSA (Troia et al., 2016).  For the 21st 

century, and due to the overall adaptions in the US educational system beginning in 2002, 

graduation rates were on the rise, dropout rates were at a historic low, and more students were 

going to college than before (ESSA, 2019).   
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Implementation of Vouchers 

Elements of NCLB and ESSA opened an opportunity for voucher systems.  Well before 

either policy, Chubb and Moe (1990) asserted that the bureaucratic underpinnings of schools 

have simply been rhetorically dooming any attempts at school reform that is helpful in their 

warning, 

We can only believe that the current “revolution” [systemic overhaul] in American 

[public] education will prove a disappointment.  It might have succeeded had it been a 

revolution, but it was not and was never intended to be, despite the lofty rhetoric (p. 228). 

 Both researchers suggested that school choice, presumably in the form of vouchers, was 

one viable way to address the bureaucratic underpinnings of the typical rhetoric in education.  

They suggested implementing the type of school reform that offered academic programs 

supported by data-driven instruction and social opportunities to build relationships with the 

community for students.  Aside from these, Chub and Moe continued challenging the historical 

rhetoric by stating that district control over personnel choice and data-driven instruction can be 

specifically debilitating to a school’s instructional effectiveness in another area historically 

impacting educational initiatives: 

Among the reasons why direct external control may interfere with the development of an 

effective school, and perhaps the most important, is the potentially debilitating influence 

of external control over personnel.  If principals have little or no control over who teaches 

in their schools, they are likely to be saddled with several teachers, perhaps even many 

teachers, regarded as bad fits.  In an organization that works best through shared decision 

making [sic] and delegated authority, a staff in conflict with the leader and with itself is a 
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severe problem…Personnel policies that promote such dispute may be a school’s most 

significant external burden (p.152). 

Chubb and Moe’s argument had been criticized as ideologically driven (Berliner & 

Biddle, 1995).  In opposition, objectively guided voucher pathways were anticipated to offer a 

form of non-public choice education for students equalizing social injustice and elitist 

educational communities.  Austin et al. (2019) affirmed that vouchers offered parents and 

students the option of choosing a school that best fits the needs of the child by making partial or 

complete tuition payments to a choice school within a climate supported by an “ecology of 

academic learners” (EdChoice, 2021).  One way to help address every student’s learning 

preference was to offer school choice. Schools that balanced opportunities for competence in 

academic and extra-curricular with an autonomous option such as the inclusion of faith and 

community relationship growth developed SDT’s elements of autonomy, relatedness, and 

competence. 

National Choice in the form of Vouchers 

A half a century after the Coleman Report concluded, the findings were still a topic of 

relevance and addressed within a variety of voucher programs across the nation.  Distinguished 

Professor in Sociology and Education at John Hopkins, Stephen Morgan, discussed Coleman’s 

findings in 2016 when he convened with other scholars and educational policymakers at a 

national gathering (Dickinson, 2016).  Morgan stated,  

The conclusion that family background is far more important than people realized has 

remained a solid empirical finding for 50 years, and Coleman and his colleagues were the 

first to show the power of that relationship.  But that insight has not done enough to shape 

policy.  Too many proposals for innovative educational reforms fail to recognize how 
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important family is to a child’s academic fortitude, including incentives such as voucher 

programs (p. 8). 

Eric Hanushek (2016), an economist at Stanford University, commented on Coleman’s 

findings, “At this rate of improvement, and if we continue at the pace we have been going on, it 

will take two and a half centuries to close the achievement gaps between blacks and whites in 

our public schools” (p. 9).  Even with a voucher system and the public becoming better 

competitors of private counterparts, this reality had not been remedied. Still, an attempt had been 

made to address educational deficiency for half the nation. 

 Vouchers began in Maine and Vermont nearly 140 years ago (NCSL, 2019).  A voucher 

provided financial scholarships to eligible students to offset tuition at participating schools. After 

NCLB, states began using the pillar of school choice to address the shortcomings in the 

classroom (IDOE, 2011a; NCLB, 2008).  Nationally, voucher scholarships focus on differing 

subgroups from state to state.  From K-12 vouchers serving all qualifying students in Indiana to 

disability-only vouchers in Florida, each state’s government looked for vouchers to perform a 

specific population.   

There have been ongoing discussions over the validity and reliability of voucher 

programs in general, but as of February 2021, there were 29 states with some form of a voucher 

program (EdChoice, 2021).  Out of the 29 states, five have detailed a decline in enrollment of 

less than 1%, with the average payout for a voucher recorded at $7,426 per student.  The highest 

voucher program cost was in Ohio, with the Autism Scholarship Program averaging $22,996 per 

student.  When Indiana joined the participation efforts in 2011, the state became the nation’s first 

statewide program established for its students and now boasts the highest enrollment number of 



31 

The Development of SDT with Educational Vouchers  

 

 

students using regular education voucher scholarships in the country at 36,290 (EdChoice, 2020; 

NCSL, 2019).   

Voucher Effectiveness 

The effectiveness of a voucher program was at the heart of both public and private 

education efforts in Indiana.  As such, a national meta-analysis study was conducted to 

disentangle the effectiveness of a voucher for student academic growth using the same 

comprehensive standards and exams required by the public-school system (Grigg, 2012; 

Langenkamp, 2010b, 2011c; Schwartz et al., 2017; Xu et al., 2009).  The data included annual 

scores on the same accountability tests for the population of students in both the public and 

Choice schools.  The ability to use the same data afforded a rigorous, non-experimental data 

collection method (Austin et al., 2019). 

Several findings resulted from the data collection of the voucher system.  The most 

prominent conclusion is the academic impact of transitioning to a new school for students 

already immersed in the public school.  According to Canbolat (2021), “voucher shock” occurs 

in the long term.  Transitioning from school communities produced an adverse outcome in 

academic growth (Grigg, 2012; Langenkamp, 2010b, 2011c; Schwartz et al., 2017; Xu et al., 

2009).   

Quasi-experimental findings in Indiana, Ohio, Washington D.C., and New Orleans 

outlined the impact of school choice on students.  For the first two years in Indiana, there were 

no changes in ELA scores but a significant loss in mathematics performance, which persisted 

through four years of participation (Waddington & Berends, 2018).  For Ohio, there was no 

significant growth in either mathematics or reading scores (Figlio & Karbownik, 2016).  
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Louisiana saw the most negative impact in growth for mathematics and reading after only 

the first year a student transitioned (Abdulkadiroglu, Pathak, & Walters, 2018).  However, Mills 

and Wolf (2017) found that while voucher recipients closed the gap in reading in Louisiana, 

students continued struggling in math.  In New York City, however, casual data suggested a 

short-term negative effect on ELA performance and a significant negative medium-term effect in 

both ELA and mathematics growth with regard to structural and nonstructural transitions.  In 

opposition, students who made nonstructural transitions, only, gleaned significant positive 

growth in ELA (Schwartz et al., 2017). 

The national meta-analysis study suggested students who used the voucher program as an 

alternative educational option and moved from the public to the private community do worse, on 

average, with regard to standardized math scores within their new private school and about the 

same on English Language Arts (ELA) tests regardless of the structure (Waddington & Berends, 

2018).  The outcome of lower test scores was not anticipated for non-public school leaders 

accepting vouchers.  In addition, the long-term effect for public schools losing “relatively high 

achieving” students left proficiency scores on the decline for the past eight years, so the findings 

were interesting (Canbolat, 2021). 

 In general, transitioning from school to school had a negative academic impact in the 

short term.  However, there were no data available to discuss the structural and nonstructural 

differences for the differences in grade-level programs that might facilitate the impact (Benner, 

2011; Langenkamp 2009a, 2010b, 2011c; Langerkamp & Carbonaro, 2018; Schiller, 1999).  To 

be clear, structural differences focused on the academic curriculum while non-structural 

differences focused on attributes of the school climate (Benner, 2011; Langenkamp 2009a, 
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2010b, 2011c; Langerkamp & Carbonaro, 2018; Schiller, 1999).  As of 2022, EdChoice reports 

that over half the nation has implemented some form of education voucher for students.   

Indiana’s Choice Scholarship Program (ICSP) 

The Indiana Department of Education recognized a shift in mindset regarding Indiana’s 

options of educational settings through the failure rate of some public schools.  Addressing the 

need with an option for students who may have been at-risk academically, socially, or 

emotionally in their current educational setting, the state tapped into national legislation by 

offering school choice in the form of a voucher. The Indiana Choice Scholarship Program (ICSP) 

was initiated in 2011 by then Chief School Officer Tony Bennett to address the various political 

agendas of parents’ eagerness to enroll students in school as early as possible within a setting 

that best fits the need(s) of their child(ren) (James, 2008; IDOE, 2011; Kovalseki et al., 1996; 

Sousa, 2001a).   

In order to support learners included in these statistics, the state of Indiana used state 

school corporation data to develop a blueprint.  Beginning in 2011, IDOE officials reflected on 

family units as well as reasons that might limit educational options and formed a proposal for its 

youth (IDOE, 2011a).  The aim was to launch an educational option addressing financial, 

academic, and career readiness opportunity for Indiana children (EdChoice, 2021; IDOE, 2011a). 

 According to the 2013 U.S. Census Bureau, and similar to the nationwide average, 

Indiana’s school districts spent an average of $11,093 per student per year.  In the Indiana 

Choice Scholarship Program system, a grant was afforded to parents, guardians, or custodians 

who were legally responsible for a student and/or the student’s siblings based on annual income 

equal to or below a set percent of the amount of Federal Free or Reduced-Price Lunch Program.  
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The intention was to move the per child expenditure per county to any qualifying non-public 

schools that supported NCLB, later ESSA, criteria (Kirst & Wirt, 2009).   

According to the Indiana Department of Education (2019), ICSP passed into law in 2011 

with House Enrollment Act 1003-2011 (Public Law 92-2011) providing eight different tracks 

which students and their family might qualify.  To enter the ICSP in 2011, students must have 

been enrolled in a public-school district of low performance first, then transferred to a non-

public, participating voucher school the following year.  In 2015, the state removed the 

requirement that children on vouchers had to attend a public school prior to applying.  In 2019, 

the IDOE added another option to financially qualify a family with children in kindergarten.  

One unanticipated result of HB 1005 reported in 2017-2018 was that 57% of students on 

vouchers had never attended a public-school (IDOE, 2017b).   

In February of 2021, House Bill 1005 again added to the 2011 law establishing the ICSP 

by increasing the maximum family income threshold from 150 percent of the federal free and 

reduced lunch programs to 225 percent while adding foster parents and military personnel 

families to those who might qualify (Arthur, 2021).  With the current adaptions to HB 1005, the 

maximum family threshold was proposed to raise again in July of 2022 from 225 percent to 300 

percent (Arthur, 2021).  All of these structural changes allowed for a more generous fluidity in 

building the program but still did not address specific concerns with the Choice school’s 

structural implementation such as transportation, the long-term financial commitment, academic 

advancement, or the emotional impact of the transition to a new school setting.   

Comparing the Indiana Choice Scholarship to other statewide programs in Ohio (Figlio & 

Karbonowik, 2016) and Louisiana (Abdulkadiroglu et al., 2018; Mills & Wolf, 2017), Indiana’s 

program had unique characteristics that facilitated a difficulty in transition.  In 2011, the 



35 

The Development of SDT with Educational Vouchers  

 

 

participation criteria allowed only one child per family to enter into Indiana’s voucher program 

after the child was enrolled one year in a low performing school.  This policy left younger 

siblings in the care of the same low performing public schools.  In 2013, the state addressed 

concerned feedback upholding Coleman’s findings regarding the consequences of dividing 

siblings and changed the pathways to allow all children within a home to attend a school of 

choice on a voucher.   

The ICSP supported parents and children with one more option in order to choose a 

setting that best fit the individual child’s needs while leveling social injustice issues of not being 

able to afford tuition (IDOE, 2011a).  The ICSP movement, however, began tapering off in 2019 

with an over two percent decline in ICSP student enrollment (IDOE, 2019c).  Again in 2020, 

with a health pandemic, a marginal decline in both school and student participation appeared to 

surface (IDOE, 2020d).  

With the inception of ICSP began the journey for families of exploring educational 

settings that best meet the needs of children.  The goal for implementation of the program 

supported the history of education in the United States upholding the three federal pillars of 

education - equity, efficiency, and liberty (Odden & Piccus, 2014).  Pillars were addressed in 

ICSP with the ultimate goal for Choice school participants to be career ready autonomously 

motivated to build relationships in order to share their overall competence. 

Pathways for Choice Scholarship Participants 

The state of Indiana created school choice for all students by establishing eight pathways 

for families to use in order to qualify (Indiana Department of Education, 2019c; Table 1).  

Beginning with the 2018-2019 school year, the Indiana Department of Education recognized the 

need to educate the whole child.  This became especially critical when reflecting on the mission 
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of the program to introduce a student and their family to educational choices as soon as they 

were able to enroll in school.  Therefore, an eighth track was added allowing children to enter a 

Choice school prior to kindergarten. 

Table 1 

Indiana Choice Scholarship Pathways 

ICSP Pathways 

1. Two Semesters in a Public-School Track 

• which placed students in the public-school system two semesters prior to entering the program.  

The student must be a member of a household with an annual income equal to or below 150% 

of the amount qualified for the Federal Free or Reduced Lunch Program. 

2. Previous Scholarship Granting Organization (SGO) Award Track 

• This track is individual or foundation support in the form of monies granted to a student.   

• The student must be a member of a household with an annual income equal to or below 150% 

of the amount qualified for the Federal Free or Reduced-Price Lunch Program. 

3. Previous Choice Scholarship Student Track 

• This track is for a previous choice student that may or may not have been in a Choice school 

the previous school year.   

• Households must have an annual income equal to or below 150% of the amount qualified for 

the Federal Free or Reduced-Price Lunch Program. 

4. Continuing Choice Scholarship Student Track 

• This track encompasses previous students.   

• Qualifying households must have an annual income equal to or below 200% of the amount 

qualified for the Federal Free or Reduced-Price Lunch Program. 

5. Special Education Track 

• This track allows families of students with IEPs pursuant to IC 20-35 or a SP (Service Plan) 

pursuant to 511 IAC 7-34 the ability to choose the Choice Scholarship school. 

• Student’s families must have an annual income equal to or below 200% of the amount 

qualified for the Federal Free or Reduced-Price Lunch Program. 

6. “F” Public School Track 

• This track allows families within school districts who earned an “F” grade to transfer.   

• This track does not require prior public-school attendance, but students must still be in 

households with an annual income equal to or below 150% of the amount qualified for the 

Federal Free and Reduced-Price Lunch Program. 

7. Sibling Track 

• This track allows for siblings of the newly applying student a Choice Scholarship or SGO in a 

preceding school year (not necessarily immediately preceding).  

• Siblings must have both parents, in some cases guardians or custodians, in common.   

• Students must be a member of a household with an annual income equal to or below 150% of 

the amount needed qualified for the Federal Free or Reduced-Price Lunch Program. 
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8. Pre-K Track 

• This track allows for students to enter the program under an Early Education Grant, IC 12-17.2-

7.2, at an eligible Choice school. 

• Students must meet the income requirement of being in a household with an annual income 

equal to or below 127% of the Federal poverty level (69% of the amount to qualify for the 

Federal Free or Reduced Lunch Program). 

Still at the state level, House Bill 1005 will add the 9th track for foster and military 

families.  Additionally, the bill was set to increase the amount of the voucher currently under 

three tiers of 50, 70, or 90 percent based on family income and will streamline it to 90 percent 

for all families participating.  HB 1005 would also create an Indiana Scholarship Account to help 

ICSP schools close the gap of financial assistance for a family (Arthur, 2021). 

In all, the Indiana Department of Education reflected on college and career readiness 

within schools across the state and have adjusted the criteria to enter the ICSP as such.  

Educators at top levels in state education used feedback from the Office of Catholic Education 

and families (Arthur, 2021).  Officials recognized the diversity within family units, as well as 

within the public-school system, that led toward broadening the tracks a family could use should 

they seek alternative education.   

Implementation of Indiana’s Choice Scholarship Program 

 The calculation policy for the voucher system in Indiana was based on family income and 

the average cost to educate a child within the school district of record.  Family income thresholds 

were determined by federal poverty guidelines.  The Office of the Assistant Secretary for 

Planning and Evaluation (ASPE) began the poverty guidelines in 1959 as a response to the War 

on Poverty.  The final scholarship amount for a family was dependent on the most current U.S. 

Federal Poverty Guidelines.  The 2021 U.S. Federal Poverty Guidelines established a household 

of one is at the poverty threshold earning $12,880 per year while the cap on eight household 
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members was $44,660.  For each additional household member over eight, $4,540 was added to 

the amount (ASPE, 2021). 

One devastating outcome for public school districts in Indiana was loss of funding.  With 

student transfers, the state removed the average cost to educate a child, within the school district 

of record, from public school budgets but did not make up for the gap in financial assistance.  

Additionally, for the Choice school already fraught with budgeting constraints, the state did not 

provide compensation for what the voucher allowed and what it took for families to educate a 

child in a private school.   

Using 2020-2021 data from the Indiana Department of Education, the difference between 

what was paid out to schools for the Choice scholarship and the average cost to educate in the 

private sector was a staggering $58, 720, 834, or an average of an additional $1644 per student 

(IDOE, 2021).  The IDOE reported for the 2020-2021 school year, the average actual award 

amount for all Choice participants was $4781.36.  The average Choice school tuition was 

$6,426.30.  Financial cuts needed to fiscally balance a budget forced public schools to reallocate 

funding, staffing, and community service opportunities.  In addition to the strain public schools 

faced, ICSP funding required Choice schools to provide additional scholarships to close the gap 

for the remaining average of over $1644 in tuition costs per child for those qualified.  As of this 

study, still in discussion for HB 1005 is the Indiana Scholarship Account intended to help offset 

these costs. 

Calculation for Choice Scholarship Participation 

 As described in Table 2, the calculation of the award amount was based on a matrix 

combining the number of persons per household and family income (IDOE, 2011a).  As a result, 

families must be qualified for one of three of the Federal Free or Reduced-Price Lunch Program 



39 

The Development of SDT with Educational Vouchers  

 

 

criteria for the Indiana Choice Scholarship Program at 100%, 150%, or 200% eligibility.  Once a 

family qualified, and as of February 2019, the value of the Choice Scholarship program was the 

lesser of two amounts: 

 1) Tuition and fees charged to the student at the eligible Choice School; or 

 2) An amount based off the per-student state funding for the student’s public-school 

corporation of residence (IDOE, 2019c). 

 Once qualified, and according to the Indiana Department of Education (2020d), final 

award amounts were determined as follows: 

1. 90% of the funding formula amount if household income was up to 69% Federal 

Free or Reduced-Price Lunch eligibility if the student received an Early Education 

Grant under IC 12-17.2-7.2 to attend an eligible Choice School. 

2. 90% of the funding formula amount if household income was up to 100% of 

Federal Free or Reduced-Price Lunch eligibility. 

3. 70% of the funding formula amount if household income was up to 125% of the 

Federal Free or Reduced-Price Lunch eligibility. 

4. 50% of the funding formula amount if household income was up to 150% of the 

Federal Free or Reduced-Price Lunch eligibility. 

5. 50% of the funding formula amount if the household income was up to 200% of 

Federal Free or Reduced-Price Lunch eligibility if the student received a Choice 

Scholarship and was enrolled for the full 2018-2019 school year at their 

respective Choice school or if the student had a disability that required special 

education services. 
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For the 2020-2021 school year, The Criterion (2021) reported household size, earnings, 

and award amounts as outlined in Table 2.  These change in numbers broadened the chances for 

more families to use the ICSP. 

Table 2 

Choice Scholarship Program Income Limits by Household size for the 2020-2021 school year.  

 69% of Reduced 

Lunch Eligibility 

100% of 

Reduced Lunch 

Eligibility 

150% of 

Reduced Lunch 

Eligibility 

200% of 

Reduced Lunch 

Eligibility 

# of Persons in 

Household 

Annual 

Household 

Income Limit for 

a 90% Choice 

Scholarship* 

Annual 

Household 

Income Limit for 

a 90% Choice 

Scholarship** 

Annual 

Household 

Income Limit for 

a Tax Credit 

Scholarship of 

50% Choice 

Scholarship*** 

Annual 

Household 

Income Limit for 

a Tax Credit 

Scholarship of 

50% Choice 

Scholarship**** 

1 $16,288 $23,606 $35,409 $47,212 

2 $22,007 $31,894 $47,841 $63,788 

3 $27,726 $40,182 $60,273 $80,364 

4 $33,444 $48,470 $72,705 $96,940 

5 $39,163 $56,758 $85,137 $113,516 

6 $44,882 $65,046 $97,569 $130,092 

7 $50,600 $73,334 $ 110,001 $145,668 

8 $56,319 $81,622 $122,433 $163,244 

9 $62,038 $89,910 $134,865 $179,820 

10 $67,757 $98,198 $147,297 $196,396 

 

*Add $5,719 to the annual limit for each additional member for a 90% scholarship. 

**Add $8,288 to the annual limit for each additional member for a 90% scholarship. 

***Add $12,432 to the annual limit for each additional member for a 50% scholarship. 

****Add $16,576 to the annual limit for each additional member for a 50% scholarship. 
 

Beginning with the 2019-2020 school year, an additional income threshold and award 

amount was added to the income eligibility table. Except for students who qualified for the Pre-K 

Track, all other students were eligible for a 70% award if the household income was higher than 

100% of the amount allowed for the Federal Free or Reduced-Price Lunch Program but less than 
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125% (IDOE, 2021).  In the 2020-2021 school year, and based on eight possible tracks, the 

IDOE reported 35,698 students qualified for the Choice Scholarship: 90% awarded – 23,442 

students, 70% awarded – 4,465 students, and 50% awarded – 7,791 students (IDOE, 2021).  This 

statistic was down to 1,009 students from the 2019-2020 school year (IDOE, 2020d, 2021). 

Implications of the ICSP for the State of Indiana 

 The implications for both public and private schools, as well as the IDOE, was 

significant.  Budgeting for both the public and private schools, the transition for students and 

academic growth, addressing equitable participation for the marginalized, and transportation still 

continued to challenge Indiana families.  For the 2020-2021 school year, there were 982,447 

(88.34%) students in traditional public schools, 49,691 (4.47%) in public charter schools, 35,112 

(3.16%) using Choice Scholarships, and 42,958 (3.86%) in non-public, non-Choice schools for a 

total of 1,112,084 students in Indiana’s schools (IDOE, 2021).  Initiatives such as broadening 

pathways have filled in the gaps somewhat, but families and schools still must navigate the 

overall policies of ICSP on a yearly basis. 

Along with the loss of over $239 million dollars funneled from funding in public schools 

to the ICSP, the IDOE (2020d) reported that public schools were now feeling the impact of 

school grades on enrollment with the current school year as the first to see a resurgence of 

attendance up by 2.64% (258 students) but barely breaking even with the loss of attendance in 

2016-2017 (259 students).  To expand HB 1005, the IDOE added in 2018-2020, ‘Other’ to its 

ICSP Statewide Student Enrollment data to open vouchers to cooperatives, state run schools, and 

university run schools netting a student enrollment of 8202 but losing over 6,000 in the overall 

enrollment numbers for 2020 (IDOE, 2020d). 
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The IDOE, however, had an influx of savings by offering Choice consequentially pitting 

public against private education for state funding.  For the 35,698 Choice students in 2020-2021, 

an estimated $6,652 per child is transferred from each public school of attendance.  On average, 

the IDOE (2021) documented a Choice scholarship pay out average for the 2020-2020 school 

year of $4,781.36 per child with the average tuition amount charged by Choice schools of 

$6,426.30.  Based on numbers provided by the IDOE, in 2020-2021 the cost difference from 

public to private school payout for the IDOE was a savings of $1,870.64 per student for the 

35,698 students or $66,778,106.70 in the 2020-2021 school year making it unlikely that, in the 

future, the state will reverse this initiative. 

  Due to constant change and complexity regarding criteria for ICSP families and school 

leaders, Choice schools have seen a decline in school enrollment (IDOE, 2020d, 2021).  In 2019-

2020, there were an estimated 326 schools participating.  With public schools now marketing 

college and career initiatives, a global pandemic, and general implementation challenges 

associated with ICSP, the 2020-2021 school participation of students in the program dropped to 

324.  On average, only three percent of the 1,139,822 k-12 students are on vouchers in Indiana 

(IDOE, 2017b).   

 Voucher supporters, within the IDOE and beyond, claim Choice school competition is an 

incentive rooted in Coleman’s (1966) original findings for public school districts to step back 

and look at the importance of college and career preparation, relationships, and engagement to 

build a student’s success (Hawkins et al., 2015).  The voucher system allowed families to shop 

for local educational opportunities, both public and private, regardless of ability, race, or social-

emotional challenges to choose a setting that best prepares them for career readiness.  While both 

public and private schools have become more aware of the need to market not only college and 
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career opportunities and community service, accessibility concerns remained for families using a 

voucher. 

 Not all stakeholders agree with the implementation of Choice in Indiana.  Many 

educators feel Indiana’s move to vouchers created a social injustice by impeding the progress of 

the pillars of education (Odden, 2014) due to natural segregation based on race.  Shaffer and 

Dincher (2020) categorized Indiana’s voucher schools as segregation academies, with the nearly 

318 schools in 2017-2018 enrolling 80% white students.  Segregation, according to William 

Glenn (2012), was defined as “consisting of 80% or more of the relevant group” (Shaffer & 

Dincher, 2020, p.6).  In 2020-2021, however, Caucasian students represented 55% of the Choice 

Scholarship population.  Diversity appeared to be increasing statewide gradually but was still 

challenging. 

 Fiscally, Indiana families on vouchers also were challenged by lack of transportation.  

Transportation might be the reason for an over two percent decrease in overall student 

participation for the 2018-2019 school year (IDOE, 2019c).  Historically, private schools rely on 

the bussing system of the public school, so if a child attended school outside their demographic 

district with a voucher, there was no public transportation.  Additionally, due to the loss in 

funding for the public schools, many corporations rerouted transportation and regulated busing to 

private schools.  If a child stayed within their district, their family was at the mercy of the 

district’s transportation system.  Altering transportation time resulted in students riding the bus 

earlier and returning later.  In some instances, this conundrum adjusted the ICSP school’s 

academic hours to accommodate changes in transportation. 

 Senate Enrolled Act SEA 108, Indiana’s 2013 public school law, allowed for open 

enrollment in any school district but was also, concurrent with Choice schools, not required to 
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provide transportation to students living outside the community.  Like ICSP, this public school 

incentive created the same competition and social injustice for students limiting enrollment to 

those families able to attend outside of the district of record based solely on transportation.  Once 

again, the initiative created segregation academies of another capacity only within the public-

school systems impacted. 

 According to Siegel-Stechler, in a 2017 John Hopkins School of Education report, both 

transportation and educational choice came to the frontlines of concern with the movement of 

desegregation.  Interestingly, short-term effects of busing challenges found that there was no 

significant impact on student achievement, with long-term effects being modest.  Transportation 

for families had not been widely researched, but according to Siegel-Stechler (2017), allowing 

families to choose their school of choice has “for all its merits, unwittingly contributed to a 

separate and unequal system of school transportation (p. 3)” for all students outside of the region 

they live. 

 Controversy continued to build with the expansion of the ICSP. Although implications 

for both public and private sectors, as well as the IDOE, were significant, the state of Indiana 

continued to look at more inventive ways to get families involved (Arthur, 2021).    Budgeting 

for both public and private schools, the transition for students and academic growth, and securing 

transportation will continue to be addressed, no doubt.  While initiatives such as the broadened 

pathways have helped, more evolution in the program was sure to come. 

Self-Determination Theory and ICSP 

Relying on the importance of family choice, the ICSP supported the pillars of SDT in 

many ways.  Autonomy was the ability of a person to perceive they had a choice and the self-

determination to make decisions based on choice (Casali, 2014).  The ICSP was based on school 
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choice; therefore, the ICSP could enhance a student’s autonomy by providing the option of 

choosing an alternative educational setting that best fit individual needs of the student despite 

family income.   

Relatedness was the glue of SDT that holds competence and autonomy closely together.  

To develop autonomy, SDT suggested a student would need to connect to school peers and 

faculty through a transition program.  A developed mentor and peer transition program increased 

the chances for students to learn new concepts resulting in achievement.  The feeling of 

successful understanding leads to career readiness during, and outside, high school (Deci & 

Ryan, 2008, 2020).  SDT skills were essential for optimal functioning in a broad range of 

environmental cultures which value collectivism over individualism (Deci & Ryan, 2008; Ryan 

& Deci, 2020).   

The ICSP supported competence based on state data.  Families had a chance to shop for 

educational options they felt cultivated competence academically, athletically, and spiritually.  

Both public and Choice boast on social media about school grades, test scores, and career 

exploration opportunities.  The obvious difference between public and Choice was the 

implementation of faith.  While most public schools offer an opportunity for all denominations to 

gather sporadically, Choice schools were required to implement a faith-based curriculum using 

the U.S. Bishops’ Curriculum Framework with at least 18 hours of service per semester in a non-

profit agency (OCE, 2019). 

Summary 

 Chapter Two described SDT as an empirically based macro theory of human motivation 

focused on three elements: autonomy, relatedness, and competence.  Throughout US history, 

SDT evolved to include many fields of study such as education.  Applied to educational 
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initiatives for students, SDT explained what was fundamental for college and career achievement 

within a successful school climate.  Within national education, autonomy was developed by 

creating options for families, relatedness was achieved within the climate of peers and mentors, 

and competence was developed through robust school programs.   

Indiana’s 21st century ICSP policy forced a reexamination of choice in K-12 education 

for a multitude of reasons.  With an awareness of global competition, the reality was education 

needed diversity in delivery (Chapman, 1995; James, 2008; Hattie & Zierer, 2018; Marzano, 

2017a; Schmoker, 2006c; & Sousa, 2001), parents needed choice when deciding on an academic 

fit that best supports their child, and students needed to feel supported by a learning community 

that valued each individual (Schmoker, 2018a).   The end result was that the traditional school 

setting approach was being challenged based on lackluster progress, and the educational system 

would not be able to avoid the consequences of academically and emotionally low achieving 

youth if the dilemma was not addressed (Stewart, 2012).  Schooling in the 21st century was no 

longer approached as if one size fits all.  This literature review discussed the difficulties within 

SDT, the history of educational policy that included choice, national choice in the form of a 

voucher, and the ICSP.  In the next chapter, I lay out the methods designed to respond to my 

research questions. 
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CHAPTER THREE:  RESEARCH METHODS 

In this chapter, methods are described to respond to research questions focused on 

participants’ perceptions in the area of SDT using ICSP.  Educational systems must identify and 

address the many challenges for students that could delay movement toward autonomous 

decision making, relatedness toward adults and peers, and career competence.  As early as the 

1950s, equity in school choice developed with federal initiatives based on findings within the 

War on Poverty research.  For the past 70 years, educational systems have continued to evolve to 

include a variety of diversity for children who are impoverished in some capacity. 

Research continued in 21st-century education to align students with guidance in academic 

and social-emotional strategies offering educational choice.  School choice programs were an 

effort to lessen the achievement gaps associated with high dropout rates by placing students in a 

setting outside of the public school (EdChoice, 2021; ESSA, 2019).  In Indiana, the need for 

diversification in educational choice evolved into a political initiative in 2011 when the state 

embarked on an effort to offer a new pathway of educational choice (EdChoice, 2021; IDOE, 

2011 & 2019).  The goal was to support student success in preparation for career readiness.   

The pathway developed was termed the Indiana Choice Scholarship Program (ICSP).  

The ICSP challenged education in Indiana in a multitude of ways.  Different standards of 

eligibility within the state depended on the demographic region; however, Indiana ultimately first 

identified the need for school choice diversity by combining academic data from the public-

school system with statewide failure and dropout rates fueling the school choice movement 

(Heckman & LaFontaine, 2007; U.S. Department of Education, 2008; Warren & Halpern-

Manners, 2007).  Using models from other states and within differing Diocese, Indiana faced 

methodical realities of implementation for both families and schools such as covering additional 
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costs and transportation (Berends, 2018, Kirst & Wirt, 2009; Odden & Piccus, 2014; Willis, 

1993).  Most importantly, there was the concern that educational choice, in and of itself, did not 

drive success for a child (Shaffer & Dincher, 2020).  This dissertation examined how autonomy, 

relatedness, and competence may contribute to a student’s feeling of success while using the 

ICSP.   

Problem Statement 

Educational initiatives over the decades have attempted to equalize school resources for 

families in various ways.  The ICSP (IDOE, 2011a) was one of Indiana’s educational movements 

trying to tackle the social injustice of private education only for the wealthy.  Vouchers were 

introduced to remedy the gradual decline in data associated with high drop-out rates, state 

accountability in the form of school grades, and low performance on standardized tests 

(EdChoice, 2021; IDOE, 2011a).  The goal of ICSP was for Indiana’s families to have the 

financial resources needed to choose a school setting to best serve the individual child for their 

K-12 educational experience. 

The implementation of ICSP varied over the last decade, impacting Indiana families in 

various ways.  Additionally, the pandemic between 2020-2022 was a challenge to education on a 

vast scale, so there was no current data to suggest the program’s nearly decade-long 

implementation offering choice was helpful to students.  To add to the complexity of 

implementation, private school enrollment remained stagnant and, in some schools, decreasing 

(IDOE, 2020).  Regardless, educators in Indiana were expected to come up with a plan.  Using 

the self-determination theory, human emotions naturally connected to autonomy, relatedness, 

and competence in SDT helped leaders deliver components students needed for college and 

career readiness in the 21st century and beyond. 
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Purpose Statement 

 This qualitative study aimed to understand, from the perspectives of high school students 

who qualified for the ICSP, what autonomy, relatedness, and competence experiences 

contributed to perceptions of success in a Choice setting.  High school students who participated 

in the study had been identified in collaboration with the administration with no academic 

stipulations.  Participants had also been in the public school system prior to utilizing the ICSP, 

which they used for at least one full school year. 

Research Questions 

The following research questions guided my study: 

From the perspective of high school students using the Indiana Choice Scholarship Program: 

1. What autonomous social and emotional factors foster self-determination in public and 

private school settings? 

2. What was the perception of relatedness in the overall school climate about both 

classmates and faculty? 

3. What was the overall perception of competence in academic programs within public and 

private schools? 

Research Design 

 By implementing qualitative inquiry (Saldana, 2016), interviews explored perceptions 

about the ICSP, focusing on SDT.  This approach aided in analyzing individual students’ 

perceptions of why they chose to leave the public schools and enroll in Indiana’s Choice 

Scholarship Program.  Qualitative inquiry allowed for a discussion about what had worked well, 

what had been a challenge, and what had helped ICSP students imagine college and career 

readiness after transferring schools. 
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This design gave participants an opportunity to discuss choices regarding behaviors 

developing autonomy, relatedness to peers and mentors, and competence within academic 

programs and extracurriculars.  Qualitative inquiry also discussed relevant topics that naturally 

evolved from conversations (Crotty, 2015) such as the COVID pandemic.  The rationale for this 

selection was to explore how the ICSP had shaped a student’s opportunities for overall student 

success and college and career readiness using the SDT as a platform.  The focus of this study 

was to have a discussion to understand if students see any benefit to a voucher scholarship 

program to attend a Choice school.  Cross-referencing responses added depth and understanding 

to the findings. 

 The themes of qualitative inquiry encompassed the following strategies: design, data 

collection as well as fieldwork, and analysis (Patton, 2002).  The design strategy for this case 

study began with a purposeful sampling of high school participants in ICSP schools who were 

once in the traditional public schools.  As the case unfolded, emergent flexibility created and 

shaped the data collected (Patton, 2002). 

 Data were collected using a semi-scripted interview protocol.  The interview questions 

generated direct quotations about the participant’s personal perspectives, experiences, and 

emergent themes.  Critical to understanding the phenomenon, empathy and neutrality were 

developed through openness, respect, and responsiveness when interviewing participants (Patton, 

2002).  Naturalistic inquiry was a dynamic system used in the study as it “assume[d] change 

[w]as ongoing whether focus[ed] on the individual, an organization, a community, or an entire 

culture” (Patton, 2002, pp. 39-40). 

 Once fieldwork was complete, analysis strategies focused on the uniqueness and holistic 

perspective of participants within the qualitative study.  Using inductive analysis of details and 
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specifics within the data, important patterns, themes, and interrelationships were identified 

ending with a creative synthesis.  Context sensitivity was pragmatic concerning social and 

historical findings and the possibility of generalizations across time (Patton, 2002).  The 

student’s voice, perspective, and reflection lent to objectivity and trustworthiness when data was 

interpreted (Patton, 2002).  This qualitative study “depicted the world authentically in all its 

complexity while being self-analytical, politically aware, and reflexive in consciousness” 

(Patton, 2002, p. 41). 

Sample 

The study included three private high schools in Indiana from April of 2021 through 

May/June 2021 within urban, suburban, and rural settings.  For saturation purposes, research 

encompassed a sample of nine students on Indiana Choice Scholarships.  The criteria for 

choosing the sample were based on a pool of students provided by the principal residing in 

households qualifying for the ICSP.  There were no requirements regarding the reason for a 

transfer. Still, reasons ranged from exploring career tracks in a smaller setting, perceived 

academic school climate in the Choice schools, and the ability to participate in athletics.  No 

decisions to transfer were due to discipline issues at the public school.  Participants were 

interviewed one time each.   

Students were previously enrolled in the public school system and had a minimum of one 

full school year on an Indiana Choice Scholarship.  Students were interviewed regarding their 

perception of autonomous social-emotional perceptions of the school climate, relatedness 

concerning friends and faculty, and competence as related to the school’s curriculum, clubs, and 

potential careers.  



52 

The Development of SDT with Educational Vouchers  

 

 

 The criterion for this study was a triangulation of school settings in rural, urban, and 

suburban locations based on convenience sampling.  The Indiana Department of Education 

identified all schools in the study as following both Indiana’s academic graduation requirements 

and the U.S. Bishops’ Curriculum Framework for theology.  

School Context 

 This study was conducted in three private high schools which accepted vouchers in rural, 

urban, and suburban settings.  Two high schools were located within the state capital, close to 

several private and public universities.  One school was found in the state's southeastern part, 

close to several state community colleges and trade schools.    

According to the 2019 IDOE ethnicity report, all high schools in the study predominantly 

served Caucasian students (68.5%, 83.1%, and 80.9%).  Cardinal and Rogers High Schools were 

closest to the state capital and had more diversity in Asian, African American, and Hispanic 

ethnicities than Sinclair.  Sinclair, however, had the largest Hispanic population at 10.5%, and, of 

the three schools, educated 34.2% of socially disadvantaged youth on Choice Scholarships, far 

exceeding both Rogers and Cardinal within its small population (IDOE, 2019; Table 9). 

 Overall high school student enrollment ranged from 1,121 to 152 students.  At the time 

of the study, Cardinal and Rogers had an accountability grade of an ‘A’ and earned Four Star 

recognition with a downward trend in population.  The smallest of the high schools, Sinclair, 

earned a ‘B’ with only a slight downward trend in the population (IDOE, 2019). All high schools 

in the study educated grades 9-12 and served economically disadvantaged youth, English 

Language Learners, and students with disabilities.  An additional component of high schools 

within the study was the requirement to integrate theology using the U.S. Bishops’ Curriculum 
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Framework and service within non-profit agencies as outlined by the Archdiocese (Archindy, 

2019). 

Schools varied in performance on statewide assessments.  All three high schools 

exceeded the state average of 47.9%, passing ISTEP+ in English Language Arts.  Cardinal and 

Sinclair exceeded the state’s proficiency level in science with 8.6% (48.1% and 58.8%), with the 

smallest school number suppressed due to the small population.  In mathematics, the state 

average of passing students was 47.8%.  This study's two most prominent schools exceeded the 

number by 10%, with the smallest school falling below the state proficiency average by 12.7% 

(IDOE, 2019).  It should be noted that academic school data were pre-2019 Covid pandemic, and 

schools were held harmless with educational accountability waived. 

Participants were educated by teachers with experience ranging from 0-20+ years in all 

settings.  On average, 35.3% of teachers within all three locations had over 20+ years within 

their respective schools.  Cardinal, the largest of the three private high schools, employs 93 full-

time teachers, while the smallest private high school, Sinclair, employs twelve full-time teachers 

(IDOE, 2019).  No data was available on extracurricular mentors. 

The IDOE reported that college and career preparedness2 for Indiana graduates in 2019 

was 68.3%.  Rogers exceeded this goal at 82.7%, while Sinclair scored 68.2%.  Cardinal, it 

should be noted, fell below this marker at 56.4% though it exceeded SAT college and career 

readiness assessment at 74.9%, with the state’s average at 52.3%.  According to the Indiana 

Department of Education (2019), all Choice high schools participated in the SAT.  Participation 

 
2 College and career ready are identified as individuals with the knowledge, skills, and abilities 

to succeed in post-secondary education and economically viable career opportunities (IDOE, 

2021). 
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ranged from 92.7% - 81.8%.  Only Cardinal High School participated in the ACT, with 0.6% of 

students testing. 

Sample Demographics 

The choice of participants was fulfilled in collaboration with the administration and by 

emailing potential candidates about the possibility of participation in the study.  All participants 

transferred to the ICSP school willingly.  This study was conducted in three high schools in rural, 

suburban, and urban settings: Rogers High School, Cardinal High School, and Sinclair High 

School.  Two of the high schools, Rogers High School and Cardinal High School, were situated 

within the state capital, close to several private and public universities.  Sinclair High School was 

located in the state's southeastern part close to several state community colleges and trade 

schools.   

According to the Indiana Department of Education’s website, the 2019-2020 ethnicity 

rate averaged, for all three high schools, 2.56% Asian, 4.73% African American, .77% Pacific 

Islander, 9.93% Hispanic, 4.43% Multi-Racial, .1% Native American, and 77.5% White (Table 

3).  The diversity within the schools was minimal.  The White population comprised most of the 

student body (68.5%, 83.1%, and 80.92%). 

Table 3 

Indiana Department of Education 2019-2020: Demographic Data  

 Asian African 

American 

Pacific 

Islander 

Hispanic Multi-

Racial 

Native 

American 

White 

Cardinal  2.3% 12.5% 0.1% 9.9% 6.7% 0.0% 68.5% 

Rogers  3.4% 0.4% 0.2% 9.4% 3.3% 0.3% 83.1% 

Sinclair  2% 1.3% 2% 10.5% 3.3% 0% 80.9% 

Average 2.57% 4.73% 0.77% 9.93% 4.43% 0.1% 77.5% 
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The two largest high schools closest to the state capital, Rogers High School and Cardinal 

High School, had more ethnic diversity among Asian, African American, and Hispanic students.  

The smallest, Sinclair High School, educated the highest percentage of Hispanic students at 

10.5%.  Additionally, Sinclair High School, once again the smallest of the three schools, 

educated 34.2% of socially disadvantaged youth on ICSP.  Student diversity at Sinclair High 

School far exceeded the Choice Scholarship student diversity population of both Rogers High 

School and Cardinal High School despite the smaller overall enrollment (IDOE, 2019). 

Choice schools in the study were not the only high schools in the respective areas. The 

student enrollment of three schools ranged from 152 to 1,121 students (Table 4).  At the time of 

the study, Cardinal and Rogers High Schools had an accountability grade of an ‘A’ earning Four 

Star recognition with a downward trend in the population (IDOE, 2019).  Sinclair High School 

earned a ‘B’ with only a slight downward trend in the population (IDOE, 2019). All three high 

schools served grades 9-12, economically disadvantaged youth, English Language Learners, and 

students with disabilities covering Indiana’s core academic content and the U.S. Bishops’ 

Curriculum Framework for theology (IDOE, 2019; OCE, 2019). 

Table 4 

Indiana Department of Education 2019-2020:  Enrollment & Diversity 

School Enrollment Disability Economically 

Disadvantaged 

English 

Language 

Learner 

Cardinal  1,049  
(downward trend) 

5.1% 0.0% 0.6% 

Rogers 1,121  
(downward trend) 

8.4% 18.3% 1.2% 

Sinclair 152  
(downward trend) 

9.2% 34.2% 2% 
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The schools varied in performance on statewide assessments for the 2019-2020 school 

year (Table 5).  All high schools in the study exceeded the state average of 47.9%, passing 

ISTEP+ in English Language Arts (Rogers: 86.8%, Cardinal: 88.3%, and Rogers: 

63.6%).  Rogers and Cardinal High Schools exceeded the state’s proficiency level in science 

with 8.6% passing (58.8% and 48.1%), with Sinclair High School reporting a percentage 

suppressed due to the small population.  In mathematics, the state average passing was 47.8%. 

Rogers High School and Cardinal High School exceeded this number by over 9%, with Sinclair 

High School falling below the state proficiency average by 12.7% (IDOE, 2019). 

Table 5 

Sample Demographics: Educators and College – Career Readiness 

School Science Proficiency English-Language 

Arts Proficiency 

Mathematics 

Proficiency 

Indiana Average 8.6% 47.9% 47.8% 

Cardinal 48.1% 86.8% 69.3% 

Rogers 58.8% 88.3% 56.4% 

Sinclair Suppressed due to a 

small population 

63.6% 35.1% 

 

In all high school settings, participants were educated by teachers with experience 

ranging from 0-20+ years (Table 6).  On average, 35.3% of teachers within all three schools had 

over 20+ years of experience.  52.33% of teachers in the study had 16 or more years of 

experience.  The largest of the three private high schools, Cardinal High School, employed 93 

full-time teachers with the smallest, Sinclair High School, employs 12 full-time teachers (IDOE, 

2019). 
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Table 6 

Indiana Department of Education 2019-2020: Faculty Experience 

School Full 

Time 

0-2 Yrs. 3-5 yrs. 6-10 yrs. 11-15 

yrs. 

16-20 

yrs. 

20+ yrs. 

Cardinal 93 4.3% 8.6% 14.0% 8.6% 22.6% 41.9% 

Rogers 87 8.0% 16.1% 14.9% 18.4% 11.5% 31.0% 

Sinclair 12 0% 25% 16.7% 8.3% 16.7% 33.3% 

Average 64 4.1% 16.57% 15.2% 11.77% 16.93% 35.4% 

 

Regarding college and career preparation, the 2019-2020 IDOE average for students 

classified as prepared was 68.3% (Table7).  Rogers exceeded this goal with an average of 82.7% 

while Sinclair High School scored 68.2% and Cardinal scored 56.4%.  Cardinal, though, 

exceeded SAT College and Career Readiness assessment at 74.9% with the state’s average at 

52.3%.  According to the 2019-2020 Indiana Department of Education performance data, 92.7% 

- 81.8% of the student populations in the three Choice high schools within the study took the 

SAT.  Only Cardinal participated in the ACT with 0.6% of students testing.  Beginning in the 

spring of 2022, 100% of juniors in the state of Indiana were required to take the SAT as one 

option for a graduation pathway (IDOE, 2021). 
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Table 7 

Indiana Department of Education 2019-2020: College and Career Readiness Data 

School College and 

Career 

Readiness 

Benchmarks 

College and 

Career 

Preparation 

SAT 

Participation 

ACT 

Participation 

Indiana Average 52.3% 68.3% 61.7% 25.4% 

Cardinal 74.9% 56.4% 92.7% 0.6% 

Rogers 69.6% 82.7% 87.3% 0.0% 

Sinclair 52.3% 68.2% 81.8% 0.0% 

Instrumentation 

 Semi-structured interview questions focused on the theoretical framework of Self-

Determination Theory and were integral to the study.  The framework narrated the perspective of 

nine high school students on decisions and actions taken to propagate success concerning college 

and career readiness.  The framework also validated educational choice in the form of the ICSP 

for participants.  The initial interview questions and protocol were found in Appendix A.   

Data Collection Procedures 

The purpose of this study was to collect interview data to gain insight into the helpfulness 

of Indiana’s Choice Scholarship Program in the areas of the Self-Determination Theory’s core 

concepts of academic autonomy, relatedness, and competence.  Participants and their guardians 

were asked to sign a consent form as well as be recorded when responding to research questions.  

The timeline of the study was noted in Figure 2. 
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 Participants were interviewed one-on-one within their school setting for approximately 

one hour.  Interviews were recorded using a digital link on a protected server and will be saved 

for no more than three years.  Pseudonyms were used for both the school and the participants.  

Consent forms were located in Appendix B.  

Data Analysis 

 Data analysis was the purposeful process of interpreting data while looking for emerging 

patterns of similarities or differences within the inquiry (Saldana, 2016).  First Cycle coding 

resulted from interviews conducted in April-June of 2021.  Data were displayed using a graphing 

chart for each research question and the corresponding response representing each participant.  

Guided questions included general information.  Research questions focused on autonomy, 

relatedness, and competence.  Any applicable non-human elements resulting from inquiry were 

added.   

 Interviews focused on organized data categorized using SDT themes.  Research questions 

focused on the autonomous ability to foster social and emotional skills, relatedness with regard 

to friends and faculty, and competence regarding academic and club programs.  Participant 

responses to research questions and the three categories of SDT data were merged and analyzed.  

Using Saldana’s (2016) first cycle coding methods, research attributed coding for data 

management.  Next, structural coding was implemented based on research question responses.  

Descriptive coding included all field notes, documents, and artifacts outlining curriculum and 

extracurricular opportunities.  Finally, values coding was applied “for interview transcripts as a 

method of attuning the research to participants and their actions” (Saldana, 2016, p. 73).  The 

data analysis timeline was listed in Table 8. 
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Table 8 

Data Analysis Timeline 

Data Analysis Timeline 

Step 1: Initial Reading of Transcripts (April of 2021) 

After recorded interviews were transcribed, the data was reviewed twice before developing a 

list of common categories, themes, and patterns.  Each theme was given a code.   

Step 2: Organization and Coding of Responses  

Common themes were categorized according to the research questions focusing on autonomy, 

relatedness, and competence as well as non-human elements.  The researcher highlighted 

pertinent information and developed a master coding list within the response categories and 

counted the responses for frequency. 

Step 3: Review of Total Transcripts and Second Cycle Coding (May 2021) 

Using the master coding list developed in Step 2, the researcher coded the full transcript of 

each participant noting second or third responses within a category. 

Step 4: Completion of Data Analysis and Report of Findings (October 2021) 

An analysis of each response to research questions and each interview were analyzed.  This 

process resulted in themes, patterns, and categories for the research questions. 

Step 5: Review of Total Transcripts to Ascertain Validity of Findings 

The researcher reviewed all transcripts a final time to ascertain the findings and the main 

themes and patterns were consistent with the data.  A comparison of the literature was 

examined to determine which findings were supported, or not, by the literature (Boullion, 

1996). 

 

Trustworthiness 

 Observations and notations within the interviews and the school setting detailed 

autonomous social and emotional examples for all subjects.   Relatedness and competence within 

the school climates were documented based on responses to inquiry.  In this study, triangulation 

occurred using three Catholic high schools and students from each all within the Archdiocese of 

Indianapolis.  Criterion for selection was based on convenience sampling and helped validate 

academic programs offered within each school.   

Limitations 

 One limitation of this study was the impossibility of interviewing all high school students 

in Indiana using ICSP to gain a clearer statewide understanding. In addition, qualitative work 
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limited the research based on the inability to grasp the complete picture of autonomy, 

relatedness, and competence in a natural capacity.  One interview did not fully capture each 

participant’s achievements and/or struggles throughout their school careers.   

 Additionally, a small sample narrows the scope in understanding why students might 

utilize school choice when deciding on an educational pathway.  While no students in the sample 

were forced to leave the public school due to discipline, a limitation occurred when assuming the 

decision to transfer was genuinely autonomous.  Due to the complexity of understanding the 

program, most participants agreed that their family background helped drive the decision to 

move forward with school choice by exploring the ICSP process.  Participants in the study had 

the support and guidance of those they trusted were looking out for their best interest, but as 

shared in the interviews, the decision to move was, ultimately, their individual decision. 

Finally, the global pandemic of COVID-19 altered the perception of Indiana’s School 

Choice program when students spent much of the year online and did not experience traditional 

school the same.  Relatedness was virtual with a quarantine, so autonomy was challenging to 

gauge.  The ability to establish competence was a challenge for national education.  Many 

schools were new at implementing an adequate level of online teaching and learning needed to 

retain the material.  National pandemic movements resulted in participants experiencing spring 

of 2020 online while returning to an adapted school year beginning in August or September of 

2020.  These movements included being entirely online with eLearning, in-person instruction, or 

blending both.   

Positionality 

Based on my youth, I would have been captured in the statistic of a student who might 

have benefited from some form of a scholarship to attend a Choice school throughout high 
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school.  I struggled with school after my parent’s divorce, my father’s suicide, financial 

hardships at home, and the death of my best friend.  In addition, I was in trouble with the law in 

high school.  School provided a safe place and was a much-needed outlet.  Thankfully, I was able 

to relate well with two educators who moved me through high school, with one continuing to 

guide me throughout my life.   

 Developing self-determination took gumption.  It was a result of these two influential 

mentors in education inspiring me from middle to high school and beyond.  One educator took 

an active interest in me as she was my teacher, and we both attended the same church.  She 

impressed upon me the need to be independent and to have goals through her business 

relationship with my family.  As the home economics teacher, she helped support my family 

through our local fruit and vegetable business. Still, she kept me in becoming the best version of 

myself, using our faith life as a foundation. 

 The second educator took an avid interest in me because her son was my high school 

sweetheart.  This educator began her career as an English teacher in the same middle school as 

my home economics teacher.  She later earned her doctorate, was an administrator and led an 

alternative school for students in our hometown.  She encouraged me to attend college and earn 

several degrees, but she has and still is, helping me raise all three of my children after her son 

and my husband passed away in December of 2016.  It helped immensely. She inspired me to 

stay close to the family by purchasing my first house across from the family homestead. 

 To say that schools and their educators, public or private, make a difference in the lives 

of many youths was an understatement.  Students need mentors in their lives to help push them 

toward positive feelings of self-determination.  Schools can support students, and leaders, 

through both pedagogy and practice.  As a teacher in both the public and private sectors and a 
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principal of a Choice high school, I have experienced a wide array of student success and 

challenges.  Success after a challenge allowed me to share the outcomes of lives touched and 

turned around for the better.  A strong school community encourages positive educational 

opportunities and school choice aids in a student’s overall development of autonomy, 

relatedness, and competence. 

Summary 

Students may need alternative forms of education to experience success.  This research 

study included a discussion of the history of education, the evolution of school choice, and the 

need for all schools, public, and Choice, to educate the whole child in Indiana using the three 

tenets within self-determination of autonomy, relatedness, and competence to build a strong 

school climate.  To have the gumption to choose a school setting that best fits an individual took 

self-determination.  Through students’ perspectives, an analysis occurred that discussed the 

fundamental differences between public versus Choice education after seeing the Indiana Choice 

Scholarship Program through the lens of self-determination. 
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CHAPTER FOUR:  RESULTS  

In Chapter Four, I discuss the results from participant interviews.  To begin, I describe 

each school and participant’s demographics.  Next, I examine the three components of SDT 

participant responses on autonomy, relatedness, and competence.  Using participant responses, 

themes emerged within SDT elements that helped guide discussions and are explored within 

interviews.  The chapter ended with a summary of the findings. 

With such a small sample, it was difficult to determine the overall importance of each 

theme to participants of the ICSP in general, but the themes are prevalent in 21st century schools, 

focus on the values of choice, and support Coleman’s findings (Chiu, 2016a; Dickinson, 2016; 

EdChoice, 2021).  Reflecting on the development of autonomous behavior, the study’s 

participants focused on school climate, academic programs, career readiness, and graduation 

pathways.  Relatedness emerged as a particularly important element of SDT as critical to success 

for participants.  Students discussed the school climate, friendships, teachers and mentors, and 

extracurricular activities that fostered opportunities to connect with others.  In addition, Covid 

enveloped participants, creating both depression and anxiety for some.  Again, the sample was 

small, but participants suggested that feeling connected to others was vital to participants’ overall 

feelings of success and wellness.  For competence, student responses primarily focused on the 

steps they took toward academic excellence resulting in college and career readiness.   

Participants 

 In 2019, IDOE reported that College and Career Readiness comprised 65% women and 

51% men, indicating they will attend college.  The gap between the two groups widened by 2% 

in one year.  For this study, 33% are female participants, while 66% are male, and all participants 

are planning on post-graduation education.  As documented in Table 10, four students agreed to 
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participate in interviews with Cardinal.  There are two females and two males represented in the 

sample.  While individuals’ reasons differed, all participants within the sample voluntarily left 

their public school to attend the ICSP private school.  

The first participant attended Patrick Middle School and ethnically identified as 

Asian.  Jayden is a junior, lives with her biological mother and father, and has a younger 

sister.  She plans to study biology in higher education.  She participates in both the Asian Student 

Union and orchestra.  For Jayden, transportation is a challenge.  At one time, her mother had to 

take Jayden to the bus stop (fifteen minutes from her home) to the Cardinal Shuttle Bus (taking 

another thirty minutes to school).  Eventually, Jayden drove herself to school.   

The second Cardinal participant attended Bulldog Lab and was ethnically identified as an 

African American.  Jaeger is a freshman, and he splits time between his biological mother, 

father, and stepparents.  He has four sisters and two brothers (two were younger while four were 

older).  Jaeger planned to go into the medical field after high school and was the first in his 

family to attend Cardinal.  He played basketball, and transportation was not a problem for 

Jaeger’s family.  He takes the Cardinal Shuttle Bus after traveling fifteen minutes to the bus 

stop.  The drive to school takes another fifteen minutes.   

The third Cardinal participant attended Peace Township and was ethnically identified as a 

bi-racial African American and Caucasian.  Huntyr lives with her biological mother, and her 

birth father is rarely around.  She has three brothers, one of whom tragically passed away in 

October of 2020.  She is a sophomore and plans on becoming a pediatric nurse practitioner after 

graduation.  Huntyr plays lacrosse, is in Best Buddies (a collaborative Special Education 

program), the Black Student Union, and is a cheerleader on a traveling squad.  Huntyr takes the 

Cardinal Shuttle Bus, and transportation only became a challenge during lacrosse season. 
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The last Cardinal participant attended Reflection Heights K-8 and is male.  Nick 

identifies as a bi-racial Hispanic and Caucasian and lives with his biological mother and father 

and his ten-year-old brother.  Nick is a sophomore and plans to study Exercise Science upon 

graduation.  He is a football and a baseball player at Cardinal.  Transportation is a 

challenge.  Nick estimated the drive to school takes one hour on a typical school day and 35 

minutes if there is no traffic.  He shares a ride with his biological father, who works within an 

hour from Cardinal. 

Rogers High School has a sample of four student participants, and all were male.  The 

first participant is a senior, attends Zane High School, and identifies as a bi-racial African 

American and Caucasian.  James lives with his biological mother and her boyfriend but does not 

see his biological father.  He has no siblings, is a senior, and plans to go into business after 

graduation.  He is a tennis player, involved in the Ultimate Frisbee Club, and participates in Best 

Buddies.  Best Buddies program is the same as Cardinal’s program. For James, transportation is 

not an issue; he lives ten minutes from school. 

The second Rogers participant went first to Maple Grove and then transferred to the 

County Connections Academy.  Ray identifies as Hispanic and Caucasian and lives with his 

biological mother and stepfather but has a relationship with his biological father.  He is a 

sophomore and has three older sisters.  Post-graduation, Ray wants to go into video game design 

and testing.  He participates in Tabletop (a ping pong club) and Dungeons and Dragons Club 

(Dungeons and Dragons gaming).  Transportation is not an issue as he lives minutes away from 

school and often walks.   

Jason attended Mays High School and identified as Caucasian.  He lives with his 

biological father and has one older brother.  After graduation, he plans to study nutrition and 
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wellness and participates in football and baseball at Rogers.  Transportation is not an 

issue.  Jason’s commute is 10-15 minutes from home. 

The fourth and final Rogers student attends Lucky Middle School and identifies as 

Hispanic.  He lives with both biological parents and has five older siblings.  Leo is a freshman 

and plans to study engineering after high school.  He is a soccer player at Rogers.  Transportation 

is an issue.  The commute averages 20 minutes without traffic and up to 50 with traffic. 

Only one female participated in the interview process from Sinclair High School.  Rickie 

identifies as Caucasian and lives with her biological mother.  She has one sister and one 

stepbrother; she does not consistently see her birth father.  She is a freshman and plans to be an 

English teacher.  Rickie writes for the school newspaper and studies journalism.  For Rickie, 

transportation is not an issue as the commute is 10-15 minutes from her house. 

All students live with at least one biological parent, and in only two instances, are 

stepparents mentioned.  Four of the participants live with both their biological mother and father.  

Four participants only live with their biological mother, and three participants live with their 

biological father.  In two instances, birth fathers are rarely or never seen.  All participants noted 

that exploring college and career readiness opportunities was a conversation within their 

biological family unit before transitioning to their Choice school.   
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Table 10  

Participant Profiles 

Participant G School Ethnicity Family 

Demographic 

Siblings Grade Extracurricular 

Activities 

College & 

Career 

Jayden F Cardinal Asian Lived with 

biological 

mother & 

father 

1 sister 11 Asian Student Union, 

orchestra 

biology 

Jaeger M Cardinal African 

American 

Split time 

between 

biological 

mother & 

father and 

stepparents 

4 sisters, 2 

brothers, 

(2 are 

younger, 4 

older) 

*own 

room 

9 basketball Medical 

field 

Huntyr F Cardinal Bi-racial 

(African 

American 

& 

Caucasian) 

Lived with 

biological 

mother; 

biological 

father rarely 

around 

3 brothers, 

1 passed 

away in 

October 

2020 

10 Lacrosse, Best 

Buddies (special 

needs), Black Student 

Union, Cheer 

Pediatric 

nurse 

practitioner 

Nick M Cardinal Bi-racial 

(Hispanic 

Caucasian) 

Lived with 

biological 

mother and 

father 

10 yr. old 

brother 

10 Football and baseball Exercise 

science 

James M Rogers Bi-racial 

(African 

American 

& 

Caucasian) 

Lived with 

biological 

mother 

(boyfriend), 

does not see 

father 

0 12 Tennis, Ultimate 

Frisbee Club, Best 

Buddies (special 

needs) 

Introduction 

to Business, 

Exploratory 

Study 

Ray M Rogers Bi-racial Lived with 

biological 

mother & 

stepfather; has 

relationship 

with 

biological 

father 

3 older 

sisters 

10 Table Top, Dungeons 

& Dragons 

Video game 

design and 

testing 

Jason M Rogers Caucasian Lived with 

biological 

father 

1 older 

brother 

10 Football, baseball Nutrition 

and 

wellness 

Leo M Rogers Hispanic Lived with 

both 

biological 

parents 

5 older 

siblings 

9 soccer engineering 

Rickie F Sinclair Caucasian Lived with 

biological 

mother 

1 sister, 1 

stepbrother 

Doesn’t 

see her 

biological 

father 

*own 

room 

9 newspaper/journalism English 

teacher, 

writer 
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Findings 

Using data from participants, common themes emerged.  This section describes the 

qualitative themes that surfaced from data about a participant’s feelings using SDT tenets.  

Within the elements of autonomy, relatedness, and competence, sub-themes emerged and were 

explored, but they are challenging to categorize.  Subthemes, in many cases, overlap with one 

another.  As college and career readiness is the culminating goal for K-12 education, the 

discussion begins there. 

College and Career Readiness 

 Education’s focus is to graduate students preparing individuals for some form of college 

or career readiness.  According to the U.S. Department of Education, “[An educator’s] mission is 

to promote student achievement and preparation for global competitiveness by fostering 

educational excellence and ensuring equal access.” Participants are generally very focused on a 

career path and note a favorable school climate at their Choice schools.  As much as possible, 

programs are aligned within the Choice schools to support all learners.    

 It is difficult to determine whether college and career readiness goals are developed due 

to self-determination or controlled motivation. Still, the desire to explore opportunities at two of 

the study’s high schools is evident through extracurricular programs.  For example, participants 

at Cardinal High School note the autonomous motivation to become involved in the school’s 

CHS Medical Club.  The CHS Medical Club is organized as a way to expose students to clinical 

experience in the sciences by connecting students to hospitals and willing medical personnel.  

Students discuss this during the interview with Cardinal and are looking forward to joining.  One 

factor hindering this opportunity is COVID.  Participants are upset that they are not allowed to 

meet, especially with all the medical advances made in such a short amount of time.  
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 The programs available at Choice schools within this study offer students the opportunity 

to explore different college and career pathways.  One participant, Ray from Rogers High 

School, notes that a career track he would like to explore is available at his Choice school but not 

his public school.  He wanted to attend Rogers as his perception is that college and career 

readiness opportunities are more affluent in the private school, where there are fewer students in 

college and career readiness programs, as opposed to his public school, where there are electives 

with a large number of students but no specific programs focusing on careers.   

 Exploring college and career readiness programs reinforces students’ level of 

autonomous competence when deciding on their futures.  The participating Choice schools offer 

eleven career tracks in the following areas: business, computer science, English, fine arts, 

mathematics, physical education, pre-engineering and STEM, theology, social studies, science, 

and world language.  Public schools vary in their offerings as well. 

Autonomy  

Autonomy was explored in the study.  According to Ryan and Deci (2020), autonomy 

occurs when participants reflect on and change behavior for overall success in an area. This 

element emerges especially when discussing the transition from public to ICSP school settings.  

The general school climate, academic programming, and college and career readiness 

opportunities are areas of reflection and change in motivation for participants.  In addition to 

these areas, understanding the Catholic faith and integrating that understanding into participants’ 

lives emerged as a revelation to these high school students.  Participants seem interested in 

taking ownership and learning how to be independent thinkers and doers to become successful.  

Autonomy is a product of the process of choosing educational settings but is not the only 

component that drives the final decision to transfer schools. 
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 Academic Programs 

Participants note the difference between the public and private school’s academic 

programs regarding rigor.  Academics, primarily when financially and physically investing in a 

school, becomes the top priority. To frame the participants in the research study academically, it 

would be fair to say students were all average to below-average within their public school 

setting.  Still, there were no students with failing grades within the public school settings and one 

student between above average and exceptional.  However, in their Choice school, participants’ 

academic performance ranged from above average to extraordinary.  In the Choice school, 

teachers, mentors, and friends help participants develop autonomy by identifying college and 

career goals and then aligning those goals with the school curriculum that best supports each 

student. 

In his public school, Ray describes the process used to help students decide on college 

and career readiness courses.  He describes apathy when “told what to do,” so he only 

“completed enough work to pass.”  Controlled motivation led Ray to feelings of boredom toward 

school in general,   

At my old school, I would say they would tell me what to do about classes. I   

 didn’t study,  and I didn’t use my time in class. Sometimes I would say I would do it, 

and the only subject I would do it for was math because math I understand.  I would do it 

sometimes, and then sometimes I would give up. I think that was a  big mistake. Because 

I mean, my grades were horrible, mainly because of my homework because I didn’t turn 

it in.  In my new school, there are academic tracks we have to choose from.  These tracks 

help us with the things we want to do later. 
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 Jaeger and Huntyr, both Cardinal students from different public schools, have very 

different personalities and look at curriculum through different lenses.  They attribute their 

feelings to family discussions.  They both describe the public school’s process of choosing 

college and career readiness opportunities as limited and relatively general.  Jaeger reflects, “My 

old school would assign my classes because they didn’t have the options.”  Jaeger went on to say 

his public school had very few electives because he claims there are very few teachers licensed 

to teach the electives.  His family researched school information online and concluded that 

Jaeger needs a different environment to be ready for the future. 

 Huntyr sought the positive aspects of a limited set of elective courses and engaged her 

creativity within classroom projects.  She feels her family pushes her to do well no matter the 

circumstance.  Her autonomous motivation on a public-school project led her to feelings of 

success. 

At my old school, we read a book about a court case in social studies and did a mock 

trial. This was fun and interesting.  I felt I learned a lot about the judicial system and how 

hard it is to be in the role of a lawyer.  The classes, though, were pretty general. I was 

able to choose my foreign language, but that was it.  

 The limitation in these scenarios is that the rationalization for the comments is not 

transparent.  Jaeger indicates he had nothing more than a perception to suggest there are other 

reasons electives were not offered.  Huntyr, too, describes “general” as core subjects and does 

not discuss any other options. 

 In the private Choice school, one downfall to so many academic tracks is the 

prerequisites of classes that would have otherwise been open to any student at the public 

school.  The differing educational paths at the Choice schools set requirements that do not 
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always align with public school policies.  Students cannot choose any course they want because 

they cannot meet the academic prerequisite(s) at the Choice school after their transfer.  James 

explained, 

Since it was my senior year, I didn’t have to take some classes, but honestly, I didn’t get 

to take the courses I wanted.  I was planning on taking AP Psychology and AP Econ or 

Gov., so I could get those dual/AP credits where I could get my Academic Honors 

Diploma. Cardinal said that I couldn’t take any AP classes, and then I heard from a bunch 

of people that they hadn’t had anything to do over the summer for those AP classes. So, I 

don’t know why I couldn’t take one. 

 Choice schools often have policies to enroll in classes that do not benefit transfer 

students, such as prerequisites for course pathways, as was the case for James.  Additionally, a 

limited number of faculty can teach the dual credit courses, so the classes are full.  The only 

guarantee to taking a course on one of these academic tracks is to enroll in the track from the 

beginning.  New students might not be able to make autonomous educational decisions on 

college and career readiness courses when they transfer because they might have missed a year’s 

worth of academic requirements to enroll. 

Relatedness 

In the Self-Determination Theory, the second component is relatedness.  According to 

Ryan and Deci (2020), relatedness is the need to experience interaction, feel connected, and care 

for others.  Relatedness within a school climate is the ability for students to connect in many 

areas, including other individuals, programs, and institutions.  Several themes emerge from 

interviews focusing on public and private ICSP schools for participants.  As with competence 

and autonomy, reflection on the school climate, as associated with relatedness, is appropriate.  In 
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that area, participants discuss friendships with peers, teachers, and mentors that impact college 

and career readiness development and extracurricular activities including athletics and clubs.   

 School Climate 

 School climate is one theme to emerge when discussing relationships between individuals 

and their environment.  Participants note the distinction between constructing relationships with 

individuals, connecting to the school programs, and feeling a sense of belonging to their public 

and their private ICSP schools.  100% of participants recognize the value of the school climate in 

developing networks for the future while acknowledging there are public school teachers just as 

impactful.  Huntyr offers, “My old school had amazing teachers, and it was just a great school. 

Everyone was pretty welcoming there even though that’s not a public school’s normal 

stereotype.”   

In private ICSP schools, the consensus is that, although not perfect, students invest in 

their new school and do not want to be asked to leave.  Participants note that investment is 

money for tuition and extracurriculars and the time demanded to bring home grades and 

recognitions to be successful after graduation.  Nick, from Cardinal, recalls relational words from 

family and school leadership when asked where he likes to learn in a classroom.  He associates 

the location he sits in the school with his future, 

I would sit in the front row of class, for sure.  My parents and grandma, everyone told 

me, you better sit in the front row ‘cause CHS is big time.  You are no longer in public 

schools with everything going on around you.  You have to step up your game if you 

want to be something great one day.  They were really encouraging.  The coaches agree.  

They say to sit in the front row.  My head football coach said I NEED you in the front 
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row because you have to represent our school and program.  Everyone says “represent 

our program” in a big way. 

Participants report that they enjoy the feeling of belonging to a family in their Choice 

schools.  They want the level of seriousness needed to grow academically and the importance 

their school community offers, in that respect, as part of their extended family.  The climate of 

the school increases participants' levels of relatedness because the community goes out of its way 

to help them feel welcomed.  The Choice schools has mentors that help new students connect to 

the school community.  The mentors help students when it comes to school traditions, 

academics, tutoring, and becoming involved in clubs.  This outreach program is faith-based and 

includes all freshmen as well as new transfer students. 

 Friendships  

 In both the public and private Choice schools, friendships were understandably 

important, because many students talk about both friend groups interchangeably during 

interviews.  Nick, from Cardinal, reflects on not only friends but the experience of diversity, 

“Friendships are good at both places. At my old school, there were great friendships; I could go 

out with them and that’s fine, they are good. Here is amazing. You could come from different 

states or countries, everywhere, they are all welcoming.”  Most participants keep in touch with 

very few of their public-school friends for a variety of reasons ranging from distance to 

discipline.  Students comment that time management in their current courses are more important, 

by far, and found studying makes it difficult to get together with prior public-school friends. 

 Physically, Choice participants are farther from their public-school friend group, and in 

some instances, from their current Choice school friends.  Mentally, Choice participants describe 

their new schools as more challenging with regard to curriculum expectations, so cultivating 
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connections typically happens within the length of time spent with friends in extracurriculars and 

college and career readiness courses.  Students focus on connecting to others but comment that 

time management becomes more of a priority when paying tuition for a future and that others at 

the Choice school feel the same.  

 Teachers and Mentors 

 One area the participants in the study like discussing were teachers and mentors.  These 

leaders help guide participants through the process of discerning the future. Teachers and 

mentors, in both the public and private schools, help participants define personal college and 

career readiness goals.  “The teachers at my old school were good, but when I came here I could 

tell the teachers were at a whole new level. At my new school, the teachers want their students to 

thrive and get into a good college which is one of the main reasons why I came here,” offered 

Jason from RHS. 

 In the public school, participants are generally very positive about their teachers but note 

the inability to have one-on-one time.  Other than the teacher’s prep period, there are no outside 

office hours for students, but most teachers are willing to help when needed.  In the private 

Choice schools, teaching faculty held office hours and are available for tutoring.  Students report 

that relationships with teachers are much easier to obtain based on the availability, and 

consistency, of the teaching faculty’s office hours.  Jayden, from Cardinal, explained, 

 I liked the teachers at my old school, but I love the teacher’s way more here. They reach 

 out to you if you need help. They try and help you…especially counseling, too. I met 

 with my counselor today. He showed me on my iPad my dream colleges.  He showed me 

 the GPA students have to have there and we compared them to my grades. It was really 

 awesome.  



77 

The Development of SDT with Educational Vouchers  

 

 

 Jayden attended her first IDOE Choice school as a freshman at Cardinal High School.  

She was “thankful” for the guidance of so many great people, because the inability to relate to 

others is a down side to transferring to a new school without a connection to anyone or anything,   

 I have nice friendships at Cardinal now.  I had a really, really rough freshman year 

 because I didn’t want to go here, but not because of the school or anything. I didn’t have 

 a friend group or anything I was a part of, but that ended up changing. It ended up 

 getting way better, and I’m so glad I didn’t move. 

 Jayden attributes her positive transition to her counselor and students who work as 

mentors.  Without them, she feels the transition would have been much more difficult.  Rogers 

student, Jason, autonomously compares the public and private schools with regard to academic 

content and the teaching staff, “At my old school, I had to take more of the courses I wanted, but 

at my Choice school I just thought they were more enjoyable….and it was because of the 

teachers. Some of the teachers were just better because they had been teaching here longer and 

knew their content.” 

 Nick, a sophomore from Cardinal, recounted a time when two school leaders foster his 

sense of relatedness within the school climate.  He states, 

I have felt successful in a lot of extracurricular activities, but the best compliment I got 

here was the St. Angel Award.  The award is given by leaders when a student helps out 

with people or goes above and beyond helping people or helping with other things. I feel 

successful in that area. That’s pretty cool. Some things I was doing to earn the award was 

helping with the traffic in the hall. There were no arrows, so people were bumping into 

each other before COVID…it was all clustery with everything going on. You could earn 

the award by if someone dropped all their stuff in the chaos, and you helped them pick up 
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the books. If someone is struggling in a class, you could help them. There are so many 

things you could do.  It seems like people just go by with their friends and don’t realize 

what’s going on...and they’re on their phones all the time. You don’t always have to be 

trapped in a slow world (motions to his cell) when there is something wide right here 

(motions to the room). 

 When he talked about who awards this honor, James mentioned it was a collaboration 

between his counselor and his theology teacher.  He was interested in getting into an Ivy League 

school to become a deacon or even a priest.  Between the counselors and the teachers, he felt 

connected to the school and emphasized they can help “you get through the steps or anything you 

need.” 

In one instance, the participant notes their respective public school had great teachers, but 

with so much faculty transition it is hard to cultivate meaningful relationships.  Faculty are 

young and only there for teaching experience hoping to move on to larger corporations with 

better pay as opposed to an average of 35% of teachers with twenty or more years of teaching 

experience within the Choice Schools.  Jaeger admitted, “Sadly, there was a lot of teacher 

transition at my old school. My teachers were cool. I liked all my teachers, especially the ones 

that stayed. We had a lot of teachers that would come in for a year and then leave, but I always 

had a good relationship with the teachers. I never had a problem.” 

James from Rogers agreed, “The teachers were mediocre at my old school. There were 

some teachers I liked; some that I didn’t. Some were really good, so it just depends.  They really 

were pretty new teachers and were there for the experience.”  Unlike Jaeger, in James’s case, 

teachers were from the corporate world prior to entering the field of education.  Teachers were 

hired based on Indiana state licensing that allowed individuals to work in a professional field 
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then take an aptitude test to become a licensed IDOE educator for the classroom.  Both Jaeger 

and James disclose that their public-school teachers are new to the field of education. 

Teaching styles also play a role in developing a connection to teachers and course content 

for some participants.  Jason, from RHS, follows up with the ideal classroom setting where 

teachers make learning a hit, “The teachers at my old school were really nice and it was really 

easy to learn in their class. They had class activities where students engaged well together. 

That’s what I prefer. Those teachers that I didn’t connect were just bad at teaching at my public 

school. They would just do PowerPoints and expect us to write notes and then just remember 

everything. I’m just not a fan of that.” 

 Relationships are an important part of developing a link to the Choice school community.  

Edgard expresses satisfaction in knowing he chose a high school that he relates: 

 I’m definitely happy that I moved...that I came here for the friendships, because I think 

 that’s the most important thing I’ve gotten out of my new school is the people that I meet.  

 All of the people I meet and work with want the same things for me. 

Students report respecting one another as well as the hard work of their teachers.  They 

take advantage of connecting with peer mentors and signing up, or emailing, teachers for 

tutoring.  Participants feel connected to their Choice school having an additional “family” in 

their friends and leadership.  In the words of Jaeger from Cardinal, “I met people that went to my 

Choice school, so we talked about the school often. They love it. They loved school, in general, 

and I liked that feeling. It’s a family, and I like that.”  

 Extracurricular Activities 

 For participants, creating while maintaining a sense of relatedness within the school 

climate in extracurricular activities are generally very positive experiences in both the public and 



80 

The Development of SDT with Educational Vouchers  

 

 

private Choice schools.  In the public school, participants recognize great mentors but find 

keeping in touch with those same mentors difficult.  In the private Choice school, many 

participants relay sentiments on the importance of connecting to a club or an athletic mentor.  In 

one instance, Jason, from RHS, feels a lack of relatedness when his public-school mentors do not 

recognize him at his Choice school. He explains, 

 At my public-school, there were good coaches.  They all wanted the best for their athletes 

 with no injuries, but we don’t really keep in touch.  I loved all my coaches for my tennis 

 team. They’re amazing, but I haven’t talked to them in a while.  I saw my coaches at my 

 old school when football made it to semi-state and they didn’t have a big reaction like,  

 “Oh, hey, what’s up?” That wasn’t the cool reaction I wanted but, you    

 know, it’s fine.   

 One general thought among participants focuses on athletic programs.  In the public 

school, participation is limited because overall student enrollment is greater, and competition is 

tough.  The numbers of competitors, at every level, make it difficult to feel connection and led to 

very little play time for individuals.  Within the private Choice school, due to a smaller student 

population, students are able to participate and generally play.  Success comes from the feeling 

of being on a tight-knit team.  Participant’s athletic choices include lacrosse, cheer, dance, 

basketball, baseball, and football.  Both RHS and CHS are known for their reputable athletic 

teams at the state level. 

 Socially, athletics serve as an outlet for several participants.  The connection participants 

feel with other athletes as well as mentors pull them toward the activity more so than 

ability.  Relating to one another through the sport helps participants develop friendships on many 

levels, which is important for character development.  Club participation varies.   
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 In the public sector, participants note general clubs such as student council, content 

focused (foreign language, reading, Family and Consumer Sciences), and trades focused clubs 

(environmental, agriculture, etc.).  In the private Choice schools, the same diversity of clubs are 

present with the exception of vocational programs such as agriculture.  Along with traditional 

high school clubs, Asian Student Union, Black Student Union, Best Buddies, videography, 

photography, and the Ultimate Frisbee Club are just a few opportunities.  There is also one 

participant who began rock climbing at the advice of both friends and mentors as a club within 

the ICSP school. 

 For two CHS students, relatedness within their clubs is, by far, the most impactful 

memory at their ICSP school.  For Jayden, racial solidarity became her focus as an Asian 

student.  She joined the Asian Student Union club and organized a day to recognize their culture, 

“I’m in Asian Student Union. It’s a club for Asians of Asian students at my [ICSP] school. We 

talk about diversity and other challenges. Recently, we organized a day where students could 

wear white shirts for racial solidarity.  I helped lead the effort.”  Jayden is delighted with the 

participation of the school body to help bring awareness to diversity due to her efforts. 

 For Huntyr at Cardinal, working with her African American community within the Black 

Student Union while helping those with disabilities by participating in Best Buddies’ special 

education collaboration is her focus.  Unfortunately, her clubs met at the same time as her 

athletic practices, then COVID closed everything, “I haven’t been able to go to a club because of 

sports. I’m a part of the Black Student Union and a part of Best Buddies. We haven’t got to do a 

lot this year. Best Buddies is working with the special education program, which I did through 

middle school. We had COVID, so we didn’t get to do that much with any clubs.” 
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 In both cases, CHS students laud the opportunities to connect to their school family and 

all its diversity.  They feel they made a difference by bringing awareness to their causes and 

understanding their cultures.  For example, Best Buddies, a program at RHS and CHS, is a part 

of the school’s faith mission of the Indianapolis Archdiocese, whereby regular education 

students work with special education students toward a goal.  All participants reported the 

feeling of loss and lack of relatedness with the school shutdowns connected to COVID at not 

being able to enjoy their everyday activities.   

Lack of Relatedness 

As mentioned, relatedness is an important theme to emerge during interviews for various 

reasons.  The concern is evident when participants noted the way students act toward other 

students and the teaching faculty within their public school.  Leaving this climate seemed a 

relief.  Jaeger explains, “If I were an outsider, I would see many people running around and 

yelling…a lot.  At my old school, there were many discipline problems between teachers and 

students.”  Jaeger reports that students would often argue with teachers about various things such 

as phones and homework.  Teachers attempt to contain inappropriate behavior and teach.  The 

process creates “anxiety” for many participants.  Responses among participants vary but 

generally focus on feeling “judged” by their hair or clothes and experiencing “hectic” hallways 

in their public schools.   

 Rogers student, James, feels the same, “I would say my old school was organized and 

hectic at the same time. There were just so many kids in the hallway, and then I felt scared to try 

and meet more people because there are just so many.”  James, however, recognizes there were 

elements supportive of a good learning environment in his public school.  The organization is 

evident in halls and classrooms at his public school, and teachers are always out in between 
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periods “socializing” and “watching.”  James admitted that it wasn’t all the school climate 

creating anxiety.  Feeling overwhelmed and shy in large groups has been paralyzing for James 

since elementary school.   

 Huntyr discusses the behaviors that led her to Cardinal High School.  After not “looking” 

like her other peers, she felt ostracized.  Self-determination is evident when she and her family 

weigh the pros and cons of racial diversity within her public-school community compared to 

opportunities in a Choice school.  Huntyr’s family researched Cardinal like” her other Caucasian 

classmates. She began struggling with her bi-racial identity and then toured the school after 

deciding that her public school environment is “toxic.”  She made it clear that, ultimately, it was 

her choice to leave her public school, 

 “I struggled because it was hard for me at my old school. I did not enjoy my old 

school...that’s why I asked to leave. I felt like I was looked at because of my race. I am not 

entirely black. I didn’t enjoy how they treated me, so my experience there wasn’t that great. It 

was amazing through elementary, but it was not good when I hit 6th grade. I transferred to 

another public school, and I liked it. I felt like everyone was super welcoming and super friendly, 

but then I joined the cheer team, they would be like, you need to straighten your hair, or you 

need to do things like this, or you can’t wear your hair up, Jersey. I never could wear my hair 

down because it was always so big. I didn’t enjoy that, but everything was good for the teachers, 

staff and academically.” 

 Some participants noted that discipline and academic expectations are challenging within 

their Choice schools, so the administration is proactive when transitioning all students, not just 

ICSP recipients.  Students perceive student success as critical to overall school climate and 

enrollment.  Nick from Cardinal mentioned,  



84 

The Development of SDT with Educational Vouchers  

 

 

 They [Cardinal administration] want us here because they need us to make their school 

look good. They want everyone to come and help their programs and school.  I would tell you 

my old school was judgmental...like every school.  If you’re the new kid, you know, people 

judged books by their cover, but it was mostly like other schools. But not here; they wouldn’t 

think you...not at Cardinal. They have too much invested in their community. 

 Developing the ability to recognize social and emotional factors fostering self-

determination by being with others is needed for growth.  Within the public and private school 

settings, this feat took shape in various examples for ICSP participants. Identifying and changing 

school environments due to factors such as racial identity, chaotic hallways, being judged, and 

recognizing organizational skills needed for success aid in eliminating the stress and anxiety 

associated with these unknowns.  For ICSP students, the change in environments led to growth in 

SDT because participants can use these examples to make informed decisions.  

Students report that while generally happy they used the ICSP to transfer, the school 

climate is much stricter at their ICSP schools.  The expectations of a different academic standard 

also came with the expectations of faith-based behavior.  This does not always sit well for 

participants.  Several students report being disciplined for something as minor as having a cell 

phone out or being tardy seems extreme based on what happened at their public schools.  They 

argue that ICSP schools need to be more flexible based on their public-school experiences.  

When asked about the leadership, specifically the administration, Leo notes, 

I don’t know; I’m not a big fan, which might be me. I’m not a big fan; it’s just my 

particular taste of how I would run a school, but I feel like there are many things that they 

can do a lot better. 
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Lack of relatedness is felt by at least one participant regarding school climate, but the 

school climate at Ray’s ICSP school, he notes, seemed to give him peace. 

I want to say I’m not a very extracurricular person. I guess I’m not. I try to. I just don’t 

enjoy high school, I think. It’s not where I want to be if that makes sense.  No matter where my 

high school is, no matter what high school I’m in, this high school is a very comforting place, I 

guess, because it resembles my other Catholic school more. I have a lot of good friends here, but 

I just don’t like spending my time here. 

 Naturally, a lack of relatedness within the school climate regarding leaders and friends 

emerges as a troublesome area for some participants.  In the public schools, participants note the 

large size of the school and the inability to develop trusting relationships with friends and 

mentors.  There are so many people and so much going on that it is hard to have the time to 

connect.  Huntyr reflects on her time as a cheerleader in her public school, “I ended up switching 

schools, but they were okay. They were kind of cliquey. I cheered for the 8th-grade year at my 

old school, and the coaches were nice. I just didn’t feel like I fit in. They had been friends for a 

long time, and I was new.  I left in the middle of the year.” 

For Huntyr, leaving in the middle of the school year at her public school is due to not 

feeling a connection to her peer group for two reasons.  First, she has a different racial 

background.  Second, the girls have been together for some time, so they take the same classes 

and plan their schedules to be together.  Many students in the private ICSP school are together 

for long hours at the school instead of running home before an after-school event due to 

transportation issues.  Based on enrollment, there are fewer students, so participants took 

advantage of this to connect with teachers, friends, and mentors.  
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 Anxiety focuses on relating to others in both public and private schools.  Consequently, 

when schools transitioned to eLearning due to COVID, the concern heightened across the board, 

with most students upset at not being able to connect with others.  Those students who had 

difficulty making friends under normal circumstances found the combination of COVID and 

transferring arduous.  All participants discuss their dismay at not attending school in person but 

are honest about the transfer process.  Ray states,  

I didn’t make many friends [at my public school]. I’m a very anxious person. I have 

much anxiety….it got awful my freshman year. I went there for a week, and that week, I 

was probably like, the most anxious I have ever been in a while. I think it was just 

because I went there wanting a new experience because I went to a Catholic school from 

PreK to 8. I wanted something new, but I was not prepared for anything new. I went there 

with one of my friends. My friend is going to Roger now. He switched. Me and him were 

just, like, let’s do it. High school is important, but I was not happy there because it was 

just such a new environment. It was a significant change for me, and I am not a fan of big 

change. So, yeah, I wasn’t very happy there.  

 The comparison between being in person at his ICSP school and going 100% online 

before transferring is a revelation for Ray, who assumes it will be an easy transition, 

I didn’t want to go to a private school. I was very adamant about not wanting a college 

prep school. I was just rebellious; I still am probably. My mom said I could try the online 

school for my freshman year. At first, I loved it. It was a very freeing year. It was nice 

because I could just get all my work done. I was supposed to have meetings with the 

teachers. I never did them because it wasn’t mandatory….just like a bit of grade drop. 

That’s the thing; it was really easy to get sidetracked doing online school. I would get all 
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my work done on Monday and then have the rest of the week doing nothing. It was cool 

because I like that feeling of being a kid. I didn’t have any responsibilities. Then I was 

like, I have nothing to do with my life because I didn’t have a car. I was a freshman. 

After a while, it was not fun. That was the same experience when eLearning started last 

year at my private school. It was a similar experience. 

 Initially, participants at all three high schools felt anxiety moving into their ICSP high 

schools.  From Rogers High School, James feels this after transferring his junior year.  

Additionally, James is the oldest participant in the study.  James shared because of a friend group 

his parents asked that he “move on from.”  He admittedly feels “their interests changed,” but he 

still likes them,   

 I don’t hang out with my old friends. I used to see them a lot, but now I’ve just made new 

friends here. I haven’t seen them as much lately because of COVID, but we are all still in a 

group chat together. They talk to each other a lot, but I don’t want to talk to them. 

 Leo, also from RHS, felt similar to James but adds that he did not develop relationships 

with any adults in his public school as well, 

 I used to talk to some of my friends every day, but now I don’t see them as much. I 

 only keep in touch with two or three people from my old school. I don’t talk to my senior 

 teachers at all. I haven’t seen my coaches or mentors in a while. 

 Although both males indicate a lack of relatedness in their public schools, both students 

feel differently once they transition into their Choice schools.  James still lives in the same 

community as his public-school friends but at least 35 miles from CHS, so he has set his priority 

on academics and friends related to CHS activities, 
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 “I get to see my old friends whenever I want because we live close. It is mostly on the 

weekends, because on the weekdays I get home pretty late from school, now, due to the drive. I 

usually only hang out on the weekends because school work has to be done during the week, and 

that's the one priority. The weekends are fun, but I can hang out with the kids from either 

school.”  

 In all, feeling a connection to one another is the best motivator toward success for 

participants.  The links to others leads to the ability to discern academic and career concerns.  

Autonomy and competence are only successful after relatedness with the school climate are 

established. 

Competence 

The development of competence for participants is felt within academic programs 

because the mentoring program supports it.  Participants think the mentoring program that 

includes peer mentors and experienced teachers is crucial for their success.  Participants note 

having exceptionally competent teachers at their public and private schools. Still, over 50% of 

Choice teachers have been in the same school for 16 years and seem invested in the school 

community.  Participants like this history.  However, transitioning, GPA, and academic rigor is 

challenging. 

 Academics and Excellence 

 Participants express the need to develop good study habits at their Choice schools to 

develop competence.  They are proud of working up to the grading scale, which is notably more 

complex than the public schools.  In the public school, the grading scale is set at 90 (A), 80 (B), 

70 (C), and 60 (D), while at the ICSP schools, the scale is set at 93 (A), 85 (B), 77 (C), and 70 

(D).  Participants note transitioning from the public to the private school requires a new mindset 
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regarding academics, and athletics, in order to achieve success. Huntyr from Cardinal notes, “I 

worked up to the grading scale. I think my choice of school was definitely a lot more rigorous 

because it was college prep. Grades seemed much higher even on a harsher grading scale.” 

 Though the variance is minimal for an ‘A,’ the difference appears concerning for 

participants regarding B-D.  In addition, each academic track has different grade point values.  If 

participants are on either honors or academic track, courses are significantly more demanding 

and weighted accordingly.  For example, an honor point value for an ‘A’ is 4.67, and an 

academic point is 4.25.  College prep courses are weighted similar to those in the public school 

system, with an ‘A’ valued at 4.0.  Participants agree when considering the impact and the value 

of academic competence in the private school setting.  As Nick stated, 

Academics are probably the most significant thing here. Academics are what will take 

you to the top. Grades are the number one thing colleges look at, and for Cardinal is way 

harder than my public school because of the grading scale. The grading scale is hard, but 

if you can get it, that’s what the colleges recognize. If you can do that, they will know 

you are ready for college. My [ICSP] school easily prepares you for college; it is called a 

good college prep school. 

 Likewise, participants compare academic competence in the public-school setting to 

academic competence in their private ICSP schools.  They acknowledge the need to change 

study habits to be successful.  The transition in rigor while understanding the grading scale 

difference is initially challenging.  Nick, from Cardinal High School, continued: 

My grades are great now. I had a 2. something, or something bad, you know in GPA. We 

didn’t care much about GPAs in my public school. But the grading scale...the grading 

scale here is so much harder here than at my public school. It shocked me in a way. My 
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first semester, I was like, wow, my grades are dropping bad, but right after that, I 

completely changed my regiment. I knew I had to change. My regiment had to change, or 

I wouldn’t get good grades, and colleges aren’t going to like that. I had to change really 

fast and ask for more  help. Ask for more help for this or that, but some people just take 

longer than others. 

Rogers High School sophomore, Jason, has similar sentiments: 

Freshman year was not as good as I was hoping, but it’s definitely a lot harder than public 

school education. I’ve gone to a private school, but first semester sophomore year, it was 

a little bit better, but second semester really kicked it off. First semester, I was a 2.9 now 

I’m at about 3.7. 

Another Cardinal, Jaeger, describes what most participants assert led them to understand 

the differences between public and private academic programs by acknowledging, “Academics 

here are way better than in my public school. There is more structure, more flexibility, just 

better.”  For Jaeger, a structure meant college and career readiness opportunities are focused and 

flexible, giving students the chance to explore several fields at once.  A common sentiment 

among participants is that they enjoy the change in expectations and look forward to pleasing the 

adult mentors around them with their successes. 

 Academic excellence in obtaining and maintaining grades based on the new scale means 

a shift in how most participants perceive schoolwork.  Academic competence was mainly 

achieved by participants reaching out for help after school transition.  Huntyr, from Cardinal, 

admits tutoring was essential for her success. 

I feel like I’ve gotten better at reaching out for help. My grades have improved so much. 

So much. They went from D’s last year, and now I have all A’s and B’s at Cardinal. The 
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grading scale is the reason I struggled so hard. It’s because the grading system was so 

much different. My grades are pretty average, but I’ve gotten better and get help now. 

 Jayden is the only participant who feels she has the skills to understand the need to 

refocus on academic excellence after transitioning to the private, ICSP school.  She attributes the 

characteristic to her “parents who were raised in an Asian community” when she admits, “I’ve 

been pretty successful in all areas. I’m in 3 or 4 AP classes right now. I’m on the honor roll and 

NHS. I’ve got all A’s.”  She explains that her parents helped her see the value of having a 

successful academic foundation based on their cultural background. 

 COVID, as it pertained to competence, also played a role for participants in the study.  

Being online for hours and not physically attending school greatly impeded progress with regard 

to both academic and social competence for participants during the year of statewide school 

closures.  Ray, from Rogers High School, mirrors the feeling of a majority of participants when 

he states: 

 I try to hold myself up to a very high standard, I guess. It was very easy to cheat,   

 especially online. The Quizlets of everything are very easy to not put in effort, so   

 the grades were there, but it wasn’t really a representation of my knowledge.    

 Freshman year, my grades were really good. I had ‘B’ the whole semester then   

 COVID hit and they dropped pretty bad, because I had a lot of stress and anxiety.   

 My stress and anxiety got worse, which I truthfully think was a combination of   

 COVID stuff and my general  health, so it affected my grades a bit. Due to the   

 craziness with COVID in school, I went fully online my sophomore year, because  

 I wanted to be safe.  I live with my grandparents, too.  I came back last    

 semester and then my grades went up.  Now, I have A’s and B’s. 
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 Along with the challenge of COVID related closures, a more rigorous grading scale and 

competitive academic programs that supported the learners is evident.  The inability to be with 

other students and faculty imped competence by impacting overall grades and mental health.  All 

participants were thankful to be back to school in person.   

COVID and Religious Participation 

 Aside from SDT components, two additional emergent themes in the study focus on both 

COVID and religious evangelization.  With regard to COVID, participants note the initial impact 

of being at home participating in eLearning as liberating.  They had the time to do whatever they 

wished whenever they wished.  However, shortly into the first semester, participants began to 

become depressed and experienced feelings of anxiety.  They felt isolated and experienced 

boredom with academic assignments as they were relativity “predictable” online platform 

activities.  Not having physical interaction with peers their age, or interacting with mentors 

within the school day, took a toll on mental health.  100% of participants are relieved to be back 

in school even if the school day does not quite look like it did prior to the state shut down. 

 Religious evangelization is an additional emerging theme presenting itself within 

interviews.  Participants reflect Choice schools focus more on the tenets of Catholicism as 

opposed to evangelizing.  All high schools in the study implemented the U.S. Bishops’ 

Curriculum Framework and service requirements within non-profit agencies in order to 

understand the doctrines of the Roman Catholic faith.  However, participants did not mention 

religion on their own unless prompted.  When prompted, participants address curriculum first, 

then they discuss Mass and conversion.  Most participants are not practicing Catholics, and 

several only became Catholic after using the ICSP to transfer.  All participants recognize the 

importance of understanding a faith system and integrating some form of daily prayer.  They 
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attribute the importance of these concepts as being woven through the school climate in the 

classroom, within athletic programs, and in any extracurricular. 

 In two instances, though, participants discuses passionately their faith life after 

transferring.  One participant from Cardinal, Jaeger, who is not a practicing Catholic before his 

transfer, is awarded a faith-based scholarship based on philanthropy toward others after two 

years of active participation.  He is excited and feels honored, so he is investigating the 

possibility of seminary school.  He is awarded the honor by being nominated by two faculty 

members for his philanthropic work at Cardinal and is proud to be a practicing Catholic.   

 The second participant, Jersey, also a non-practicing Catholic, lost an older sibling in a 

tragic shooting on a state college campus.  Her brother was a Cardinal alumnus before she 

transferred.  Cardinal rallied behind her, and her family, raising thousands of dollars to help 

offset costs.  Both participants note the importance of having mentors available who helped push 

them forward in two very different ways.  Jaeger and Jersey attribute their religious conversion 

to impactful mentors who help guide them spiritually through challenging times.  Faith was a 

developing practice but is now an integral aspect of their daily life. 

Summary 

 In this study, I research student perception of autonomous social and emotional factors 

fostering self-determination, the perception of relatedness to the overall school climate, and the 

overall perception of competence regarding the academic programs at both public and private 

ICSP  schools.  Within the study, students’ perception of autonomous social and emotional 

factors fostering self-determination focus on three areas.  The first area is the school climate.  

The second area is the academic program, and the third area is the opportunity to explore college 

and career fields in a variety of outlets.  Participants note the public-school climate is “hectic” 
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while the private Choice schools are “peaceful.”  Participant’s felt this is because of the school’s 

climate with regard to discipline, teachers and mentors, and the Catholic faith program. 

 Academic programs, with respect to autonomy, came in the form of recognizing the 

difference between the public school to the private Choice school. A higher grading scale at the 

Choice school, weighted diploma tracks at the Choice school, and a greater time commitment at 

the ICSP school are three areas students are challenged in a positive way.  In addition to the 

academic programs came opportunity for exploration of college and career possibilities through 

clubs and extended school programs at the ICSP school the public schools did not offer.   

 This qualitative study also explores the perception of relatedness within the overall 

school climate.  In this second component of the self-determination theory, school climate is a 

broad topic for several subgroups.  Friendships with peers, teachers, and mentors impact all 

participants in public and private settings.  As their initial contact, participants laud their 

counselors and mentors who help them transition.  Those adults sponsoring extracurricular 

activities ranging from athletics to clubs greatly help students in the study feel like they have an 

“extended family” in their private ICSP schools.   

 The overall perception of competence in academic programs at public and private ICSP 

schools is similar.  Both school settings deserve acclimation for having exceptional teachers.  

Admittedly, students do not know what they would have accomplished if they did not have 

influential adults in their lives at public and private schools.  However, the private ICSP school is 

commended for being smaller, having a consistent teaching staff and many diploma tracks and 

college and career readiness opportunities their public school did not.   

 Additionally, the perception of academic programs within the private ICSP school 

building is profound.  During the initial transition, guidance counselors at the private ICSP 
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schools met with each student to help guide them toward college and career readiness goals.  To 

be academically successful in their college or career readiness field, students in the study realize 

they need more time management skills than they needed at their public school.  After their 

initial transition, all participants mentioned being tutored by either a teacher or a peer mentor and 

not being afraid to ask for help.   

 In Chapter 5, I explore the three elements of SDT in response to research questions.  I 

review the literature by connecting findings of SDT and choice to this study.  In addition, I 

discuss the limitations of the study and future research as it pertained to both SDT and school 

choice.  I conclude with remarks related to the impact on students of impactful mentors and 

peers, rich academic programs, and school climate.  
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CHAPTER 5 

 

Introduction 

Educational initiatives over the decades have attempted to equalize school resources for 

families in various ways.  The creation of ICSP (IDOE, 2011a) is Indiana’s educational 

movement to address the social injustice of affording a private education for all families.  

Vouchers were introduced to ameliorate the disparity and address high school drop-out rates, 

improve state accountability in the form of school grades, and enhance low performance on 

standardized tests (IDOE, 2011a).  The goal of ICSP is for Indiana’s children to have the 

financial resources needed to choose a location for their education. 

The disparities intended to be helped by a voucher system made it difficult for educators 

in schools to catch students up with others their same age and then move them forward toward 

college and career readiness, but noticeably absent was an analysis of data, student perspective, 

and that the program’s nearly decade long implementation offering choice was helpful.  To add 

to the complexity of implementing a choice program, private school enrollment remains stagnant 

and, in some schools, is decreasing (IDOE, 2020).  Human emotions naturally connected to 

autonomy, relatedness, and competence in SDT are critical components when considering a 

process used to help children achieve success while in school and beyond. 

Purpose Statement 

 This qualitative study aims to understand, from the perspectives of high school students 

who qualified for the ICSP, what autonomy, relatedness, and competence experiences contribute 

to perceptions of success in a Choice setting.  High school students who participated in the study 

were identified in collaboration with the administration with no academic stipulations.  
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Participants had also been in the public school system before utilizing the ICSP, which they used 

for at least one full school year. 

Responses to the Research Questions 

 This section summarizes the responses to the research questions that guided this study.  

In RQ1, I began the discussion focused on autonomous behaviors needed for success.  For RQ2, 

I discussed the most emergent SDT theme for participants, relationships with one another.  For 

RQ3, I discussed participants’ feelings of competency about academic programs. 

 RQ1:  What autonomous social and emotional factors foster self-determination in public 

and private school settings? 

 Independent social and emotional factors promoting self-determination appear to have 

developed for participants when deciding to leave the public school and enter the private setting.  

The ability to weigh the internal demand of committing to a program with the external need for 

financial investment led participants to feel satisfaction based on a fulfilled commitment.  In 

addition, most participants in all three Choice high schools within the study noted the internal 

feeling of happiness knowing their family is proud of their decision to commit to a more rigorous 

academic program.  Participants often reiterated that relatives externally discussed this personal 

achievement. 

 Participants noted the reasons for the transfer ranging from internal to external 

motivations.  Some desire to fulfill academic college and career passions that were well 

established at Choice schools, while others desire to explore diverse opportunities in the areas of 

college and career readiness.  Several research participants expressed a desire to start fresh with 

new friends as instrumental in their decision to transfer and agree that college and career success 

coupled with family helped make the final transition decision.   
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 RQ2:  What is the perception of relatedness in the overall school climate about both 

classmates and faculty? 

 The perception of relating to the overall school climate generated the most visited 

discussion area for students within SDT.  Many participants noted inspirational individuals 

within public and private schools, but none felt the relationships were worth staying at their 

public school. Research participants discuss friendships with peers and mentors in both places.  

They attribute connection to the school community through these individuals is needed for 

success.  They look forward to returning 100% in-person to be with those they could connect 

with.   

 Within the public school, the perception that students do not have a voice in the initially 

enrolled district creates discontent for some interviewees.  Students seem to enjoy looking into 

alternative forms of education that are smaller.  The number of students enrolled in their public 

schools is overwhelming to study participants.  In addition, with the feeling that they have no say 

in attending school, choosing academic pathways and competing in athletics is a challenge.  

Participants discuss the limited experiences with their mentors, specifically the guidance 

department, as they were assigned courses without input, and athlete participation is perceived to 

be restricted to a group of students who are expected to win titles. 

 Conversely, participants feel attendance was “optional” at their Choice schools.  The 

perception of choosing a school not required by the IDOE empowers participants to follow 

through with a transfer.  They like the feeling of committing to a more rigorous academic 

program, and they look forward to extracurriculars to diversify their lives.  They feel the 

mentoring program is an essential component of connecting with the school climate, and the 

relationships they have with different individuals through the program have been inspirational. 
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 RQ3:  From the perspective of high school students using the Indiana Choice Scholarship 

Program: What is the overall perception of competence regarding academic programs within 

public and private schools? 

 The overall perception of competence regarding academic programs within public and 

private schools is that high school students who utilize the ICSP recognize the educational 

diploma tracks as more diverse within the Choice school and more difficult regarding GPA 

weights.  Participants in the Choice program struggle with the transition initially because of these 

expectations.  To help participants, Choice schools implement a policy of new student 

participation in a mentoring program.  The program is crafted by the administration and executed 

through the guidance department. 

 In addition, participants note the exceptional teachers and mentors at both public and 

private schools. Still, they acknowledge. Choice school teachers and mentors have more invested 

experiences during and after school and are more experienced within the school climate they 

worked longer.  Choice teachers have over two decades of teaching experience within their 

respective Choice schools.  For participants, being taught by educators who are invested and 

perceived as competent within the school climate empowers them to feel invested in their 

growing competence. 

Findings Integrated with the Literature 

 As a macro-based theory, SDT has provided context for the development of individuals 

within any environment since the 1970s and has developed dramatically since Vallerand’s (1983) 

research in sports, education, and health care.  For the study, SDT highlighted the desire to 

autonomously recognize intrinsic and extrinsic motivations to do well in life, the importance of 
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having relationships with others, and exhibiting competence in areas of academics and careers by 

choosing to transfer using the ICSP. 

 Choice schools enhance programs around graduation tracks and develop a strong mentor 

program to build autonomy, but they still need to simplify eLearning platforms throughout the 

school.  Participants in the study recognize the different graduation options by visiting their 

guidance counselors, often within their Choice schools.  They are guided toward career readiness 

courses at their Choice schools that best address their interests.  Counselors and teachers help 

foster and build academic growth for participants by increasing autonomous motivation to do 

well within their fields of study.  Integrating academic and mentoring programs fosters student 

motivation and is vital for student success (Allen et al., 2013; Roorda et al., 2011; Wang & 

Eccles, 2012). 

 Findings documented by Deci and Ryan (2008) and Lopez-Garrido (2021) note that the 

predominant of the three SDT tenets to impact individuals is the feeling of a connection to 

others.  This finding also emerges from participants in this research study.  Most participants are 

in high school when they transfer from the public to the private school, so the transition for 

students is problematic, resulting in various mental health concerns such as anxiety and 

depression (Canbolat, 2021; Chiu, 2021).  Students feel from the beginning that they were 

encouraged to explore careers at their ICSP schools through a variety of school activities to gain 

a clear understanding of each vocation.  These activities were present in clubs in partnership with 

adults within the specific vocations.  Within these clubs and opportunities, mentors who make 

connections and give feedback to students in their search help decrease the feelings of anxiety 

while increasing the area of competence (Chiu, 2021). 



101 

The Development of SDT with Educational Vouchers  

 

 

 Participants rely heavily on peers and mentors academically once personal connections 

are initiated within the private, ICSP schools.  Participants recognize ICSP schools as having a 

more complex set of graduation tracks that included weighting.  They also note higher GPA 

scales than within their public schools, so they need help from their peer and adult mentors with 

time management, one area that was especially challenging (Lietaert et al., 2015).   With help, 

though, participants experience a variety of vocations through school-based activities and 

improve areas such as time management (Deci & Ryan, 2008; Lopez-Garrido, 2021).   

 COVID is an unexpected turn of events for our nation and K-12 education.  Educational 

technology integration has been researched and identified in public and private schools 

nationwide as complex, multifaceted, and situational (Bedenlier et al., 2020).  Educational 

institutions struggle to afford, maintain, and sustain online learning programs with efficacy. 

Participants in the study note the difficulty for teachers to connect to them individually and teach 

virtually (Bedenlier et al., 2020; Chen & Jang, 2010; Ciu & Hew, 2018).   

 Participants remark that each teacher does not receive training or have prior online 

teaching experience even within the same department.  The result is ineffective teaching (Chiu, 

2017; Chiu & Churchill, 2016; Ingvarson et al., 2005).  This study’s adolescent participants 

found eLearning cumbersome and struggled to remain autonomously motivated to be engaged 

because learning assignments seemed busy work that served no purpose (Eccles et al., 1997, 

UNESCO, 2020).      

 eLearning challenges the ICSP and may have been one area contributing to a decline in 

enrollment since 2021.  Out of the 29 states to utilize a voucher system, five have detailed a less 

than 1% decline in enrollment (EdChoice, 2021).  Although this number seems minimal, 

discussion around various impeding factors rekindled energy for educators and parents.  In 
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addition to technology integration, the transition for junior high and high school students with no 

in-person mentor programs, a rigorous academic program, and cost may have proven difficult for 

some families within the last few years.    

 Integrating SDT in a school setting means a school should consider human emotion when 

reflecting on student matriculation.  Having the autonomy to choose a learning environment with 

developed graduation pathways for college and career readiness drove the decisions of some 

families to transfer schools.  The feeling of connection to others is of utmost concern to 

adolescent students.  Finally, being surrounded by adult mentors who are competent and 

dedicated to improving the school experience for students in their respective areas helps students 

feel successful. 

 Implications 

 Based on this study, public and private schools that wish to grow their school community 

could consider developing programs that support human emotion by focusing on SDT’s elements 

of autonomy, relatedness, and competence.  Though the sample was small, it is apparent in the 

study’s research that participants felt they had a choice in their educational future and recognized 

the value of relationships when developing personal growth in many areas.  Findings imply that 

if a school corporation has a strong guidance department supported by a robust adult and peer 

mentor program, they could create the feeling of a family while exploring career paths.  

 Specifically, for ICSP, current policy is evolving to include the Indiana Scholarship 

Account to offset costs for some Indiana families.  The additional financial cost is still a worry 

because if the ICSP school cannot assist, the burden will fall on the family and, in some cases, 

the ICSP student.  In this study, one participant was responsible for paying the tuition of his 
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Choice school after his parents took out a loan from his grandparents.  He is a senior and appears 

worried about how he would pay for his Choice school and future college expenses. 

 Another implication of the study was the impact of mental health on adolescents.  Mental 

health issues, such as anxiety and depression, are noted as present in participants due to the 

COVID school shut down (Chiu, 2021).  This finding is not surprising as over 98% of the 

world’s student population, or one billion students, were impacted (UNESCO, 2020).  Students 

in the study look forward to consistently returning to in-person learning to connect.  The 

consistency of in-person learning, as opposed to eLearning, is critical in the development of 

SDT.  Limiting eLearning days to emergencies or professional development opportunities 

seemed an excellent plan to research participants. 

 In terms of student achievement, one implication rested on the academic school climate 

of the participant’s ICSP schools.  As mentioned in Chapter Three,  Rogers High School and 

Cardinal High School earned an ‘A’ rating for state school accountability measures. In contrast, 

Sinclair made a ‘B.’  In Chapter Four, it was discussed that participants recognized the impact of 

attending very high achieving schools known for their rigor and the difficulties they faced.  The 

schools in the study are known within the state to have a reputation for state school excellence.  

Academic achievement was significant to participants and based on state data, academic 

achievement was also essential to the ICSP school communities.   

 On average, the three ICSP schools in the study exceeded the state’s annual growth 

targets for sophomores testing in English/Language Arts and Mathematics by between 12.5%-

36.8% (IDOE, 2020).  While the assumption is that these ICSP schools would continue on the 

same academic trajectory as before, it is not guaranteed.  Out of over 1,000 students at Rogers 

School, only eight students were documented as completing coursework aligned with AP 
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Computer Science Programming (IDOE, 2020).  Cardinal High School had no students being 

recorded as completing any programs, while the smallest of the study’s schools had the most 

students participating.  At Sinclair, 20 students were recorded as completing Computer Science I, 

with an additional 6 completing Computer Science II.  Sinclair has an estimated enrollment of 

126 at the time of the study, implying that the results are not consistent.  While the ICSP schools 

scored well on state assessments academically, the same schools did not do well with the IDOE’s 

Course Completion programs for career readiness.  

 Finally, participants note the implication of having a strong leader available, adult or 

peer, driving autonomous motivation.  School communities need to nurture long-term 

relationships with staff to be competitive and keep good leaders.  Study participants mentioned 

the importance of knowing staff are available and committed to the school’s mission.  They feel 

adults were happy to be at the Choice school and are proud of the students.  In the public 

schools, a perceived high faculty turnover rate made building relationships difficult for 

participants.  Participants associate the high turnover rate with many educators only wanting the 

experience of teaching.  Participants allege educators left their public schools for better school 

corporations with higher-paying jobs.  In practice, school leaders must make a concerted effort to 

build a professional learning community of adult mentors. 

 Policy 

 For public schools in competition with one another and Choice schools, school districts 

need to reflect on policies within the school that build community.  Schools should consider two 

SDT-focused policy programs evidenced in the study:  a developed transition program for 

retention and ways to support the school community as one inclusive of diversity.  One 

commonality for participants in the study was not feeling connected to their public school, 
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making the decision to transfer easier.  Once transferred and acclimated to their Choice school, 

the Choice school’s policy of a resolute transition program built long-term relationships and 

worked well for the personal development of SDT within students.  

 The connection to one another, whether that means integrating a prayer life or being able 

to have set times to touch base with mentors, helps participants achieve the feeling of relating to 

the school community and is a practice that participants feel would help strengthen individual 

vocation pathways in the future.  Using a transition program throughout the school year helps 

establish and build opportunities for the school community to bond in other ways.  For example, 

for a Choice school, the transition program policy could include a robust evangelization 

opportunity for students interested, with regard to vocation pathways, adult and peer mentors 

networked with professionals through classes and clubs in diverse fields as part of their 

mentoring program. 

 In addition to a program uniting the school’s community, participants feel schools should 

consider personal investment when hiring for new positions.  Personal investment for adult 

mentors came in connecting during and after the school day.  It appears essential to participants 

that teachers and mentors value the community enough to stay so long and be at after-school 

events.  This personal investment, and the legacy of the three private Choice schools, seem to 

result in teacher and mentor involvement in both the participant’s daily and extracurricular lives.  

Participants like seeing their mentors take an interest in their lives outside of the classroom, dress 

in school spirit, and be in the halls to help be a part of the school community. 

 Another recommendation is to address the external challenge of transportation.  

Participants are aware of the lack of autonomy when committing to securing transportation, so a 

recommendation for schools would be to address transportation in order to open enrollment to 
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other students.  There is no transportation to corporations outside the demographic distance from 

a student’s address for the public schools.  For the private Choice schools, shuttle buses prove to 

be very helpful for both Rogers and Cardinal High Schools, but the system does not solve all 

transportation concerns for families as shuttle sites are reduced.  It should be noted, that only two 

out of the three high schools have the shuttle option available.  Sinclair has transportation 

through the public busing system, but the routes are limited.  Perhaps the IDOE could use the 

revenue from the implementation of the ICSP to reinvest in educational choice transportation. 

 When comparing public and private education nationally, there are several factors to 

consider.  Lindenberger (2019) states that there are some stark differences aside from the 

integration of religion.  In addition to faith, teacher certification, class sizes, class options, 

achievement, and student diversity provide comparison points.  One area the students in the 

study were vocal about was their teachers.  According to research by Mark Dynarski of the 

Center on Children and Families at the Brookings Institute, “The percentage of new teachers of 

less than four years teaching experience is higher in private schools at 19 percent compared to 

public schools at 11 percent due to higher salaries and better benefits packages.”  The public 

school also has a higher number of teachers with master’s degrees and participation in yearly 

professional development generally paid for by the corporation (Lindenberger, 2019).  

Professional development in private schools is limited to what teachers can pay for out of their 

own personal budget.  There is typically not much of a built-in budget within the private schools.   

 Student achievement, however, is difficult to determine.  The only commonality between 

public and private high schools is the use of standardized tests.  As one example, in the 2019-

2020 school year, private high school students who took the ACT scored, on average, 3.1 points 

higher; however, not all private high schools in the nation require students to take the ACT, and 
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not all public school students use this achievement outlet.  In addition, state standardized test 

scores such as ISTEP+ have varied dramatically since COVID with some states exempting both 

private and public schools from testing.  For the 2021-2022 school year, testing parameters 

changed yet again.  Indiana students now use the SAT as their culminating high school 

achievement test.  Achievement data, therefore, is difficult to compare and can be skewed.  The 

only thing a family has to compare public to private academic achievement is state statistics. 

 Class size is another area that varies; in public schools, nationally, class sizes average 25 

students as compared to public schools with an average of 19 students (Lindenberger, 2019).  

Within those classes, ICSP students noted the diversity of courses and academic tracks for 

graduation that were aligned with their interests.  Dynarski states, “If [parents] want their child to 

study the arts, theatre, music, or other such subjects a private school is a better fit.  Due to ever-

changing budgets and mandated testing, public schools are more focused on core classes, often at 

the expense of more peripheral subjects.” 

 According to the National Center for Education Statistics, in the 2019-2020 school year 

there were 33,600 private schools as compared to 98,507 public schools.  When deciding on 

education pathways, it is important for the participant’s families to consider the school 

community they will be spending much of their teenage time.  Dynaski continues by stating, 

“Numerous studies have shown that private schools, on the whole, offer a more positive peer 

environment.”  According to Lindenberger, “The reason for the phenomenon is the fact that 

private schools can screen whom they allow in, and can tailor their offerings to the type of child 

they want coming through their doors.”  In contrast, public schools are not able to choose who 

attends.   
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 A final reality rests in the long-term policy effects of the Indiana Choice Scholarship 

Program on student success (Canbolat, 2021).  The program is intended to help close the 

financial gap while providing a better educational experience for students.  At the elementary 

level, transitioning between public and private Choice schools appears to impact participants 

academically positively; however, if students transfer later in their educational experience, such 

as junior high or high school, the move leads to a “voucher shock,” impacting grades (Canbolat, 

2021).  Initially, the sense of belonging heightened anxiety for high school participants in the 

study and became the primary focus instead of academics.   

 Indiana’s policy indicating school competence in the form of state grades leads to 

additional components schools, and families now consider when choosing an educational 

pathway.  Within the last eight years, public schools across the state saw a decrease in 

proficiency rates after Choice students left.  The matriculation of Choice students academically 

shifted the dynamic of public schools as the students transferring was alleged to be strong 

students.  The loss of the more than average achieving Choice students in public schools dropped 

public school scores.  This loss created a “sorting” and is an additional effect of the ICSP 

(Canbolat, 2021). 

 From the perspective of the public schools losing students to private Choice schools, the 

ICSP policy is a challenge in many respects.  For one, burdensome financial loss for most public 

schools is minimal, but for some public schools already struggling, the economic loss was 

crippling.  Second, the crippling financial loss altered staffing, programs, and busing to 

accommodate the implementation of the ICSP.  Finally, public and private schools had to address 

the 21st-century demand for online education, marketing, and advertising using many media.  
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Media awareness forces schools to be transparent with assigned IDOE letter grades, college and 

career readiness programs, and relatedness opportunities while competing for enrollment.   

 The implementation of the IDOE ICSP amps up school competition at all grade levels in 

all districts that accepted scholarships.  Of the nearly 1,112,084 Indiana students in the 2020-

2021 school year, 88.34% attended public schools, while 3.16% of students attended private 

Choice schools (IDOE, 2022).  The remaining 8.5% of schools vary from public charter to non-

public (excluding Choice) to 0.17% (IDOE, 2022).  Suppose the public-school systems focus on 

core academic programs for college and career opportunities while implementing programs that 

encourage connectedness. In that case, the nearly 12% gap of those Indiana students not 

attending public schools could diminish.     

 Theory 

 Self-Determination Theory can be applied to all areas of life.  It is a theory rooted in the 

belief that there are three factors impacting human behavior:  the autonomy to feel self-governed 

and self-endorsed, the feeling of being important to others, and the knowledge that an individual 

is competent and effective in making decisions (Chiu, 2021).  For schools, educators need to 

look at how these factors impact students and school communities.  Understanding SDT in the 

context of education and school systems could help leaders connect to their community of 

learners. 

 Autonomy emerges as participants work with their parents to understand financial stress 

with regard to transitioning from the public to the private school and the external satisfaction of 

knowing they are able to work up to and accomplish college and career-related goals.  

Externally, participants and their families are proud of themselves and their school.  For study 

participants, the feeling of pride in a variety of areas outweighs the concerns of finances when 
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transferring.  School systems understanding the value of internal and external motivation was 

important when helping guide students toward an appropriate career path. 

 In this study, relatedness is, by far, the strongest of the three themes to emerge.  The fact 

that most participants’ grades suffer at the beginning of the transition from their public to their 

private, Choice schools is attributed to the desire to connect to others as the prominent concern 

of adolescent students.  Coupled with mental health challenges from COVID such as depression 

and anxiety (Chiue, 2021), participants perceive having a support group available as essential.  In 

educational systems, the emotion of relatedness is the leading element of SDT a student needs to 

be fulfilled in order to achieve success.  Understanding SDT in the context of education and 

school systems help the individuals served within that school climate.  As a theory rooted in 

human behavior, a school system is reliant on SDT when considering options to implement for 

individual growth (Chiu, 2021). 

 College and career success are the end goal for the study’s participants.  The feeling of 

competence is achieved using a strong transition program involving both adult and peer mentors.  

ICSP students who are challenged with graduation tracks, grade point average, and time 

management are able to easily access help through the mentorship program.  Teachers are 

dedicated to students during school via office hours and after school via athletics or 

extracurriculars.  Adult and peer mentors help Choice students understand the need for, and 

value of, time management skills to achieve success in any area.  For school systems built on 

academics, having a robust mentoring program for students who transfer is a vital component 

toward building school community. 
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Limitations 

 A limitation of the study focuses on the small number of participants as compared to the 

overall number enrolled in Choice schools.  A sample of nine out of over 36,000 (IDOE, 2021) 

participants is miniscule.  The participants in the research study were the only ones to voluntarily 

participate, so a limitation is that the experience has been a positive one after transferring.  The 

only negative comment focused on the rigidness of the discipline as opposed to the public 

school.  Based on these factors, it is important to note that the themes were limited and not 

representative of a larger sample.  In other settings with other participants, achievement may not 

look the same. 

 In addition, the COVID pandemic for the first time in our lifetime, alters the course of 

education in the nation for two years with virtual learning.  Participants did not have the same 

experiences as other Choice participants in previous years.  Academically, students were taught 

by educators, though seasoned in the classroom, were not seasoned with effective way to 

implement technology remotely.  In addition, participants were forced to learn in a manner they 

were not accustomed.  The combination has undoubtedly altered academic achievement 

standards nationwide.    

 Another limitation are the public schools represented in the study.  Out of the nine 

participants, none went to the same public schools and all had very different experiences.  Within 

the nine public schools, one student went online for a year and has been at several public schools 

prior.  Comparing data, programs, or climates is limited in scope for this study. 

 Finally, the inability for participants to clearly rationalize their individual perspectives 

naturally occurs.  Human emotion limits responses to personal experience not the entirety of the 

school population. 
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Future Research 

 As suggested by Ryan and Deci (2020), future research on SDT paired with online 

learning could be helpful for school systems. Teachers need trained on the effective use of 

platforms while students need trained on the expectations of eLearning.  In the case of the study, 

participants note motivation in all the categories of autonomy, relatedness, and competence 

suffers when online teaching suffers (Chen & Jang, 2010; Hsu et al., 2019). 

 Moreover, it is interesting that no participants volunteer any information on Catholicism 

until prompted.  As private, Catholic institutions, the desire to attend based on religion is not 

indicated by participants but is evidenced as integrated into the school community through 

curriculum and philanthropy.  Once prompted, however, participants generally feel positive and 

connected to the Catholic aspect of their Choice school.  Several participants discuss becoming 

Catholic to fit in with the school’s religious focus and feel glad they achieved this with help from 

others.  Future research might focus on why students pick Catholic schools if they are not 

Catholic. 

Concluding Remarks 

 From its inception in 2011, there is controversy surrounding Indiana’s Choice 

Scholarship.  Educators and lawmakers around the state rallied behind the elimination of the 

educational option.  Their theory was that schools receiving money from the state should not be 

eligible for public funds, because a religious component was added to the Choice school’s 

curriculum forging church and state.  Educators and lawmakers also feel the voucher is stripping 

public education of good students, good teachers, and academic programs due to the loss of 

funding.  Money is the motivation of the argument, not student success. 
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 According to Archdiocese of Indianapolis (2022), 9.5% of central Indiana are listed as 

Catholic.  Within the 9.5%, there were 133 parishes and 66 Catholic schools yet those in the 

Choice program decline 1% in 2021.  From the study, I found very little evidence suggesting 

religion is a reason for the use of the ICSP.  True, participants are happy they are experiencing a 

faith life, but experiencing religious evangelization from the tenets of the Roman Catholic 

Church is not indicated as the reason they left their public schools.   

 In addition, to assume the Choice scholarship has taken highly effective educators would 

be to challenge the over 50% of teachers within the Choice school who have been teaching in the 

same Choice school for 16 years or more.  On the contrary to both faith and effective teachers, it 

could be assumed from the decline in proficiency scores of public corporations impacted by 

Choice, the students who left could have been the students who were perceived as academically 

stronger.  It is probable that the impact of the Choice scholarship might have affected academic 

programs within schools, but no research has been done on this topic. 

 One thing is for certain, the focus should be on the success of Indiana’s children.  

According to the U.S. Department of Education, “[An educator’s] mission is to promote student 

achievement and preparation for global competitiveness by fostering educational excellence and 

ensuring equal access.” The Indiana Choice Scholarship Program is an opportunity for students 

who have the gumption to explore diverse styles of education simply because they, or someone 

they care about, value learning.  Both public and private can fit the bill if structured well.  

Children are not one size fits all, so why should we expect our schools to be the same? 

   

  



114 

The Development of SDT with Educational Vouchers  

 

 

 

References 

Abdulkadiroglu, Atila, Parag A. Pathak, and Christopher R. Walters. (2018). “Free to Choose: 

Can School Choice Reduce Student Achievement?” American Economic Journal: 

Applied Economics 10(1): 175-206. 

Allen, J., Gregory, A., Mikami, A., Lun, J., Hamre, B., & Pianta, R. (2013). Observations of 

effective teacher-student interactions in secondary school classrooms: Predicting student 

achievement with the classroom assessment scoring system—secondary. School  Psychology 

Review, 42(1), 76–98.   

Arthur, V. (2021). Expansion to school choice program under consideration at Statehouse. The 

Criterion, pp. 1–15.  

Austin, M., Waddington, R. J., & Berends, M. (2019). Voucher Pathways and Student 

Achievement in Indiana's Choice Scholarship Program. The Russell Sage Foundation 

Journal of the Social Sciences, 5(3), 20–40. Retrieved from 

https://www.jstor.org/stable/10.7758/rsf.2019.5.3.02. 

Bedenlier, S., Bond, M., Buntins, K., Zawacki-Richter, O., & Kerres, M. (2020). Facilitating 

student engagement through educational technology in higher education: A systematic  review 

in the field of arts and humanities. Australasian Journal of Educational 

 Technology, 36(4), 126–150.   

Benner, Aprile D. (2011). “The Transition to High School: Current Knowledge, Future 

https://www.jstor.org/stable/10.7758/rsf.2019.5.3.02


115 

The Development of SDT with Educational Vouchers  

 

 

Directions.” Educational Psychology Review 23(3): 299-328. 

Berends, Mark. (2018). “The Evolving Choice of Landscape in the U.S.” In Handbook of 

Educational Policy, edited by Rosemary Papa and Shadow Armfield. Hoboken, N.J.: 

Wiley-Blackwell. 

Berliner, D.C., & Biddle, B.J. (1995). The manufactured crisis: Myths, frauds, and the attack on 

America’s public schools. Reading, MA: Addison-Wesley. 

Bureau, U. S. C. (2021). Comparing 2013 American Community Survey Data. Washington, DC: 

Census.gov.  

Canbolat, Y. (2021). The Long-Term Effect of Competition on Public School Achievement: 

 Evidence from the Indiana Choice Scholarship Program.  Tampa: Colleges of Education 

 at Arizona State University and the University of South Florida.  

 

Chapman, C. (1995). If the shoe fits--: How to develop multiple intelligences in the classroom. 

Arlington Heights, IL: IRI/Skylight. 

Chen, K.-C., & Jang, S.-J. (2010). Motivation in online learning: Testing a model of self-

 determination theory. Computers in Human Behavior, 26(4), 741– 752.   

Chiu, T. K. F., & Hew, T. K. F. (2018). Asynchronous online discussion forum in MOOCs: Does 

 openness matter for peer learning and performance? Australasian Journal of Educational 

 Technology, 34(4), 16–28.   

Chiu, T. K. F., & Mok, I. A. C. (2017). Learner expertise and mathematics different order 

 thinking skills in multimedia learning. Computers & Education, 107, 147– 164.  



116 

The Development of SDT with Educational Vouchers  

 

 

Chiu, T. K. F., & Churchill, D. (2016a). Adoption of mobile devices in teaching: Changes in 

 teacher beliefs, attitudes and anxiety. Interactive Learning Environments, 24(2), 317–

 327. 

Chubb, J.E., & Moe, T.M. (1990). Politics, markets, and America’s schools. Washington, DC: 

The Brookings Institute. 

James, R. W. (2008). Educating everybody's children: Diverse teaching strategies for diverse 

learners (2nd ed.). Alexandria, VA: Association for Supervision and Curriculum 

Development. 

Creswell, J.W., & Creswell, J.D. (2018). Research design, qualitative, quantitative, and mixed 

methods approaches. SAGE Publications, Inc. 

Crotty, M. (2015). The foundations of social research: meaning and perspective in the research 

process. London: Sage. 

Deci, E. L., & Ryan, R. M. (2008). Self-Determination Theory: A Macrotheory of Human 

Motivation, Development, and Health. Canadian Psychology, 49(3), 182–185. doi: Ball 

State University Library. 

Decker, A., & Hawkins, G. (2015). Global learning and development as an engagement strategy 

for Christian Higher Education: A MACRO study. Philadelphia, PA: Christian Higher 

Education.  

Dickinson, E. E. (2016). Coleman Report Set the Standard for the Study of Public Education. 

John Hopkins Magazine, Winter, 1-9. 

Duckworth, A. (2018). Grit: the power of passion and perseverance. New York, NY: Scribner. 



117 

The Development of SDT with Educational Vouchers  

 

 

Eccles, J. S., Midgley, C., Wigfield, A., Buchanan, C. M., Reuman, D., Flanagan, C., & Mac 

 Iver, D. (1997). Development during adolescence: The impact of stage–environment fit 

 on young adolescents' experiences in schools and in families (1993). In J. 

 M. Notterman (Ed.), The evolution of psychology: Fifty years of the American 

 Psychologist (pp. 475–501). American Psychological Association. 

EdChoice. (2021, January). EdChoice scholarship program. Ohio Department of Education. 

Retrieved 2021, from https://education.ohio.gov/Topics/Other-

Resources/Scholarships/EdChoice-Scholarship-Program  

Every Student Succeeds Act (ESSA). (2019). Retrieved December 6, 2019, from 

https://www.ed.gov/essa. 

Figlio, David F., and Krzysztof Karbownik. (2016). Evaluation of Ohio’s EdChoice Scholarship 

Program: Selection, Competition, and Performance Effects. Columbus, Ohio: Fordham 

Institute. 

French, E., & Casali, G. L. (2014). A stakeholder analysis of one institution's assuring learning 

experience--is the promise and the practice worth the price? Mapleton, Queensland: 

Australian Business Education Research Association. 

Gardner, H. (2011). Frames of mind: The theory of multiple intelligences. New York, NY: Basic 

Books. 

Grigg, Jefferey. (2012). “School Enrollment Changes and Student Achievement Growth: A Case 

Study in Educational Disruption and Continuity.” Sociology of Education 85(4): 388-

404. 

https://www.ed.gov/essa


118 

The Development of SDT with Educational Vouchers  

 

 

Hanushek, Eric A., John F. Kain, and Steven G. Rivkin. (2016). “Disruption versus Tiebout 

Improvement: The Costs and Benefits of Switching Schools.” Journal of Public 

Economics 88(9-10): 1721-46. 

Hattie, J., & Zierer, K. (2018). Ten Mindframes for Visible Learning: Teaching for Success. / 

John Hattie and Klaus Zierer. London: Routledge Taylor & Francis Group. 

Heckman, J., & LaFontaine, P. (2007). The American high school graduation rate: Trends and 

levels. Bonn, Germany: Institute for the Study of Labor. 

Hsu, H. C. K., Wang, C. V., & Levesque-Bristol, C. (2019). Reexamining the impact of self-

 determination theory on learning outcomes in the online learning environment. Education 

 and Information Technologies, 24(3), 2159–2174.   

Indiana Department of Education (IDOE). (2011a). 2011-2012 ISTEP+ Program Manual: 

Policies and Procedures for Indiana’s Assessment System. Indianapolis: Indiana 

Department of Education. 

Indiana Department of Education (IDOE). (2017b). Choice Scholarship Program Annual Report: 

Participation and Payment Data. Indianapolis: Office of School Finance. 

Indiana Department of Education (IDOE). (2019c). Choice Scholarship Program Annual Report: 

Participation and Payment Data. Indianapolis: Office of School Finance. 

Indiana Department of Education (IDOE). (2020d). Choice Scholarship Program Annual Report: 

Participation and Payment Data. Indianapolis: Office of School Finance. 

Indiana Department of Education (IDOE). (2021e). Choice Scholarship Program Annual Report: 

Participation and Payment Data. Indianapolis: Office of School Finance. 



119 

The Development of SDT with Educational Vouchers  

 

 

Ingvarson, L., Meiers, M., & Beavis, A. (2005). Factors affecting the impact of professional 

 development programs on teachers’ knowledge, practice, student outcomes & 

 efficacy. Education Policy Analysis Archives, 13, 10. 

Jensen, E. (2007). Tools for engagement: managing emotional states for learner success. 

Thousand Oaks, CA: Corwin Press. 

Kasser, T., & Ryan, R.M. (1996). Further examining the American dream: Differential correlates 

of intrinsic and extrinsic goals. Personality and Social Psychology Bulletin, 22, 80-87. 

Kirst, M. W. and Wirt, F. M., (2009). The political dynamics of American education. Richmond, 

CA: McCutchan Pub. Corporation. 

Langenkamp, Amy. (2009a). “Following Different Pathways: Social Integration, Achievement, 

and the Transition to High School.” American Journal of Education 116(1):69-67. 

Langenkamp, Amy. (2010b). “Academic Vulnerability and Resilience During the Transition to 

High School: The Role of Social Relationships and District Context.” Sociology of 

Education 83(1): 1-19. 

Langenkamp, Amy. (2011c). “Effects of Educational Transitions on Students’ Academic 

Trajectory: A Life Course Perspective.” Sociological Perspectives 54(4): 497-520. 

Langenkamp, Amy, and William Carbonaro. (2018). “How School Socioeconomic Status 

Affects Achievement Growth Across School Transitions in Early Educational Careers.” 

Sociology of Education 9(14): 358-78. 

Lee, D., & Geier, D. B. (2016). Education Standards: An Overview. Points of View Reference 

Center, 1–1-1. Retrieved from web.a.ebscohost.com.proxy.bsu.edu/poverty/delivery 

Levesque, C., Copeland, K.J., & Sutcliffe, R.A. (2008). Conscious and nonconscious processes:  



120 

The Development of SDT with Educational Vouchers  

 

 

Lietaert, S., Roorda, D., Laevers, F., Verschueren, K., & De Fraine, B. (2015). The gender gap in 

 student engagement: The role of teachers’ autonomy support, structure, and 

 involvement. British Journal of Educational Psychology, 85(4), 498–518. 

Lindenberger, H. (2019, July 26). Private School vs. public school: Facts, benefits & statistics. 

Yahoo! Retrieved June 8, 2022, from https://www.yahoo.com/lifestyle/private-school-vs-

public-school-

182646593.html?fr=sycsrp_catchall#:~:text=In%20public%20schools%2C%20the%20ave

rage%20class%20size%20is,to%2016.1%20students%20per%20teacher%20in%20public

%20schools.  

Lopez-Garrido, G (2021). Self-determination theory and motivation. Simply Psychology. 

https://simplypsychology.org/self-determionation-theory.html 

Marzano High-Reliability Schools™. (2017a). Retrieved July 17, 2017, from 

http://www.marzanoresearch.com/hrs/high-reliability-schools. 

Marzano, R. J. (2005b). A handbook for classroom management that works. Alexandria, VA: 

Association for Supervision and Curriculum Development. 

Marzano, R. J., Pickering, D. J., & Pollock, J. E. (2008). Classroom instruction that works: 

Research-based strategies for increasing student achievement. Alexandria, VA: 

Association for Supervision and Curriculum Development. 

Marzano, Robert J. (2017c). New Art and Science of Teaching: more than fifty new instructional 

strategies for academic success. Bloomington, IN: Solution Tree. 

Mills, Jonathan N., Patrick J. Wolf. (2017). “Vouchers in the Bayou: The Effects of the 

Louisiana. 

http://www.marzanoresearch.com/hrs/high-reliability-schools


121 

The Development of SDT with Educational Vouchers  

 

 

Montgomery, L. M., & Parry, C. (1998). Anne of the Island. Bantam Books.  

Niemiec, C. P., & Ryan, R. M. (2009). Autonomy, competence, and relatedness in the classroom: 

Applying self-determination theory in educational practice 

(https://journals.sagepub.com/doi/pdf/10.1177/1477878509104318). Theory and  

Odden, A., & Picus, L. (2014). School finance: A policy perspective. New York, NY: McGraw-

Hill. 

Office of Catholic Schools. IN School Vouchers and Tax Credit Scholarships. (2019). 

https://www.archindy.org/ocs/schools-vouchers.html.  

Olneck-Brown, B. (2019, March 26). Private School Choice. National Conference of State 

Legislators. Retrieved March 16, 2022, from 

https://www.ncsl.org/GoogleResults.aspx?q=school+choice+vouchers#gsc.tab=0&gsc.q=s

chool%20choice%20vouchers&gsc.page=1. 

Patton, M. (2002). Qualitative Research & Evaluation Methods. Sage Publications, Inc.: 

Thousand Oaks, CA, 75-142:598. 

Roorda, D. L., Koomen, H. M., Spilt, J. L., & Oort, F. J. (2011). The influence of affective 

 teacher–student relationships on students’ school engagement and achievement: A meta-

 analytic approach. Review of Educational Research, 81(4), 493–529. 

Ryan, R. M., & Deci, E. L. (2020). Intrinsic and extrinsic motivation from a self-determination 

theory perspective. Definitions, theory, practices, and future directions. Contemporary 

 Educational Psychology, 61, 101860. 

https://journals.sagepub.com/doi/pdf/10.1177/1477878509104318


122 

The Development of SDT with Educational Vouchers  

 

 

Saldaña Johnny. (2016). The coding manual for qualitative researchers. Los Angeles, CA: 

SAGE. 

Schiller, Kathryn S. (1999). “Effects of Feeder Patterns on Students’ Transition to High School.” 

Sociology of Education 72(4): 216-33. 

Schmoker, M. J. (2018a). Focus: elevating the essentials to improve student learning radically. 

Alexandria, VA: ASCD. 

Schmoker, M. J. (2006c). Results now: How we can achieve unprecedented improvements in 

teaching and learning. Alexandria, VA: Association for Supervision and Curriculum 

Development. 

School Choice in America Dashboard. EdChoice. (2020). http://www.edchoice.org/school-

choice/school-choice-in-america.  

Schwartz, Amy E., Leanna Stiefel, and Sarah A. Cordes. (2017). “Moving Matters: The Casual 

Effect of Moving Schools on Student Performance.” Education Finance and Policy 12(4): 

419-46. 

Shaffer, M. B., & Dincher, B. (2020). In Indiana, School Choice Means Segregation. Phi Delta 

Kappan, April 2020, 1–8.  

Siegel-Stechler, K. (2017). Solving the School-Transportation Challenge: What Cities can do to 

Help. John Hopkins School of Education: Institute for Education Policy, 1–6.  

Sinatra, G.M., Heddy, B.C., & Lombardi, D. (2015) The challenges of defining and measuring 

student engagement in science.  Educational Psychologist, 50(1), 1-13. 

https://doi.org/10.1080/00461520.2014.1002924. 



123 

The Development of SDT with Educational Vouchers  

 

 

Stewart, V. (2012). A world-class education: Learning from international models of excellence 

and innovation. Alexandria, VA: Association for Supervision and Curriculum 

Development. 

Strauss, A. L., & Corbin, J. M. (1998). Basics of qualitative research: techniques and procedures 

for developing grounded theory. SAGE. 

Sousa, D. A. (2001). How the brain learns (2nd ed.). Thousand Oaks, CA: Corwin Press. 

The Elementary Secondary Education Act (The Every Student Succeeds Act of 2016). Home. 

(2020). http://www2.ed.gov/policy/elsec/leg/essa.  

The Office of the Assistant Secretary for Planning and Evaluation (ASPE). (2021). Poverty 

guidelines. U.S. Federal Poverty Guidelines Used to Determine Financial Eligibility for 

Certain Federal Programs. https://aspe.hhs.gov/poverty-guidelines.  

Troia, G., Olinghouse, N. G., Wilson, J., Stewart, K. A., Mo, Y., Hawkins, L., & Kopke, R. A. 

(2016). The Common Core Writing Standards: A Descriptive Study of Content and 

Alignment with a Sample of Former State Standards. Reading Horizons, 55(3), 98–141. 

Retrieved from first search-OCLC-org.proxy.bsu.edu. 

Tyack, D. (1974) The best one system: A history of American urban education. Cambridge, MA: 

Harvard University Press. 

Tyack, D. & Tobin, W. (1994). The “grammar” of schooling: Why has it been so hard to change? 

American Educational Research Journal, 31, 453-479. 

UNESCO. (2020). Education: From disruption to recovery UNESCO. Retrieved May 24, 2020, 

 from https://en.unesco.org/covid19/educationresponse 

http://www2.ed.gov/policy/elsec/leg/essa
https://en.unesco.org/covid19/educationresponse


124 

The Development of SDT with Educational Vouchers  

 

 

U.S. Department of Education. (2022). Mission Statement. U.S. Department of Education. 

https://www.ed.gov/.  

U.S. Department of Education. (2008). No Child Left Behind—2008: Detailed summary of 

proposed Title I regulations. Washington, DC: Author. 

Vallerand, R.J. (1983). The effects of differential amounts of positive verbal feedback on the 

intrinsic motivation of male hockey players, Journal of Sports Psychology, 5, 100-107. 

Vansteenkiste, M., Simons, J., Lens, W., Sheldon, K.M., & Deci, E.L. (2004). Motivating 

learning, performance, and persistence: The synergistic effects of intrinsic goal contents 

and autonomy-supportive contexts. Journal of Personality and Social Psychology, 87, 

246-260. 

Waddington, R. Joseph., and Mark Berends. (2018). “Impact of Indiana Choice Scholarship 

Program: Achievement Effects for Students in Upper Elementary and Middle School.” 

Journal of Policy Analysis and Management 37(4): 783-808. 

Wang, M. T., & Eccles, J. S. (2012). Adolescent behavioral, emotional, and cognitive 

 engagement trajectories in school and their differential relations to educational 

success. Journal of Research on Adolescence, 22(1), 31–39. 

Warren, J.R. & Halpern-Manners, A. (2007). Is the glass emptying or filling up? Reconciling 

divergent trends in high school completion and dropout. Educational Researcher, 36, 

335–43. 

EdChoice. (2021). What is school choice? Retrieved 2021, from 

https://www.edchoice.org/school-choice/what-is-school-choice/  



125 

The Development of SDT with Educational Vouchers  

 

 

Willis, S. (1993). Teaching Young Children: Educators Seek 'Developmental Appropriateness' 

ASCD, 1-7.  

Xu, Zeyu, Jane Hannaway, and Stephanie D’Souza. (2009). Student Transience in North 

Carolina: The Effect of School Mobility on Student Outcomes Using Longitudinal Data. 

Washington, D.C.: National Center for Analysis of Longitudinal Data in Education 

Research. 

 

  



126 

The Development of SDT with Educational Vouchers  

 

 

 

Appendix A 

For the Initial Coding process, the interview protocol and questions are as follows: 

Introduction 

Thank you for taking the time to speak with me, (name).  Today, my goal is to interview 

you about your experience in public and private schools you have attended.  I hope to shed some 

light on whether using a voucher has helped you, held you back from opportunity, or has not 

impacted your life.  I’d like to learn more about how you experienced your public-school 

programs and the community at (previous high school) and your private school programs and 

community at (current high school).  This information will be used in my dissertation, and both 

you and your school(s) will remain confidential/anonymous. 

I’m looking forward to your ideas, but if I ask any question you would prefer not to answer 

for any reason, just let me know, and we will move on to the next question.  Do you have any 

questions for me?  Let’s get started…. 

1. Tell me a little about yourself… 

a. Family 

I. Do you have any siblings?  Do any of the siblings attend (current 

school)?  Do you share a room with any of your siblings? 

II. Do you live with your parents or guardians? 

III. How far do you live from (current school)? 

IV. What form of transportation do you use to get to school? Has 

transportation been a challenge?  If so, why? 
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b. Interests 

I. Are you an athlete?  If so, what sports? 

II. Do you belong to any clubs?  If so, what club? 

2. Let’s talk about your previous school…. 

a. Relatedness 

I. Tell me about your friends. 

1. How often do you see them? 

II. Tell me about your teachers. 

III. Tell me about your coaches and any mentors. 

IV. Do you keep in touch with anyone from your previous school? 

b. Competence 

I. Tell me about your grades. 

II. Tell me about your accomplishments.  

III. Have you ever felt success in an area? 

IV. Have you ever felt success in an extracurricular? 

c. Autonomy 

I. Tell me about your choices in coursework. 

1. Tell me about your learning preferences while in class. 

2. Did you feel you had control over what to study? 

3. Did you feel you had control over how to study? 

4. Did you feel like your classes were relevant to your interests? 

II. Tell me about an interesting or exciting class project that you took 

on…. 
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III. Tell me about your choices in athletics. 

IV. Tell me about your choices in extracurriculars. 

V. Did you ever make a big mistake?  How did you resolve the error? 

VI. What would you say if you were to describe your previous school 

climate? 

3. Tell me why you left your previous school. 

4. Let’s talk about your current school…. 

a. Relatedness 

I. Tell me about your friends. 

1. How often do you see them outside of school? 

II. Tell me about your teachers. 

III. Tell me about your coaches and any mentors. 

b. Competence 

I. Tell me about your grades. 

II. Tell me about your accomplishments.  

III. Have you ever felt success in an area? 

IV. Have you ever felt success in an extracurricular? 

c. Autonomy 

I. Tell me about your choices in coursework. 

1. Tell me about your learning preferences while in class. 

2. Do you feel you have control over what to study? 

3. Do you feel you have control over how to study? 

4. Do you feel like your classes are relevant to your interests? 
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II. Tell me about an exciting class project that you took on…. 

III. Tell me about your choices in athletics. 

IV. Tell me about your choices in extracurriculars. 

V. Have you ever made a big mistake?  How did you resolve the error? 

VI. What would you say if you were to describe your current school 

climate? 

5. Comparing the two schools, what are your thoughts about…. 

I. Academics 

II. Friendships (peers and mentors) 

III. Self-drive or individualism 

6. Comparing the two schools, what are some adaptions you have made to achieve success? 

7. Do you feel like transferring was the right choice for you?  Your family? 
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Appendix B 

The Development of Self-Determination: A Qualitative Exploration of the Indiana Choice 

Scholarship Program [1735979-1] 

Parental Consent Form 

 

Study Purpose and Rationale 

My name is Bettina Rose-Ronnebaum, Ed.S. I am trying to get feedback on the Indiana Choice 

Scholarship Program and any impact it has had on your child in their new private school setting.  

If you would like, your child can be in my study.   

 

Inclusion/Exclusion Criteria 

To be eligible to participate in this study, your child must be between the ages of 14-19 and have 

been in the public school a minimum of one year before entering the private school Choice 

Scholarship setting. 

 

Participation Procedures and Duration 

For this project, your child will be asked to complete a series of interview questions about being 

in the public school setting than in the private school setting using a Choice Scholarship.  The 

interview will last no more than an hour, recorded for transcript accuracy, and your child will be 

able to skip any question they wish. 

 

Audio or Video Tapes 

For accuracy, with your permission, the interviews will be audiotaped.  When the videos are 

transcribed, any names used on the audiotape will be changed to pseudonyms.  The videos will 

be password protected.  

 

Data Confidentiality or Anonymity 

All data will be confidential, and no identifying information such as names will appear in any 

publication or presentation of the data.   

 

Storage of Data 

Data will be stored on the researcher’s computer for three years and deleted.  Only members of 

the research team will have access to the data. 

 

Risks or Discomforts 

The only anticipated risk from participating in this study is that your child may not feel 

comfortable answering some questions.  During the ascent process, your child will be informed 

that they may choose not to answer any question that makes them uncomfortable and quit the 

study.  A section of interview questions focused on both relationships and academic grades.  If 

these questions make your child feel uncomfortable, they may skip any. 

 

Who to Contact Should Your Child Experience Any Negative Effects from Participating in this 

Study 

Should your child experience any feelings of anxiety, please advise them to ask to contact their 

principal or counselor during the interview or at any point afterward. 
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Benefits &Voluntary Participation 

Your child’s participation in this study is voluntary with no perceived benefits. You are free to 

withdraw your permission for any reason without penalty or prejudice.  Please feel free to ask 

any investigator questions before signing this Parental Permission form and during the study. 

 

IRB Contact Information 

For questions about your rights as a research subject, please contact the Director, Office of 

Research Integrity, Ball State University, Muncie, IN 47306, (765) 285-5052, orihelp@bsu.edu. 

 

 

Study Title   The Development of Self-Determination: A Qualitative Exploration of the Indiana 

Choice Scholarship Program [1735979-1] 

 

********** 

Parental Consent 

I permit my child to participate in this research project entitled, “The Contribution of 

Educational Vouchers for High School Students [1735979-1].”  I have had the study explained to 

me, and my questions answered to my satisfaction.  I have read the description of this project and 

given my permission for my child to participate.  I understand that I will receive a copy of this 

informed consent form for future reference. 

 

 

 

________________________________   _________________ 

Parent’s Signature     Date 

 

 

 

 

Researcher Contact Information 

 

Principal Investigator:     Faculty Supervisor: 

Bettina Rose-Ronnebaum, Ed.S.   Dr. Serena Salloum 

Department of Educational Leadership  Department of Educational Leadership 

Ball State University     Ball State University 

Muncie, IN  47306     Muncie, IN  47306 

Telephone: (513)509.7914    Telephone:   

Email:  bmrose@bsu.edu    Email:  sjsalloum@bsu.edu 

 

 

  

mailto:orihelp@bsu.edu
mailto:bmrose@bsu.edu
mailto:sjsalloum@bsu.edu
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Appendix C 

 

The Development of Self-Determination: A Qualitative Exploration of the Indiana Choice 

Scholarship Program [1735979-1] 

Assent Form 

 

My name is Bettina Rose-Ronnebaum, Ed.S. I am trying to get your feedback on the Indiana 

Choice Scholarship Program and any impact it has had on you in your new private school 

setting.  If you would like, you can be in my study.   

  

Suppose you decide you want to be in my study. In that case, you will be interviewed for no 

more than an hour, given interview transcripts to verify intentions, and be available for any 

follow-up clarification(s). 
 

There are no physical risks, but a section of interview questions focused on your relationships 

and academic grades.  If these questions make you uncomfortable, you may skip any of them. 
 

Other people will not know you are in my study.  I will put your interview with other high school 

students interviews so no one can tell what reflection came from you.  When I tell other people 

about my research, I will not use your name, so no one can tell whom I am talking about. 

 

Your parents or guardian have to say it’s OK for you to be in the study. After they decide, you 

get to choose if you want to do it. If you don’t want to be in the study, no one will be mad at you.  

If you’re going to be in the survey now and change your mind later, that’s OK. You can call any 

time.  

 

My telephone number is 513.509.7914.  You can call me if you have questions about the study or 

decide you don’t want to be in the study anymore. 

  

I will give you a copy of this form if you want to ask questions later. 

  

Agreement 
 

I have decided to be in the study even though I know that I don’t have to do it.  Mrs. Bettina 

Rose-Ronnebaum, Ed.S., has answered all my questions.   

  

  

  

______________________________   ________________ 

Signature of Study Participant    Date 

 

______________________________   ________________ 

Signature of Researcher     Date 
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Appendix D 

School Participation Consent Forms 

[Cathedral - This letter must be on the collaborating organization’s letterhead.] 

 
 

 

April 9, 2020 

 
 

Bettina Rose-Ronnebaum, Ed.S. 
Ball State University 
Teacher’s College (TC), Room 903 
Muncie, IN  47306-0590 

 
Dear Mrs. Rose-Ronnebaum, 

 
I am writing to express my support for your research study, “The Contribution of Educational Vouchers 

for High School Students,” conducted in the Spring-Fall of 2021.  The Office of Catholic Education of the 

Indianapolis Archdiocese is very supportive of research efforts dedicated to improving the experience of 

Cathedral High School students. 

 
To that end, Cathedral High School will permit you to interview willing Indiana Choice Scholarship 

Program participants as early as May 2021 on campus.  Should CHS be remote due to COVID-19 

protocols, the interviews will be set up in collaboration with participating students via Zoom.   

 
We look forward to learning the results of your research. 

 
With kind regards, 

 
[A signature is required.] 

 
Principal 
Cathedral High School 
Office of Catholic Education 

  



134 

The Development of SDT with Educational Vouchers  

 

 

 

 

[ Seton - This letter must be on the collaborating organization’s letterhead.] 

 
 

 

April 9, 2020 

 
 

Bettina Rose-Ronnebaum, Ed.S. 
Ball State University 
Teacher’s College (TC), Room 903 
Muncie, IN  47306-0590 

 
 

Dear Mrs. Rose-Ronnebaum, 

 
I am writing to express my support for your research study, “The Contribution of Educational Vouchers 

for High School Students,” conducted in the Spring-Fall of 2021.  The Office of Catholic Education of the 

Indianapolis Archdiocese is very supportive of research efforts dedicated to improving the experience of 

Seton Catholic High School students. 

 
To that end, Seton Catholic High School will permit you to interview willing Indiana Choice Scholarship 

Program participants as early as May 2021 on campus.  Should SCHS be remote due to COVID-19 

protocols, the interviews will be set up in collaboration with participating students via Zoom.   

 
We look forward to learning the results of your research. 

 
With kind regards, 

 
[A signature is required.] 

 
Principal 
Seton Catholic High School 
Office of Catholic Education 
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[Roncalli - This letter must be on the collaborating organization’s letterhead.] 

 
 

 

April 9, 2020 

 
 

Bettina Rose-Ronnebaum, Ed.S. 
Ball State University 
Teacher’s College (TC), Room 903 
Muncie, IN  47306-0590 

 
 

Dear Mrs. Rose-Ronnebaum, 

 
I am writing to express my support for your research study, “The Contribution of Educational Vouchers 

for High School Students,” conducted in the Spring-Fall of 2021.  The Office of Catholic Education of the 

Indianapolis Archdiocese is very supportive of research efforts dedicated to improving the experience of 

Roncalli High School students. 

 
To that end, Cathedral High School will permit you to interview willing Indiana Choice Scholarship 

Program participants as early as May 2021 on campus.  Should RHS be remote due to COVID-19 

protocols, the interviews will be set up in collaboration with participating students via Zoom.   

 
We look forward to learning the results of your research. 

 
With kind regards, 

 
[A signature is required.] 

 
Principal 
Roncalli High School 
Office of Catholic Education 
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