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Abstract 

Caregivers have a significant impact on their children’s early language and literacy 

development. One of the many ways caregivers can support the skills needed for their children to 

become successful readers is through the use of literacy bags. Literacy bags contain an age-

appropriate children’s book along with fun and engaging activities that reinforce the literacy 

concepts presented within the children’s book. Further, literacy bags include a variety of benefits 

for children and adults. For children, literacy bags promote the acquisition of early language and 

literacy skills (e.g., phonological awareness, vocabulary development, as well as print awareness 

and motivation) and associate the feeling of enjoyment with the process of reading. For adults, 

literacy bags expand a caregiver’s knowledge on the variety of age-appropriate children’s books 

available and encourage caregivers to read aloud to and interact with their children. 

Based on the various benefits associated with literacy bags, such as increasing children’s 

early language and literacy skills and the level of parental involvement in children’s literacy 

development, I carried out the following creative thesis project: Lit Kits for the Muncie 

Community. The purpose of my project was to increase awareness of early language and literacy 

skills needed for academic success, educate caregivers on how they can promote and implement 

early language and literacy in their home, and encourage positive parent-child interactions within 

the community. This project consisted of a partnership with The Family Alliance, a $500 literacy 

grant from Heart of Indiana United Way, the development and creation of eight Lit Kits, the 

implementation of the Lit Kits with The Family Alliance, and a culminating project presentation. 

 

 

 



 

Acknowledgments 

I would like to thank Dr. Jeanne McMillan for her wonderful assistance and guidance throughout 

this entire project. I feel so honored that I had the opportunity to collaborate with such a 

knowledgeable, caring, and passionate speech-language pathologist. This project would not have 

been possible without the advice and feedback she provided.  

 

I would like to thank The Family Alliance for graciously accepting the completed Lit Kits. It 

brought me great joy to create eight Lit Kits, tailored for the population they serve, and I am 

looking forward to hearing about the positive impact the kits will have on their families. 

 

I would like to thank Heart of Indiana United Way for their willingness to financially support 

this project.  

 

I would like to thank Sydney Cook for taking photographs of the completed Lit Kits. I will 

treasure the photographs forever! 

 

I would like to thank my parents, Marty and Teresa, and my sister, Eleanor, for their constant 

love and encouragement as I completed this project.  

 

  



 

Table of Contents 

The Role of Caregivers and Literacy .............................................................................................. 1 

Project Idea, Goals, and Components ............................................................................................. 2 

A Partnership with The Family Alliance ........................................................................................ 3 

Project Funding: Heart of Indiana United Way .............................................................................. 4 

The Development and Creation of the Lit Kits ............................................................................... 6 

The Selection of Eight Children’s Books ................................................................................... 6 

Every Child Ready to Read ......................................................................................................... 9 

The Development of 16 Activities ............................................................................................ 15 

The Creation of the Early Literacy Activities Sheet ................................................................. 19 

Parent Guide: Educational Materials for Caregivers ................................................................ 20 

Packaging .................................................................................................................................. 22 

Implementation with The Family Alliance ................................................................................... 22 

A Culminating Project Presentation .............................................................................................. 25 

Project Benefits ............................................................................................................................. 25 

References ..................................................................................................................................... 27 

Appendices .................................................................................................................................... 31 

Figure 1: Developing 16 Activities Example (Self-Developed Table) ..................................... 31 

Figure 2: Every Child Ready to Read Table ............................................................................. 32 

Photos and Other Images .............................................................................................................. 34 

Lit Kits 1-8 (Photos taken by Sydney Cook) ............................................................................ 34 

 

 
 



 1 

The Role of Caregivers and Literacy 

Caregivers play a major role in their children’s early language and literacy development. 

Researchers have found that caregivers who “read aloud with [their] young children are one of 

the single most important predictors of success in reading” (Brand, Marchand, Lilly, & Child, 

2014, p. 163). When caregivers read aloud with their children, they are creating positive 

interactions with their children as well as promoting early literacy skills such as “phonological 

awareness, vocabulary, oral language skills, alphabet awareness, print awareness, and 

comprehension” (Brand et al., 2014, p. 163). However, many caregivers are unaware “of their 

potential impact or the methods they might use to foster their child’s literacy development” 

(Brand, et al., 2014, p. 163).  

One of the many ways caregivers can help their children develop the skills needed to 

become successful readers is through the use of literacy bags. Literacy bags contain an age-

appropriate children’s book along with fun activities “that support concept knowledge, 

vocabulary growth and speech production” (Roman, 2020). Further, research has found that 

“children learn best when information is double coded or presented in more than one way” 

(Brand et al., 2014, p. 164). Literacy bags allow for the double coding of information, because 

they encourage caregivers to read aloud to and interact with their children as well as reinforce the 

book’s concepts through engaging activities. Children “gain an understanding that reading can be 

for enjoyment” and develop “an increased acquisition of pre-reading skills such as left to right 

progression, letter-sound knowledge, phonemic awareness, rhyming, syllables, and more” 

(Hubbard, 2020). Further, literacy bags contain many benefits for caregivers. One study 

discovered that by using literacy bags, caregivers “increased their understanding of the 

importance of time spent reading and interacting with their children,” “exposed themselves to the 
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variety and breadth of children's literature,” and “learned about their children’s interests and 

abilities” (Richardson, M. V., Miller, Richardson, J. A., & Sacks, 2008, p. 7). Based on the 

various benefits associated with literacy bags, such as increasing children’s literacy skills and the 

level of parental involvement in their children’s literacy development, I carried out the following 

creative thesis project: Lit Kits for the Muncie Community.  

Project Idea, Goals, and Components 

During the spring semester of 2020, I participated in a Ball State immersive learning 

course titled, “Emphasis on Early Language and Literacy for Kindergarten Readiness.” The 

course was designed to research, develop, and execute programs and solutions that emphasized 

early language and literacy for kindergarten readiness. Specifically, the course partnered with 

Muncie By5 and Forward Steps to make a difference in the lives of Muncie’s children and their 

families. Muncie By5 aims to “transform the community by connecting kindergarten readiness to 

economic success” (Muncie By5, 2021). Muncie By5 accomplishes this through four goals 

including “increasing awareness of the importance of early learning, supporting families, 

increasing access to high-quality early learning and strengthening Muncie BY5 infrastructure 

and sustainability” (Muncie By5, 2021). Another organization in Muncie, known as Forward 

Steps, is a “relationship-based empowerment initiative” at Second Harvest Food Bank (Second 

Harvest Food Bank, 2021). At Forward Steps, “social service agencies, businesses, and 

community members come together to support” Asset Limited, Income Constrained, Employed 

(ALICE) individuals, those who “fall outside the parameters of government assistance programs 

but do not have the resources to move from surviving to thriving,” and their families (Second 

Harvest Food Bank, 2021). Forward Steps works with Muncie families, on a weekly basis, 

placing an emphasis on “relationships, resources, and reciprocity” (Second Harvest Food Bank, 
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2021). After completing this course, I desired to create a language and literacy focused project 

that would directly benefit the Muncie community. As a result, the idea of creating literacy bags, 

aimed at promoting early language and literacy skills, for Muncie’s children and their families 

emerged. 

The purpose of my project, Lit Kits for the Muncie Community, was to increase 

awareness of early language and literacy skills needed for academic success, educate caregivers 

on how they can promote and implement early language and literacy in their home, and 

encourage positive parent-child interactions within the community. To achieve these goals, my 

project consisted of the following components: a partnership with The Family Alliance, a $500 

literacy grant from Heart of Indiana United Way, the development and creation of eight Lit Kits, 

the implementation of the Lit Kits with The Family Alliance, and a culminating project 

presentation. 

A Partnership with The Family Alliance 

I believed it would be rewarding for my project to benefit the Muncie community long-

term. Originally, I planned to permanently implement the eight Lit Kits at Ball State’s 

developing Literacy Clinic. The Literacy Clinic was going to be managed by SPAA faculty and 

graduate students, and they were planning to provide intervention services, in the areas of 

phonological awareness and general literacy skills, to young school-aged children in the Muncie 

community. However, when I found out the Ball State Literacy Clinic would not be ready in time 

for me to implement my kits, I began to search for a new community partner.  

My Honors College Professor, Dr. Jason Powell, has been heavily involved with The 

Family Alliance. The Family Alliance works directly with the Muncie Community to provide 

and connect people (mainly low SES single mothers and their children) with resources, such as 
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“financial aid, childcare, and transportation” (The Family Alliance, 2021). Their main goal is to 

“remove [any] barriers” so that caregivers have the ability to “pursue their education and future 

career” (The Family Alliance, 2021). When I chatted with Dr. Powell, the President, and Michele 

Owen, the Executive Director, of The Family Alliance, they were highly interested in receiving 

the Lit Kits and indicated they had recently been looking for ways to promote literacy among 

their families. 

Project Funding: Heart of Indiana United Way 

In order to carry out my project, additional monetary assistance was required. First, I 

drafted a list of materials I anticipated needing for the project and created a budget. Some of the 

necessary items included children’s books, tote bags, manipulatives (i.e., physical objects such as 

figurines, puzzles, magnets, etc.), and general crafting materials (e.g., laminating sheets). Once I 

looked up general prices for the items, my projected budget was estimated to be around $500. 

Then, I began searching for grants to fund my project as well as for organizations that provided 

book donations. Reading Rockets (2019) had a list of national and local programs offering free 

or reduced cost books to schools and organizations. In addition, I reviewed Ball State’s 

Sponsored Projects Administration for student funding opportunities (Ball State University, 

2021). However, I quickly discovered I did not qualify for most grants and book donations, 

because they were designated for specific geographic locations, established philanthropic 

organizations, or research studies.  

As a result, I began to focus on local philanthropic organizations and foundations in the 

community. My hope was that since my project was directly benefitting the Muncie community, 

there would be local organizations willing to support. During my initial search, I came across 15 

philanthropic organizations and foundations that aligned with my project goals as well as 
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supported and/or provided services directly to children and their families in Muncie. Once I 

found philanthropic organizations and foundations to reach out to, I created a donation letter to 

send to them. The letter described the purpose of the project, its benefits, and the need for 

funding. As soon as my donation letter was approved by my advisor, I emailed the letter to the 

organizations and foundations. I received responses from multiple organizations and foundations 

within the following day. Some were interested in scheduling a Zoom meeting to discuss my 

project in more depth. Others could not provide funds and/or already gave out their funding for 

the year but offered suggestions of additional organizations to reach out to. Further, some 

organizations and foundations indicated their interest in hearing a presentation that described the 

outcome of my project. 

The two most interested parties were the George and Frances Ball Foundation and Heart 

of Indiana United Way. The George and Frances Ball Foundation (2019) “promotes charitable, 

scientific and educational purposes” in East Central Indiana, and Heart of Indiana United Way of 

Delaware, Henry, Randolph, Fayette, and Madison counties (2021) works to “fight for the 

education, health, and financial stability of every person in every community.” Both wanted to 

schedule a one-hour Zoom meeting to discuss my project in more depth. In preparation for my 

meetings with Heart of Indiana United Way and the George and Frances Ball Foundation, I 

created a PowerPoint presentation to share with them. The PowerPoint provided more 

information regarding the purpose of my project, its benefits, and the need for funding. In my 

first meeting with the George and Frances Ball Foundation, Kelsey Harrington, the Program 

Associate, and Kortney Zimmerman, the Program Officer, were present along with Dr. 

McMillan, Dr. Powell, and Ms. Owen. The meeting went very well, and at its conclusion, the 

George and Frances Ball Foundation wanted me to provide them with an update following my 
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meeting with Heart of Indiana United Way. Further, they gave me more organizations I could 

reach out to. When I spoke with Denise King, the Director of Resource Development, and 

Megan Arnold, the former Assistant Director of Impact, of Heart of Indiana United Way, they 

were very receptive to my project and planned to share my project with Jim Flatford, the 

Director of Community Investments. A few days later, Heart of Indiana United Way shared that 

they wanted to provide me with a $500 literacy grant to cover the cost of my project. When I 

notified the George and Frances Ball Foundation my project was fully funded, they wanted me to 

stay in touch with them in case the project was to expand and/or need additional funding.  

The Development and Creation of the Lit Kits 

To create the Lit Kits, I researched various schools, libraries, and organizations 

throughout the United States to learn how they designed and implemented their literacy bag 

program. Through this initial research, I was able to develop some ideas on what the project 

could potentially look like. I found websites, blogs, and articles that provided things to consider 

when creating a literacy bag, what elements to include, and how to structure activities around a 

general theme and/or children’s book. Then, I modified these recommendations to create my 

“ideal” version of a literacy bag. Using eight, popular children’s books, I created a total of eight 

Lit Kits. Each Lit Kit contained one children’s book, two literacy activities corresponding to the 

children’s book, an early literacy activities sheet, and a parent guide. 

The Selection of Eight Children’s Books 

Michelle Hubbard and her colleague (2020) created a set of “Home Literacy Kits,” where 

their kindergarten students had the opportunity to choose “one literacy kit to take home.” Each 

kit “contained three to five books (both fiction and nonfiction related to a theme (e.g., counting, 

rhyming, and colors)) and extensions for literacy, math and/or science” (Hubbard, 2020). In 



 7 

addition, the Northwest Regional Library System (2020) developed “18 unique Early Literacy 

Kits” designed to “introduce early literacy skills to preschool-age children.” The Early Literacy 

Kits included “books, toys, and activity ideas that helped [to] build language, reading, and 

critical thinking skills” (Northwest Regional Library System, 2020). These kits were based on a 

variety of popular children’s books, such as The Three Little Pigs and Goldilocks and the Three 

Bears, and broad themes such as music and animals. After reviewing the structure of Hubbard 

(2020) and Northwest Regional Library System’s (2020) literacy kits, I decided that it would 

ultimately be better to include one book per kit, instead of multiple, as this would make the kits 

more manageable for families.  

When selecting eight children’s books for the project, I spent time in collaboration with 

The Family Alliance in order to gain a better understanding of the population they work with 

(age, race/ethnicity, family structure, etc.). This was an important part of the Lit Kit design 

process, because I wanted to make sure the children’s books were appropriate for the families the 

organization serves. The Family Alliance indicated they work with single parent (i.e., single 

mothers) families made up of two to four children (ranging from newborn to 18 years old). 

However, The Family Alliance mentioned they would love to collaborate with more single 

fathers, or other family members who are assuming the roles of caretakers. For example, the 

organization revealed a few of their mothers have family members (grandparents, aunts) who 

occasionally provide childcare. Further, The Family Alliance shared that they work with an equal 

number of White and Black families. Some of the areas the organization has been looking at 

expanding into have a high Hispanic population. The Family Alliance indicated their preference 

for a mix of new and popular children’s books. In addition to the diversity and representation of 
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the current population they work with, The Family Alliance was interested in children’s books 

that normalized representation of all cultures, races, and ethnic backgrounds.  

Once I learned about The Family Alliance’s population, I created a table to keep track of 

the potential books being considered for the project. The table included the book name, 

author(s), reading age(s), a short description (taken from Amazon), general themes (e.g., 

counting, diversity, animals, etc.), and its price (as listed on Amazon). Some of the books were 

childhood favorites of mine, while others were ones I found while browsing online. Regarding 

books that were more recent in publication or ones I had not read before, I discovered YouTube 

had read aloud videos for me to briefly review their content and illustrations. Overall, I compiled 

a list of 28 potential children’s books and chose eight books that were appropriate for children in 

preschool through third grade. While The Family Alliance indicated they serve children ranging 

from newborn to 18 years old, I focused on the age population being targeted for my project (i.e., 

early language and literacy). All books fell into the reading age range of three to eight years. 

However, when determining the age range of each Lit Kit, I based the age of appropriateness on 

the type of literacy activities included in the Lit Kit instead of the reading level of the book. The 

list of books I chose, along with each Lit Kit’s age range (i.e., based on the level of the activities 

included in the Lit Kit), has been provided below: 

• We Are Family by Patricia Hegarty (author) and Ryan Wheatcroft (illustrator), 

(Preschool-2nd Grade) 

• Dinner at the Panda Palace by Stephanie Calmenson (author) and Nadine Bernard 

Westcott (illustrator), Preschool-2nd Grade 

• The World Needs Who You Were Made to Be by Joanna Gaines (author) and Julianna 

Swaney (illustrator), 1st-3rd Grade 
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• Fortune Cookie Fortunes by Grace Lin (author and illustrator), 1st-3rd Grade 

• Chicka Chicka Boom Boom by Bill Martin, Jr. (author), John Archambault (author), and 

Lois Ehlert (illustrator), Preschool-Kindergarten 

• Brown Bear, Brown Bear, What Do You See? by Bill Martin, Jr. (author) and Eric Carle 

(illustrator), Preschool-Kindergarten 

• Paletero Man by Lucky Diaz (author) and Micah Player (illustrator), 1st-3rd Grade 

• What Do You Do With an Idea? by Kobi Yamada (author) and Mae Besom (illustrator), 

1st-3rd Grade 

Every Child Ready to Read 

As mentioned previously, children learn more effectively when information is presented 

in a variety of ways (Brand et al., 2014). Therefore, two, age-appropriate activities, 

corresponding to the content presented within the children’s book, were included in each Lit Kit. 

I thought this would make the Lit Kit more manageable, giving families enough time to read the 

book and complete the activities. In addition, I designed each activity and its objectives around 

the six, essential skills children need to experience language-literacy success, and these skills can 

be achieved through five, simple practices. The six skills and five practices have been identified 

by a “national early literacy initiative” known as Every Child Ready to Read (The Public Library 

Association & Association for Library Service to Children, 2021). 

Public libraries have devoted a great amount of time and effort towards developing and 

delivering effective literacy programs to young readers. These programs have centered around 

modeling “strategies that parents can use to foster early literacy skills, but parent education [has] 

not typically [been] the primary intent” (The Public Library Association & Association for 

Library Service to Children, 2021). The Public Library Association (PLA) and Association for 
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Library Service to Children (ALSC) (2021) “concluded that public libraries could have an even 

greater impact on early literacy through an approach that focused on educating parents and 

caregivers.” In other words, programs centered around educating caregivers on the importance of 

literacy and how they can practically implement literacy in their home would greatly contribute 

to the overall effectiveness of a library’s literacy efforts (The Public Library Association & 

Association for Library Service to Children, 2021). As a result, the PLA and ALSC developed 

Every Child Ready to Read (ECRR), a “research-based series of five practices that “support the 

six literacy skills every child needs in order to learn to read” (The Public Library Association & 

Association for Library Service to Children, 2021; Warren-Newport Public Library, 2020). The 

six skills include “phonological awareness, vocabulary, print awareness, print motivation, letter 

knowledge, and narrative skills,” and the five practices, used to support the six skills, comprise 

of “reading, talking, singing, writing, and playing” (Warren-Newport Public Library, 2020). 

“Phonological awareness, vocabulary, print awareness, print motivation, letter knowledge 

(phonics), and narrative skills” are essential for reading development (The Public Library 

Association & Association for Library Service to Children, 2021). Current research supports the 

causal relationship between reading comprehension (vocabulary, narrative skills, critical thinking 

skills, and more), phonics (letter knowledge), and phonological awareness where improvement in 

one area leads to improvement in the other two areas (Duff & Clarke, 2011). This causal 

relationship is rooted in the connection “between phoneme awareness and letter knowledge” 

(Duff & Clarke, 2011, p. 4). To date, “a large body of evidence” now demonstrates these two 

skills are “the best predictors of learning to read in the early stages” as they “draw on the 

phonological system of language” (Snowling & Hulme, 2011, p. 2).  
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Johnson and Roseman (2003) define phonological awareness as the “ability to recognize 

that speech is made up of sentences that can be broken down into words, syllables, intrasyllabic 

units, and phonemes (sounds) as well as the ability to talk about, reflect upon, and manipulate 

these components” (p. 5). Phonological awareness is a “a critical precursor, correlate, and 

predictor of children’s reading achievement” (The Public Library Association & Association for 

Library Service to Children, 2010). Individuals with strong phonological awareness skills 

understand the relationship between sounds, syllables, and words and how this relationship 

correlates with letter knowledge (phonics) (Shaywitz, S. E., Morris, & Shaywitz, B. A., 2008, p. 

457). Together, phonological awareness and phonics form the alphabetic principle (letter-sound 

correspondence), which is how letters represent sounds and vice versa (Snowling & Hulme, 

2011). One must have the ability to recognize the specific phonemes that make up a written word 

as well as how a written word can be broken down into its individual phonemes. It is through this 

process of letter-sound correspondence that allows for decoding, a critical component needed for 

literacy development. This is due to the fact that decoding is required for “the tasks of reading 

and spelling” (Duff & Clarke, 2011, p. 4). Once one understands the phonological components of 

decoding, this process becomes more natural (fluent) for the individual over time. Shaywitz and 

colleagues (2008) indicate  

as word identification becomes more automatic, due to increasing orthographic 

awareness via practice, an improving reader requires less strategic attention on the act of 

reading as it becomes automatic and can direct more cognitive energy and focus on 

comprehension of meaning. (p. 464) 

Reading comprehension is an umbrella term that encompasses vocabulary development, 

knowing and understanding “names of things, concepts, and feelings,” narrative skills, a child’s 
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“ability to comprehend and describe their reading,” as well as critical thinking skills (Warren-

Newport Public Library, 2020). In particular, narrative skills, telling and retelling stories, are 

extremely important.  

Preschoolers engage in early forms of narration, and by the time children enter school, 

their narratives usually include most of the elements of a basic narrative (e.g., setting, 

resolution), although there may be only one or two episodes included. They relate 

rudimentary accounts about things that have happened to them, and they retell favorite 

stories from children’s books that they have read. (Reed, 2018, p. 119) 

Since narratives encompass all aspects of literacy (e.g., phonological awareness, vocabulary, 

etc.), narrative production serves as an important indicator of a child’s overall language ability 

(Reed, 2018, p. 124). Further, reading comprehension is heavily dependent on developing critical 

thinking skills related to “understanding text and constructing its meaning based on the reader’s 

prior knowledge, prediction of text, monitoring of text structure, and question asking” as well as 

“finding ideas and facts, developing multiple meaning of words and increasing vocabulary, and 

summarizing text” (Shaywitz et al., 2008, p. 464). As a result,  

successful reading ultimately consists of knowing a relatively small tool kit of 

unconscious procedural skills, accompanied by a massive and slowly built-up store of 

conscious content knowledge. It is the higher-order thinking skills, knowledge, and 

dispositional capabilities that enable young children to come to understand what they are 

reading. (The Public Library Association & Association for Library Service to Children, 

2010) 

In addition to phonological awareness, letter knowledge, and reading comprehension 

(vocabulary, narrative skills, and more), print awareness and print motivation are critical for 
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literacy development. Print awareness refers to “understanding the role of print in everyday life: 

noticing print, knowing how to handle a book, [and] realizing the way one follow words on a 

page” (Warren-Newport Public Library, 2020). In her work with Maori children in New Zealand, 

Marie Clay found the print awareness “conventions,” mentioned above, “could be understood 

without being able to read” (The Public Library Association & Association for Library Service to 

Children, 2010). Further, Clay discovered print awareness “helped with the process of learning to 

read” (The Public Library Association & Association for Library Service to Children, 2010). 

Another skill, known as print motivation, emphasizes a “child’s interest in and enjoyment of 

books” (Warren-Newport Public Library, 2020). Children who enjoy reading are more likely to 

engage in the process. Therefore, they have more exposure to early language and literacy as well 

as more opportunities to develop the skills needed to experience success in the academic setting. 

In order to “attain a high level of skill, young children need opportunities to develop 

these strands, not in isolation, but interactively” with others (The Public Library Association & 

Association for Library Service to Children, 2010). As a result, “the environment can play a 

major role in promoting these [six] critical skills for literacy development” (Warren-Newport 

Public Library, 2020). An engaging environment, supporting “verbal interactions” between 

caregivers and their children, “contributes to children’s vocabulary growth which, in turn, is 

strongly correlated with phonological awareness, comprehension, and subsequent reading 

achievement” (The Public Library Association & Association for Library Service to Children, 

2010). It is important that children have multiple opportunities to access and develop their 

literacy skills. Therefore, through their program, Every Child Ready to Read, the PLA and ALSC 

identified practices, “reading, talking, singing, writing, and playing,” to support the six, essential 
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literacy skills (The Public Library Association & Association for Library Service to Children, 

2021). 

One of the most “potent supports for literacy learning” occurs when caregivers engage in 

shared and repeated reading experiences with their children (The Public Library Association & 

Association for Library Service to Children, 2010). Reading serves as an “important source of 

knowledge about vocabulary, letters, and the characteristics of written language” (The Public 

Library Association & Association for Library Service to Children, 2010). In addition, the simple 

act of talking promotes literacy development among young children, because it “introduces 

children to oral language,” the verbal expression of ideas. Oral language is the foundation for 

written language, the use of symbols to represent ideas, in activities such as reading and writing 

(The Public Library Association & Association for Library Service to Children, 2010). “Parents 

who read with their children every day and talk about what they are reading together promote a 

joy of reading and literacy achievement” (Reading Rockets, 2020). This, in turn, supports print 

motivation. 

A third practice caregivers can use to create a meaningful environment is singing. 

“Singing slows down language so children can hear the smaller sounds of words and introduces 

words not typically used in conversation” (The Public Library Association & Association for 

Library Service to Children, 2021). Further, writing activities promote children’s fine motor skill 

development and allow them to express their ideas via written language (The Public Library 

Association & Association for Library Service to Children, 2021). Finally, activities that 

encourage playing allow children to further “develop their oral language” and “social-emotional 

skills” (The Public Library Association & Association for Library Service to Children, 2021). 

This can be carried out by utilizing materials that promote “social interaction” and “cooperation” 
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between the child and their caregiver, such as block building (The Public Library Association & 

Association for Library Service to Children, 2010). In summary, these five practices support 

early language and literacy development and “create occasions for meaningful communicative 

interactions involving language and print” (The Public Library Association & Association for 

Library Service to Children, 2010). 

The Development of 16 Activities 

I had a lot of fun coming up with unique activities for each book. Again, each activity 

and its objectives were designed to correlate with one or more of the “five practices parents and 

caregivers can use to support the six literacy skills every child needs in order to learn to read” 

(Warren-Newport Public Library, 2020). Liz’s Early Learning Spot (2021) indicated that it is 

beneficial for caregivers to understand what skills are being targeted in an activity so that they 

gain a better understanding of what these skills are and how to effectively implement them into 

the activity as well as everyday life. Therefore, I listed the activity’s objective(s) within the 

activity instructions. In addition to basing each Lit Kit activity on the six, essential skills children 

need to experience language-literacy success via five, simple practices, I wanted each activity to 

be unique and representative of the content and theme presented within each children’s book 

instead of creating a literacy bag where the activities were based on a broad theme (e.g., 

numbers, colors, animals). Further, to elevate my project, I hoped to create activities that were, 

for the most part, based on my own ideas. In other words, I wanted to avoid finding pre-made 

activities on websites such as Pinterest and Teachers Pay Teachers. I believed this would make 

my Lit Kits more unique and specific to each children’s book.  

Below, I provided an example of how I came up with each activity. I followed this 

general process for each of the 16 activities I created. First, I read the children’s book multiple 
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times. Then, I created a table, within a Microsoft Word document, to brainstorm my ideas (See 

Figure 1 in the Appendices Section). Within the table, I listed general themes of the children’s 

book, how the book related to The Family Alliance’s population and overall preferences, and 

general literacy activity ideas. For example, the children’s book, We are Family by Patricia 

Hegarty, had general themes of family, diversity of family structures, and daily routines. This 

related to The Family Alliance’s purpose and values since they work with diverse, single-parent 

families. In addition, the book provided additional educational opportunities, because it 

represented a variety of family structures that some of The Family Alliance’s children may not 

be aware of. Next, I came up with potential literacy activity ideas, such as counting, rhyming, 

numbers, as well as narratives/sequencing events, that related to the content presented in the 

book. From there, I developed a general activity.  

One activity in the We are Family Lit Kit is based on family structures. In this activity, 

the child and caregiver have the opportunity to learn about their own family structure as well as 

the diversity of family structures around them. In part 1 of the activity, the child is instructed to 

create their immediate family, using the provided family magnetic manipulatives and placing the 

family magnets on the magnetic pan. Then, the caregiver and child are directed to take turns 

drawing one card from the pile of Create Your Family Cards. During a turn, the caregiver is 

instructed to read the card aloud, and then, the child has an opportunity to answer the question 

based on the family they have created (e.g., How many people are in your family?; Who is the 

youngest person in your family?). If the child is of reading age, the caregiver can request the 

child read the card aloud. The caregiver and child should continue taking turns, asking one 

another questions, until all cards are gone. In the second part of the activity, the caregiver and 

child are directed to take turns drawing one card from the pile of Create Families Cards. The 
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caregiver is instructed to read the card aloud, and using the family magnets, the child should 

follow the caregiver's directions to create different family structures by placing the magnets on 

the magnetic pan (e.g., Create a family with two moms and two daughters; Create a family with a 

son, mom, and grandma). If the child is of reading age, the caregiver can ask the child to read the 

card aloud. The caregiver and child should continue taking turns, completing different family 

structures, until all cards are gone.  

Once I developed an activity idea, I brainstormed how the activity would relate to Every 

Child Ready to Read’s five practices and six literacy skills. The program provided a table 

demonstrating how the six skills and five practices are interconnected and align with one 

another. Using this chart was very helpful when it came to figuring out how the skills and 

practices related to one another as well as provided ideas for how I could create activities that 

supported ECRR’s practices and skills (See Figure 2 in the Appendices Section). The skills and 

practices became the foundation for my activity objectives. For example, in the Family 

Structures activity, the child would need to read the card aloud (reading), ask questions on the 

cards (talking), answer follow up questions (talking), discuss family structures in general 

(talking), pick up the cards/fine motor skills (writing), play with the magnetic manipulatives 

(playing), understand what image represents which family member/definition described on the 

cards (print awareness), and are exposed to terms associated with families and their structures 

(vocabulary). In addition, the child would need background information related to their own 

family structures, numbers/counting, following directions, comprehension, and critical thinking 

(background knowledge (narrative skills and print motivation)). Once I identified the six literacy 

skills and five practices present within an activity, I transferred all information to Canva. Canva 

(2021) is a free graphic design platform. I used Canva to design all my materials so they would 
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look uniform. Finally, I created the activity instruction sheet and cards, using Canva’s (2021) 

royalty free elements, needed for the activity. As mentioned above, I repeated this design process 

for all 16 activities.  

I wanted to be sure not only the books and activities, but also the manipulatives included 

in the Lit Kit, were representative of The Family Alliance’s population. First, I did some initial 

research and created an informal list of potential manipulatives and their prices. I discovered 

manipulatives could be found in a variety of places such as Target, Amazon, Dollar Tree. For 

example, for the We are Family Lit Kit (activity design process mentioned above) manipulatives, 

I quickly realized that it would be hard to find small family figurines that were diverse and 

reasonably priced. After a little more searching, I found physical, magnetic manipulatives on 

Amazon that could be used to create different combinations of people (head, torso, lower body). 

While these physical manipulatives were too expensive for my project budget, I saw the same 

company made stickers. After some brainstorming, I discovered that I could easily turn the 

stickers into magnets and found a YouTube video on how to accomplish this by using magnetic 

paper. These magnets served the same function as the physical magnetic manipulatives but were 

more cost effective. They were only $10.00 for 100 stickers compared to $36.00+ for the 

physical magnetic manipulatives. In addition, I liked that while the stickers did not exactly match 

the illustrations in We are Family, book, they were very similar in color and design.  

One of my main goals for this creative project was for it to have a lasting impact on the 

Muncie community. Therefore, I wanted all activities and their manipulatives to be reusable. I 

was able to accomplish this in a variety of ways. For example, instead of creating activities based 

on disposable materials, such as coloring sheets, I used manipulatives such as magnets, animal 
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figurines, and puzzle pieces. Further, I laminated the activity cards and activity instruction 

sheets. This allowed for the Lit Kits to be available for multiple families to check out and use.  

The Creation of the Early Literacy Activities Sheet 

In addition to creating 16 language and literacy activities, I developed an Early Literacy 

Activities Sheet to go along with each Lit Kit. Each Early Literacy Activities Sheet was based on 

its applicable children’s book (i.e., activities supporting the content within We are Family, 

Dinner at the Panda Palace, etc.) and included short activities supporting print and phonological 

awareness. 

As mentioned before, print awareness refers to “understanding the role of print in 

everyday life: noticing print, knowing how to handle a book, [and] realizing the way one follow 

words on a page” (Warren-Newport Public Library, 2020). To foster opportunities for learning 

print awareness, I created a small, graphic where caregivers can instruct their child to point to 

different parts of a book (e.g., book title, author(s), illustrator(s), book spine, front cover, and 

back cover). In addition, the Early Literacy Activities Sheet included activities based on 

phonological awareness. I made sure to list the phonological awareness activities in order of how 

children acquire these skills (i.e., word, syllable, rhyme, sound, alliteration, and sound deletion 

awareness). 

I designed the Early Literacy Activities Sheet to be completed before, during, and/or after 

the caregiver and their child read the children’s book. Each activity, included on the sheet, 

contains directions and a few, short examples for caregivers. All exercises can be completed with 

different children's books by following the provided directions listed but adapting the content to 

match the book. Overall, I created the Early Literacy Activities Sheet to promote adult-child 
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interactions as well as the essential skills needed for developing a strong language and literacy 

foundation. 

Parent Guide: Educational Materials for Caregivers 

In the same way that ECRR skills and practices help public libraries develop programs 

aiming towards educating caregivers on the importance and practical implementation of literacy, 

providing educational materials for caregivers that are based on the same principles and 

practices, within the Lit Kit, will increase the effectiveness of the Lit Kits. According to 

psychologist, Albert Bandura, self-efficacy is “one's belief about how they perform a job either 

ineffectively or effectively. It is the perception that the individual holds that which is essential to 

their successful performance” (Bernadowski, 2017, p. 51). It can be assumed that caregivers and 

professionals, with high levels of self-efficacy, will be better equipped and able to provide 

intervention strategies when working on the development of literacy skills among children than 

those who have lower levels of self-efficacy. Educational materials will increase a caregiver’s 

ability to help their children develop literacy, because they are equipped with the resources to 

implement the necessary literacy skills. It is important to remember that literacy development is 

only as effective as the expertise and confidence of the person who implements it. As a result, 

Liz’s Early Learning Spot (2021) emphasized the effectiveness of a literacy bag depends on how 

well caregivers understand its overall purpose. Hence, a lot of the instructions and tips I wanted 

to provide caregivers could be combined into a parent guide.  

The Parent Guide information, for each Lit Kit, was stored in a binder and included a 

Table of Contents, an Introductory Letter, Lit Kit Instructions, and Tips for Continuing Literacy 

Development. The Table of Contents listed the activities and materials as well as a short 

description of the children’s book included in each Lit Kit. This was designed for families to see 
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what each kit contains and to help them acquire a general idea of what the children’s book is 

about. The Introductory Letter mentioned the academic and social benefits of developing early 

language and literacy skills as well as the important role caregivers play in their children’s 

literacy development. In addition, the Introductory Letter indicated how the Lit Kit supports the 

acquisition of emerging language and literacy skills and promotes positive interactions between 

children and their caregivers. Also, the parent guide included a set of general instructions for 

caregivers to reference. These instructions explained how to use the Lit Kit correctly and 

effectively in order for their child to maximize the early language and literacy opportunities 

included in the Lit Kit (e.g., instructing the caregiver to read the book before completing the 

activities within the bag, asking follow-up questions to their child, returning items to their 

appropriate location, etc.) as well as instructions explaining how to successfully carry out the 

two, included activities.  

At the end of the parent guide, I created a Continuing Literacy Development Sheet. This 

sheet provided a list of ideas to help caregivers incorporate early language and literacy into their 

everyday routine. Just spending “five minutes a few times a day" helps a child strengthen their 

literacy skills… The key is to use different times and opportunities to help them learn” (Raising 

Children Network Australia, 2020). The list provided six events/settings that many families 

participate in (waking up/going to bed, traveling in the car (or on a bus), doing laundry, 

preparing, and eating breakfast/lunch/dinner, grocery shopping, and bath time) on a daily basis. 

Under each event/setting, I provided a list of practical suggestions and examples that correlated 

with ECRR’s “five practices parents and caregivers can use to support the six literacy skills 

every child needs in order to learn to read” (Warren-Newport Public Library, 2020). All the 

events/settings, along with their examples, included one or more of the five practices that ECRR 
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suggests. For example, for an event/setting, such as traveling in the car (or on the bus), I 

suggested caregivers could talk with their children about what they are driving by or where they 

are going. Then, I provided an example scenario to help caregivers understand how they could 

implement the suggestion (e.g., “Look! We are passing by a big truck. What color is the truck?”). 

The Continuing Literacy Development Sheet was designed to offer a lot of flexibility to tailor the 

ideas to a family’s personal schedule. Hopefully, this will encourage caregivers to continue to 

find ways to support early language and literacy beyond the contents within the Lit Kit. 

Packaging 

Literacy bags can be packaged in a variety of ways. Liz’s Early Learning Spot (2021) 

mentioned that they could be a “bag, backpack, purse, basket, box, gallon Ziploc, file folders, 

and more.” I wanted to utilize a sealable container that included a handle. In addition, I wanted 

the container to be durable and reasonably priced. It was important the contents could be viewed 

from within the bag, because this would allow for The Family Alliance to easily check if the kit 

contained everything when it was returned. Therefore, I thought a clear tote bag met all the 

criteria I was looking for. When I did a quick search on Amazon, I came across a clear tote bag. 

It came in a variety of colors and was reasonably priced ($10.95/bag). 

Implementation with The Family Alliance 

In order to permanently implement the Lit Kits with The Family Alliance, I created a 

variety of materials to help them successfully use the Lit Kits with their families. Similar to the 

Parent Guide information, information for The Family Alliance was stored in a binder and 

included a Lit Kit check-out system, Lit Kit agreement, Lit Kit list, check-out sheets, and a 

materials list. First, I created a check-out system where families, who attend The Family 

Alliance, have the opportunity to borrow one of the Lit Kits, read the children’s book/complete 
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the activities in the Lit Kit, and return the Lit Kit within two weeks. In terms of a check-out 

duration, most websites, blogs, and organizations recommended allowing families to borrow the 

literacy bag for one to two weeks. Based on the components of my Lit Kit, I decided two weeks 

would be enough time to read the children’s book at least one time and complete the two 

activities as well as the Early Literacy Activities Sheet. Further, The Family Alliance indicated 

they try to meet with families every other week, further reinforcing a two-week time window 

would be appropriate. I drafted a five-step check-out and five-step return process for The Family 

Alliance to reference as they see fit. Both scenarios included reminders throughout, such as 

remembering to go through the Lit Kit when it is returned to ensure everything has been returned 

and that certain items do not need to be replaced. I thought a check-out and return scenario 

would be helpful for The Family Alliance to see how each process could go. 

To ensure the Lit Kits are returned, with all components intact and accounted for, I 

created a Lit Kit Agreement. Vanessa Levin (2020), an “early childhood teacher, consultant, 

public speaker, and consultant,” had a version of literacy bags called Buddy Bags which included 

“a stuffed animal or character that goes home in a special backpack with one student along with 

books and activities.” Levin (2020) emphasized that she had “parents sign a contract to 

participate in the Buddy Bag program.” I thought this was a good idea, because a parent contract 

could be utilized to ensure the Lit Kit is returned within the proper timeframe and that all the 

components are included. The Lit Kit Agreement contained general info regarding 

care/maintenance of the kits as well as served to make families aware that some kits contain 

small pieces not meant for children under three years old. Parents will need to sign this 

agreement prior to checking out a Lit Kit.  



 24 

The Lit Kit List included a list of the eight Lit Kits, their intended age/grade level range, 

and a description of the children's book. The Lit Kit List was designed to help caregivers and 

their children choose a Lit Kit that interests them and is appropriate for their child's age/grade 

level (age of appropriateness is based on the type of included literacy activities). Also, I made 

check-out sheets for The Family Alliance’s personal use. These check-out sheets were designed 

to be used to keep track of who has checked out what bag, when the bag was checked out, and 

when it should be returned.  

Further, the Materials List contained a list of everything included within each Lit Kit. 

This list was designed for The Family Alliance to reference as they check each kit. I created the 

Materials List so that The Family Alliance could ensure everything was returned and that items 

did not need to be replaced. In addition, if The Family Alliance were to discover something 

needed to be replaced, the list would allow them to replace the item with an item within the 

replacement backpack or utilize the hyperlinks to order the item again. At the end of the binder, I 

included a Lit Kit overview, with all the information included in each Lit Kit Parent Guide. This 

served to provide The Family Alliance with a reference of the components included in each 

Parent Guide Binder:  

• Getting Started (Introductory Letter) 

• Lit Kit Tips 

• Continuing Literacy Development Lit Kits One-Eight 

o Table of Contents 

o Activity One Instructions 

o Activity Two Instructions  

o Early Literacy Activities Sheet 
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A Culminating Project Presentation 

At the conclusion of my project, I delivered a culminating presentation in the Health 

Professions Building of Ball State University on December 6, 2021. In preparation for the project 

presentation, I created a PowerPoint presentation to share. The PowerPoint provided information 

regarding an overview of my project and its benefits. In addition, prior to the presentation, I had 

a friend, who does photography recreationally, take pictures of all eight kits (See the Photos and 

Other Images Section). Then, I included the photographs in the presentation. I invited The 

Family Alliance, Heart of Indiana United Way, the faculty in the SPAA department, Dr. 

Livingstone, and organizations in Muncie who could not initially support the project but were 

interested in hearing the outcome of my project. During the presentation day, I brought all eight 

kits for people to view. In addition, Randy Robinson, Co-President of Muncie Optimist Club 

invited me to present a short program regarding my project and its benefits. “Chartered in May 

1928, Muncie Optimist Club “determines the needs of the young people in its community and 

conducts service projects and programs to meet those needs” (Optimist International, 2021). 

Muncie Optimist Club promoted my presentation on their social media (i.e., Facebook page), as 

it was open to the members of Muncie Optimist Club as well as anyone in the Muncie 

Community who was interested in the project. This presentation took place on December 8, 

2021, at MCL Cafeteria. Overall, both presentations went very well, and I enjoyed being able to 

share the process and outcome of my thesis project. 

Project Benefits 

I believe this project had many academic, personal, and future occupational benefits. 

Academically, I increased my knowledge of language and literacy development in children by 

creating a language and literacy-focused project. I love that I was not only learning about a 
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specific topic, but I got to be an active participant in the learning process. This was a unique 

opportunity where I had hands-on experience in an area within my major. Personally, I have 

lived in Muncie/Delaware County for the majority of my life. Being part of a project that was 

designed to help people in my community was very rewarding. In my future career, I believe I 

will be able to use the activities, I developed through this project, with clients working on 

literacy and early language skills.  

It is essential for children to develop the skills needed to become a successful reader, 

because early language and literacy skills provide the foundation for educational success. One of 

the many ways parents can help their children develop the skills needed to become successful 

readers is through the use of literacy bags. Literacy bags allow for the double coding of 

information, because they encourage parents to read aloud to and interact with their children as 

well as reinforce their children’s understanding of the book’s concepts through engaging 

activities. Using eight, popular children’s books, I created a total of eight Lit Kits. Each Lit Kit 

contained a parent guide, one children’s book, two literacy activities corresponding to the 

children’s book, and an early literacy activities sheet. Through my project, Lit Kits for the 

Muncie Community, I was able create an engaging product to support children who are in the 

process of establishing and/or developing their literacy skills. I permanently implemented the Lit 

Kits with The Family Alliance as well as provided a culminating project presentation at the end 

of the semester. My hope is that through my project, caregivers will have a better understanding 

of the importance of reading and spending time with their children as well as how they can 

continue to promote language and literacy in their children’s everyday lives. 
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Appendices 

Figure 1: Developing 16 Activities Example (Self-Developed Table) 

 

 

Book 1: We are Family 

General Themes Family Alliance  Activity Ideas Price 
• Family  
• Diversity  
• Representation  
• Rhyming  

• Family Structure 
• Ethnic/Racial 

Diversity, 
Inclusivity, and 
Representation 
  

• Counting/Numbers 
• Sequencing  
• Rhyming  
• Narratives 
• Following Directions  
• Fine Motor Skills  

$14.53 (Hardcover) 

Activity 1: Every Child Ready to Read Objectives 
5 Practices 6 Skills 

Reading • Reading card aloud  Phonological 
Awareness 

 

Talking 

• Asking questions on 
cards  

• Asking follow-up 
questions  

• Answering 
questions  

• Discussing family 
structures 

Vocabulary 

• Exposure to terms 
related to 
families/their 
structures 
(stepmom, 
grandma, etc.) 

Singing 

 

Print Awareness 

• Understanding 
what image 
represents what 
family 
member/definition 
described on cards 

Writing 

• Fine motor skills 
(picking up cards 
and manipulating 
magnets on board to 
create families) 

Letter Knowledge 

 

Playing 

• Playing with 
magnets of different 
shapes/sizes 

Background 
Knowledge (Narrative 

Skills and Print 
Motivation) 

• Family structures  
• Numbers/Counting  
• Following 

directions  
• Comprehension  
• Critical thinking 
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Figure 2: Every Child Ready to Read Table 

The Public Library Association & Association for Library Service to Children. (2021). Every 

Child Ready to Read. Retrieved December 7, 2021, from 

http://everychildreadytoread.org/about/ 

 

 

 

 

 

 

www.earlylit.net 

 
The Five Practices And The Early Literacy Components Support Each Other 

Here are a few examples. 

 

Early Literacy 
 
Practices  
 
Components 

Sing 
Slows down language 

so children can hear 

the smaller sounds in 

words. New words. 

Talk 
Talking in a way that encourages children to talk will 

help them understand what they later read: open-

ended questions, tell and retell stories, talk about 

more than just here and now.  

Read 
Shared reading (interactive 

reading) is the single most 

important activity to help 

children get ready to read. 

Write 
Reading and writing both 

represent spoken language. 

Begins with fine and gross 

motor skills. 

Play 
Symbolic play (using one object 

to represent another), dramatic 

play (acting out and retelling 

stories), roleplaying help 

develop language. 
Phonological 
Awareness 
Ability to hear and play 

with the smaller sounds in 

words 

Singing helps 

children: 

hear smaller sounds 

in words because 

words are drawn out. 

Children hear each 

syllable because 

there is a different 

note for each syllable. 

Bounce, tap, clap to 

songs with rhythm.  

 

Speak in “parentese” until child is around 9 months of 

age because they will listen to you longer and they 

can hear the smaller sounds in words more easily 

than with adult talk. 

Make animal sounds and point out environmental 

sounds. 

Point out sounds you hear as you go for a walk. 

Say nursery rhymes. 

Point out and talk about words that start with the same 

sound. 

Point out and talk about rhyming words 

Have children fill in the rhyming word. 

 

Share books with animals in 

them and say the sounds they 

make. 

Share nursery rhyme books. 

Share song books. 

Rhyme a word in a book. 

Think of words with same 

starting sound as a word in 

book. 

Share books with alliteration 

Share books with rhyming 

words. 

Draw a picture of an 

animal—what sound does it 

make? 

Write child’s name, point out 

the sound of first letter. 

 

Clap out words into syllables. 

Play I Spy game—I spy 

something red that rhymes with 

___ or that starts with sound __. 

Books are baby’s first toy. Keep 

books with animal sounds, with 

rhyme, where babies and 

children can easily play with 

them.  

 

Vocabulary 
Knowing the meanings of 

words including names of 

things, feelings, concepts 

and ideas 

Learning the meanings of 

new words 

Songs have words not 

heard in every day 

conversation with 

young children 

(“fetch” in the song/ 

rhyme Jack and Jill). 
Many songs help 

children with concepts 

such as opposites, 

size, shapes. 

Speak in “parentese” until child is around 9 months of 

age because they will listen to you longer and hear 

more words. 

Talk about feelings using books and in situations 

throughout the day 

Talk about concepts (color, shape, size, texture, 

spatial relationships) 

Add new words to what your child says. 

Explain words or give synonyms. 

Avoid replacing unfamiliar words with familiar ones.  

Use words for ideas—responsibility, honesty, loyal 

Language of books is richer 

than the language of 

conversation, more rare words 

are used. 

Informational texts offer 

different vocabulary than story 

books. 

Have children draw a 

picture and tell you about it.  

Add a new word or two to 

what the children are 

saying, or clarify meanings 

of words they are using. 

As babies handle objects and 

toys describe how they feel, 

what they look like, sounds they 

make. 

Enhance children’s play by 
adding new words and 

descriptions to the words they 

use as they play.  

Children learn new words best 

when they learn them in 

context, that is, in a natural 

setting. 
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Figure 2 Continued: Every Child Ready to Read Table 

The Public Library Association & Association for Library Service to Children. (2021). Every 

Child Ready to Read. Retrieved December 7, 2021, from 

http://everychildreadytoread.org/about/ 
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 Sing Talk Read Write Play 
Print Awareness/ 
Conventions 
Knowing that print has 
meaning; how to handle a 
book; direction of print; 
author/title; environmental 
print 

Have flipcharts of words 
to songs to follow along. 
As singing song, put up 
pictures and words of 
some of the items. 
Sing “Oh no my book is 
upside down” to tune of 
London Bridge is Falling 
Down.  
Use songbooks, point to 
words in chorus. 

Point out signs and logos everywhere and labels on 
containers. 
Hold a favorite book upside-down or start reading it 
backwards from the last page. Encourage your child to talk 
about what is “wrong” with the way you are reading the 
book. 
Point to the text as you read the words, making connection 
between printed and spoken words. 
Point out pictures/text represents real things. 

Babies will chew on and bat the 
pages of books.  
Point to the title of the book; Point to 
words in repeated phrases as 
children say words.  
Tell children what the author and 
illustrator do as you say their names.  

Have 
children 
make lists, 
write 
invitations 
and cards, 
write/draw 
their own 
books. 
 

Add print to play. For 
example, menus to 
restaurant, labels to stores 
or restaurants, prescriptions 
for doctor play, etc.  

Letter Knowledge 
Same letter can look 
different; letters have names 
and represent sounds 

Sing the Alphabet song. 
Sing the alphabet to 
Mary Had a Little Lamb. 
Sing other songs with 
letters such as BINGO. 
Sing songs that highlight 
shapes. 

Talk about letters—start with letters in child’s name; Talk 
about shapes.  
Make observations comparing items—what is alike and 
different; explain as you sort or match items. 

Read alphabet books, not 
necessarily from beginning to end.  
Point out shapes in books; Point out 
how two pictures of same object or 
character might be alike and 
different.  

Scribble, 
draw shapes, 
air writing, 
draw/write 
letters; make 
your own 
book. 

Play with blocks—shapes, 
colors, size, so many ways 
to sort and categorize.  
Play with puzzles.  
Play matching and sorting 
games—notice what is alike 
and different. 
Include foam, magnet, block 
letters in play. 

Background 
Knowledge 
[Includes Print Motivation 
and Narrative Skills] 
Prior knowledge (what 
children already know) 
Includes:  
y conceptual thinking* 
y content knowledge 
y book/story knowledge 
   à enjoyment—print  
     motivation 
   à story structure—narrative 
      skills 
   à uses of books 
 

*Conceptual thinking is not 
just about the development 
of a specific concept 
(seasons, shapes, etc.) but 
about use of strategies to 
encourage understanding 
and thinking skills 

Go through a sequence 
(This is the way we .  . .) 
Many songs help 
children with concepts 
such as numbers, size. 
Sing songs about loving 
books: The More We 
Read Together, for 
example. 
Share songs that tell a 
story like Mary Had a 
Little Lamb. 

As children explore objects, describe them and their uses; 
compare and contrast objects 
Put processes in sequence (recipe, making things, plants 
growing, seasons) 
Give children time to figure things out, to problem solve; if 
you solve it, explain what you did and why 
Tell children what you know on a variety of topics. 
Encourage children to tell you what they know. 
Encourage children to recount events, to describe things. 
Allow time (may take several seconds) for child to process 
what they hear and formulate a response.   
Use decontextualized speech (not only the here and now, 
use past future, what would you do, imagine). 
Encourage children to retell stories. 
Talk about concepts (color, shape, size, texture, spatial 
relationships like above/below, opposites, number and 
quantity) 
Encourage children to guess and predict what might happen 
Encourage children to solve problems and resolve conflicts. 
Embed conversation into every day routines such as 
bathtime, dinnertime. 
When you share information that you read, tell your child 
how you learned the information. 

Read informational books. 
Read books on topics of interest to 
child. 
Have children tell you what they 
know about the book you are 
reading. 
Relate what is happening in the book 
to children’s experiences. 
Encourage child to join in while 
sharing books. 
Retell stories with or without 
props/flannel board/puppets. 
Read books on various concepts and 
that bring out ideas. 
Encourage your baby to enjoy 
books, even when chewing on them. 
Allow the child to choose what to 
read. 
Read with expression. 
If your child loses interest, try 
another time. 
Talk about what books you like and 
what you like about them.  

Have 
children draw 
pictures for a 
story; write 
what they 
say. 
Have 
children draw 
or write down 
what they 
know on 
topics. 
Draw and 
describe 
objects that 
are different 
sizes, 
opposites, 
etc. 
Use charts 
and graphs 
to classify 
objects. 

Play matching and sorting 
games.  
Puzzles for problem solving 
Play is a good way to 
develop background 
knowledge through role 
playing different situations: 
restaurant, doctor’s office, 
school, car repair shop, 
library.  
Dramatic play—act out 
stories together; can use 
puppets and/or props. 
Provide toys that can 
represent the characters in 
a favorite book to act out 
book or extend story in 
imaginative play. 

 



 34 

Photos and Other Images 

Lit Kits 1-8 (Photos taken by Sydney Cook) 

 

Lit Kit 1: We are Family 

 

Lit Kit 2: Dinner at the Panda Palace 
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Lit Kit 3: The World Needs Who You Were Made to Be 

 

Lit Kit 4: Fortune Cookie Fortunes  
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Lit Kit 5: Chicka Chicka Boom Boom 

 

Lit Kit 6: Brown Bear, Brown Bear, What Do You See? 
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Lit Kit 7: Paletero Man 

 

Lit Kit 8: What Do You Do With an Idea? 


