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Puzzling Problems and How to Solve Them 
Problems happen every day. The trick to dealing with problems is to know how to solve 
them. One of the most important math skills, as well as a skill for every day living, is to be 
able to think about a problem and figure out how to solve it. Since this is one of the most 
important math skills, I feel that it is very important for you as a parent to be able to help 
your child as best you can. To help you in helping your child, I want to give you some 
suggestions of things that you can do to help your child while he or she is trying to solve a 
problem . 

... STOP AND THINK FIRST--Help your child develop a plan of action. Children need to 
learn to decide what they need to do, how they need to do it, and what materials they 
will need to finish . 

... LET YOUR CHILD WORK-It is good for you to talk and work with your child, but let 
_ your child do most of the work. If he or she is stuck or doesn't know where to begin, 

you can give a hint or suggestion to help start the process . 

... TEST IDEAS-You should help your child see that it isn't always good enough just to 
come up with an answer. Encourage him or her to look back at the answer and tell you 
how he or she knows that that answer is correct. Accept your child's answer, but also 
ask questions such as: "I see that you have found an answer. How can we tell if that 
makes sense?" or "How can we check this answer?" 

... LOOK FOR MORE THAN ONE WAY TO SOLVE THE PROBLEM-The same method 
of solving a problem will not always work. Ask your child or work together to see if 
there is another way to solve the problem . 

... TALK ABOUT YOUR PROBLEMS AND SOLUTIONSm Have your child explain to you 

how he or she came up with the solution to the problem. What steps did you take? 
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For the area of problem solving, kindergarten children focus on the skill of making 
decisions about how to set up a problem. They solve problems and justify the way they 
chose to solve the problem. First grade students continue work on solving problems and 
justifying the ways they chose to solve those problems. 

Kindergarten 
Your child should be able to: 

• Make a plan, choose materials, and pick strategies to solve a problem. 

• Use tools such as objects or drawings to model problems. 

• Explain how he or she solved the problem using actual objects or pictures. 

• Find an answer to the problem and check to see if that answer makes sense for 

that problem. 

First Grade 
Your child should be able to: 

• Make a plan, choose materials, and pick strategies to use in solving problems. 

• Use tools such as objects or drawings to model problems. 

• Explain how he or she solved a problem and why he or she chose that method to 

solve the problem. 

• Solve the problem, come up with an answer, and check to see if the answer makes 

sense in that problem. 

• Understand and use connections between two problems. 
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Great Math Activities 
Classification Loops 

You will need: 
• several different colors of yarn or string 
• construction paper 
• scissors 
Before you start this activity with your child, cut several different shapes 
out of different colors of construction paper. Then, give your child the 
shapes. Have your child sort the pieces into different circles of yarn. 
For example, have your child sort all of the triangles and all of the red 
pieces. Let your child decide how to classify the red triangles. Note: 
One option is to put those into circles that overlap. 

You will need: 

Paffern Block Toy Factory 
You will need: 
• pattern blocks (directions included in December issue), about 10-12 of each 

shape (no tan or orange pieces) 
• paper and markers or crayons 
• advertisements or catalogs (optional) 
Pretend that you and your child now design toys for the company's 
catalog. Use pattern blocks (about 3-6) to create a design that will be 
yours. Draw the toy on your paper. If your toy is going to be in a catalog, 
you will need to know how much it costs. Imagine that the cost depends 
on how big your toy is. Each triangle costs 1 penny. Because a blue piece 
is the same size as 2 triangles, it would cost 2 pennies. How much do the 
other pieces cost? How much does your toy cost? Make up a name for your 
toy. Now, draw an ad so people will want to buy your toy. Make sure to 
include the price of your toy, so people who might want to buy it will know 
how much money it will cost. It might help your child to look at other 
advertisements or catalogs when trying to draw the ad. 

Find the Key 

• 4 sets of tangrams (each set needs to be a different color)-directions were included in 
the January issue 

• one 3 foot piece of yarn or string 
• 2 -4 players 
The KEY to this game is to guess the rule that describes 2 tangram pieces. 
Put the yarn in a circle in the middle of the playing area. Pick one player who 
will be the RULE MAKER for the first round. The rule maker decides on a rule that 
describes two tangram pieces. A rule might be that they are the same shape, the 
same color, the same size, have the same number of corners, etc. The other 
players try to decide what the rule is. They make guesses by choosing another 
piece they think fits the rule and placing it in the circle. The rule maker tells the 
players if their piece fits or not. If the piece fits the rule, the player guesses the 
rule. If it did not fit, players try to guess again. When someone guesses the rule 
correctly, the game is over. Pick a new rule maker and play again. Play until all 
players have been the rule maker. Discuss with your child which rules were the 
easiest to guess? Which were hard to guess? 

March 2002-lssue 7 (K-1) 
©Amy Ksander, 2001 



,-... 
I 

Great Math Activities 
What's For Dinner? 

You will need: 
• paper and crayons or markers 
• to eat meals! 
• a large piece of paper 
Have your child draw a picture of what he or she had for 
breakfast, lunch, and dinner yesterday. Decide with your child 
how their meals fit together with the food pyramid. Are the foods 
meat and protein? Are the foods vegetables? Fruits? Grains? 
Dairy and milk? Fats and sweets? Draw a picture like the food 
pyramid next to this box. Draw the foods your child ate into the 
correct boxes for the food group where they belong. How 
nutritiously does your child eat?-The recommended number of 
servings per day for 2-6 year olds are: 
6 servings of grains 2 servings of fruit, 2 of meat, 2 of milk 
3 servings of vegetables very few fats and sweets 

Around the House 

FOOD PYRAMID! 

Let's face it, problems come up all the time. Perhaps you are having a problem figuring 
out how to organize your child's playroom. Have your child help you solve these every 
day, household problems. This helps improve your child's problem solving skills as well as 
allowing your child to see that math skills really are used in every day life. Math is cool 
and we use math all the time! That is a fact that is very difficult for some kids to believe! 

How Many Seats? 
You will need: 
• pattern blocks, 13 squares and 13 trapezoids (directions in December issue) 
• paper and something to write with 
You and your child will pretend that the pattern block pieces are models of tables. 
Now, imagine that you need to set up tables for a party. You need to have seats 
for 25 people. One person may sit on each side of the square table. One person 
may sit on each of the shorter sides of the trapezoid; two people may sit on the 
longer side. You can use separate tables or put the tables together to make larger 
tables. Remember, if you put tables together, people can only sit around the 
outside edges. Find as many solutions as you can. Draw each solution on the 
piece of paper. Which one uses the most tables? Which one uses the smallest 
number of tables? Does your solution have the exact number of seats? Does it 
have extras? Which one would you pick for your party? Why? 

Activities and information for this issue came from: 
• The Super Source: Pattern Blocks Grades K-2 by Cuisenaire Company of America, Inc. 
• Indiana Standards 2000- Mathematics 
• The Super Source: Tangrams Grades K-2 by Cuisenaire Company of America, Inc. 
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Puzzling Problems and How to Solve Them 
Problems happen every day. The trick to dealing with problems is to know how to solve 
them. One of the most important math skills, as well as a skill for every day living, is to be 
able to think about a problem and figure out how to solve it. Since this is one of the most 
important math skills, I feel that it is very important for you as a parent to be able to help 
your child as best you can. To help you in helping your child, I want to give you some 
suggestions of things that you can do to help your child while he or she is trying to solve a 
problem . 

.y. STOP AND THINK FIRST --Help your child develop a plan of action. Children need to 
learn to decide what they need to do, how they need to do it, and what materials they 
will need to finish . 

.y. LET YOUR CHILD WORK-It is good for you to talk and work with your child, but let 
,,-. your child do most of the work. If he or she is stuck or doesn't know where to begin, 

you can give a hint or suggestion to help start the process . 

.y. TEST IDEAS-You should help your child see that it isn't always good enough just to 
come up with an answer. Encourage him or her to look back at the answer and tell you 
how he or she knows that that answer is correct. Accept your child's answer, but also 
ask questions such as: "I see that you have found an answer. How can we tell if that 
makes sense?" or "How can we check this answer?" 

.y. LOOK FOR MORE THAN ONE WAY TO SOLVE THE PROBLEM-The same method 
of solving a problem will not always work. Ask your child or work together to see if 
there is another way to solve the problem . 

.y. TALK ABOUT YOUR PROBLEMS AND SOLUTIONSIII Have your child explain to you 
how he or she came up with the solution to the problem. What steps did you take? 
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For the area of problem solving, second grade children focus on the skill of making 
decisions about how to set up a problem. They solve problems and justify the way they 
chose to solve those problems. Third grade students continue work on solving problems 
including: work on deciding how to solve a problem, communicate their ideas, finding and 
communicating answers, and deciding if that answer is reasonable for the problem. Third 
graders should also be able to use strategies from one problem to help them solve a similar 
problem. 

Second Grade 
Your child should be able to: 

• Make a plan, choose materials, and pick strategies to use in solving problems. 
• Use tools such as objects or drawings to model problems. 
• Explain how he or she solved a problem and why he or she chose that method to 

solve the problem. 
• Solve the problem, come up with an answer, and check to see if the answer makes 

sense in that problem. 
• Understand and use connections between two problems. 

Third Grade 
Your child should be able to: 

• Analyze problems by looking for relationships, important and unimportant 
information, ordering and prioritizing information, and looking for patterns. 

• Decide when and how to break a problem into simpler parts. 
• Use strategies from a simpler problem to solve problems that are more complex. 
• Use a variety of methods, such as words, numbers, charts, graphs, tables, 

diagrams, tools, and models to solve problems and explain solutions to others. 
• Write the solution clearly and logically using correct math terms. Explain the 

solution in written ways and through verbal explanation. 
• Decide if your problem needs an exact or approximate solution. Give exact or 

approximate answers to problems. 
• Use estimation to check to see if your solution (answer) is reasonable. 
• Find the answer to your problem. Check to see if that answer makes sense for 

that problem. 
• Use methods from similar problems to solve other problems. 
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Great Math Activities 
Pico, Fermi, BAGELSI 

You will need: 
• pencil, pen, or marker 
• paper 
This game is somewhat like the board game MASTERMIND. The object is 
to guess the three-digit secret number. One player makes up the secret 
number. The secret number must contain 3 different digits (you may not 
repeat digits). The other player makes a guess. The first player gives 
clues to help the guesser guess the number. BAGELS means NONE of the 
numbers are correct. PICO means ONE of the digits is correct, but in 
the wrong place. FERMI means that ONE number is correct and in the 
correct place. (If more than one number is correct, you must say PICO 
or FERMI for each correct number.) Use the pencil and paper to keep 
track of the guesses and clues. Once you get good at this game, try 
allowing repeated digits or using more than 3 digits. 

You will need: 

TILES, TILES, TILES 
You will need: 
• pattern blocks (instructions in December issue), you will need about 

60 total blocks 
Take a look at the picture on the left. This is an example of a 
tessellation. A tessellation is a repeating pattern of shapes that covers 
an area without any space in between the shapes. The picture on the 
left is a tessellation using hexagons (the yellow pattern block piece). 
Have your child try to make a tessellation with the green triangle 
pieces. Now, work with your child to see if you can make a tessellation 
with two different pattern block pieces. Which pairs of pattern blocks 
will make a tessellation? Which ones do not make tessellations? Can 
you make a tessellation using 3 different pattern block pieces? How 
about 4 different pattern block pieces? Can you make a tessellation 
using 5 different pattern block pieces? Is there a way to make a 
tessellation using all of the shapes of pattern block pieces? 

What's My Shape Worth? 

• pattern blocks (no orange or tan pieces) 
• paper and crayons 

Design a pattern that uses one yellow piece, one red piece, one green piece, and one 
blue piece. Now, imagine that the green triangle is worth 2 cents because of its size. 
How much would the other pieces be worth? (HINT: How many green triangles cover 
the other pieces?) How much would the whole design be worth? Now, each of you 
should pick 10 pattern blocks and design your own shape. Your design must use at least 
one of each color piece (except orange and tan). How much would this design be worth 
if the blue parallelogram was worth 10 cents? Draw your design on a piece of paper and 
color it. Write the amount you think your design is worth on the back. Trade designs 
with your child. Figure out how much you think the shape would be worth. Check your 
answer on the back. Ask your child how he or she figured out how much his or her 
shape was worth. 
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TAX MAN 

You will need: 
• 12 small squares of paper (number them 1-12) 
• sheet of paper (fold long sides together, write TAXPAYER on one side and 

TAX MAN on the other) 
• paper and pencil 
Imagine that it is April 15. You are about to meet the Tax Mant The 
object of this game is for the T AXP A YER to have more money than the 
TAX MAN. The number squares are paychecks. The taxpayer picks 
one paycheck and puts it on the TAXPA YER side of the paper. The 
Tax Man must receive some of the taxpayer's money. The taxpayer 
pays the Tax Man the FACTORS of the amount of the paycheck. 
(Factors are the numbers that can be multiplied together to get a 
certain number. 1, 2, 5, and 10 are the factors of 10.) Put the 
paychecks for the factors of your paycheck on the Tax Man side of 
the paper. If the paycheck for a factor you need is already on the 
board, you do not pay the tax man that factor. Continue choosing 
paychecks until there are no factors left for that paycheck. Give that 
paycheck to the Tax Man. Do not use the rest of the checks. Add up 
the totals for both the taxpayer and the Tax Man. Which paychecks 
should you choose to help you get the most money? Which ones are 
not good choices~ Once you get good at this game, try playing with 
the numbers 1 to 24. 

Ten Card Arrangements 
You will need: 
• 10 index cards 
• marker, pen, or pencil 
Write one number 1 through 10 on each of the index cards. Work with your 
child to arrange the cards so that when you turn the cards number side down 
in a stack, the following things happen as you turn each card over: 
* The top card is turned face up to begin a new stack and is a 1. 
* The 2nd card is moved to the bottom of the old stack, still face down. 
* The 3rd card is turned up to the new stack and is a 2. 
* The 4th card is moved to the bottom of the old stack, face down. 
* The 5th card is turned face up and put on the new stack and is a 3. 
* The 6th card is moved to the bottom of the old stack, face down. * The 7th card is turned face up and put on the new stack and is a 4. 
* The 8th card is moved to the bottom of the stack, face down ... 
... And so on until all of the cards have been turned face up and the new stack 
has all of the cards in number order (1 on the bottom and 10 on the top.) Try 
many different strategies. If you still can't figure out this problem, go on to 
another activity and come back and try this one later. 

Activities and information for this issue came from: 
• Family Math by J.K. Stenmark, V. Thompson, and R. Cossey 
• Indiana Standards 2000- Mathematics 
• The Super Source: Pattern Blocks Grades 3-4 by Cuisenaire Company of America, Inc. 
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Puzzling Problems and How to Solve Them 
Problems happen every day. The trick to dealing with problems is to know how to solve 
them. One of the most important math skills, as well as a skill for every day living, is to be 
able to think about a problem and figure out how to solve it. Since this is one of the most 
important math skills, I feel that it is very important for you as a parent to be able to help 
your child as best you can. To help you in helping your child, I want to give you some 
suggestions of things that you can do to help your child while he or she is trying to solve a 
problem. 

4t STOP AND THINK FIRST--Help your child develop a plan of action. Children need to 
learn to decide what they need to do, how they need to do it, and what materials they 
will need to finish. 

4t LET YOUR CHILD WORK-It is good for you to talk and work with your child, but let 
- your child do most of the work. If he or she is stuck or doesn't know where to begin, 

you can give a hint or suggestion to help start the process. 

4t TEST IDEAS-You should help your child see that it isn't always good enough just to 
come up with an answer. Encourage him or her to look back at the answer and tell you 
how he or she knows that that answer is correct. Accept your child's answer, but also 
ask questions such as: \II see that you have found an answer. How can we tell if that 
makes sense?" or "How can we check this answer?" 

4t LOOK FOR MORE THAN ONE WAY TO SOLVE THE PROBLEM-The same method 
of solving a problem will not always work. Ask your child or work together to see if 
there is another way to solve the problem. 

4t TALK ABOUT YOUR PROBLEMS AND SOLUTIONSUI Have your child explain to you 
how he or she came up with the solution to the problem. What steps did you take? 
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• What to Expect from your 4th, 5th
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Fourth Grade 
Your child should be able to: 

• Analyze problems by searching for relationships, important and unimportant information, 
sequencing and prioritizing information, and looking for patterns. 

• Decide how and when to break a problem into simpler parts. 
• Apply strategies and results from simpler problems to more complex problems. 
• Use a variety of methods, such as words, numbers, symbols, charts, graphs, tables, 

diagrams, tools, and models, to solve problems and explain your results to others. 
• Express the solution clearly using proper mathematical notation and terms. Support solutions 

verbally and with written work. 
• Recognize the advantages of exact and approximate answers. Solve problems and give 

answers with exact and/or approximate answers. 
• Use estimation to check to see if answers are reasonable. 
• Use methods from one problem to solve another similar problem. 

.J .J .J .J .J .J .J .J .J .J .J .J .J .J 

Fifth Grade 
Your child should be able to: 

• Analyze problems by searching for relationships, important and unimportant information, 
sequencing and prioritizing information, and looking for patterns. 

• Decide how and when to break a problem into simpler parts. 
• Apply strategies and results from simpler problems to more complex problems. 

.J 

----- • Use a variety of methods, such as words, numbers, symbols, charts, graphs, tables, 
diagrams, tools, and models, to solve problems and explain your results to others. 

• Express the solution clearly using proper mathematical notation and terms. Support solutions 
verbally and with written work. 

• Recognize the advantages of exact and approximate answers. Solve problems and give 
answers with exact and/or approximate answers. 

• Use estimation to check to see if answers are reasonable. 
• Use methods from one problem to solve another similar problem . 

.J .J .J .J .J .J .J .J .J .J .J .J .J .J 

Sixth Grade 
Your child should be able to: 

• Analyze problems by searching for relationships, important and unimportant information, 
sequencing and prioritizing information, and looking for patterns. 

• Decide how and when to break a problem into simpler parts. 
• Apply strategies and results from simpler problems to more complex problems. 
• Use a variety of methods, such as words, numbers, symbols, charts, graphs, tables, 

diagrams, tools, and models, to solve problems and explain your results to others. 

.J 

• Express the solution clearly using proper mathematical notation and terms. Support solutions 
verbally and with written work. 

• Recognize the advantages of exact and approximate answers. Solve problems and give 
answers with exact and/or approximate answers. 

• Use estimation to check to see if answers are reasonable. 
• Use methods from one problem to solve another similar problem. 
• Use graphing to estimate solutions and check estimate with actual calculations. 
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Great Math Activities 
Save 20 

You will need: 
• 5 dice 
• paper and pencil 

The object of this game is to roll the dice and when your dice are 
added, have a total that is close to, but not more than 20. A total 
more than 20 gives the player a score of O. Each player is trying to get 
the highest average after 10 games. Each game has 4 rolls per person. 
The rules are: * A player rolls all 4 rolls before giving the dice to the next player. * A player may save any number of dice after the first roll. Write 

down the roll number and the numbers on any of the dice saved. 
* The player rolls any of the dice not saved on the first round. He or 

she may save any number of dice from this roll. Write down the 
numbers on any of the dice saved and the roll number. * Continue this pattern for 4 rolls. All dice on the 4th roll must be 
counted. * Count the player's total from the game. (The total of all of the 
saved dice.) Record the scores. Play 10 of these games. * After 10 games, add up all of your scores and divide by 10. This 
gives you your average score. The player with the higher average 
score wins. 

Rainbow Logic 
You will need: 
• 4 colors of paper squares (4 squares of each color for each player) 
• paper and pencil 
• 2 players 
Make 2 grids (tic-tac-toe board) where your squares will fit 3 across 
and 3 down (9 squares total). For the first game, be the leader, then 
you can switch with your child. The object of this game is to 
discover the secret grid. The leader uses one grid (the secret grid), 
and gives the other grid to the other player. The leader puts nine 
colored squares on the secret grid. All squares of the same color 
must have one flat side touching. (They cannot be placed 
diagonally.) Players can ask for the colors in the up and down 
columns, or the side-to-side rows. The leader gives the colors, but 
not necessarily in the correct order. Each player should use a grid 
and colored squares to keep track of the clues. The goal is to figure 
out the secret board with as few questions as possible. Let each 
person be the leader for 2 games in a row, then switch leaders. Let 
all players lead. Once you have gotten good at this game, try 
playing with a board that is 4 squares across and 4 squares down. 
All of the same rules still apply. 
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Great Math Activities 
TAX MAN 

You will need: 
• 12 small squares of paper (number them 1-12) 
• sheet of paper (fold long sides together, write T AXPA YER on one side and 

TAX MAN on the other) 
• paper and pencil 
Imagine that it is April 15. You are about to meet the Tax Man! The 
object of this game is for the TAXPAYER to have more money than the 
TAX MAN. The number squares are paychecks. The taxpayer picks one 
paycheck and puts it on the TAXPAYER side of the paper. The Tax Man 
must receive some of the taxpayer's money. The taxpayer pays the Tax 
Man the FACTORS of the amount of the paycheck. (Factors are the 
numbers that can be multiplied together to get a certain number. 1, 2, 5, 
and 10 are the factors of 10.) Put the paychecks for the factors of your 
paycheck on the Tax Man side of the paper. If the paycheck for a factor 
you need is already on the board, you do not pay the Tax Man that 
factor. Continue choosing paychecks until there are no factors left for 
that paycheck. Give that paycheck to the Tax Man. Do not use the rest 
of the checks. Add up the totals for both the taxpayer and the Tax Man. 
Which paychecks should you choose to help you get the most money? 
Which ones are not .good choices? Once you get good at this game, try 
playing with the numbers 1 to 24. When you have mastered 1-24, make 
the game harder by using more paychecks! Try 1-31, then 1-50. 

Ten Card Arrangements 
You will need: 
• 10 index cards 
• marker, pen, or pencil 
Write one number 1 through 10 on each of the index cards. Work with your 
child to arrange the cards so that when you turn the cards number side 
down in a stack, the following things happen as you turn each card over: 
* The top card is turned face up to begin a new stack and is a 1. * The 2nd card is moved to the bottom of the old stack, still face down. * The 3rd card is turned up to the new stack and is a 2. 
* The 4th card is moved to the bottom of the old stack, face down. 
* The 5th card is turned face up and put on the new stack and is a 3. 
* The 6th card is moved to the bottom of the old stack, face down. 
* The 7th card is turned face up and put on the new stack and is a 4. 
* The 8th card is moved to the bottom of the stack, face down ... 
... And so on until all of the cards have been turned face up and the new 
stack has all of the cards in number order (1 on the bottom and 10 on the 
top.) Try many different strategies. If you still can't figure out this 
problem, go on to another activity and come back and try this one later. 

Activities and information for this issue came from: 
• Family Math by J.K. Stenmark, V. Thompson, and R. Cossey 
• Indiana Standards 2000- Mathematics 
• The Super Source: Pattern Blocks Grades 3-4 by Cuisenaire Company of America, Inc. 
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April 2002, Issue 8 (K-l)11 
By Amy Ksander, Ball State University 

Extending Mathematics from School to Home to Increase Student Succes 
- -..- - - - .... ---4i-- - - .... - - -..-- - -.- --...;-- - -.- - - -..-- --4i- - - - .... - - -t;--

Super Statistics and Popular Probabilityl 
April showers bring May flowers! Gosh, it is hard to believe that it is April already! This 
year has gone by so quickly. For me, April means almost the end of the school year, as I 
will be graduating at the beginning of May. That means that this will be the last issue of 
"It All Adds Up." I want to thank you for the time that you have taken to participate in 
this project during this school year. I especially want to thank those who filled out the 
evaluation form and returned it to me; I really appreciate your assistance. Your input and 
suggestions helped me greatly with my project, and will help me to make my work even 
better should I decide to use this newsletter for parents of children in my own classroom 
when I start teaching. Once again, THANKS! 

This issue is a little bit different from the others, not only because it is the last one, but 
also because the standards for statistics and probability for kindergarten and first grade 
are not in a separate section. The authors of the standards chose to include them with 
the standards for number sense. So, the expectations you see here might look somewhat 
familiar. However, the activities for this issue will focus on the skills of graphing and 
organizing information. 

I hope that the time you have been able to spend with your child working on these 
activities has been enjoyable for both of you, but more than that, I hope that your child 
has learned more about math. (Maybe you have too!) I wish you the best as your chi Id 
finishes up the school year. Maybe you might think about including some of the math 
activities from these newsletters in the fun things you do with your child this summer. 
GOOD LUCK AND HAVE A GREAT SUMMER! 
--..- - - -t;- ---.-- - - .... - -...;-- - -.- - -...;-- - -.- - -...;- - - -t;- - - - .... - - -t;--

- -t;- - - - .... ---4i- - - -.-- -...;-- - -.- --...;-- - -.- - -...;-- --.- - - - .... -- -t;--

Sfiliinside ... 
• What to Expect from Your Kindergarten or 1st Grade Child 
• Great Math Activities for You and Your Child 

April 2002 - Issue 8 (K-1) 
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in terms of STATISTICS AND PROBABILITY 

Kindergarten 
Your child should be able to: 

• Use correctly the words one, many, none, some, all more, less, least, 

and most. 

• Record information using objects and pictures. 

• Organize information using objects and pictures. 

First Grade 
Your child should be able to: 

• Represent data using pictures and picture graphs. 

• Compare data using pictures and picture graphs. 

• Interpret data using pictures and picture graphs. 

April 2002 - Issue 8 (K-1) 
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Great Math Activities 
Survey Says 

You will need: 
• people 
• questions 
• paper and crayons 
Work with your child to ask friends, relatives, neighbors, or anyone else 
questions about their favorite TV show, type of cookies, etc. Write down their 
answers. When you have gotten answers from several people, make a picture 
graph with your child. Create a picture graph by writing down the different 
answers on the side of a piece of paper. Then, next to each of those answers, 
have your child draw one picture of a person for each person that liked that 
answer. For my picture graph, if 3 people answered that they liked Blue's Clues, 
I would write Blue's Clues and then draw three people next to that answer. 

Scoop and Sort 
You will need: 
• pattern blocks (instructions included in December issue), at least 10 of each 

shape 
• a large baggie 
• a large sheet of paper and a marker 
Put the pattern blocks into the baggie. Without having your child look, 
have him or her pull out a handful of pattern blocks. Count them. Ask 
your child to sort them. How many ways can you sort them? One way to 
sort them is by putting the same shapes together. Make a picture graph 
with your child. This time, draw the pattern block shapes across the top 
of your piece of paper. Underneath each shape, set the blocks that your 
child picked that are the same shape. Trace these blocks on to the 
paper. If I picked 2 squares, I would have a square drawn at the top of 
my paper, and 2 squares drawn below that square. Do this for all of the 
pattern block shapes. Which shape did you pick the most? Which shape 
did you pick the least? 

Seed Studies 
You will need: 
• paper and crayons 
• fruit 
Get a variety of fruits to look at with your child. Make sure to have 
fruits like watermelon that have many seeds, as well as fruits that have 
only a few seeds like apples, and fruits that have only one seed like 
peaches. Have your child look at the fruits and guess how many seeds 
are inside. Then, open up the fruits and count the seeds. Make a 
picture graph of the number of seeds. (See Scoop and Sort for 
instructions on making a picture graph.) Finish up this activity, then 
with the fruit you used to count seeds, make and eat a tasty fruit salad! 
That's some tasty math! 

Also, sunflowers are a great item to use to count seeds. If you have a 
sunflower available, have your child guess the number of seeds in the 
sunflower; then, count how many seeds there really are! April 2002 - Issue 8 (K-1) 

©Amy Ksander, 2001 
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Great Math Activities 
What's For Dinner? 

This is a repeat activity, but is great for classifying. It wj(f work well 
for a second time since you will be classifying foods for a different day! 

You will need: 
• paper and crayons or markers 
• to eat meals! 
• a large piece of paper 

Have your child draw a picture of what he or she had for 
breakfast, lunch, and dinner yesterday. Decide with your child 
how their meals fit together with the food pyramid. Are the 
foods meat and protein? Are the foods vegetables? Fruits? 
Grains? Dairy and milk? Fats and sweets? Draw a picture like 
the food pyramid next to this box. Draw the foods your child 
ate into the correct boxes for the food group where they 
belong. How nutritiously does your child eat?-The 
recommended number of servings per day for 2-6 year olds are: 
6 servings of grains 2 servings of fruit, 2 of meat, 2 of milk 
3 servings of vegetables very few fats and sweets 

Roll and Graph 
You will need: 

FOOD PYRAMID! 

• pattern blocks (from December issue) 10 each of green, red, and 
orange 

• dice 
• paper and pen or pencil 

For this game, if you roll a 1,2, or 3 you will pick a green piece and put 
it on the graph. A roll of 4 or 5 will pick a red piece. A roll of 6 will 
pick an orange piece. Trace the pattern block pieces on near the edge 
on one side of your piece of paper. Have your child guess which color 
piece will be the first to be rolled 10 times. Take turns rolling the dice. 
For each roll, put the correct color piece (see above) on your paper next 
to the same shape. Keep rolling until you have put 10 of the same 
shape on your paper. Did you guess right? Why do you think you got 
more of that shape first? 

Activities and information for this issue came from: 
• The Super Source: Pattern Blocks Grades K-2 by Cuisenaire Company of America, Inc. 
• Indiana Standards 2000- Mathematics 
• Curriculinks Grades K-2 by K. Saxe 

April 2002 - Issue 8 (K-1) 
©Amy Ksander, 2001 



-r 

April 2002, Issue 8 (2-3) 

II 
By Amy Ksander, Ball State University 

xtending Mathematics from School to Home to Increase Student Success 
- -.-- - -t----if-- - -.- - --+-- - -,- - --+-- - -,- - - -+-- - --.- - - -t----'4i--

Super Statistics and Popular Probability! 
April showers bring May flowers! Gosh, it is hard to believe that it is April already! This 
year has gone by so quickly. For me, April means almost the end of the school year, as I 
will be graduating at the beginning of May. That means that this will be the last issue of 
"It All Adds Up." :r want to thank you for the time that you have taken to participate in 
this project during this school year. I especially want to thank those who filled out the 
evaluation form and returned it to me; I really appreciate your assistance. Your input and 
suggestions helped me greatly with my project, and will help me to make my work even 
better should I decide to use this newsletter for parents of children in my own classroom 
when I start teaching. Once again, THANKS! 

This issue is a little bit different from the others, not only because it is the last one, but 
also because the standards for statistics and probability for second grade and third grade 
are not in a separate section. The authors of the standards chose to include them with 
the standards for number sense. So, the expectations you see here might look somewhat 
familiar. However, the activities for this issue will focus on the skills of recording, 
comparing, interpreting, graphing, and organizing information or data. 

I hope that the time you have been spending with your child working on these activities has 
been enjoyable for both of you, but more than that, I hope that your child has learned 
more about math. (Maybe you have too!) I wish you the best as your child finishes up the 
school year. Maybe you might think about including some of the math activities from these 
newsletters in the fun things you do with your child this summer. GOOD LUCK AND HAVE 
A GREAT SUMMER! 
-~ - - -.----if-- - -.- - -~-- -,- ---.-- - -I@I- - --.-- --if- - - -.----'4i--

Still Inside ... 
• What to Expect from your 2nd or 3rd Grade Child 
• Great Math Activities for You and Your Child 

April 2002 - Issue 8 (2-3) 
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r 
in terms of STATISTICS AND PROBABILITY 

Second Grade 
Your child should be able to: 

• Record numerical data in systematic ways. 

• Represent, compare, and interpret data using tally charts. 

• Represent, compare, and interpret data using bar graphs. 

Third Grade 
Your child should be able to: 

• Complete all of the 2nd grade skills. 

• Interpret circle graphs. 

April 2002 - Issue 8 (2 -3) 
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Great Math Activities 
Heads or Tails? 

You will need: 
• a coin 
• paper and pencil, crayon, or marker 

Take turns with your child and flip a coin 5 times. Each time you flip 
your coin, write down if it was heads or tails. Which one came up more 
times? Why do you think so? If you were to do it again, do you think the 
results would be the same? Try it again. Were you correct? Was it the 
same or not? Why do you think that it works this way? Would the results 
be the same if you flipped the coin more times? Try that! 

Is it Likely? Literature 

You will need: 
• paper and crayons 
• fruit 

You will need: 
• My Mama Says There Aren't Any Zombies, Ghosts, Vampires, 

Creatures, Demons, Monsters, Fiends, Goblins, or Things by Judith 
Viorst 

• Cloudy with a Chance of Meatballs by Judi Barrett 
• The Giant Jam Sandwich by John Vernon 

Read these stories with or to your child. When you have read the stories 
AT LEAST 2 times, talk with your child. Do you think these stories are real? 
Could things like this really happen? If things couldn't really happen, they 
are called unlikely. If things pretty much are certain to happen, they are 
called likely. Do you think the things in these stories are likely or unlikely? 

Draw some pictures including likely and unlikely things. Trade pictures 
with your child and try to pick out which things are likely and which things 
are unlikely. 

Seed Studies 

Get a variety of fruits to look at with your child. Make sure to 
have fruits like watermelon that have many seeds, as well as fruits 
that have only a few seeds like apples, and fruits that have only 
one seed like peaches. Have your child look at the fruits and guess 
how many seeds are inside. Then, open up the fruits and count 
the seeds. Make a picture graph of the number of seeds. (See 
Scoop and Sort for instructions on making a picture graph.) Finish 
up this activity, then with the fruit you used to count seeds, make 
and eat a tasty fruit salad! That's some tasty math! 

Also, sunflowers are a great item to use to count seeds. If you 
have a sunflower available, have your child guess the number of 
seeds in the sunflower; then, count how many seeds there really 
are! 

April 2002 - Issue 8 (2 -3) 
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Great Math Activities 
The Probability of a Tasty Snack 

You will need: 
• dice 
• 6 different items to include in a snack mix (I suggest different 

cereals, M&Ms, raisins, or nuts, but feel free to choose your own!) 
• bowls 
• a spoon 
• paper and pencil 

Assign a number 1-6 to each of the snack items. This will 
determine what item you get when you roll the dice. (For 
example, if you rolled a 1, take one scoop of cheerios, if you 
rolled a 2, take OnE~ scoop of M&Ms, etc.) Take turns with your 
child rolling the dice and putting one scoop of the snack item 
into your own bowl. After each turn, write down what you put 
into your bowl, so you will have a recipe when you are done. 
Take as many turns as needed to make the amount of snack mix 
that you want. While you enjoy eating the tasty treat, 
compare recipes with your child. How were your recipes 
different? What ingredient did you have the most of? What 
ingredient did you have the least of? Why do you think it 

(' happened that way? 

r 

OR 

Fair or Unfair 
You will need: 
• 2 dice 
• paper and pencil/pen/marker 
This game is very easy to play. Take turns rolling both dice. NO MATTER WHO 

ROLLS THE DICE, player 1 gets one point every time the dice rolled add up to 5, 

6,7,8, or 9, and player 2 gets the point every time the dice rolled add up to 2, 3, 4, 

10, 11, or 12. Use the paper and pencil to record the score. The first player to get 5 

points is the winner. 
Play the game a few times. Do you like this game? Do you think that it is fair? 
vVhy do you think so? Do you think it is unfair? Why do you think so? If your 
child thinks that it is unfair, ask him or her to come up with a way to change the 
game so that it is more fair. If your child has trouble thinking of a way, try listing 
all the combinations of the two dice that give you sums 2 to 12. 

Activities and information for this issue came from: 
• Curriculinks Grades K-2 by K. Saxe 
• Indiana Standards 2000- Mathematics 
• Curriculinks Grades 3-4 by A. Roper 

April 2002 - Issue 8 (2-3) 
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By Amy Ksander, Ball State University 

Extending Mathematics from School to Home to Increase Student Success 
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Probably Probability and Super Statistics 
April showers bring May flowers! Gosh, it is hard to believe that it is April already! This 
year has gone by so quickly. For me, April means almost the end of the school year, as I' 
will be graduating at the beginning of May. That means that this will be the last issue of 
"It All Adds Up." I want to thank you for the time that you have taken to participate in 
this project during this school year. I especially want to thank those who filled out the 
evaluation form and returned it to me; I really appreciate your assistance. Your input and 
suggestions helped me greatly with my project, and will help me to make my work even 
better should I decide to use this newsletter for parents of children in my own classroom 
when I start teaching. Once again, THANKS! 

"There is a 97 percent chance of rain today." This is a statement that you might hear on 
the local weather forecast in the morning. What does this statement really mean? 
Understanding this type of statement is one skill children learn in the area of statistics 
and probability. Skills for 4th through 6th grade children in the area of statistics and 
probability include organizing, representing, and interpreting data and communicating 
findings in a variety of ways (charts, tables, and graphs). 

I hope that the time you have been able to spend with your child working on these 
activities has been enjoyable for both of you, but more than that, I hope that your child 
has learned more about math. (Maybe you have too!) I hope that you and your child have 
fun with these last activities. I wish you the best as your child finishes the school year. 
Maybe you might think about including some of the math activities from these newsletters 
in the fun things you do with your child this summer. GOOD LUCK AND HAVE A GREAT 
SUMMER! 
--41- - - -';----41-- - -.;-- --41-- - -.- - --+-- --.- - --+-- --11- - - -+----.--

- -.- - - -.;----11-- - -.;- - --41-- - -,- - --+-- - -.- - - -+- - - -11- - - -+----+-
Still Inside ... 

• What to Expect from Your 4
th

, 5th
, or 6th Grade Child 

• Great Math Activities for You and Your Child 

April 2002 - Issue 8 (4-6) 
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t to ~n terms ofP~l~ AND STATIST9s
ur ChIld 

Fourth Grade 
Your child should be able to: 
• Represent data on a number line and in tables. 
• Interpret data graphs to answer questions about a situation. 

o For example, use this table to make a graph showing people's favorite TV shows. 
Decide what kinds of programs are the most popular and write a paragraph about 
what you have discovered. 

• Summarize and display results of probability experiments in a clear and organized way . 

.J .J .J .J .J .J .J .J .J .J .J .J .J .J 

Fifth Grade 
Your child should be able to: 

.J 

• Explain what type of chart or graph would be the best way to display different sets of data. 
• Find the mean (average -add all the numbers and divide by the number of numbers), 

median (middle number), mode (number that occurs the most), and range (difference 
between the largest and smallest numbers) of a set of data and describe what each does 
and does not tell about the data set. 

• Understand that probability can take any value between 0 and 1. Events that are not 
going to occur have probability of 0, events that are certain to occur have a probability of 
1, and more likely events have a higher probability than events that are less likely to 
occur. 

• Express outcomes of probability experiments verbally and by writing them down (for 
example, three out of four or ~). 

.J .J .J .J .J .J .J .J .J .J .J .J .J .J .J 

Sixth Grade 
Your child should be able to: 

• Organize and display data in graphs and stem-and-Ieaf plots. 
graphs and charts are appropriate for different kinds of data. 

Explain which types of 

• 

• 

• 
• 
• 

Stem I Leaf 

6 12 3 7 
7 1 556 
8 0 4 5 7 8 

This plot represents the numbers 62,63,67,71,75,75, 
76, 80, 84, 85, 87, and 88. The first part is the stem; 
the second is the leaf. 

Make frequency tables for data. Decide how different groupings of data changes the way 
the data is described. Understand, find, and graph relative and cumulative frequency. 
Explain which measure (mean, median, or mode) provides the best information about 
data in a given situation. 
List all possible outcomes of an event and find the probability that each event will occur. 
Use data to estimate the probability of future events. 
Understand and represent probabilities as ratios, measures of relative frequency, decimals 
between 0 and 1, and percentages between a and 100 and verify that calculated probabilities 
are reasonable. 

April 2002 - Issue 8 (4-6) 
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Great Math Activities 
How Long is a Name? 

You will need: 
1 inch squares of paper 
pencil and paper 

• glue 
• 
Make a list of the names of your family and some relatives or friends. Now, write 
the letters of each name on the 1-inch squares of paper, using one square for each 
letter. Write the number of letters in each name and the person's initials on 
another square. Line up the names from shortest on top to the longest names on 
bottom. 
MEAN- Now find the average that is called the mean of the lengths of the names. 
To do this, move the letters from the longer names to the shorter names so that 
each name has the same number of letters. (it doesn't matter if it doesn't spell 
anything anymore) The mean is the number of letters that are in each row when all 
the rows are even (or as close as they can get to being even). 
MEDIAN- Now use the squares that tell the number of letters in each person's 
name. Arrange these in number order. Find the number in the center of the row. 
This number is the median. If there are two numbers in the middle, add them up 
and divide by 2 to get the median. 
MODE- Make a bar graph with the number squares. The number with the tallest bar 
is the mode. This is the number of letters that occurs most often. 

You will need: 
• people 
• questions 

paper and pencil 

Card Game Probability 
You will need: 
• a deck of cards 
• paper and pencil 
Pick one card or one suit to watch. Turn over cards and note how 
frequently that particular card or suit is turned over. Make a chart of the 
probability of any particular card or suit being turned over. Now, playa 
simple card game, such as WAR, or GO FISH. Make predictions about 
what card will be turned over next. See if the calculations you made 
about how frequently a particular card would be turned over are correct 
when you are using the cards to playa game. How were your results the 
same as your predictions? How were they different? Is it important to 
think about cards that have already been played? 

Super Survey 

Work with your child to ask friends, relatives, neighbors, or anyone else 
questions about their favorite TV show, or type of cookies, etc. Write 
down their answers. When you have gotten answers from several 
people, use the information to make a line, bar, and picture graphs with 
your child. Also create a chart showing the information that you learned 
from your survey. For an extra challenge, see if your child can create a 
circle graph from the data! 

pril 2002 - Issue 8 (4-6) 
©Amy Ksander, 2001 



Great Math Activities 
RAINDROPS 

You will need: 
• paper and pencil 

2 dice of different colors 
• 36 small dried beans or pennies 

attached Raindrops Board 
Look at the board. It is a table of the possible results of rolling two 

dice of different colors. You will take turns rolling two dice and 
putting a bean or a penny on the correct square on the board. When 
you finish, do you think that there will be a "raindrop" in every 
square or will some have no "raindrops" and some have more than 
one? Take turns rolling the dice and putting down "raindrops" in the 
squares until all 36 have been put on the board. Did it turn out the 
way that you expected it to? Make a chart of the number of boxes 
that had 0, 1, 2, 3, and 4 or more drops. Play 4 more times. Did the 
number of boxes that had 0, 1, 2, 3, and 4 or more drops stay about 
the same each time? Why or why not? 

Story Time 
Try out some of these statistics and probability books the next time you are near the public 
library! _ * What do you Mean by "Average"? by Elizabeth James and Carol Barkin * Miss Pickerell and the Weather Satellite by Ellen MacGregor and Dora Pantell * Do You Wanna Bet? by Jean Cushman * Mill ion Dollar Jeans by Ron Roy * Socrates and the Three Little Pigs by Tuyosi Mori * Clementine's Winter Wardrobe by Kate Spohn 

Weather Predictions 
You will need: 
• paper and pencil 
• TV or newspaper weather predictions 
• one week 
For one week, make a note of the TV or newspaper weather predictions for the 
next day. Also, write down what the actual weather was each day. At the end of 
the week, compare the predictions with the actual weather. How many days was 
the prediction correct? How many days was the prediction incorrect? Using this 
information, how likely is it that you will get a correct forecast on any particular 
day? 

Activities and information for this issue came from: 
• Indiana Standards 2000- Mathematics 
• Family Math by J.K. Stenmark, V. Thompson, and R. Cossey 
• Math Through Children's Literature by K.L. Braddon, N.J. Hall, and D. Taylor 
• Curriculinks Grades 5-6 by C. Fong 

April 2002 - Issue 8 (4-6) 
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Evaluation and Results 

Evaluation Procedure 

Along with the January issue of the newsletter, parents received an 
evaluation form to record their thoughts and comments about the project. 
The evaluation also contained various questions to help me judge the 
usefulness of the various components of each issue. The specific form used 
can be found in the following pages. 

Data Compilation 

Results were subdivided and recorded in categories for the grade 
level (K-1, 2-3, 4-6, and multiple levels) within each school. Totals for the 
school's data overall were also recorded. This subdivision of data allows 
for comparison of grade level data within each individual school, but also 
comparison with the same grade level at different schools. Overall data 
can also be compared among the schools. School snapshots from the 
Indiana Department of Education website (www.doe.state.in.us) are also 
included for each school to help provide background information. 

Format of Results 

For each school, the set up of the individual results is the same. Their 
number of responses and a graph of the distribution across the grade levels 
come first. Then, specific numbers for the newsletter overall are detailed in 
a table format. For viewing ease, the evaluation of the various components 
of the newsletter is shown in a graph format. The bars represent the 
number of parents ranking that section of the newsletter at the various 
levels between 1 (not helpful) and 5 (very helpful); again, this data is 
represented by grade level group. The remainder of the results of the 
evaluations are included in table format. Finally, any comments that 
parents made are included, exactly as parents wrote them, under the 
categories of: comments, changes in attitude, and changes in performance. 

For the project overall, a graph and table are included to show the 
number of responses to the newsletter compared with the 2001-2002 
attendance of each school. Also, a graph and table also represent the 
evaluation of each school overall to the various portions of the newsletter. 



Parent Evaluation Form 

~ II 
Extending Mathematics from School to Home to Increase Student Success 

Dear Parent, 
As part of my honors thesis requirements, I must collect data and look for some feedback on my 

newsletters that you have been receiving this school year. This is an important part of my project. Please 
complete this form and return it to your child's teacher as soon as possible! 

• I have been receiving the newsletter for grades: (circle one) K-1 2-3 4-6 

• I read the newsletter: (circle one) yes no 

If no, please explain why you did not read and use the newsletter on the back of this form. 

• If yes, I read the newsletter (circle one) 1 2 3 times every time. 

• Were the newsletters and activities easy to understand? yes no 

• How did you like the set up of the newsletter (opening letter, expectations, activities, 
resources)? (circle one) 

5 (easy to use) 4 3 (ok) 2 1 (hard to follow or understand) 

• How helpful was the opening letter? 

5 (very helpful) 4 3 (ok) 2 1 (not helpful or didn't read) 

• How helpful was the "What to Expect from your Child" section? 

(' 5 (very helpful) 4 3 (ok) 2 1 (not helpful or didn't read) 

r 

• How much time per week (approximately) did you spend working with your child using 
material from these newsletters? hours minutes 

• How helpful were the "Great Math Activities"? 

5 (very helpful) 4 3 (ok) 2 1 (not helpful or didn't read) 

• Did you use activities where you didn't have to use any materials? yes no 

• Did you use activities where you used materials you had at home? yes no 

• Did you use activities where you made materials and then used them? yes no 

• Which type of activities listed above did you prefer? __________ _ 

• 

• 
• 

• 

Did you enjoy "Story Time" that listed books to read with your child? yes no 

Did you enjoy the game activities that you played with your child? yes no 

Please describe any changes you have noticed in your child's attitudes toward math this year. 

Please describe any changes you have noticed in your child's math performance this year. 

• Make any other comments about this project (positive or negative) on the back of this sheet. 

THANK you FOR YOUR HELP! PLEASE RETURN THIS FORM TO YOUR CHILD'S TEACHER! 
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School Snapshot, Merle J Abbett Elementary Sch #0137 Indiana Department of Education 

Merle J Abbett Elementary Sch 
4325 Smith St 

Grades: PK-05 

Schedule: Traditional 

Fort wa(yne,)IN 46806-24
F
98 (2 0) 425 71 L I M"d" C" Mgp 

Phone: 260 425-7301 ax: 6 - 76 oca e: I -size Ity 
5 Year Accreditation 
Enrollment: 360 Corporation: Fort Wayne Community Schools 

I Ethnicity I White 3"1% II Asian 1% 

• Black 3,'% • Indian 2% 

Hispanic 28% II Multiracial 1 % 

1%-----~ 

2%7 
1% 

:....----37% 

I Free Lunch I • Paid 18% 

• Reduced 9% 
Free 74% 

9"/0 

Average Percent Passing ISTEP(ali tested grades) 

80% 

70% 

60% 

50% 

40% 

30% 

State Average 
• Merle J Abbett Elementary Sch 

School ~IQfi~JnfQJmQ.tiolJ 
LSI~P J1e_~LtI1S 

Principal: 
Ms Carolyn Sleet 
Teacher Roster 
Certified Nonteaching 

Roster 
Avg Teacher Salary: 

$42,309 
Avg Teacher Age: 43 

yrs 

Benchmarks 
+ Attendance Rate 
+ "AYen:!~l'~W;;~~!J)tP<l§§;ingJSTE;P{<l!UI:!§teJLg[Qge§l 
+ Grage3PGLPg_$§jl}gJSn;Pb<!D.9YQ.9~LAr:!§ __ SI§DQc.m:t 
+ Grade 3 Pct Passing ISTEP Math Standard 

lSTJ;P_La,lJgjJQge_Ar1s.~_n~:L MQtb_H~~LU ItsCrQss I.<:3.j::l1J I at~Q 
!SII;:E_AC;:gJj~mis:;_Slg!1dgrQ§J3esl,Jlls~IQ§_ST aQl,JICl,l~d 
PreQLcJedJ?S!J1ormgJLG§ 
~Gboollillse_Ours 
Seles:;LQlb§L~choQl$ for .CQID-P.<:3.[i$QO 

Indiana Accountability System for Academic 
Progress 

©2002 Indiana Department of Education 
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SCHOOL. DATA 

Indiana Department of Education 

~~,!J~,raJ".I.!Jf()rm~ti()!J 
Merle J Abbett Elementary Sch , # 0137 Phone: (260)425-7301 Fax: (260)425-7176 
4325 Smith St Grade Span: PK-05 5 Year Accreditation. 
Fort Wayne, IN 46806-2498 Fort Wayne Community $choQI$ Open Date: 09/01/1949 

Type of Locale = Mid-size City 

P~rf()rma!Jce a.a.$e.dAccr~ditationOata 

Year 

1996-97 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 

Att~nda!Jc~ 
BilJe 

94.8% 
95.2% 
95.0% 
96.2% 
96.3% 

Year 
1994-95 
1995-96 
1996-97 
1999-00 

Year Total 
Enrollment 

1994-95 359 
1995-96 375 

Avg.P~t Er~e. 
e..~$$il)-9 !...Y!Jcb 
lSIEP COy.!)t 
62.2% 284 
48.0% 284 
37.7% 242 
62.0% 233 
48.3% 236 
45.3% 265 

B~.d.yce.Q 
!..ynch 
CQlmt 

32 
24 
54 
38 
43 
32 

Pe.rce.m 
fre.e. 

Lynch 
71.0% 
75.0% 
64.0% 
65.0% 
67.0% 
74.0% 

School Incentive Awards 
Per Pupil Award 

$8.59 

Enrollment Data (PE form) 

$6.01 
$6.53 
$6.80 

2001-02 Ethnic Breakdown 
white 31.1% 
black 37.2% 

1996-97 398 
1997-98 380 

2000-01 Retention Rate:0.6% hispanic 28.3% 

1998-99 378 
1999-00 357 
2000-01 351 
2001-02 360 

Year 

1994-95 
1995-96 
1996-97 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 

NYmPef 
(f~III1I11e 
!;..QYiyal~I)JJ 

23.4 
22.4 
22.0 
22.0 
24.6 
24.6 
23.0 
26.0 

Av.erage. 
~ 

42.6 
44.4 
44.0 
45.4 
46.7 
42.9 
46.0 
43.0 

Average 
Experience 

16.4 
16.9 
17.1 
17.2 
18.1 
14.8 
17.0 
14.6 

asian 0.6% 
amer indian 2.2% 
multiracial 0.6% 

Avgra..Qe. 
Salary 
$38,881 
$39,955 
$39,735 
$39,254 
$41,769 
$40,112 
$45,151 
$42,309 

Average 
Supplemental 

Salary 
$0 

$162 
$167 
$167 
$189 
$199 
$ 291 
$172 

Administrators (CElCP, MF forms) 
Year 

Ms Carolyn Sleet 
2001-02 CAROLYN J SLEET 

Principal Currently, Master File 
Elementary School Principal CE/CP 

$tyd~_lJts 
PeJ 

Ie.a.c:::b~r 
15.3 
16.7 
18.1 
17.3 
15.4 
14.5 
15.3 
13.8 
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Year Grade 

1994-95 2 
1994-95 3 
1995-96 3 
1996-97 3 
1997-98 3 
1998-99 3 
1999-00 3 
2000-01 3 
2001-02 3 

Subject 

Language Expression 
Language Mechanics 

Pupils 
Tested 

52 
52 
45 
49 
51 
53 
50 
60 
43 

ISTEP Test Performance 
Percent State Avg ISTEP 

Meeting State Meeting Total Battery 
Standard Standard NCE 

56.9% 71.5% 59.8 
56.9% 65.6% 59.3 
90.7% 83.1% 62.2 
45.8% 52.9% 57.5 
33.3% 58.3% 48.8 
26.4% 58.7% 45.4 
52.0% 60.7% 60.2 
38.3% 56.9% 55.2 
32.6% 57.6% 52.4 

I$TE;E!_$ybt~~l$_CQJ~l:> B~!aJiv~ to Pr~dJct~<:t20Ql-02 
Standard 
Deviation 
0.5 
-0.6 

State Avg 
Total Battery 

NCE 
66.2 
66.3 
67.2 
61.3 
60.3 
59.0 
61.3 
62.0 

Math Concepts and Applications 
Math Computation 

near predicted 
below predicted 
near predicted 
below predicted 
near predicted 
below predict!3d 

0.2 
-0.7 

Actual 
Score 
52.1 
53.9 
61.1' 
50.7 
48.9 
47.5 

Vocabulary -0.1 
Reading Comprehension -0.8 

Curriculum (CElCP Form) 2000-01 
Schools with block scheduling may appear to have higher costs per pupil because they may be teaching only part of the total number of students, for a 
given subject, in the fall semester when the information is collected. 

Pupils 

51 
351 

15 
25 
15 

350 
9 

350 

OQGlJmentaliQn 

Teachers Cost per 
(Full-Time Pupil 

Equivalent) (Salary Only) 
2.00 $1739 

15.00 $1895 
1.00 $2157 
1.50 $3252 
1.00 $2622 
1.00 $150 
0.50 $2959 
1.00 $150 

State Avg 
Cost 

per Pupil 
$587 

$1800 
$355 

$1475 
$351 
$132 
$574 
$134 

Subject 

Basic Skills Development 
General Elementary 
Language Arts 
Learning Disabled 
Mathematics 
Physical Education 
Reading 
Vocal Music 
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School Snapshot, Forest Dale Elementary School #2518 Indiana Department of Education 

Forest Dale Elementary School Grades: KG-05 
10721 Lakeshore Dr W Schedule: Traditional 
Carmel, IN 46033-3999 
Phone: (317) 844-4948 Fax: (317) 571-4031 Locale: Urban Fringe of Large City 
5 Year Accreditation Four Star School ~"* 
Enrollment: 547 Corporation: Carmel Clay Schools 
Homepage: http://www.ccs.k12.in.us/fde/index.htm 

I Ethnicity I White 86% 

• Black;!% 
Hispanic 1% 

5%-------.. 

II Asian6% 

• IndianO% 

Ii Multiracial 5% 

-~_ •• i.P<~ __ 86% 

I Free Lunch I 

2% 4% 

• Paid 94% 

• Reduced 2% 
Free 4% 

Average Percent Passing ISTEP(ali tested grades) 

100% 

90% State Average 
• Forest Dale Elementary School 

80% 

70% 

60% -¥--==~-"--

S~hool Profile Information 

M§P 

Principal: 
Ms Mary Jo 

Kinnaman 
Teacher Roster 
Certified Nonteaching 

Roster 
Avg Teacher Salary: 

$45,882 
Avg Teacher Age: 42 

yrs 

Benchmarks 
++++ Attendance Rate 
+ + + + + 6Y~[q,g~E'~~~DLPg_ssjDgJ.sIEP(~IIJ§.~~Lg@df1S) 
+ + + + Gr~d~~_EQ.tJ~_gs§iDgl.sIE;EL.1!lJgY.Qge Art§ Sta,nd.!'lLd 
++++ Grade 3 Pet Passing ISTEP Math Standard 

lSJEP R~!Jlts 
[SL~La~fJ..Arts_~H.(:LM~jb_He_$J.Jl1§Qros$_Tgb.I.JjgJ.e.c::l 
[STEP Academic Standards Results Cross Tabulated 
EIedicted Perform<;lnce ---------------------------

S~_hools Like Ours 
S_e~~_tPtber ScIlQols_tQ_LC.Qillj;li3,risQ!J 

Indiana Accountability System for Academic 
Progress 

©2002 Indiana Department of Education 
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Indiana Department of Education 

Home Page for Forest Dale Elementary School: btlp:IIWWYY,Q.cAJsl2.,tn,l,!~tdeliJJOe""htrn 

Ge~r:~J!nf9JmaU9n 
Forest Dale Elementary School, # 2518 Phone: (317)844-4948 Fax: (317)571-4031 

10721 Li::Ike§boreJ::>rW GXi::Ioe$p_an:KG:OEi Ei Year Ac:::creOjJ'=ltiQn 
Carmel, IN 46033-3999 Carmel Clay Schools Open Date: 09/24/1980 

F Ql,JJ$ta[$c.bQQL~~~~ IypeQU"Q<;:Jde_=_!..l rbao_EIioge_QLLi::Irge, -<:;ity 

Year 

1996-97 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 

Year 
1994-95 
1995-96 
1996-97 
1997-98 
1998-99 
1999-00 
2000-01 

Performance Based Accreditation Data 

Attendance 
Ra~ 

97.0% 
96.9% 
96.9% 
97.1% 
97.1% 

Avg Pct Free 
Passing Lunch 
ISTEP Count 
95.2% 7 
86.2% 12 
93.0% 13 
90.8% 8 
89.4% 16 
88.4% 21 

Reduced 
Lunch 
Count 

1 
7 
6 
3 

10 
13 

S_ch09LtncenUy~ AwarcI~ 
Per Pupil Award 

$5.25 
$6.81 

$4.21 

Four Star School **** 

Four Star School **** 
Four Star School **** 
Four Star School **** 
Four Star School **** 
Four Star School **** 

Percent 
Free 

Lunch 
1.0% 
2.0% 
2.0% 
2.0% 
3.0% 
4.0% 

Year 19taJ 
!;nr9!!m~nt 

2001-02I;th.niJ~6r:ej"-'~..dow.!J 1994-95 528 
1995-96 548 
1996-97 552 
1997-98 573 
1998-99 544 
1999-00 507 
2000-01 570 
2001-02 547 

Year 

1994-95 
1995-96 
1996-97 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 

Number 
(Full Time 

Equivalent) 
26.0 
26.5 
28.0 
31.0 
32.0 
31.5 
30.5 
27.7 

white 85.7% 
black 2.2% 

2000-01 Retention Rate:O.4% hispanic 0.9% 
asian 6.2% 
amer indian 0.2% 
multiracial 4.8% 

Teacher Data (CE/CP form) 

Average Average Average Average 
Supplemental Age Experience Salary 

Salary 
39.4 11.8 $36,350 $ 221 
40.0 11.3 $37,094 $163 
40.4 11.2 $38,334 $192 
40.7 10.8 $39,394 $ 244 
39.7 9.5 $38,937 $ 245 
40.3 11.1 $41,293 $ 394 
40.7 11.3 $44,834 $ 555 
41.5 12.3 $45,882 $572 

Students 
Per 

Teacher 
20.3 
20.7 
19.7 
18.5 
17.0 
16.1 
18.7 
19.8 



-I Year 
Ms Mary Jo Kinnaman 

2001-02 LUCINDA DOME 
2001-02 MARY JO KINNAMAN 

Year Grade 

1994-95 2 
1994-95 3 
1995-96 3 
1996-97 3 
1997-98 3 
1998-99 3 
1999-00 3 
2000-01 3 
2001-02 3 

Subject 

Language Expression 
Language Mechanics 

Pupils 
Tested 

64 
86 
65 
84 
94 
93 
87 
109 
82 

Math Concepts and Applications 
Math Computation 
Vocabulary 
Reading Comprehension 

Administrators (CElCP, MF forms) 

Principal Currently, Master File 
Elementary School Asst. or Vice Principal CEICP 
Elementary School Principal CEICP 

lSTf;P ... I~~.tP~Jf9J:manc~ 
P~rc~nt$t!'lt~AVg ISTEP 

Me~tif1g $t!'lt~ M~~ting Total BCitt~ry 
$t!'lndCird StCl,nd!'lrd Net; 

95.3% 71.5% 76.3 
86.0% 65.6% 75.2 
100.0% 83.1 % 80.4 
91.7% 52.9% 82.0 
78.7% 58.3% 73.8 
89.2% 58.7% 70.2 
83.9% 60.7% 75.2 
85.3% 56.9% 73.7 
81.7% 57.6% 72.7 

below predicted 
below predicted 
near predicted 
far above predicted 
near predicted 

. above predicted 

Curriculum (CElCP Form) 2000-01 

Standard 
Deviation 
-1.2 
-1.3 
0.2 
1.6 
0.0 
1.3 

$tCl,t~Avg 
n.ltal e!'lttery 

NeE 
66.2 
66.3 
67.2 
61.3 
60.3 
59.0 
61.3 
62.0 

Actual 
Score 
65.0 
63.2 
77.5 
80.0 
66.6 
72.6 

Schools with block scheduling may appear to have higher costs per pupil because they may be teaching only part of the total number of'students, for a 
given subject, in the fall semester when the information is collected. 

Pupils 

14 
562 
600 
23 

562 
480 
562 

Teachers Cost per 
(Full-Time Pupil 

Equivalent) (Salary Only) 
2.00 $6595 
1.00 $62 

23.50 $1707 
1.00 $1990 
1.00 $59 
1.00 $102 
1.00 $87 

$talE;tAvg 
.cost 

P~LPURU 
$2267 

$106 
$1800 
$1475 

$132 
$289 
$115 

Subject 

Emotionally Handicapped - Full Time 
Exploring Music 
General Elementary 
Learning Disabled 
Physical Education 
Spanish I 
Visual Art 
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From: Kilt, Nancy A. 

S~~J~t:FW:Amt~}~~~~!;~,~;", 

Amy-

What would you like me to teil Cindy?????? 

Nancy A. Kitt 
Department of Mathematical Sciences 
Ball State University 
Muncie, Indiana 47306 
Ph: 765-285-1866 
Fax: 765-285-1721 
nkitt@bsu.edu 

From: Cindy Dome 
Sent: Tuesday, March 19,2002 12:19 PM 
To: Kitt, Nancy A. 
Cc: mkinnama@portal.bsu.edu 
Subject: Amy's Newsletters 

Hello Nancy! 

To: Ksander, Amy L 
Cc: 

Let me begin by telling you how very impressed I have been with Amy's 
efforts. The newsletter~ that I have read have been top-notch. When Dr. 
Meiser approached Mrs. Kinnaman and I about this project, we truly thought 
it was a wonderful idea. And then the craziness of PL 221 set in, and 

r- many "wonderful ideas" got overlooked. 

What I am trying to explain is that we have not been sending home the 
newsletters. The March issue is the first to go home. In addition, we 
cannot fmd the January issue that you referred to with the Evaluation form. 

Here is my question to you ... what can we do to help Amy at this late 
point? If you would like to send another evaluation form, I could have my 
teachers and several parents fill it out. Or I could also send it home 
with the April issue of the newsletter. 

Again, we greatly apologize for "letting the ball drop" on this project. 
We would love to be involved in a similar project again. The concept of 
involving the parents in their children's math education is truly the way 
to go. 

Please let me know what you would like to me to do. 

Thank you, 
Cindy Dome 

Cindy Dome 
Assistant Principal 
Forest Dale Elementary School 
Ph: 317 -844-4948 
Fax: 317-571-4031 
cdome@ccs.kI2.in.us 

rage 1 or L 

http://webmail. b suo edul exchangel alksanderlInboxIFW: %20Amy' s%20N ewsl etters.EML ?cn... 3/2112002 
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School Snapshot, Ben F Geyer Middle School #0117 Indiana Department of Education 

Ben F Geyer Middle School Grades: 06-08 
420 E Paulding Rd Schedule: Traditional 

Fpohrt wa(yne,)IN 46816-11
F
98 ( ) 2 75 L I M'd' C· M?p 

one: 260 425-7343 ax: 260 4 5- 09 oca e: I -size Ity 
2 Year Accreditation 
Enrollment: 497 Corporation: Fort Wayne Community Schools 

I Ethnicity I White 24% III Asian 2% 

• Black 411% • Multiracial 1 % 

HispaniG 24% 

1%-----..... 
2%...------- /24% 

24%--

=::::...----48% 

I Free Lunch I • Paid 16% 

• Reduced 12% 
Free 72% Principal: 

Ms Barbara 
Ahlersmeyer 

Teacher Roster 
Certified Nonteaching 

12% Roster 
Avg Teacher Salary: 

$39,009 
Avg Teacher Age: 41 

yrs 

Average Percent Passing ISTEP(ali tested grades) 

70% 

60% 

50% 

40% 

30% 

20% 

Benchmarks 
+ Attendance Rate 
+ Average Percent Passing ISTEP(ali tested grades) 
+ Grade (3 P<::tPassLOg J$T~PL;;mg@g.E:ll ... rtsSj!lrlQ!lrQ 
+ QraQfil6PgtP.!lssing IST~E_Mi'ijI:LS@nilllJQ 
+ Grade 8 Pct Passing ISTEP Language Arts Standard 
+ Grade 8 Pct Passing ISTEP Math Standard 

State Average 
• Ben F Geyer Middle School 

School Profile Information 
lliTEP Be~yjt~ 
[~TE~lp.Jlg~j!geArI:§.j'!nq_M?th !=te§JJll§_QrQ§~T?.byj?leg 
lSJE'=-J\~g~~mi~_ StgJ10g[C;t~LRe§1.)It§_Q[Q§§T?.byj?Je.O 
Predicte_cLEerfolrmmCe 
SCbQQI.§J...i ke_ OU(§ 

Sel~cLQlbe[_S~hQQJ§jQL_Q.Qmpgri§Qn 

Indiana Accountability System for Academic 
Progress 

©2002 Indiana Department of Education 
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Indiana Department of Education 

G~rwrClI Inf9Jmi:lli9!1 
Ben F Geyer Middle School, # 0117 Phone: (260)425-7343 Fax: (260)425-7509 
420 E Paulding Rd Grade Span: 06-08 5 Year Accreditation 
Fort Wayne, IN 46816-1198 Fort\IV<:!yne COmrnLJOity$9hOQI$ Open Date: 09/01/1959 
TYfLe of_Locale = Mid-size~ 

P~rfQrmi:lJl~~",6a$~d,}~~c:I~djtgtIQnOi:llCl 

Year 

1996-97 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 

An~ndgn~~ 
B.a.t~ 

88.2% 
91.8% 
90.0% 
92.4% 
92."7% 

Year 
1996-97 
1997-98 

Total 
Year Enrollment 

1994-95 779 
1995-96 734 

Ayg_PJ~,t Fr~e 
Pa$~lng J.,uncl1 
I STEP ~_~IHtt 
26.5% 483 
31.8% 408 
21.7% 383 
21.2% 319 
23.7% 345 
28.1% 360 

B~d!,U:~_d 
1.._1,,mc:h 
{;QYJJI 

48 
38 
44 
48 
58 
59 

fl~rc:~nt 
Fr~~ 

I,.!'!n~h 
67.0% 
66.0% 
66.0% 
63.0% 
65.0% 
72.0% 

School Incentive Awards 
Per Pupil Award 

$5.18 
$8.21 

Enrollment Data (PE form) 

2001-02 Ethnic Breakdown 
white 24.1% 
black 48.5% 

1996-97 721 
1997-98 621 

2000-01 Retention Rate:O.O% hispanic 23.9% 

1998-99 584 
1999-00 508 
2000-01 534 

asian 2.0% 
amer indian 0.0% 
multiracial 1.4% 

2001-02 497 

I~i __ c:h~LOata (~E!~~JJ)Im) 
Numb~I 

Av~rag~ Average p.'yergg~ 
Average 

Year (Full Tin~ Supplemental 
f.QlJ ival~nt) 

Ag~ Experience $j1laJY Salary 
1994-95 46.4 43.5 14.1 $36,919 $ 634 
1995-96 44.8 44.9 15.3 $38,544 $ 845 
1996-97 42.0 43.7 14.2 $37,885 $ 945 
1997-98 41.0 44.4 15.2 $38,413 $ 995 
1998-99 34.5 43.9 14.3 $39,427 $1,050 
1999-00 36.0 43.9 14.7 $39,035 $1,131 
2000-01 31.1 46.2 15.5 $43,121 $1,336 
2001-02 40.1 41.4 11.5 $39,009 $ 734 

Administrators (CElCP, MF forms) 
Year 

Ms Barbara Ahlersmeyer 
2001-02 BARBARA F AHLERSMEYER 
2001-02 VINCENT L MURPHY 
2001-02 MATTHEW N SCHIEBEL 

Principal Currently, Master File 
Junior HighIMiddle School Principal CE/CP 
Jr. High/Middle Sch. Asst. or Vice Principal CE/CP 
Jr. High/Middle Sch. Asst. or Vice Principal CE/CP 

$lYd~nt$ 
P~r 

I~a~h~r 
16.8 
16.4 
17.2 
15.1 
16.9 
14.1 
17.2 
12.4 
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Year Grade 

1994-95 6 
1994-95 8 
1995-96 6 
1996-97 6 
1996-97 8 
1997-98 6 
1997-98 8 
1998-99 6 
1998-99 8 
1999-00 6 
1999-00 8 
2000-01 6 
2000-01 8 
2001-02 6 
2001-02 8 

Pupils 
Tested 

192 
219 
187 
194 
220 
149 
158 
150 
170 
150 
143 
166 
140 
136 
120 

ISTEP Test Performance 
Percent State Avg ISTEP 

Meeting State Meeting Total Battery 
Standard Standard NCE 

23.1% 60.0% 41.4 
18.2% 47.2% 43.6 
34.9% 72.4% 42.0 
18.0% 52.5% 38.0 
21.1% 58.1% 44.0 
15.4% 51.6% 38.9 
27.2% 61.0% 40.8 
15.3% 51.2% 38.1 
14.7% 58.0% 37.2 
10.7% 49.6% 38.7 
15.4% 57.4% 39.3 
12.0% 47.9% 41.5 
23.6% 57.6% 38.8 
11.0% 47.4% 43.3 
25.8% 59.3% 41.8 

I$IJ;P_$y-b.te~t$_~_Qre~ .. I3_e'@Jl'!LelQ_Predj~~ed ... 2QQ1=Q2 

Subject 

Language Expression 
Language Mechanics 
Math Concepts and Applications 
Math Computation 
Vocabulary 
Reading Comprehension 

below predicted 
near predicted 
near predicted 
near predicted 
near predicted 
near predicted 

Curriculum (CElCP Form) 2000-01 

Standard 
Deviation 
-0.7 
-0.2 
0.0 
-0.4 
-0.5 
0.0 

State Avg 
Iotal Battery 

NCE 
61.6 
59.5 
62.3 
60.8 
61.7 
57.5 
56.8 
55.6 
56.2 
58.9 
57.6 
59.2 
58.3 

Actual 
Score 
40.9 
46.9 
43.5 
44.3 
39.7 
44.5 

Schools with block scheduling may appear to have higher costs per pupil because they may be teaching only part of the total number of students, for a 
given subject, in the fall semester when the information is collected. 

Teachers Cost per State A~ 
Pupils (Full-Time Pupil Cost 

Equivalent) (Salary Only) per Pupil 
8 1.00 $4184 $2267 

13 0.20 $309 $684 
112 1.00 $279 $333 

18 0.20 $515 $106 
66 0.50 $127 $394 
16 0.20 $579 $217 
39 0.33 $460 $296 

346 5.07 $643 $355 
36 2.00 $1724 $1475 

480 6.67 $512 $351 
116 1.00 $452 $372 
22 2.00 $4504 $1810 
21 0.20 $441 $340 

136 1.00 $388 $132 
67 1 .00 $549 $574 

245 3.33 $689 $327 
243 3.33 $637 $336 
75 0.67 $478 $380 

129 1.00 $406 $115 
39 0.40 $475 $134 

pocumenta,tiQn 

Subject 

Emotionally Handicapped - Full Time 
English as a New Language (formerly English as a Second Lang 
Exploring Foreign Languages 
Exploring Music 
French I 
Instrumental Music 
Introduction to Computer Applications 
Language Arts 
Learning Disabled 
Mathematics 
Middle School FACS 
Mildly Mentally Handicapped 
Music Theatre (L) 
Physical Education 
Reading 
Science 
Social Studies 
Technology (Technology Education not Computer Tech 
Visual Art 
Vocal Music 
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School Snapshot, Klondike Elementary School #8042 Indiana Department of Education 

Klondike Elementary School 
3311 Klondike Rd 
West Lafayette, IN 47906-8807 

Grades: KG-05 

Schedule: Traditional 

Phone: (765) 463-5505 Fax: (765) 497-0023 Locale: Urban Fringe of Mid-size City 
5 Year Accreditation 
Enrollment: 771 Corporation: Tippecanoe School Corp 
Homepage: http://www.wvec.k12.in.us/kes/ 

I Ethnicity I White 76% 

• Black3% 
Hispanic 6% 

4%------., 
0%-----
11%~--

3%-__ ... ..:~ 

II Asian 11% 

• IndianO% 

II Multiracial 4% 

76% 

I Free Lunch I 

8% 

• Paid68% 

• Reduced 8% 
Free 23% 

Average Percent Passing ISTEP(ali tested grades) 

85% 

80% 

75% 

70% 

'iO State Average 
• Klondike Elementary School 

School Profile InfQrmC3.Jion 
IS"(EP Results 

M<:ip 

Principal: 
Mr Derek Arrowood 
Teacher Roster 
Certified Nonteaching 

Roster 
Avg Teacher Salary: 

$45,488 
Avg Teacher Age: 45 

yrs 

Benchmarks 
+++ Attendance Rate 
+ + + + AYt;!Iggee~_I<;.t;!IJLPQ,g;jn.9.J.SIEP(<MLtesteQgrgj;j.eru 

ISlEP Lang!Jag~~Jt~J!n~tMathREl~l,Jlt~C[Q~,-§Tg_Ql,JJgJEld 
JSIEE AC9,gElmi~StandardsResultsCrossTabulgted PrediQtslJ1EeriQ{m-ari6-e--- -- - - -- -- .. - - .......- ........ . +++ ~JQ,de_~_J:~t Pf;!~H~jl1-9-J.SIE£'b<;!!1.9.@-ge Ar:tsStgIlQ<;!Id 

++++ Grade 3 Pct Passing ISTEP Math Standard S_QtLQollil~ElQ!JJJ! 
Sme.QtQlhSlLS.Q!:tQQ]lL{QL.Q.QIJJ-P_<:iriSQr:1 

Indiana Accountability System for Academic 
Progress 

©2002 Indiana Department of Education 
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Indiana Department of Education 

Home Page for Klondike Elementary School: ht!P:f!.wI!'!I!'!,Wy_~(:,kl?in.lJ§/I<~§! 

General Informalion 
Klondike Elementary School, # 8042 Phone: (765)463-5505 Fax: (765)497-0023 
3311 Klondike Rd Grade Span: KG-05 5 Year Accreditation 
West Lafayette, IN 47906-8807 Iipp~(:anQeJ~cbQQLQQm Open Date: 07/01/1926 
Type of Locale = Urban Fringe of Mid-size City 

Year 

1996-97 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 

Year 
1994-95 
1995-96 
1998-99 
1999-00 

P.jj~ndao~_~ 

!lal~ 

96.6% 
96.6% 
96.7% 
97.4% 
97.0% 

Year Total 
Enrollment 

1994-95 976 
1995-96 1 056 

AV-9~t free Redycect P~Ic~nt 
Pa$sing ",,"-l,m~h 
lS_TEP Coynl 
75.3% 210 
79.0% 210 
83.2% 176 
83.7% 192 
74.5% 159 
79.3% 181 

School Incentive Awards 
Per Pupil Award 

$6.00 
$5.82 
$5.23 

hY!'tCJJ Er~~ 
GOym kYJICh 

47 19.0% 
58 19.0% 
63 16.0% 
48 20.0% 
67 19.0% 
62 23.0% 

$6.64 E.Q\,l.I~laJJiQhooL~~** ............................... 

Enrollment Data (PE form) 

2001-02 Ethnic Breakdown 
white 76.0% 
black 3.2% 1996-97 1099 

1997-98 1109 2000-01 Retention Rate:0.8% hispanic 5.6% 

1998-99 1127 
1999-00 944 
2000-01 851 

asian 11.2% 
amer indian 0.4% 
multiracial 3.6% 

2001-02 771 

I~ac!:1~rJ2ata_lCI;lCejQrm) 
N3JJJlb~r 

AYer..age Average A~~nlge 
Average 

Year (EY!LIiI)1J~ 
Ag~ Experience $_ala_ry 

Supplemental 
EgYival~l}n Salary 

1994-95 44.5 45.0 15.9 $38,161 $204 
1995-96 51.1 43.8 14.7 $37,908 $183 
1996-97 54.5 42.9 13.9 $38,397 $ 249 
1997-98 54.6 43.1 14.0 $38,460 $165 
1998-99 56.3 44.1 14.6 $43,553 $0 
1999-00 49.3 44.4 14.2 $44,279 $0 
2000-01 49.3 43.1 12.8 $43,332 $0 
2001-02 44.2 44.8 13.8 $45,488 $0 

Administrators (CElCP, MF forms) 
Year 

Mr Derek Arrowood Principal Currently, Master File 
2001-02 DEREK ARROWOOD Elementary School Principal CE/CP 
2001-02 JOHN PEARL Elementary School Asst. or Vice Principal CE/CP 

$lyg~nt!) 

P~r 
I~act1er 

21.9 
20.7 
20.2 
20.3 
20.0 
19.1 
17.3 
17.5 



Year Grade 

1994-95 2 
1994-95 3 
1995-96 3 
1996-97 3 
1997-98 3 
1998-99 3 
1999-00 3 
2000-01 3 
2001-02 3 

Subject 

Language Expression 
Language Mechanics 

Pupils 
Tested 

148 
120 
128 
164 
157 
179 
135 
147 
133 

IS.I.EP_T~~H~~dQrman~e 
Pen;ent St~te Avg ISTEP 

Meeting$tate Meeting T()t~1 Batt~ry 
St~ng~rd st~ndard NGE 

78.2% 71.5% 70.2 
86.0% 65.6% 78.8 
94.1% 83.1% 77.4 
68.9% 52.9% 68.6 
70.1% 58.3% 67.2 
77.1% 58.7% 69.3 
74.8% 60.7% 70.0 
66.0% 56.9% 68.2 
71.4% 57.6% 73.3 

!$Ie:P.S.l,!bte~l$.cQre.!?BelCltiye tQPredjcte.c;t2QQ1~Q2 
Standard 
Deviation 
0.8 
1.4 

$tCit~ Avg 
T ()taJ BCittery 

NCE 
66.2 
66.3 
67.2 
61.3 
60.3 
59.0 
61.3 
62.0 

Math Concepts and Applications 
Math Computation 

above predicted 
above predicted 
above predicted 
near predicted 
above predicted 
above predicted 

1.0 
0.4 

Actual 
Score 
69.3 
74.9 
78.4 
69.2 
66.1 
67.7 

Vocabulary 0.8 
Reading Comprehension. 0.9 

Curriculum (CElCP Form) 2000-01 
Schools with block scheduling may appear to have higher costs per pupil because they may be teaching only part of the total number of students, for a 
given subject, in the fall semester when the information is collected. 

Pupils 

18 
1015 
898 
870 
992 

Teachers Cost per 
(Full-Time Pupil 

Equivalent) (Salary Only) 
2.00 $4891 
1.54 $47 
~.~ ~OOO 

1.11 $66 
1.35 $73 

SlClle.Avg 
Cost 

per.PypH 
$1566 

$106 
$1800 

$132 
$115 

Subject 

Combined Class 
Exploring Music 
General Elementary 
Physical Education 
Visual Art 



Klondike Elementary 

Responses 

~1 ~ 

2nd .. 3rd 50 
~tl14StJ1·.· •• ) .·.···.i ..•••... ....; ......•... . ·....\i . ··2~ 
Multiple 12 
Total 139 

Distribution by Grade Level 

Klondike Elementary 

9% 

I.-~ .. ~---.---------.... - .. ---.. -

iDk-1 D2nd-3rd D4th-6th DMultiple I 

L_._. __ ._~~_ .. _____ . ___ ._:~~-=-==-=----= =~~~_-=~-~~~-=- ~_~-=~==-_____ .~ ____ . ______ . ______ " ______ " ________ . ___ .j 
K-1 2nd-3rd 4th*!$th\···· ..... multiple total 

responses 54 SO···· ...... 2;J 12 139 
Did you read? !yes 54 48···· .. ~Z 10 135 

no 0 2 •.... ...... . ·.ii () 2 4 
na 0 0 < ···0 0 0 

#of issues read 1 11 15 ..... < .·· ••• 1 2 29 
2 9 8 .. 

•• •·· •• 4 3 24 
3 4 61 ( ...... 4- 0 14 
4 30 18 .... . ... 13 4 65 

na 0 1 
••••••• 

•••.• t 1 3 
Easy to Understand? yes 51 49 •• ·.21 10 131 

no 2 1 ...•. .... >1 0 4 
na 1 0·.·····.··· .....•••. ···.··.··.1 2 4 

r 
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Set Up 

) ) 

Klondike Elementary 

-~~ -.~.~~.~ ... ' "~--~---' 
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.~--- ·1 ~ .. --I II-----l I I-~ . 

~ I H---II t...--~ ~-
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I I Ii' i I 
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1 , I II! I 

I ., . 1 

i I 

3 1 4 

Opening Letter Expectations i Great Math Activities I 

Newsletter Category 

to k~ 1- 02, 3-04, 5, 60·multi-pl~ 
-----"- --- -,,--- -- -- -_._-----



Evaluation Data- KlondiKe Elementary 
k-1 2,3 4~ $,Q>{ multiple total 

Set Up 1 0 0 ·i> ..•. \i 1 0 1 

2 1 1 IL .•.•.. i i1 0 3 
3 15 14 I> •••• ·C···.·· ..• · ... $ 0 34 
4 9 10 ...•.....•. \ ... ~. 3 30 
5 24 23 ..... ii}8 7 62 

na 5 1 ·.·.·.···/iiQ 0 6 

Opening Letter 1 0 0 ...... / .••.. ·····1 0 1 
2 1 1 .•••. < .... Q 0 2 
3 15 14 ............ \ ...... ip 0 35 
4 14 10 · ....••. ) .•••.. il~ 3 39 
5 21 23 •••. y ...... ······.4 7 55 

na 3 ·0 i· •• •• ii ......... ·0 0 3 
Expectations 1 0 0 1 .' ......... ·····1 0 1 

2 2 1 .< .... .. , ·'i 1 0 4 
3 15 91}i<S 1 30 
4 15 17 Ii ............ ••••. i9 3 44 
5 23 20 .••••. < i($ 6 57 

na 2 0 )i>\j 0 3 
Great Math Activities 1 1 0 .... " /.$ 0 4 

2 4 2 .i ...... { ........•. ~. 0 8 
3 19 9 ......• r;··{6 0 34 
4 14 17 ..... ······e 3 40 
5 12 20 .. ·····.i .... •. ··i 1 5 38 

na 2 6 ............. ><~ 2 13 
time none 2 5·.·.· •.... < >7 3 17 

0-1 hours 31 12 < •.•...•. <.4 3 50 
1-2 hours 7 8> .................. ~ .. 3 20 
2-3 hours 2 2 i .... ·>.? .. \2 1 7 
3-4 hours 2 2:i •.•.•. ) ••.•.......•.. 1 0 5 
4+ hours 4 5 ({ .•.••.... ··· •.• 0 0 9 
na 9 6 > ........ "?/7 0 22 

no materials iyes 41 39 · ·.··./11 7 98 
no 10 7/ ••••.••.. ···· •••• 10 1 28 
na 3 1 .........< .................... :? 0 6 

had at home jyes 47 31 · ····i .· •• ·······.ie 6 92 
no 4 14 ........ , 1a 1 32 
na 3 1 ..• , } •.. ·1 0 5 

homemade materia Is I yes 22 11 .... . .......•.. ~ 2 37 
no 27 33 .• ···.<·.· .. i(l$ 6 84 
.na 5 3 ................ <:? 0 10 

preference 1 9 13 ... f··.····.· .. ·.· .. 4 3 29 
, 2 19 11 I .• · ... i »2 4 36 , 

3 4 0 .·.·.·.·.1 0 5 I 
I 

none 22 19 C) i14 1 56 
all 5 6 . i "< ..•.. i2 0 13 
variety 0 o Ii ..••...•••.••. () 0 0 

story time jyes 41 36 .....•.....•....•...• 9 7 93 
no 8 3 i· •••• · ••••.•.... $ 2 18 
na 5 8' •. ·······.8 0 21 

Igames jyes 42 36 .. ' ···tt 6 95 
no 4 3 ....... {: .·.·.4 0 11 



1 Ina 71 81 11 21 241 



Klondike Elementary 

Comments 
K-1 

2-3 

• English is our second language. It is hard to read and understand your 
letter for us. We know your project is very great, but we can't do it. 

• I have kept all of mine, even the ones I haven't read yet. They are a 
great resource. Thank you! 

• Just one more thing to clutter up the counter. 
• I wish you would have given the correct way to place the tangram 

shapes to make a square. Other than that, we really enjoyed the 
activities. 

• Too many other evening activities to find time for this, but it's a great idea. 
• Sorry I didn't get to do any. It's hard to find time with 5 kids. 
• My four year old also enjoyed the story time activities. 
• Thank you for what is obviously a project of many hours of hard work and 

research! In reviewing the newsletters to fill out this report it became 
obvious that if I had to make materials (bean sticks, pattern blocks) then 
the activities never happened. In your classroom, ir could be helpful to 
have the kids make some of the things to bring home with the newsletters. 
Also, "assigning" kids something to do with their parents is always a good 
motivation for mom and dad-it wouldn't have to be for credit. Just 
receiving the newsletters was helpful in reminding me to try to include 
some math in daily life and I appreciate it. 

• The newsletter and activities were great. We didn't use them because 
they wasn't time and our child enjoys math anyway. 

• Your newsletter was very informative, however very long. Between my 
child's soccer practice, basketball, Japanese and piano lessons, plus the 
regular homework, and we are working parents, we are lucky to have 
dinner and family time together. May I suggest a 1-2 page newsletter? 
We only have one child, so I was able to look through the letter. If we had 
two or more children, I don't know that I would have had time to look 
through it. Best of luck to you! 

4-6 
• Very informative 
• Ideas are great and I saved them. 
• Just looked over activities-didn't do them. 
• I picked up some books at open house and after she does her homework 

she does some of the work in the math workbooks. This is a good thing. 
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Thank you for the newsletters. It has helped her a lot. She's really 
interested more in the fractions. 

• I thought the newsletters and ideas were very well thought out and well 
presented. We didn't use them only because our daughter learns new 
concepts and ideas pretty quickly and we didn't feel the need to do 
extra practice with her. 

• I believe the ideas were beneficial and I kept one for my files. I attend a 
graduate class as well as undergraduate classes and never had the time 
to do these with my fourth grader. I am sorry. I do think they are good 
though. 

• Your newsletter is a very good idea and is a very useful reminder to busy 
parents to spend time working on math with their kids. I did not ustilize the 
letter because my child does very well with math. However, I would have 
put your ideas to use if they had been available when my son was in 
elementary school. Your format was very professional and easy to 
understand. Best of luck to you! 

Multiple grade levels 
• Too busy 
• I have 3 kids in school. (K, 2, and 4th grades) They already have 

homework from their teachers that we spend a couple of hours a night 
on. They are in sports. My husband's mother is ill with cancer and we take 
turns on the weekend helping take care of her, out of town! This is just 
extra busy work we just don't have time for. Do you have children? They 
need time just to play also! 

• I have appreciated the math newsletters and saved them but have been 
too "tyranny of the urgent" to use. With four kids life is too crazy but I will 
put them into practice in future. 

• I mostly used the opening letter in order to understand to better 
understand the focus of the curriculum for that grade level. We didn't do 
any activities. 

AHitude 
K-l 

• More excited 
• Likes math 
• She always loved it 
• She starts to like math 
• Has always been very interested in math 
• He thinks it's fun! 
• Seems to be understanding a little bit more. 
• Don't see much change 
• More positive attitude 
• More excited, increased inquisitiveness, improved confidence 



• Likes to do activities 
• Has been familiar with math 
• Very excited about math 
• She enjoyed spending time together. [It] helps her learn. 
• Likes to count, doesn't get upset when she has questions. 
• Likes math. He's good at it. 
• My kid likes math. He's improving. 
• She seems to be doing ok. 
• During the activities my child had a great time. Hopefully it will run over 

into school as she gets older. 
• More eager to learn new things. 
• He is getting interested in math, like counting Cheerios, adding and 

reducing by eating. 
• As a first grader, she has had a great attitude towards math, just as much 

as reading. This has been a big learning year. 
• He is more interested in learning. More eager! 
• She always tries to do math in English. We are internationals and have 

been here for only 7 months. 
• My son is one who gets distracted very easily with all schoolwork and has 

not yet taken school very seriously. When I have games and fun materials 
to use I can keep his interest longer in helping him learn new things. 

2-3 

• In the beginning of the school year, he didn't like math. Now he talks 
about what he does in school, and he enjoys it. 

• My child(ren) already know the math facts on the newsletter, but thank 
you for your efforts. I checked the "What to Expect from Your Child" and 
found it to be clear and easy to understand. The activities look ok, but 
maybe you could reduce the number to fit on one page, so there is less to 
read. We parents receive a large amount of info from school and tend to 
sift through with an eye for permission slips, things to sign and return, etc. 
Good luck with your thesis! 

• He's always enjoyed math. 
• It's better now than the beginning of the year. 
• She likes it and works harder. 
• He thinks it is fun. 
• I think he is doing well in math. He's getting to know his times. 
• More relaxed, more confident, eagerness, enthusiasm. 
• Has improved. Much better than it was. 
• She still needs help, but she enjoys math much more than she did. 
• He still hates math, but not as bad. 
• She seems to enjoy it more, not as difficult to learn new problems. 
• He likes math. 
• More eager to do work. 



r 

4-6 

• Doing better. 
• She likes it more. 
• She is having a problem paying attention to the directions on her math 

papers. 
• This helped me get a better idea of what is expected at this grade level. 
• Always playing games in the car, for example "Hey mom, 15+15=30!" 

Loves counting money and having speed tests. 
• My child has not felt competent in math this year until this last nine weeks, 

but suddenly she's getting it. It's very exciting. 
• She enjoyed math last year and spent time at home (even during the 

summer) doing it. Now she claims she "hates it". 
• She is finding it more difficult as the concepts of division are being 

introduced. She is a little frustrated. 

• Likes math. 
• She hates math 
• Our child has always enjoyed math. 
• Better grades-makes him feel better about himself. 
• She is into her math homework more. Last night, she sat down and 

wanted me to explain to her the math problems. I explained them one 
time and she did the rest herself. Thank you. 

• You cannot possibly relate this to your newsletter without setting up a 
specific link. 

Multiple grade levels 
• More confident 
• Having fun with math activities 
• More confidence 

Performance 
K-1 

• Performs better 
• Still has trouble, not a lot of change. 
• It's hard to judge at grade 1. 
• Is progressing 
• Recognizes numbers now, also counts by lOs. It's amazing! 
• I think he is improving. 
• Doing better 
• Learned a lot, but more from school than from me. 
• Doing much better! 
• He likes math 
• Counting is much better. 
• He loves math! 



2-3 

4-6 

• She knows how to count to 100 and knows her numbers real good. I think 
that's good for kindergarten. 

• My child didn't like math, but she started to realize that math could be 
fun. 

• More receptive, improvement with number manipulations. 
• She is in kindergarten, but she can do a little more in math than others in 

her class. 
• She can add and subtract within 100. She realized that math is a part of 

life. 
• Getting more and more comfortable with math. I can tell she is being 

challenged with multiples above 10. 
• Great! Noticeable improvement. 
• She can count easily up to 100 in English. 
• It has improved. 

• Still loves math. 
• It has increased well throughout the first semester. 
• Doing better. 
• I'm not able to judge. Grades are about the same. 
• Has had a little trouble. 
• More positive. 
• Doing better in math. 
• She does well on standardized tests, but still struggles with quick facts. 
• Takes more time, will listen more. 
• Doing better. 
• Has changed dramatically. She used to do so well. 
• Getting better, but still doesn't like math. 
• He's doing more things mentally and is noticing patterns. 
• Sloppier work, more incorrect answers. 

• Doing more math this year 
• It's a struggle for her 
• Has always done well in math. 
• She is more into math. She wants to do it more often. 
• You cannot possibly relate this to your newsletter without setting up a 

specific link. There are too many variables and factors involved. 

Multiple Grade Levels 
• Continues to do well in math 
• Higher scores in math 
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School Snapshot, Levan R Scott Academy #0249 Indiana Department of Education 

Levan R Scott Academy Grades: PK-05 
950 E Fairfax Ave Schedule: Traditional 

Fpohrt wa(yn
6
e
O
,)IN 46806-31

F
93 ( ) 25 4 L I M'd' C' MeW 

one: 2 425-7460 ax: 260 4 -7 62 oca e: I -size Ity 
5 Year Accreditation 
Enrollment: 313 Corporation: Fort Wayne Community Schools 

White :17% II Indian 2% I Ethnicity I 
• Black 36% • Multiracial 7% 

7%------.. 

2%----

36%---~ 

Hispanic 17% 

I Free Lunch I 

65% 

• Paid28% 

• Reduced 7% 

Free 65% 

Average Percent Passing ISTEP(all tested grades) 

80% 

70% 
60% 

50% 

40% 
30% 

20% 

State Average 

• Levan R Scott Academy 

School P rQfileJ!1J.QIID.gliOO 
ISTEP Res!!lts 

Principal: 
Ms Crystal Thomas 
Teacher Roster 
Certified Nonteaching 

Roster 
Avg Teacher Salary: 

$44,054 
Avg Teacher Age: 45 

yrs 

Benchmarks 
+ Attendance Rate 
+ A~!J~9-Et.P~I<;:_e_lJ1l'g~§;Lo.g .. 1ST.EP.(g[Ltesteq_9L(!qe.sj 

I STEP Lang!!gg~_AJ1§L~QQMgtll.B~§ult§_Q{Q§§ T aQ!,Jlgl~<;I 
JSTEP Acad~r::nic Standards Results Cross Tabulated erndiG.ted EeJ1o[m~nce- --- ... .------ -- ........ ----------

+ GIgg~_g Pa§;sin.9.J~'-II;El,?D.9.~A!1~_$landarg 
+ Grade 3 Pct Passing ISTEP Math Standard ~.QhoQLs..hiK~.Q!,J.I§ 

Sel~~tQttLeL_SC.b.QQJ§JQr_QQr:np-grj§-QO 

Indiana Accountability System for Academic 
Progress 

©2002 Indiana Department of Education 
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Indiana Department of Education 

Gel1er~l.lnfQrm~tion 
Levan R Scott Academy, # 0249 Phone: (260)425-7460 Fax: (260)425-7462 
950 E Fairfax Ave Grade Span: PK-05 5 Year Accreditation 
Fort Wayne, IN 46806-3193 FortWClYl1eCQrnml1njtySGQQQI$ Open Date: 09/01/1955 

T~tLQGQle = Mid-size City 

Year 

1996-97 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 

Year 

-------------------------------
PeJfQJm~n~eJ3_~~e.d._Acc::Iegit~LQnQi'J~ 

AUendanc::e 
Bale 

Ayg.Pc::t Free BeQ!.lce.d 
Luncb 
C.Q.Ynt 

24 
25 
35 
28 
36 
23 

PeJc::ent 

93.9% 
94.4% 
93.4% 
94.2% 
94.5% 

Year 
1994-95 
1995-96 
1996-97 
1999-00 

P..a.ssing !...yncb 
lSTEPCQ.YDJ 
35.4% 178 
33.8% 180 
27.8% 174 
39.5% 160 
37.0% 174 
63.3% 202 

School Incentive Awards 
Per Pupil Award 

$6.34 
$6.78 
$6.01 
$4.30 

Enrollment Data (PE form) 

Fre.e 
I...Y.m;:b 
59.0% 
57.0% 
56.0% 
56.0% 
59.0% 
65.0% 

Enrollment 
1994-95 280 

2001-02 Ethnic Breakdown 

1995-96 305 
1996-97 301 
1997-98 317 

2000-01 Retention Rate:0.3% 

1998-99 312 
1999-00 284 
2000-01 295 
2001-02 313 

Teac::ber DataLG.~CPJQLm) 
NUll}be.r 

white 
black 
hispanic 
asian 
amer indian 
multiracial 

Average 

37.1% 
36.4% 
17.3% 
0.0% 
1.9% 
7.3% 

Ayerage Average Average Year (Full Tl.m.e Age Experience Sa!~ry 
Supplemental 

EgYt'@ieJJl) Salary 
1994-95 17.0 41.7 15.9 $36,313 $14 
1995-96 18.0 40.4 14.8 $36,661 $40 
1996-97 18.0 40.8 14.7 $36,567 $ 161 
1997-98 16.0 40.9 15.3 $37,339 $ 168 
1998-99 17.0 42.2 14.7 $39,513 $0 
1999-00 17.0 43.6 15.7 $40,575 $ 288 
2000-01 19.0 44.1 16.3 $44,562 $ 352 
2001-02 20.5 45.3 15.8 $44,054 $ 163 

Administrators (CElCP, MF forms) 
Year 

Ms Crystal Thomas 
2001-02 CRYSTAL B THOMAS 

Principal Currently, Master File 
Elementary School Princ:ipal CEICP 

StYde.nts 
Per 

Ie~c::tu~r 
16.5 
16.9 
16.7 
19.8 
18.4 
16.7 
15.5 
15.3 

-----------_._------_ .... 
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Year Grade 

1994-95 2 
1994-95 3 
1995-96 3 
1996-97 3 
1997-98 3 
1998-99 3 
1999-00 3 
2000-01 3 
2001-02 3 

Pupils 
Tested 

41 
43 
42 
41 
40 
36 
43 
46 
45 

ISTEP Test Performance 
Percent State Avg ISTEP 

Meeting State Meeting Total Battery 
Standard Standard NCE 

47.4% 71.5% 52.6 
16.7% 65.6% 41.6 
68.3% 83.1 % 54.2 
21.6% 52.9% 49.3 
25.0% 58.3% 42.7 
16.7% 58.7% 38.6 
32.6% 60.7% 44.0 
23.9% 56.9% 46.9 
53.3% 57.6% 58.8 

I$TeE'_Sl,.lbt~~t$cQr~$ ... B~latl"-~tQ.Pr~ict~~_.2QQ1-Q2 

Subject 

Language Expression 
Language Mechanics 
Math Concepts and Applications 
Math Computation 
Vocabulary 
Reading Comprehension 

above predicted 
above predicted 
above predicted 
near predicted 
below predicted 
below predicted 

Curriculum (CE/CP Form) 2000-01 

Standard 
Deviation 
0.6 
1.0 
0.8 
0.3 
-0.7 
-0.7 

State Avg 
Total Battery 

NCE 
66.2 
66.3 
67.2 
61.3 
60.3 
59.0 
61.3 
62.0 

Actual 
Score 
55.4 
64.3 
66.3 
59.1 
49.5 
50.5 

Schools with bloci{ scheduling may appear to have higher costs per pupil because they may be teaching only part of the total number of students, for a 
given subject, in the fall semester when the information is collected. 

Pupils 

26 
270 

15 
11 
19 
16 

307 
9 

307 

Teachers Cost per 
(Full-Time Pupil 

Equivalent) (Salary Only) 
1.00 $1330 

12.00 $1978 
1.00 $2157 
0.50 $1242 
1.00 $2558 
1.00 $2397 
1.00 $171 
0.50 $1457 
1.00 $172 

State Avg 
Cost 

per Pupil 
$587 

$1800 
$355 

$1475 
$351 

$1810 
$132 
$574 
$115 

Subject 

Basic Skills Development 
General Elementary 
Language Arts 
Learning Disabled 
Mathematics 
Mildly Mentally Handicapped 
Physical Education 
Reading 
Visual Art 



School Snapshot, Maywood Elementary School #4465 Indiana Department of Education 

Maywood Elementary School Grades: KG-05 
1001 165th St Schedule: Traditional 
Hammond, IN 46324-1347 
Phone: (219) 933-2477 Fax: (219) 933-1668 Locale: Urban Fringe of Large City 
5 Year Accreditation 
Enrollment: 479 Corporation: School City of Hammond 

White 2% I Ethnicity I 
• Black90% 

Hispanic 4% 
II Multiracial 4% 

4%-------. 
4%----

·-----2% 

~---90% 

I Free Lunch I 

9% 

• Paid9% 

• Reduced 9% 
Free 82% 

Average Percent Passing ISTEP(all tested grades) 

80% 

70% 

60% 

50% 

40% 

30% 

State Average 

• Maywood Elementary School 

~iCn091P...Iofile.lnfQ[mg1iQD 
I.sIE~_Resull$ 

Principal: 
Mr Michael Nance 
Teacher Roster 
Certified Nonteaching 

Roster 
Avg Teacher Salary: 

$45,175 
Avg Teacher Age: 44 

yrs 

Benchmarks 
+ Attendance Rate 
+ Ay~[gg~.P~rQ~nLE'_Cl§§inglSII;.P(9JUe§teg.g[9J!~$) 
+ GmQe.~ .. .E'ct Pas..§!nglSTEP L,~lJll.9e...Ads$tanQ.lmj 
+ Grade 3 Pct Passing ISTEP Math Standard 

lSIEPL.fm.9!Jgg~Ar1$ .. gJJdMgJh8~~!,Jlt$.Cm$_$Ial:l!JJgled 
ISI.EPAcgd.~m[Q_St~mggrd$Hesl,Jlt$ CmssT a.bJ.JJgled 
PmdlGt.§.<;LE'~.d'QrmgnQ..e 
$CbJ:>glsJ"ll<..§ .Q.!JI$ 
Sele.ct ... QU1.§X$COQQIstQICQmRgri$Qo 

Indiana Accountability System for Academic 
Progress 

©2002 Indiana Department of Education 
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Indiana Department of Education 

Generallnfgrmation 
Maywood Elementary School, # 4465 Phone: (219)933-2477 Fax: (219)933-1668 
1001 165th St Grade Span: KG-05 5 Year Accreditation 
Hammond, IN 46324-1347 School CitYQLHCl,mr::nQQc::l Open Date: 07/01/1927 

TYlle_QfLocal~ :::::Urban Fringe of Large City 

Performanceaa_~e~ . AccregilatiQnJ:::)ata 

Year 

1996-97 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 

Altemtance 
Ba1~ 

94.3% 
94.8% 
94.7% 
94 .. 9% 
94.4% 

Year 
1994-95 
1995-96 
1996-97 
1997-98 
1998-99 

Year Total 
Enrollment 

1994-95 370 
1995-96 473 

A V-9 J~c::t Fr~e 
Pa~$jng LYnch 
ISTEP CQunt 
32.0% 343 
35.6% 380 
42.8% 397 
35.0% 407 
39.0% 397 
40.0% 394 

Begyceg 
L..Ynch 
COynt 

40 
42 
36 
41 
54 
44 

Percent 
free 

L..Ynch 
71.0% 
78.0% 
76.0% 
79.0% 
79.0% 
82.0% 

School Incentive Awards 
Per Pupil Award 

$4.16 
$5.86 
$7.03 
$6.11 
$8.55 

Enrollment Data (PE form) 

2001-02 Ethnic Breakdown 
white 1.9% 
black 90.2% 

1996-97 482 
1997-98 486 

2000-01 Retention Rate:0.8% . hispanic 4.2% 

1998-99 519 
1999-00 516 
2000-01 501 
2001-02 479 

Year 

1994-95 
1995-96 
1996-97 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 

Number 
(FYILTjm~ 

I;QYlvalenU 
25.2 
29.8 
27.2 
28.2 
28.9 
30.2 
29.0 
28.7 

A-'yer:age 
Age 

40.3 
41.3 
41.9 
42.5 
44.0 
43.8 
44.8 
44.3 

Average 
Experience 

15.4 
15.3 
16.4 
16.7 
18.3 
17.5 
18.5 
18.2 

asian 0.0% 
amer indian 0.0% 
multiracial 3.8% 

A.Y~ra£le 
Salary 

$35,939 
$37,041 
$38,092 
$41,303 
$43,301 
$44,077 
$45,837 
$45,175 

Average 
Supplemental 

Salary 
$108 
$ 341 
$ 338 
$ 387 
$ 586 
$ 590 
$ 593 
$ 352 

Administrators (CE/CP, MF forms) 
Year 

Mr Michael Nance 
2001-02 MICHAEL A NANCE 

Principal Currently, Master File 
Elementary.School Principal CEICP 

$tyg~nls 
Per 

Teacher 
14.7 
15.9 
17.7 
17.2 
18.0 
17.1 
17.3 
16.7 
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Year Grade 

1994-95 2 
1994-95 3 
1995-96 3 
1996-97 3 
1997-98 3 
1998-99 3 
1999-00 3 
2000-01 3 
2001-02 3 

Subject 

Language Expression 
Language Mechanics 

Pupils 
Tested 

44 
62 
48 
64 
66 
83 
90 
91 
75 

Math Concepts and Applications 
Math Computation 
Vocabulary 
Reading Comprehension 

ISTEP Test Performance 
Percent State Avg ISTEP 

Meeting State Meeting Total Battery 
Standard Standard NCE 

56.8% 71.5% 52.7 
29.0% 65.6% 42.1 
62.5% 83.1% 49.7 
17.5% 52.9% 45.9 
25.8% 58.3% 46.4 
31.3% 58.7% 51.1 
22.2% 60.7% 43.3 
30.8% 56.9% 49.1 
26.7% 57.6% 46.8 

far below predicted 
below predicted 
far below predicted 
below predicted 
below predicted 
far below predicted 

Curriculum (CE/CP Form) 2000-01 

Standard 
Deviation 
-1.9 
-1.1 
-1.6 
-0.6 
-1.0 
-1.7 

State AJl9 
Total Battery 

NCE 
66.2 
66.3 
67.2 
61.3 
60.3 
59.0 
61.3 
62.0 

Actual 
Score 
41.3 
50.6 
51.3 
50.0 
44.8 
43.6 

Schools with block scheduling may appear to have higher costs per pupil because they may be teaching only part of the total number of students, for a 
given subject, in the fall semester when the information is collected. 

Pupils 

1 
476 
496 

17 
9 

486 
439 

POCYm~Qtg,tjQQ 

Teachers Cost per 
(Full-Time Pupil 

Equivalent) (Salary Only) 
0.07 $2886 
1.10 $124 

24.00 $2228 
1.23 $2891 
0.70 $2706 
1.33 $144 
0.58 $44 

State Avg 
Cost 

per Pupil 
$4159 
$106 

$1800 
$1475 
$1810 

$132 
$115 

Subject 

Autism 
Exploring Music 
General Elementary 
Learning Disabled 
Mildly Mentally Handicapped 
Physical Education 
Visual Art 

-..-----------_._----------- ----------



Maywood Elernentary 

Responses 

k-1 22 
2nd-3rd 19 

.... > .... ·....4 
Multiple 1 
Total 46 

Distribution by Grade Level 
~-- ---~- --- ----- ~ - ~ - -- -- -- - - - - - ---- .. ------... -------~-----

Maywood Elementary 

9% 2% 

48% 

_ ... - ... -- -.-.- ~ ... -.- .. -.- .. ---.-.. ~. --·----··l 
Ok-1 02nd-3rd D4th-6th o Multiple i 

L .. __ ... _ .. _~ ... _ ... ~._ .. ___ ._._ .... ___ .. __ . __ .. _._1 

K-1 2nd-3rd 4~M4>ttl·· •• ·. multiple total 
responses 22 19 •• 4 1 46 

.. 

Did you read? yes 21 18 
•••••••••• 

4 1 44 
no 1 1 ............. ..... 0 0 2 
na 0 o ..... ... Q 0 0 

# of issues read 1 3 o .'. i (} 0 3 
2 6 7< •• .• ·.2 0 15 .. 

3 1 0· .. 2 0 3 
4 11 11 ..........••.•. ····0 1 23 

na 1 o ......••...••.....••. 0 0 1 
Easy to Understand? yes 21 15 .••... "·4 1 41 

no 1 3,····. 
•••••••• 0 0 4 

na 0 o .....•. >0 0 0 
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Set Up 

) 

Maywood Elementary 

-------111 1111 III 

DTH 
2 II 3 . 4 I 5 I. na I. 1 :1 2 I 3 i 4 

Opening Letter Expectations 

Newsletter Category 

iOk=T62,3 04, 5,-6-D-~ultiplel 
1- ____ ~_ _ "___ _ _ _ __ _ 

1
m] 

5 : na I 

i 

) 

fi--T~T~---
I I 

2 3 4 5 

Great Math Activities 



Evaluation Data- Maywood EI ementar 

k-1 2,3 4-,p;e > multiple total 

Set Up 1 0 0 .... \ .•.•• ····0 0 0 
2 0 1 ..••• <{ .·.·0 0 1 
3 13 11 ...... ···.i ......• /2 1 27 
4 5 a ••..•.•.••.. <»-:.·1 0 9 
5 5 3 Ii··· ••• ( ..••...•...•. ··1 0 9 

Opening Letter 1 0 0 .. : ·.···'.>0 0 0 
2 0 0 I> ... ·.<i ..... ·.·0 0 0 
3 10 10 Ii · •• i·. i1 1 22 
4 5 2 ..•.• i·· ..• · .. · ..••.•. · •••. 2 0 9 
5 7 5 J> ..•.• >1 0 13 

na 0 . 0·.\··.· .. i··.· 0 0 0 
Expectations 1 1 Or··.···.· i •· •••••.•...•... 0- 0 1 

2 0 1 I ..• -TTi--c o 0 1 
3 6 11/ •.••. ? ........ 1 1 15 
4 3 1 •..•.•.....• .... -·r'·· 0 5 
5 12 5 \ ·····2 0 19 

na 1 1 < • 
0 0 2 

Great Math Activities 1 0 O>i .••. Q 0 0 
2 0 1 · ..... i ......... d 0 1 
3 7 11 ........... " .2 1 21 
4 4 1 '. >.>i {1 0 6 
5 9 51 .•...••• <\ .. ~ 0 15 

na 0 O( .••••..•.•. ···.··.··.0 0 0 
time none 0 01.· ................. 9 0 0 

0-1 hours 6 2{i /<4 0 10 
1-2 hours 1 4 ........... ) .·.·0 0 5 
2-3 hours 7 o ··CCi) Q 0 7 
3-4 hours 2 7 .... .•• ··.··r 0 10 
4+ hours 3 ot< ..••...••. i 0 0 3 
na 1 4\.< • .•... 1 1 7 

no materials yes 17 12 <i :3 1 33 
no 4 5 ......... /> ·· .•.• 1 0 10 
na 1 0. ..•• ' ....... 0 0 1 

had at home yes 20 161 . ' ..... 4 1 41 
no 1 31>··· ••• ·.·.:.·.>1 0 5 
na 1 11 ...•. / 0 0 2 

homemade materials yes 9 11 ...... .. i ..... /:2 0 22 
no 12 7 .« .••.•.•.••.• -1 1 21 
na 1 0 T -:1 0 2 

preference 1 3 or ' .. ··1 0 4 
2 5 21 ii · •.. · ••.•. 1 1 9 
3 2 11/ ..< -;:-0- 0 3 

none 6 8 ·•·•· •• ···({· ... i 0 15 
all 2 4 1 

••••••••••• :2 0 8 
variety 0 ol'· •.•. ·· •• ·· 0 0 0 

stofytime Iyes 21 16 Ii ..•. ? .•..•.•. 4 1 42 
no 1 o i·.· .. · ... ... ··.·0 0 1 
na 0 2 ...•. ····•·· .. ·····"'0 0 2 

games yes 21 161 . .... 4 1 42 
no 1 01\\ · ..•. \-·.0 0 1 
na 0 21 L ..•••••••. 0 0 2 



-r- Maywood Elementary 
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Comments 
K-l 

2-3 

4-6 

• I liked the tangrams! 
• It would be helpful to have this newsletter printed in Spanish for our 

bilingual parents and students. 

• [I didn't read] because I have too many kids at home and I sat them 
down and never picked it up again. Nothing personal. 

• The positive thing about this progress is that she's doing better in both her 
reading and math. Thanks! 

• I loved the tangrams! (4 comments) 
• I liked shape sleuth! 
• Mirror Magician was our favorite. 
• For the cover page, make it more appealing to sight with color, bold print, 

or by introducing yourself to the readers with a punch line! 

• We enjoyed them [the activities] all! 

Multiple grade levels 
• none 

Attitude 
K-l 

2-3 

• My son likes to do math. He likes trying new activities. 
• Getting better 
• Used own imagination in making own math games! 
• Noticed problems with geometric figures from class activities. 
• He has grown to be very good in math and likes it. 
• My daughter loves math more when I help her. 
• She's doing great with math and I thank you and she's improved her 

reading at home. She didn't know to read now she does a little better. 

• She's eager to learn. 
• It's a good progress the only thing she is still having trouble with is 

subtracting. 
• More aggressive. 
• My son is now willing to learn, his mind is really opening to the facts of 

school. 



r 
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4-6 

• Likes to count money, interested in fractions, like how full the moon is 
• My kids say they like math and it's fun. It's like a game they're willing to 

play, they say. 
• Very willing to learn. 
• Trying harder. 
• Improved in math. 
• Seems to be getting better. 

• His attitude becomes more positive as be better understands what he is 
doing. I check his homework often which gives me an opportunity to 
explain concepts. 

• My child is adapting very good in mathematics. 
• Very positive 
• She's more eager to learn! Also, her quantity of correct problems has 

increased. 

Multiple grade levels 
• He is going through a growing phase from one school to another, but he's 

doing ok. 

Performance 
K-l 

2-3 

• Trying hard 
• I believe he is doing well. This year, I have noticed he's trying to figure out 

problems in his mind. 
• Likes to do it more. 
• Starting to improve. 
• Advanced easily on different levels. 
• She is getting better. 
• He is a good math students with good grades. 
• My daughter listens more than last year and tries harder. 

• Higher grade increase. 
• It's getting better once she starts focusing at home and not doing other 

things. 
• Much better interest, must practice more. 
• He is trying very hard and he is really learning now how to add and 

subtract. 
• She seems to understand when before she acted like she didn't. 
• Improved 
• Doing by herself without my help. 



·~ 4-6 
• Continually progressing 

Multiple Grade Levels 
• He went from adding to shapes, so he's learning well since he came from 

a new school. 


