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CHAPrER ONE 

IurrRODUCTION 

The idea for this paper developed from the author's reali-

zation that there was a lack of information about children's 

feelings about their readine proEram. When an attempt was made 

to review other studies made in this area, it became obvious 

that little research had been done. Although innumerable studies 

of other aspects of reading had been made, it apparently had 

occured to only a handful to ask the students themselves for 

their opinions. 

The purpose of this naper was to make an attempt to fill 

this gap in readinG research, and to ascertain if children un-

derstood the purposes of their readinG program. The twenty-

six students questioned in this survey were asked questions 

about the portions of the directed reading lesson included in 

their normal classwork. Then their answers were analyzed to 

determine if the students generally understood the objectives 

of their assignments. 

In chapter two of this paper, the writer will review the 

available literature pertaining to children's perceptions of 

their reading progran in elementary school. In chapter three 

a summary of proceedures used in gathering data will be presen-

ted. Chapter four will consist of the results of the survey 
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and their analysis, alone; with relevant discussion and interpre

tation. In chapter five the conclusions and implications of 

the study will be found. 
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CHAPrER T'NO 

REVI EW OF THE LITERATURE 

Very little research has been done in the area of children's 

nerceptions of their reading nrogram. There anpears to be a 

great amount of interest in the students' attitudes toward reading 

itself, but not about the program they use in reading class. 

John Downing felt that children's feelings about reading 

was an under-researched area because thinking is an invisible 

process. He felt that a breakdown in the thinking nrocesses 

was the real problem in failure to learn to read. Downin.o- men-e> 

tioned that in 1962 Vygotsky did research in Russia, and that 

he concluded that the abstract quality of written language is 

the major stumblin~ block in learning to read, and that a child 

has little motivation to write because he sees no need for it. 1 

This idea of children needing to realize why was also mentioned 

by Russell Stauffer in Instructor when he said that, in his 

experience, children learn more and nrofit more from their studies 

if they know why they are performing a task. He mentioned that 

a teacher should set purposes for reading so the child will 

feel a sense of inner direction. 2 This idea was again supported 

1John Downing, "How Children Think about Reading," The Reading 
Teacher, 23:217-30, December, 1969. 

2 Russell G. Stauffer, "Do Your Children Know Why?" Instructor, 
79:111, August, 1969. 
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by Huck and Kuhn when they stated that, "Learning is facilita

ted if the learner is clued into the structure of the content 

and the learning process itself." "Active participation in 

selecting and planning the learning activity increases inter

est."] 

Several writers discussed children's feelings about reading. 

Rucker asked students what they felt their reading problems 

were, ar,d recieved a variety of answers which included frustra-

tion, boredom, cultural deprivation, sight defects, alienation 

from other students, and lack of motivation. As one child ex

pressed it, "Readin t ain't real. Real is outside that window.,,4 

This feeling shows a definite lack of understanding of the pur-

poses for learning to read, and a shortcoming in this child's 

reading program. Helen Bottel told of a special reading program 

at the Yuba County Readine;-Learninr; Center, and the development 

of one special child. After Luis was helped to find relevance 

in his reading proe;ram and began to develop reading ability, 

he admitted, "You didn't really teach me to read. All you did 

was show me I could." S This example again shows the need for 

a child to understand the DurDoses of his reading program. 

V/hen Ruth Strand asked students, "Vlhy do you want to read better?" 

she recieved a variety of rather shallow answers. She finally 

3Charlotte Huck and Doris Kuhn, Children's IJi terature in the 
Elementary School, p. 27. 

4Rucker, "Why Can't You Read, Johnny?" The Instructor, 83:14, 
r.iarch, 1974. 

SHelen Bottel, "Do Drag Racers Need to Know How to Read?" Ameri
can Education, 7:3-7, October, 1971. 
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concluded that, "Perhaps much ineffectiveness in reading stems 

from students' inadequate concept of reading and their lack 

of recognition of the value of reading to them.,,6 

In ~olly Ransbury's assessment of reading attitude, she 

realized that frequently the feelings of students, parents, 

and teachers are not the same. When she asked for behaviors 

that demonstrate reading attitude, children said that enjoyment 

and spare time reading were the best indicators. However, parents 

felt that frequency and the diversity of reading material was 

a better indication of attitude, and the teacher cited intel-

ligence, perhaps forgetting that some bright students don't 

like to read. When children were asked what factors influence 

their feelings toward reading they mentioned ability and their 

parents influence. Teaching methods and materials were not 

mentioned, which led T.,ls. Ransbury to wonder if teachers-::,and 

parents felt that it was the child's responsibility to develop 

a positive attitude toward reading. 7 

The results of these studies which discussed student's 

attitudes toward reading reveal that, although several other 

factors were discussed, generally achievement and a Dositive 

self concept were found to be the most important factors in 

determi:r:ing a student's attitude toward reading. This study 

goes a step beyond these findings, to explore children's under-

standing of the reading program they were exposed to in school, 

6Ruth strang, "Students' Reasons for Becoming Better Readers," 
Education, 89:127-31, Eovember 1968. 

7r'Tolly K. Ransbury, "An Assessment of Reading Attitude," Journal 
of Reading, 17:25-8, October, 1973. 
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and to see how many of the teacher's objectives they nercieved. 
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CHAPrER THREE 

EXPERH'fENTAL PROCEEDURES 

Sample 

The students involved in this survey were fourth graders 

from a middle class background. They were grouped in the class-

room by reading ability, and the levels of performance were 

determined by the Holt Reading Program placement inventory and 

by their reading performance the previous year. The distribu

tion of students in the class is indicated in Table 1. Level 

thirteen indicated that the students were reading at fourth 

grade level, in this case with enrichment, and level nine was 

composed of fourth grade students reading at first semester 

second grade level. There were no students reading at the 

"average" fourth grade level, and only one classroom was included 

in the survey. 

TABLE 1 

DISTRIBUTION OF STUD~I'JTS BY SEX Al\iTI READING LEVEL 

Number of Reading 
Students Level Sex 

3 9 Female 
2 9 f'.Tale 

14 13 Female 
7 13 r.lale 
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Instrument 

The instrument used in this survey was developed in con

sultation with the thesis advisor, and initially consisted of 

twelve question pertainine; to the student's readinp; proe;ram. 

In a field test of the instrument, the questions were adminis

tered individually by the writer to ten fifth and sixth graders 

of different abilities and sexes. Then the results were ana-

lyzed to discover weaknesses in the instrument. The format was 

altered, some of the questions were reworded, and the final 

instrument developed (see P. 10). The questions were grouped 

into three categories. The warm-up questions were intended 

to give the students a chance to get used to the writer, who 

again administered the questions privately, and to let them get 

the feel of the survey. The class related questions did not 

pertain directly to aspects of the directed reading lesson, 

but offered more interesting insie;hts into students feelings 

about their reading program. The final r:roup, the readinrr, pro

gram questions, related directly to aspects of the directed reading 

lesson, and were intended to discover if the student realized 

the activity was taking place, if he understood the teacher's 

reasons for including the activity in the reading program, and 

how the activity affected him. 

Data Collection Proceedures 

The instrument was administered privately to each of the 

twenty-six students described earlier, and their answers were 

written down as they were given. Probes and further explanations 

of the questions were given when necessary. The students were 
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reassured that the strictest privacy would be maintained, and 

that their answers would not be shared with their classroom 

teacher. However, since the writer was: formerly a student teacher 

in the school, it is possible that some of the students were 

hesitant to give negative answers honestly. 

Methods of Data Analysis 

The results of the survey were analyzed question by question. 

Each question was examined for similarities in the answers, and 

grouped where possible. The groups wera then checked for sig

nificant factors (eg--all girls, all level thirteen students, 

etc.). Finally the results were examined for siGnificant trends 

and interrelationships among the results of the questions. 



READING QUESTIONS 

V/arm-Up Questions 

1. Why do you think you have reading class every day? 

2. Do you help plan the way you spend your time in reading 
class? What do you plan? 

10 

3. Do you learn anything about yourself from reading any of 
the stories? ~hat do you learn--give an example. 

Class-Related Questions 

4. Do you like reading class? Why? 

5. What one thing that happens in reading class do you like 
best? 'I'Thy? Vlhat does your teacher want you to learn from 
doing ? 

6. What one thine; that happens in reading class do you like 
least? Why? What does your teacher want you to learn from 
doing ? 

7. Name one reading skill you've learned recently. 

Reading Program Questions 

8. Does your teacher talk to you about the new words in a story 
before you begin to read? Why do you think she does this? 
What effect does talking about the new words first have on 
you when you read the story? 

9. Does your teacher talk to you about a story before you read 
it? Why do you think she does this? What effect does talking 
about the story first have on you when you read it? 

10. Does your teacher discuss the story with you when you've 
finished readine; it? Why do you think she does this? What 
does this discussion do for you? 

11. Does your teacher ever have -people read out loud? Why do 
you think she has you do this? What does reading out loud 
do for you? 

12. Does your teacher ever have you -practice on reading skills? 
Why do you think she has you do this? What effect does this 
practice have on your reading? 

13. Do you ever have tests over what you do in reading class? 
Why do you think your teacher has you do that? What effect 
does the test have on your reading? 
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CHAPrER FOUR 

RESULTS AND ANALYSIS 

Warm-Un Questions 

1. Why do you think you have reading class every day? 

Results 

1. To learn to read - 76~ 

2. To work on skills and vocabulary - 16%, all of whom 

were level 13 students. 

3. To cover the necessary material - 80/', 

Analysis 

11 

A significant proportion of the students saw reading 

class as a time to "learn to read"--not to improve 

reading or share percentions about stories or books. 

It was interesting to note that, with the excention of 

five level 9 students, the children were above average 

readers, and exnerienced little difficulty in reading 

beyond their grade level. Therefore, it was possible 

to conclude that they percieved learning to read as 

a series of challenging tasks and concepts which formed 

an intrinsic part of the directed readinc lesson, and 

not simply the decoding process. A small percentage 

of the students realized that they were expected to 

cover a certain amount of material during the school 
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year, and that in order to do so, it was necessary to 

allot time for reading daily. 

2. Do you help ulan the way you spend your time in reading 

class? What do you plan? 

Results 

1. Yes - 50% 

2. Activities cited as planned by the students were: 

a. Enrichment activities such as taping oral reading 

or acting out plays - 46~ 

b. The timing of the reading program, and letting the 

teacher know when they were ready to move on to 

something new - 150/. 

c. To do what the teacher told them - 15%, all of whom 

were level 13 girls. 

d. other activities, including practice on pronunciation 

and studey time - 24% 

Analysis 

From the examples of activities cited as planned by 

the students, it was interesting to note that a basic 

part of the directed reading lesson was never mentioned. 

Instead, the children felt they had a role in planning 

enrichment activities and their personal study habits. 

Discussion 

It was possible to conclude from this information that 

the classroom analyzed was teacher directed, and that 

the students were involved in planninG "extras". The 

fact that half of them felt they were involved in plan-
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nine: may indicate that the teacher was aware of their 

interests and nreferences, and was molding her program 

structure to meet the student's approval. 

3. Do you learn anythinG about yourself from readinG any of 

the stories? What do you learn? Give an example. 

Results 

1. Yes, they learned about themselves from the stories -

92~ 

2. Examples of the things they felt they learned fell in1;-o 

three general categories: 

a. Application of the morals of the stories to them

selves - 50%, all of whom were level 13 students. 

b. Learn to read better - 29%, which included 80« of 

the level 9 students. 

c. Other, including increased personal taste in reading ~ 

21~ 

Analysis 

Generally the students felt that the stories they studied 

in reading class were relevant to their own lives. 

Half of the students felt that the morals from the stories 

were applicable to their experiences. Several of the 

answers included ideas such as "not to be a bad sport", 

"don't try to be something you're not", or "learn not 

to be selfish or jealous." One girl said that sometimes 

the stories made her 'Ni sh to be di fferent, and another 

said that she sometimes had feelings similar to the 

characters in the stories. All of the students who 
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percieved the moral of the story as a way of learning 

about themselves were level 13 students. This indicated 

that either the material was more relevant for them, 

or that they were more capable of transferring the know

ledge. Over one-fourth of the students interpreted 

the question to mean what they, as individuals, learned 

from reading class. The most frequent answer given 

was that they "learned to read better." It was interes

ting to note that 80% of the level 9 students interpreted 

the question this way, while only 14% of the level 13 

students did. The remainder of the students who answered 

"yes" indicated that they were learning increased taste 

in reading, or were unable to give an example of what 

they learned about themselves from the reading, although 

they felt there was something. 

Discussion 

The number of students who felt that the moral of the 

story was relevant for them made it possible to conclude 

that they were using a stimulating readinG program, 

and that their teacher was h~lpinz them to see the re

lationshin between the stories and thier ,own experiences. 

The fact that only the brighter students were able to 

make this transfer was not surprisins' The slower stu

dents seemed to have trouble seeing relationships between 

different topics and in applying knowledge from one 

area to another. It was interesting to note that three 

students who felt that they learned something about them-
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selves from the stories were unable to give any examples. 

Class Related Questions 

4. Do you like reading class? Why? 

Results 

1. 8~ of the students indicated that they liked reading 

class. The reasons that they gave were: 

a. Because they liked to read - 54% 

b. Because they liked the stories in the book - 15~ 

c. Because they had a positive feeling about the things 

they learned - 15~ 

d. Because they enjoyed the variety of activities in

cluded in the reading program - 8% 

e. other reasons, including having an ouportunity to 

share ideas and the fact that they liked the people 

in the class - 8% 

2. 8~ said that they enjoyed reading class with certain 

qualifications. 

a. One girl said that she liked reading, but disliked 

the activities that were included in the directed 

reading lesson. 

b. Another girl said, "Some things are exciting." 

Both girls were in level 13. 

3. 8% of the students said they did not like reading class. 

Their reasons were: 

a. Because they moved too slowly 

b. Because they didn't like to read 



-
16 

Analysis 

A large percentage of the students indicated that they 

liked reading class. 1'heir reasons were varied, but 

most of them included some reactions about feeling that 

readin[,; was a pleasurable activity. All of the level 

9 students fell in this category, generally because 

they said they liked the stories, activities, and the 

people in their class. 

Discussion 

Generally children are oriented to regard school, and 

particualarly reading, in a positive light, and it is 

possible that more indoctrination rather than honesty 

was coming through in the answers to this question. 

It seemed odd that 100% of the slow students had a posi

tive reaction to the reading class, in spite of their 

obvious frustration and lack of achievement. The only 

other interpretation was that their teacher was parti

cularly skillful in making a difficult experience pala

table and even pleasurable. 

5. What one thing that happens in reading class do you like 

best? "f,'thy? What does your teacher want you to learn from 

doing ___________ 1 

Results 

1. The activities chosen as favorities were: 

a. Silent reading - 2.31, 

b. Workbook activities - 1CJ!S, 80% of whom were level 

1.3 girls. 
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c. Enrichment activities, such as plays and choral 

reading - 15~ 

d. Discussion - 12% 

e. Tests - 12%, all of whom were level 13 students. 

f. Oral reading - 12%, all of whom were level 13 students. 

g. Vocabulary or evaluation activities - 71'-" all of 

whom were level 13 girls. 

2. The students gave several reasons for choosing their 

favorite activity. These reasons included: 

a. Because they enjoyed it - 61% 

b. Because they felt they learned from it - 15% 

c. Because the activity made them feel successful -
12% 

d. Because the activites permitted them to move about, 

added variety to the reading program, or other -

12% 

3. 70% of the students questioned recognized the teacher's 

objective in teaching the reading activity they selected 

as their favorite. When the level 13 students alone 

were analyzed, 85% were found to recognize the teacher's 

objectives. 

Analysis 

A wide range of activities were chosen as favorites, 

which led to the conclusion that different activities 

appealed to different individuals. Reading and discus

sion activities were chosen by all groups, but the written 

and evaluative activities generally tended to be chosen 
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by level 13 students. The students usually preferred 

easy, stimulating activities in which they felt successful. 

The level 13 students appeared to be more aware of the 

underlyinp:: reasons for the different readinr; activities 

they were expected to perform. 

Discussion 

Since such a wide variety of activities were preferred 

by different individuals, it was logical to conclude 

that variety within the reading program should be en

couraged. In this way almost everyone could participate 

in a reading-related activity which he enjoyed. Struc

turing the program so that the readine activities would 

be nresented in stimulatin{, ways, and individualizing 

so that success could be built in would make the reading 

program more nalatable. 

6. What one thinp that happens in reading class do you like 

least? Why? What does your teacher want you to learn from 

------doing 

Results 

? 

1. The least-liked activities were: 

a. Evaluation activities - 24-%, all of whom were level 

13 students. 

b. V·/orl\:book - 1~ 

c. Tests - 16%, all of whom were level 13 students. 

d. Oral readin~ - 16%, all of whom were level 13 stu

dents. 

e. Skills practice - 8~ 
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f. Performinp; incompetently in any activity - 8%, all 

of whom were level 13 girls. 

g. Vocabulary work - ~. 

h. Silent readinG - 4%. 

i. Discussion - 4%. 
2. Reasons given for disliking an activity were: 

a. Because it was difficult, discQunaging, or embarassing,-

8o;~ • 

b. Because it Gave them no reinforcement - l.J1, 

c. Because it was borinG - Lv:~ 

d. Unable to answer - 12% 

3. 60~ of the students realized the teacher's objectives 

in teaching the reading activity they liked least. 

When the level 13 students were analyzed separately, 

70% realized the teacher's objectives. 

Analysis 

The students disliked a wide range of activities. The 

level 13 stUdents were the only ones to mention evalu

ation activities, testing, and oral reading. Since only 

level 13 was required to do evaluations, and since they 

had testing much more frequently, this was understand

able. Both groups participated in oral reading, but 

the level 13 students performed in larger groups and 

seeDed to feel more pressured to perform well. The 

level 13 stUdents usually appeared uncomfortable in 

situation where their performance VlaS evaluated before 

their peers. Generally students disliked activities 
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tivity was realized 10% more overall and 150/ more 

among the level 13 students. This lead to the con

clusion that children are more perceptive about 

activities they enjoy, and think as little as pos

sible about the activities they dislike. 

7. Name one reading skill you've learned recently. 

Results 

1. 35% of the students were able to correctly identify 

a reading skill. 

2. The types of skills identified were: 

a. Word recognition - 33% 

b. Decoding - 67% 

Analysis 

The students frequently mentioned grammatical skills, 

such as categorizing words into classes and recognizing 

the noun phrase and verb phrase, rather than reading 

skills, in their responses to this question. Those 

who correctly identified reading skills mentioned decoding 

skills such as syllabication more frequently than word 

recognition skills. 

Reading Program Questions 

8. Does your teacher talk to you about the new words in a story 

before you begin to read? Why do you think she does this? 

What effect does talking about the new words first have 

on you when you read the story? 

Results 

96~ of the students realized that new words were intro-
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duced before they read the story. 

100~ of those who realized the activity was being taught 

realized the teacher's objectives in introducing the 

new words. 

3. The students gave the followin~ reasons for introducing 

the new words: 

a. So they would know them when they read them to them

selves - 75% 

b. So they would pronounce the words correctly - 21~, 

all of whom were level 13 students 

c. So they would become familiar with them, and would 

transfer this knowlede;e to other reading - ~ 

4. The student's feelings about the usefulness of introducing 

new words fell into the following categories: 

a. To help them understand the words more easily when 

they encountered them in silent reading - 38% 

b. To help them understand the story - 26% 

c. To aid their pronunciation of the words - 220/ 

d. Nothing - 7ot, all of whom were level 13 Girls 

e. Other, including the avoidance of frustration when 

reading the story - 7% 

Analysis 

The student's answers indicated that they were aware 

of the teacher's objectives in teaching new words. 

Generally they felt that the introduction of new words 

had a positive effect upon their reading. 
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Discussion 

The hi~h percenta~e of students who realized the teacher's 

objectives in introducing new words, and the overlapping 

of the student's understanding of these objectives and 

their feelings about the value of this activity to them, 

led to the conclusion that this is a worthwhile part 

of the reading program, and should continue to be included. 

An activity which heiehtens the students understanding 

of the material which he is reading, and which transfers 

from one reading source to another, leads to a feelin~ 

of competence and helps make reading a uleasurable ac

tivity. The development of positive attitudes toward 

reading and increased comprehension are imnortant goals 

of the reading urogram, and an activity which develous 

these traits should be encouraged. 

9. Does your teacher talk to you about a story before you read 

it? Why do you think she does this? What effect does talking 

about the story first have on you when you read it? 

Results 

1. 96~ of the students questioned realized that they dis

cussed the story before reading it silently. 

2. 100~. of the students realized the teacher's objectives 

in discussing the story before they read it. 

3. The students felt that the teacher's reasons for having 

discussion before readine; the story were: 

a. To help them understand the ideas of the story - 78~ 

b. To visu~lize the s~tting - 7~, all of whom were 



-

-

24 

level 13 students 

c. '}'o know what type of story (eg., fiction, fantasy) 

to expect. 

(1. To understand the backe;round of the novel, and the 

events which led up to the chapter in the reader -

I~ 

e. To understand the characters - 4% 

4. The students felt that discussing the story before they 

read it had the followine effects upon them: 

a. To help them understand the story - 7201, 

b. Nothing - 1201" all of whom were level 13 students 

c. To help them know what ~ype of story to expect, and 

to allow them to read without asking questions -

81 

d. Unable to answer - 8f, 

Analysis 

The students listed several objectives which they felt 

the teacher was trying to achieve with the discussion. 

The most frequently mentioned reasons were to help them 

understand the story during silent reading and to help 

them know whetehr to expect nonfiction, realistic fiction, 

fantasy, or another tyne of story. All of these ideas 

par~lleled the teacher's objectives in incorporating 

a pre-reading discussion into her readin~ prograM, and 

the students were very f.mch aware of what was e;oing on. 

It may be concluded that with a few exceptions the students 

saw the value of discussion and realized why it was 
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included In their reading program. 

Discussion 

The students answers indicated that they saw the purnoses 

of havinE discussion before they read the story, and 

that, in most cases, the teacher's ob,jectives in inclu

ding this activity were beinrr met. Some of the brighter 

students felt that this introductory discussion was 

unnecessary for them, but ~enerally the students indi

cated that it increased their understanding of the story 

when they read it on their own. An activity such as 

pre-reading discussion which gives the students confi

dence in an indenendent activity is to be encouraged, 

for hopefully this feeling of ability and confidence 

will be transferred to other readine; material. 

10. Does your teacher discuss the story with you when you've 

finished reading it? Vlhy do you think she does this? Vlhat 

does this discussion do for you? 

Results 

1. 100~ of the students questioned realized that they dis

cussed a story when they finished reading it. 

2. 77~ of the students indicated that they understood the 

teacher's objectives in having discussion when they 

finished reading a story. When the level 13 students 

were analyzed seuarately, 8551, indicated that they under

stood the teacher's objectives. 

3. A Great number of reasons were given by the students 

as the teacher's objectives in having discussion when 
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they finished reading. These answers included: 

a. To increase what they learned from the story - 33c:t: 

b. To give the teacher a chance to check the student's 

understanding of the story - 14%, all of whem were 

level 13 students 

c. To help them remember the story - 14% 

d. To improve their vocabulary - 7(J" 

e. To give them a chance to ask questi ons - 7)1" all 

of whem were level 13 girls 

f. To help them understand the main idea of the story -

71, all of whom were level 13 students 

g. 

h. 

i. 

To help them interpret the story - 4%, all of whom 

were level 13 girls 

To understand the style of the story - 4f 

Other, including pr<eparation for the test and in 

order to have a chance to reread important parts 

of the story - 10% 

4. The students said that discussion of the story had the 

following effects upon them: 

a. Helped them understand the moral or main idea of 

the story - 73% 

b. Nothing - 15%i most of whom were level 13 girls 

c. Other, including skills practice - 12~ 

Analysis 

A little over three-fourths of the students understood 

the teacher's objectives in having discussion when they 

finished reading a story. When the level 13 students 
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were analyzed separately, 85~ indicated that they under

stood the teacher's objectives. Therefore, it may be 

concluded that the level 13 students were more aware 

of the purposes for having discussion. The students 

had a laree variety of interpretations of the teacher's 

reasons for having discussion. Some of the answers were 

rather straightforward and obvious, but a few of the 

level 13 students gave more perceptive answers, inclu

ding interoretation of the story and analysis of it's 

style. Over three-fourths of their observations paral

leled the ucual objectives of a teacher in having dis

cussion after silent reading. Generally, the student's 

perceptions of the teacher's objectives overlapped what 

they said they felt the discussion did for them. From 

this analysis it was possible to conclude that the stu·· 

dents who understood the teacher's purposes for having 

discussion also saw the value of this activity to them. 

About three-fourths of the students Gave anS'Ners which' 

indicated that discussion was a worthwhile activity to 

them. 

Discussion 

Amon~ the uositive benefits derived from having discus

sion after reading, increased understanding of the story 

was frequently mentioned. An activity which makes the 

student feel more capable and perceptive probably increases 

his enjoyment of the readinG act. The parallel between 

the student's perceptions of their teacher's objectives 
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in having discussion and their awareness of the value 

of the discussion for them leads to the conclusion that 

the students would probably benefit from having the 

teacher's purposes pointed out to them. This awareness 

could possibly lead them to a heightened perception of 

the value of this activity to them. It is interesting 

to note that the students were more perceptive about 

the teacher's objectives for having discussion before 

reading rather than after, and gave answers which indi

cated that they saw the value of this pre-readin~ dis

cussion more clearly than discussion after readin~. 

A possible explanation is that the pre-reading discus

sion is generally more concerned with concrete facts 

about the story's characters and setting to make the 

reading easier to understand. On the other hand, the 

discussion after silent reading has occurred geRerally 

covers the vague realr-l of analysis and interpretation, 

and thus the purposes are harder to grasp. 

11. Does your teacher ever have people read out loud? Why do 

you think she has people do this? What does readinG out 

loud do for you? 

Results 

1. lacy' of the students questioned realized they had oral 

reading as a part" of their readine program. 

2. 69% of the students p:ave answers which indicated that 

they understood the teacher's objectives in having oral 

readin~. ~hen the level 13 students were analyzed sep-
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arately, 71~ indicated that they understood the teacher's 

objectives. 

3. The student's interpretations of the the teacher's ob

jectives for including oral readine in their readinp 

program were: 

a. So the teacher could check their progress - 32c( 

b. To help their pronunciation - 20% 

c. So the teacher could give them a grade - ~f" all 

of whom were level 13 girls 

d. To help them understand the story - 9%, all of whom 

were level 13 girls 

e. To helD them gain poise and communication abilities 

before a Group - 9%, all of whom were level 13 girls 

f. To help the students expression and interpretation -

5%, all of whom were level 13 students 

G' To improve their silent reading - 5%, all of whom 

were level 13 boys 

h. Other, including giving others a chance to learn 

the words and skDls practice - 11% 

4. The student's analysis of the effects of oral reading 

on them included: 

a. Improving their pronunciation - 21-1-% 

b. Improving their silent reading - 1% 

c. Improving their vocabulary - 1CJ1 

d. Helping their interpretation - 11%, all of whom 

were level 13 students 

e. Nothing - 11%, all of whom were level 13 students 
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f. Helning them understand the teacher's interpretation 

of the story - 8% 

g. Helpin~ them in discussion and sneaking out in class -

8%, all of whom were level 13 girls 

Analysis 

A little over two-thirds of the students realized the 

teacher's purposes for having oral reading. This sta

tistic improved only slightly when the level 13 students 

were analyzed separately. Therefore, it may be conclu

ded that the objectives or oral reading are obscure 

for a large number of students, and that the intelli

gence and nerformance level of the students makes little 

difference in their ability to nercieve these objectives. 

The students e:ave a large number of sugGestions for the 

teacher's purposes in including oral reading in their 

reading program. The answers indicated that over two

fifths of the students saw oral reading a grade-related, 

and that although level 13 students gave a wider variety 

of answers, many of them were no more perceptive than 

those given by the level 9 students. OVer four-fifths 

of the students gave some positive response about the 

effects of oral reading on them. This indicated that 

they realized that oral readin~ had some beneficial 

effects, but they frequently saw the teacher's objectives 

and their gains as unrelated. Apparently oral reading 

had been emphasized as an opportunity for the teacher 

to check up on the students, and they didn't realize 



31 

where the teacher's objectives and the student's gains 

met. Pronunciation of words was the only skill mentioned 

with any frequency as both a beneficial result of oral 

reading for the students and an objective of the teacher, 

although expression, interpretation, and improved silent 

reading were mentioned in both categories. Although 

some of the students felt that the teacher intended oral 

reading to help them understand the stO:TY, no one ever 

mentioned increased understanding as one of the things 

oral reading did for them. 

Discussion 

Althouph the students gave several positive results of 

oral reading for them, their general confusion about the 

teacher's objectives and the number of negative state

ments led to the conclusion that oral reading was not 

a particularly successful part of the reading program. 

It tended to Dut students into potentially embarrassing 

situations before their peers, was not a good check of 

the student's ability since stress tended to distort their 

performance, and almost all of the other benefits of 

oral reading listed by the students could have been 

learned from pre-reading discussion or examination of 

new words. Althou~h occasionally internretation of a 

character's mood or feeling could be heiGhtened by reading 

aloud some of his conversation, this should be done 

infrequently and on a voluntary basis. It may generally 

be concluded that oral reading is frequently used to 



-

32 

achieve objectives which could be met in other, less 

threatenins. ways. 

12. Does your teacher ever have you nractice on reading skills? 

Why do you think she has you do this? What effect does this 

practice have on your reading? 

Results 

1. 96~ of the students questioned realized that they prac

ticed on reading skills. 

2. 6051 of the students Gave answers which indicated that 

they understood the teacher's objectives in teaching 

skills. When the level 13 students were analyzed sen

arately, 55% indicated that they understood the teacher's 

objectives. 

3. The student's evaluation of the teacher's reasons for 

having them nractice skills were: 

a. To learn and understand the skills better - 46% 

b. To prepare for the tests - 29%, all of whom were 

level 13 students. 

c. So they would remember them - 11% 

d. So the teacher could ~ive them a ~rade - 7%, all 

of whom were level 13 girls 

e. No answer - 7% 

4. The students said that practicing skills had the fol

lowing effects unon them: 

a. To help them learn and understand the skills - 35~, 

all of whom were level 13 students 

b. To help their vocabulary - 19C:-/ 
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c. NothinG - 1~ 

d. To nrepare them for the work they would be expected 

to do in the fifth grade - 11% 

e. To nrepare them for the tests - 8~, all of whom 

were level 13 girls 

f. Other, including learninG to read - 8~ 

Analysis 

Three-fifths of the students gave answers which indi

cated that they understood the teacher's objectives in 

havin~ them practice skills. Surprisingly, this fiGure 

dropped slightly when the level 13 students were analyzed 

senarately, but not enou~h to consider it a significant 

difference. r,~any of the students appeared to be con

fused about their teacher's reasons for having them nrac

tice skills. The student's understanding of the teacher's 

objectives in having them practice reading skills were 

Generally vague or short range. Over one-third of them 

felt the purpose of skills practice was erade related 

or in preparation for the tests. The rest said that 

they needed to learn and understand the skills (why 

they needed to learn and understand them was never men

tioned) and that practicing heloed them remember them 

(azain, whV they needed to remember them was not me~~

tioned). The level 13 stUdents were ~enerally more con

cerned with gradin~ and testing than the level 9 stu

dents, and tended to relate skills practice with improving 

their nerformance in a testing situation. Over half 
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of the students said that practicing skills helped them 

learn and understand the skills and imnroved their vo

cabulary. One-fifth of the students felt that skills 

practice was useless and did nothinr: for them. SOMe 

students suegested that they would need to know the 

skills later, and if they didn't learn them now they 

would be behind in the fifth grade. A few of the level 

13 students said that skills nractice helped them per

form better on the tests. Although some of these answers 

reflect the objectives of the teacher in havin~ skills 

practice, none of them really relates skills and reading. 

Discussion 

The students (Ud not appear to relate skills practice 

with the ability to read. One implication of this weakness 

is that the teacher has not helped them to see the rela

tionshin between the two, and reading and skills are 

seen as two separate and distinct entities. Although 

skills are an essential part of any balanced readin~ 

program, the effectiveness of teaching these skills is 

questionaml e when the students are not rela tin:o; the 

skills to reading. A further responsibility of the teacher 

is to emphasize this relationship wherever possible, 

and heln her students see the interrelationship between 

skills and the ability to read. 

13. Do you ever have tests over what you do in reading class? 

Why do you think your teacher has you do that? What effect 

does the test have on your reading1 
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Results 

1. 100% of the students realized that they had tests. 

2. 88% of the students analyzed understood the teacher's 

objectives in giving tests. When the level 13 students 

were analyzed separately, 95% understood the teacher's 

objectives. 

3. The students felt that the teacher's reasons for giving 

tests were: 

a. To check their progress and to see what they remem

bered from their reading - 481-

b. So they would learn and understand more about the 

t~ings they had done - 2~' 

c. So that they would have more nractice on skills -

18;::, all of whom were level 13 students 

d. Other, including vocabulary improvement and grading -

8% 

4. The students said that testing had the following effects 

upon their reading: 

a. Learn more about the stories and skills from the 

tests - 21% 

b. Nothine - 21%, all of whom were level 13 students 

c. An opportunity to review what they had learned -

1L/f; 

d. Further :practice on skills - 14%, all of whom were 

level 13 students 

e. Practice on vocabulary words, and help remember 

them - 10~0 
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f. other, including a progress check, grades, and for 

fun - 20% 

Analysis 

The students Generally understood the purposes of havinG 

tests in their reading class. rearly half of the stu

dents realized that one of the teacher's reasons for 

givine tests was to check their progress and see what 

they remembered from their reading. Another fourth 

of the students realized that tests were also intended 

as a learning activity, and some of the level 13 stu

dents felt that the teacher gave them tests in order 

for them to get more practice on skills. It is interes

ting to note the way some of the more intelligent stu

dents appear to have skills and testing linked together 

as an entity separate from reading. ~ost of the student's 

perceptions about the teacher's objectives in giving 

tests overlapped what they said the tests did for them 

However, almost one-fourth of the students felt tests 

were unnecessary and said that they had no effect upon 

their ability to read. From this evidence it may be 

concluded that, althOUGh many of the students percieve 

the benefits of testing UDon their reading, a large number 

do not. 

Discussion 

Although most of the students appeared to understand 

the pU.rposes of having tests, a large number of them 

felt tests were unnecessary. The number of level 13 
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'Nhich were difficult, discouraging, or embarrassing. 

A small percenta~e said they disliked boring activities, 

or activities from which they recieved no reinforcement. 

Discussion 

It was interestinG to compare the answers from question 

JS (favorite activities) with #6 (disliked activities). 

Several interesting facts emerged. 

1. There was a wide range of liked and disliked acti

vities, and frequently the two categories overlapped. 

For examnle, 1% chose workbook as a favorite activity, 

16d, chose it as a disliked activity. Tests, oral 

readin~, vocabulary, silent reading, discussion, 

and evaluative activities were also mentioned in 

both cate~ories. Therefore, it was obvious that 

individual difference ViaS the key factor in determi

nin£" which category an activity would fit into. 

2. Generally students liked easy, stimulating activities 

in which they felt successful, and dislD:ed difficult, 

discouraginG, or embarrassing activities. Hypothe

tically it would be possible to turn a disliked 

activity into a more pleasant one by putting students 

into potentially embarrassing situations as infre

quently as possible, makinG the activities challen

ginG but below the frustrational level to avbi],d as 

much discouragement as possible, and to build in 

as much individual success as possible. 

3. The teacher's objective for teaching a favorite ac-
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students who appeared to think of tests only as further 

skills practice might have profitted from an essay exami

nation in which more literary and comprehension skills 

were stressed. Overall, it may be concluded that testing 

or some form of periodic evaluation is a positive ex

perience for both the students and the teacher, and 

that it can be a valuable tool in determining areas 

of weakness and competence and in judging when a student 

is ready to move on to new material. However, care should 

be taken to avoid making a testing situation tense or 

embarrassing for the students. 
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CONCLUSIONS AND IMPLICATIONS 
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From the review of the literature several weaknesses in 

children's perceptions of their reading programs became obvious. 

Researchers discovered that the greatest problem was that few 

stUdents understood why they needed to learn to read, and did 

not realize the purposes of their reading class activities. 

These researchers found that the student's performance improved 

when the teacher set specific purposes for reading, allowed the 

students to share in the structure of the program, permitted 

them to participate in selecting and planning activities, and 

saw a reason for knowing how to read. 

These ideas from the literature were reflected in the anal

ysis of this survey. According to the criteria mentioned pre

viously, two weaknesses in the children's program, which became 

apparent in their answers to the warm-up questions, were that 

the students had only a small part in planning their reading 

program, and that only half of the students felt that they learned 

about themselves from reading the stories. 

The questions which related specifically to reading class 

yielded some interesting conclusions. The stUdents were asked 

to name their favorite activity, and the one they liked least. 

Their answers frequently overlapped, and often an activity which 
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one person loved, another hated. The students liked activities 

which were easy, stimulating, and gave them a feeling of success, 

and disliked difficult, discouraging, or embarrassing tasks. 

In order to make every activity pleasurable, the teacher should 

allow everyone to vvork at a pace which is challenging, yet not 

frustrational. This, in turn, requires adequate preparation 

and motivation for each task. Students should never be "put 

on the spot" and embarrassed before their peers. Constructive 

criticism should be administered privately, and with the emphasis 

upon improvement, not past mistakes. Another interesting fact 

which emerged from the analysis of these questions was that 

students were usually more aware of the purposes for teaching 

activities they liked. As the review of the literature indicated, 

students tend to do better when they have a definite purpose 

and are aware of the value of an activity. Stressing the reasons 

for doing various tasks could serve to heighten the student's 

awareness and make the tasl{ more pleasant. 

The questions pertaining to the reading program followed 

the format of the directed reading lesson. Beginning with the 

introduction of new words, the questions covered discussion, 

oral reading, the teaching of skills, and evaluation. Each 

component was analyzed separately for it's strengths and weak-

nesses. 

The introduction of new words and the pre-reading discussion 

were found to be strong areas of the reading ?rogram. The stu

dents were aware of the teacher's objectives, and felt that 

these activities helped their silent reading. Among the benefits 
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mentioned were improved pronunciation, a feeling of competence 

and self-confidence in a silent reading situation, and the aviod

ance of frustration. Activities such as these which lead to 

personal satisfaction are also creating a healthy climate for 

reading. 

The students 'Nere generally not as aware of the purposes 

for havinG discussion after reading. Of the nany possible reasons 

which they gave for including this activity, it's use as a check 

by the teacher to see if they completed their reading assignment 

was frequently mentioned. Further emphasis should be ulaced 

upon the sharing aspects of this activity, where character's 

actions and feelings might be discussed with less teacher direction. 

For the student's to develop the ability to critically appraise 

a literary 'worl(, they need time to explore their own enotional 

responses to the story, without the feeling that the teacher 

is busily marking down v-ades. The role of the teacher in this 

activity should be directed toward asking probing questions 

and allowing the students to share their opinions with each 

other. 

Oral reading was a greatly misunderstood portion of the 

reading program. Only tvvo-thirds of the students indicated that 

they understood the teacher's objectives for including it, and 

the benefits of oral reading to them were unrelated to these 

Objectives. The positive aspects of oral reading for character 

interpretation and expression were far outvleighed by it's tendency 

to put students into potentially embarrassing situations before 

their peers. Oral reading before a group was also a poor check 
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of a student's progress, since stress tended to distort his 

performance. \'lhen using oral reading in the classroom the teacher 

should be careful to make her objectives cl~ar and let the oral 

reading be done on a voluntary basis in small groups. If the 

teacher wishes to hear a particular stUdent read, it should be 

done on an individual basis to avoid any chance of embarrassing 

the student. 

Possibly because the tests stressed application of the 

skills, skills and tests appeared to be linked by the students, 

but as tasks separate from reading. Their understanding of 

the teacher's objectives in having skills practice was generally 

poor, and stressed preparation for the tests. The student's 

understanding of the reasons for giving tests was somewhat better, 

but both areas showed a lack of application to actual reading. 

In order for the teaching of skills to be truly effective, the 

teacher must repeatedly emphasize that reading depends on the 

ability to "crack the code" of written language, and that skills 

provide the key. In order to make the tests more relevant, they 

should touch on areas other than skills. Interpretation and 

usage of the tests is the main factor in determininG the worth 

of the evaluation. In order to make testine a worthwhile activity, 

the results must be used to find student's weaknesses and mis

conceptions, and to determine when one area is mastered and 

they are ready to move on to something new. If the students 

do not see this application, they will cease to be concerned 

with the tests results. 

If a teacher is truly concerned with the stUdent's progress, 
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most of these suggestions for individualizing the reading program 

will be unnecessary. The major emphasis should be placed UDon 

helping the students find relevance in the reading program, and 

on making the objectives for each activity obvious to them. 

If these two suggestions are followed, the rest will come nat

urally. 
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