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PROLOGUE

A child's language develops out of the envirconment in which he lives.
If a younster lives in a home with poor language models, limited speech
stimlation, or emotional conflicts, it is unlikely he will acquire a normal
communication skills as readily as a child from a verbally rich atmosphere.
An older child who has difficulty assembling words into a meaningful utter-
ance, understanding simple directions or lacks speech altogether may have a
speech problem referred to as "delayed language". When a two year old says
"me go" one thinks he's cute, but when a seven year o0ld uses the same phrase
one realizes his language skills are much slower than his peers. This paper
will explore the role of cultural deprevation in causing delayed language
and offer practical suggestions to assist teachers and parents in remediat-
ion language disabilities,

A culturally deprived child does not always live in a slum area with
parents of low education and socioeconomic status., Gultural deprivation
can occur in any social class. Rising inflation has forced both parents to
work in many homes. A preschool child may be left with a babysitter and
television or crowded day care center where little time or attention is
spent in intimate communicative training. The culturally deprivedchild is
one who lacks the sensory experiences for normel maturation. Bthel Young,
a California Nursery School Program Head, states;

", ..the omission of experiences, sensory, cognitive,
emotional, physical, social, concrete, as well as abstract,

verbal and nonverbal is just as detrimental to growth as

malnourishment or lack of love." 1



THE PROCESS OF LANGUAGE AQUISITION

Lanquage may be defined as a complex system of learned commnicative
symbols, Symbolic information can be transmitted and received through
gestures, movements facial expressions, writing or talking. Speech is the
oral/aural mode of expression of language. The process of language acquisi-
tion is depeniéupon four interrelated factors: the adequacy of the speech
mechanism, intellectual ability, maturation and environment.

Since mind and body are functionally dependent, their role in speech
acquisition will be considered jointly. Nearly all children are born with
the biological equipment to produce and hear speech. However thes cognitlve
knowledge required to transform "precise coordinated movements of 50-60
muscles of the mouth, face, neck and abdomen"2 into intelligible speech or
to suditorially associate certain sounds must be learned. Doctor Morris
Val Jones contends that , "Learning takes place as a result of interaction
between the organism and its snvironment."? He adds that the process of
comrmnication is initiated "soon after birth due to interactions between
the infant and his environment." Linquists and psychologists seem to debate
whether a child's capacity for language learning is a function of genetic
endowment, intelligence, or physical maturation.

Receptive language skills develop prior to expressive language as a
"result of a child's ability to hear, i.e. perceive the speech of others."4
&n impairment in hearing or speech mechanisms may delay or permantly damage
a child's linguistic development. The growth of an infant's body governs
his emergence of speech. Thus, the rate a child acquires language is depen-
dent upon a third major variable, maturation.

Irwin defines maturation as a "gradual unfolding of states of readiness
within the child for linguistic performance."> Neurophysical maturation plays

a large role in establishing speech readiness by determing learning cepacities



and motor coordination. Orsl language is normally acquired in a series of
predicable stages from birth to 3% months old.
Dorothy McCarthy depicts the direct relationship between language
acquisition and physical maturation, She theorizes that:
"The average child does not use real language until
after he is gble to breathe easily, has acquired front
teeth and has some experience with solid food and
assumed correct posture. In addition, as control of
the tongue and lips proceed and more teeth erupt
(providing a front wall in the oral cavity) the cortex
of the brain achieves more control of speech sounds and
the first words appear."6
McCarthy's research seems to support universal linguistic development
among children of many tongues, since all normal children experience the
same stages of neurophysical maturation.
In a study of language acquisition in 18 cultures, Dan Slobin con-
cluded that "every child masters his particular native tongue in a univer-~
sal order common to all children. In all languages, the childs first word
generally is a noun or proper name., identifying some object, animal or per-
son he sees every day."7 Although, parents often feel their child is uniquely
special when he first utters their name, Roman Jakobson points out that initial
words in all languages resemble "mama" or "papa".8 The use of these words are
reinforced by parents. A baby soon learns that saying "mama" he can summon
the wormth and comfort of his mother. The process of maturation enables
a child to initially produce the "m" phoneme in the word"mama". However,

parental reinforcement sustains the word.



Heridity and maturational factors appear to be significant in the
emergenca of a child's language from birth to six or nine months., Irwin
states that "a child's coos and chuckles at 4 months and babbling from 6
to 9 months occur in the absence of any lingustic stimulation, Beyond
nine months and throughout life, environment becomes more important in
determining the rate and level of language skills attainment."9

Many culturally deprived children are born with normal intellectual
and physical qualities, but lack the enviroanmental stimulation to develop
linguistic skills. A child's eavironment mst provide enough appropriate
speech models -0 maintain maturational processes. "Esperiences after birth
could prevent, retard, or facilitate the attainment of a child's full
language potential"lo, despite normal physical maturation.

A child's speech reflects the commnicative models in his envirounment.
Children born into homes which offer little or no adequate speech stimlat-
jon might be expected te havs difficulty developing in normal language skills.
"Both lack of stimulation and overprotection have bsen known to cause delayed
speech and language development."ll The child who is punished or laughed
at for speaking soon learns not to talk. Quality and quanity of speech as
well as the type of reinforcement given to a child's speech can strongly
influence language development.

Two children given equal linguistic experiences would not be guaranteed
to develop language at the same time due to individual intellectual, physical
and learning abilities and indpendent processes of neurophysical maturation.
"Precise determination of critical experiences essential to language develop-
ment and time periods during which these sxperiences muét be made available
has not yet been accomplished."12 Since man can acquire new language at
any age, we may assume language learning is a constant process throughout
life. The follewing section will discuss normal milestones in speech acquisi-

tion from birth to five years. of age.



NORMAL LANGUAGE DEVELOPMENT

All normsl human babies progress through a series of universal, predic-
able stages when developring speech. The folowing brief outline of a typical
child's steps in learning to talk will later serve as a comparison when exam-
ining the cultarally deprived child's language deficits. This author has
assumed that verbal expression is demonstrative of a child's receptive know-
ledge of linguistic rules. Therefore, this section is primarily concerned
with orsl speech development, although other related maturational features
may be mentioned.

The beginnings of speech have their origin in an infsent's initial birth
ery. From birth until a child's first month of life, his crying seems to
have no fixed pattern of meaning. "this undifferentiated type of crying is
the major vecal response elicited by internal or external enviroumental
stimuli",13 according to Morris, The parent cannot determine whether the
child's bauling means he is hungry, cold, etc. The babies wail sounds the
same despite the csuse of his discomfort.

After an infants first month, his erying becomes more auditorislly dis-~
cernable. The baby's "crying is still a part of a total bodily response,
but it is growing to be more differentiated as a reflection of more specific
emotional and feeling states."l4 Differantiated crying is thought to be a
result of greater maturation of the nervous system which in turn allows greater
laryng=ai control to produce more specific types of erying in response to
stimilation. The baby's cry is still reflexive or unpurposeful although the
cry may differ according to the nature of discomfort. The mother is the sen-
sitive listner who interprets the baby's status and gives meanins to a type of cry.15

Behaviorists suggest that differentisted crying is reinforced by the plea-

sant responses it elicits from parents, If a child produces a specific type of



cry when he is hungry snd is comforted with food by his mother, the baby
learns a specific type of cry elicits a specific response. Virgil Anderson
and Hayes Newby support the learning theory by saying, "Even the young infant
soon learns he can get desirable attention from certain kinds of vocalizationm,
and we thus have the genesis of what could be called a crude kind of speech -
vocal expression used to effect a measure of control over the environment."16

Differentiated crying usually occurs during a child's second and third
month of life, There is some evidence that young children who do not respond
to their environment by crying may be linguistically damaged. Parents who
bragged about their silent "good babies" may later discover their child is
nonverbsl or autistic.l7

Gooing or comfort sounds are also produced by the neonate. These vowel-
like sounds usually accompany feeding. Llarygeal comfort sounds seem to repre-
sent a transition from the crying stage to the babbling stage or period of
random articulatory sound production.l8

Babbling, like cooing, but unlike crying is associated with pleasuraful
feelings and emotions. This vocal play period usually lastas from three to
six months, This is a significant period in speech acquisition. 4 child
begins to develop favorable feelings toward speaking as he listens to his
own chatter and imitations of himself from adults.l’ In addition, babbling
seems to enhance articulatory proficlency by providing practice of tongue
control. However, phonemes produced during babbling seam to have little
bearing on lster sound development,

During the period of vocal experimentation children produce a broad
range of sounds characteristic of many languages besides their native language.
Sounds forsign to their native language will gradually disappear as parent's
reinforce phonemes characteristic of their speech.zo Barbara S. Wood contends
that, "...not many babbled sounds will later be found in the child's native

language. Sounds with which the child will have later difficulty may have



besn babbled frequently during the first year."21 ds a child matures
neurophysically, he will gradually learn to auditorially recall and repeat
his own nonseunse sounds. If a child says "ga, ga, ga, ga..." in a seemingly
unending string, he has most likely entered the lalling stage of language
development.

In the lalling stage, a circular feedback system between the infant's
oral mechanism and his ear is sestablished.?? The child rzceives pleasure
through hearing a sound or syllable he has produced and to maintain his
pleasure he reproduces the utterance heard. This stage of self imitation
generally begins to appear "during the second six months of a child's life "3
Once the child has mastered imitation of his own voice, he =zcon learns to
reproduce the socunds others produce.

During the ninth or tenth month of childhood, a child may mimic parent
productiens of "bye-bye" and wave without understanding what he has done.24
In the echolalic stage, a child hears and repeats sounds someone else has
produced without meaningful intent. The oral/aural feedback system used in
lalling, now begins to respond to sounds heard in the environment. Sounds
foreign to the infant's native language, previously babbled will gradusally
digsppear as he learns to articulate his parent's speech.

By chance, the child may begin to utter sounds very close to a recegniz-
able word. Parents notice the child's production and imitate him, presenting
the object or persen the child has named at the same time. During this period
ef "identification language" meanings become attached to specific syllables
through the mental process of association.25 After many imitative experiences,
the child is conditioned to say "da-da' when Daddy is present. Next, he
will progress to the stage of "true speech" when he says "da-da" in the
absence of Daddy to evoke his father's appearance.

According to Dr, Hayss Newby and Virgil Anderson, "a child has truly

learned to talk when he uses words deliberatly and purposefully with the



intention of exerting a measure of contrcl over his evironment."™6 4 child
mey say "ball" meaning "Where is the ball?, There is the ball, or I want the
ball,™ Yet the child's one word sentence is usually sufficient to communi-
cate his message to nearby adults. A child's first words are the beginnings
of his expressive languagé. The word has become a symbol for an object o
person,

In speech development, receptive language preceeds expressive language.
Eisenson states, "Between 18 and 24 months, most children have productive
vocabularies of three to 50 words and much larger comprehension vocabularies."
4 toddler may be able to bring a doll on request by twelve months of age,
but may not be able to verbally name the doll until months later. As the
child adopts adult language, he i3 also lesarning to imitate inflection, move-
ments, sound durations and intonational patterns. The first words acquired
are almost always nouns. Soon the youngster will learn to combine nouns
with other parts of speech.

By age two, most children acrcss the world are able to say two-werd
sentences.?8 One already have shown some evidence that language acquisition is
controlled by uneurophysical maturation. Barbara Wood related structural
growth to speech development in a special study on the nervous systsm. She
found that "a major growth spurt of the cerebral cortex occurs about the age
of two, when children join words together in a sentence."<9

4& child who can combine two words independently has developed his own
unigue speech. He no longer relies on adults to produce intial phrases.

The youngster begins to develop syntax as he learns proper word order. Accord-
ing to Braine, a child's early sentences are comprised of two types of wards,
open and pivot words. Braine explains thess two classes of words as follows:

Open class words: the largest group of words,

which usually contain content words; a member of

this word class can stand alone as a sentence;



when a child learns a new rord it is first ad-
mitted in this class.

Pivot class words: a smaller class of words usu-

ally containing function words: a member of this
class cannot stand alone as a ssntence.Bo
Using Braine's word classifications the child camn create three types of
sentences; open word only, pivot and open word, and two open words. Examples
of respective sentences would be "Daddy", "See Daddy or Daddy see", and "Daddy
cup." These crude grammatical forms depict the roots of adult syntatical rules.

From the ages two and a half to three years, a child.is thought to acquire
more new vocabulary words than any other corresponding time in his life.31
The following linguistic schedule by Anderson and Newby demonstrates this
dramatic increase, showlng vocabulary expansion from 275 to 900 words. The
mean length of response (sentence length) increasing from 1.8 to 4.00 words. 32
Knowledge of grammar and word forms will also increase porportionately, before
" the £hild's third birthday. According to Eisenson, the two and a half year
0ld child's speech includes "functional words such as prepositions, articles,
and conjuctions.“33

Most children by the age of three have mastered syntax and produce most
phonemes used 1n a language correctly. Wood concludes that between the ages
of three to 3%, a child speaks in well formed sentences, following rather
complex grammatical rules and others can gemerally understand what he is
talking about."34 The preschooler's language acquisition is nearly completes,
except for articulation development. Vocabulary increases and more difficult
grammatical rules are applied during the ages of four and five. Language
development proceeds at a slower pace as the child becomes a mature speaker.

The following linguistic schedule will summarize the communicative de-

velopment of the typical child. The ages for levels of speech acquisition

mentioned must not be considered exact for all children. Maturational rates



of the individual child seem to play a more significant role in predicting

language development than chronological ages. Parents should not be alarmed

immediately, if a child does not acquire a language ability at a prescribed

age -

Anderson-Newby Schedule of Communicative Development

12 months

18 months

2/ months

36 montha

48 months

é0 months

Uses one to four words, usually nouns (daddy, mama,
milk, et cetera). Understands very simple instructions,
especially if accompanied by meaningful gestures or
intonation, for example, 'give me the ball.'

Uses 20 to 25 words, still mostly nouns. Some verbs
beginning to appear; may be combined with nouns to

form a basic linguistic unit, as 'daddy come', 'milk
gone! et cetera. The one word sentence is predominant;
'ball' meaning 'Where is the ball?', 'l want the ball,
'et cetera. Negative protest frequent; 'no' very common
word., Good deal of jargon. Mean lengthof response
(MIR) 1.2 words.

Squealing and screaming still prominent. Usually uses
initial consonants. €Can name some common objects a
pictures shown him (ball, shoe, watch, cup, et cetera).
Can use two prepositions (in, om or under). Vocabulary
275-300 words. MR is 1.2 words.

Usses pronouns 1, you, and me correctly. Uses plurals,
past tense, comparatives. Knows three or four preposit-
ions. Gan distinguish such oppositiss as big-little,
fast-slow, and up-down. Knows colors red, brown, and
blue. Knows the chief parts of his body. Language
construction is 50 per cent grammatically correcét.
Vocabulary 900 words. MR 4.00 words.

Can name colors generally; can use four or five prepo-
sitions. Knows some numbers and can tell what familiar
animals do or say. Names most common objects in pictures
can repeat three digits after hearing them. Knows tense
of verbs (run, ran, will run) and number (is, are).

Knows forms of simple pronouns (him, her, his et cetera);
can distinguish when-wherz and singular verses plural
nouns. Vocabulary 1500 words. MR is 5.4 words.

Uses many descriptive words accurately. Knows common
opposites (hot-cold, big-little, long-short and can
distinguish alike-diferent, left-right, and can compre-
hend "few! Knows when to say 'please'and 'thank you.'
Can count to 10 snd name two or three coins. Speech
is fully intelligible, although likely to display some
errors in formation and use of consonants. Vocabulary
2000 worda., MK is 5.7 words.
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* note that the vocabulary rates refer to expressive
language only.
Anderson, Virgil A and Newby, Hayes, Improving ths
Child's Speech (New York: uxford University Press,
Inc. 1975} P. 84-85

Although a child may have nearly developed receptive and expressive
language skills by age five, phonemic proficiency usually takes a few years
longer. Girls develop sounds sooner than boys and may articulate most sounds
by ages four or five, but many children of bolh sexes cannot auditorially
discriminate and produce all English phonemes until ages six, seven or
eight.35 The subsequent tables illustrate average ages for correct srticu-

lation of English consonants.



Normative Data for Phoneme Acquisition

Sound _Ages
Prather(1975) Sanders (1972) Templin (1957)
m 2 -2 3
n 2 -2 3
h 2 -2 3-6
p 2 -2 3
3 (ng) 2 2 3
. 24 3 3
i(y) 2-4 3 3-6
k 2=4 2 4
a 2-4 2 4
w 2-8 -2 4
b 2-8 -2 A
t 2-8 2 6
g 3 2 4
s 3 3 4=6
T 3-4 3 4
1 3-4 3 6
f (sh) 3-8 4 46
tg (ch) 3-8 4 4=6
2 (th voiced) 4 5 7
3— (zh) A 6 7
dz () 4 4 7
€ (th unvoiced) 4+ 5 6
v 4+ 4 6
z 4+ 4 7
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Prather ~ 75% Sound accuracy in initial and final word positions.3®
Sanders - 50% Sound accuracy in two out of three word positioms. 37
Templin ~ 75% Sound accuracy in all word positions. (Leveicpmental

data cortained in the same article as Frather)
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The Bffects of Bxperieantial Deprivation on Speach &cquisition

There is no magical formula for determing the exact quantity of expeiences
nscessary for a child to develop normal language. Experientially deprived
youths coms from various backgrounds. Although parent's socioeconomic status
and education have a definite influence in determining their offspring's
linguistic environment, a child's sensory deprivation cannot be attributed
to these factors alone. "Economically poor families can be rich in culture,
love and understanding of children and wealthy homes can be impoverished in
factors that nourish children intellectually, emotionally and lingui:;’cicall],r."‘a8

Dr. Glydon D, Riley, after working with over 3,500 Head Start children
in Los Angeles, published a workable definition of culturally disadvantaged
which seems applicable to this report. He wrote, "Gulturally disadvantaged
refers to children, oftea from minority groups, who have not grown up with
the same set of experiences as the majority of American youthe."39 Both
under and over verbal stimulation can be causitive factors of language delay
according to Riley's definition. If speech is learned, it seems logical to
ascertain that the nonverbal atmosphere will produce the nonverbal child.
Contrarily, ovarstimulation may produce the noanverbal child by removing his
need for communication. "Chatterbox" parents find it difficult to understand
why their Johdwy doesn't talk, The overstimulated youngster may have no de-
sire to speak since watchful family members verbszlize his needs for him.
Some highly educated parents have been known to bombard their children with
multiple syllable words and classical literature, art, or music in hopes
of providing a rich cultural atmosphere. The youngster may retreat from
talking when overstimulated with complex language he can neither relate to
or understand., Thus, involved and understanding parents with realistic lan-

guage expectations for their offspring who supply an average amount of verbal
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experiences are most likely to produce normal speakers.

Expressive and receptive language skills are the result (or output) of
auditory, visual, and tactile communicative input. If a child's environment
fails to provide necessary stimulatlion for intellectusl and language growth
according to standards set by the American middle clsss for acceptble speech,
the child's spesch may be labeled deviant. However, the difference between
"culturally deprived" aund "culturally differeant" should be noted. Black,
Spanish, or Puerto Kican children speak in a form which may differ from
standard English in pronounciation morphology, and syntax. Many of these
children are not language deficient or delayed: rather, these children have
linguistic differences which are appropriate and standardlwithin their own
culture. Ginsverg points out intelligence tests are often inappropriate
measuring instruments becsuse they reflect subcultural and motivational
differences rather than intellectual differences.AO Certainly comparing
counter elements within a culture to middle class standards could cause a

.minority group to be supressed economically, socially, and educationally.
This is why Riley adds that culturally disadvantaged children are often from
minority cultures. But a new breed of experientially deprived children seem
to be emerging as a result of modern day trends and pressures which have
given parents a complexing set of values and expec£ations never before
known,

A. 1977 issue of U, S. News and World Report asked, "What are the nation's
middle class families doing to fead off steadily rising living costs that
threaten to erode their dreams?", and then answers:

Hustands are working two jobs, some involving danger and
long hours, Wives also get whatz{er work they are able to fiad
to supplement household incomes,

Kising inflation can mean that parents spend less time giving intimate com-

municative training to their preschoolers. In 1965, fifty percent of wonenm
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between the ages of 18 and 65 worked. According to Hardy, one million
children have uo care whatsoever while their mothers work. Another million
have inadequate care, a neighbor down the street drops in or perhaps a six
year old may watch an infant. Scores of nursery school programs have begun
throughout the nation, some good and some bad.

Divorce statistics have doubled during the last decade. The U, S,
Buresu of Cansus reports, from 1970 to 1977 the divorce ratio increased 79%
as compared to an increase of 34% from 1960 to 1970.43 Therefore, more
children are living with single parents who must work to support them.
Current trands seem to belittle the profession of a housewife and mothler-
hood and glorify the fulfilled working woman who shares equal rights with
the husband. Yet the children of thisg modsern age seem to suffer most for
they may lack the speech and knowledge to demand their rights for attentionm,
love and understanding. Dr. Benjamin Spock famed child psychologist simply
states, "If neither parent is willing to give up time to care for a child,
I'd advise them not to have one."* This is not to suggest that working
parents cannot give their child adequate language training. Although a
child's parents, particularly hias mother usually have the gresatest influence
on his langusge development older siblings, grandparents or other adult
spsakers can provide normal linguistic training.

Why is =arly language stimulation so important? Deficits in language
appear to have a significant impact on the child'as general intelligencs.
Bsrbara Bibler writes:

Not only does the child who lscks supportive
communication in the early years fail to
develop language patterns acceptable to the

school, he may also develop deterrents for
being able to learn in general, because it
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is through being known, felt, and understood

as a person that a child's basic curiosity

and interest in the world begin to flower and

develop."PS
The preceding chapter revealed the joint role of environment and maturation
in language acquistion. Now, the culturally deprived child's environment
differs in amount and type of speech stimulation will be examined.

Even in the esrly prelanguage periods of babbling, pareat or caretaker
response has a definite influence on infant's vocalizations. In a study of
8 month o014 infants and their mothers by adoption, the quality and quantity
of parent's reactions to a child's babbling was found to correlate with the
amount of infant's verbalizations and the quality of his language develop-
ment. Bzbies who resided in orphanages and received little personal atten-
tion from surrogate mothers did not babble and vocalize as much as family
infants, 47

There is some resesrch to indicste that the lack of verbal interaction
not cnly discourages linguistic growth but may alsc cause a chilc to regress
into earlier surpasssed language stages. The infant communicstes his neads
by crying. When a child is neglected or when his aid is slow in coming, he
may cry more than other childrem. Anderson and Newby state that "crying is
an expression of a compulsive unpleasant feeling state, but babbling is
indicative of a pleasant mood , 47 Thus, the child who only gains attention
iraigh crying and does not engage in verbal play is stunted in language
growth, Mothers who are uninformed about thkeir child's stages of speech
development may feel it is silly to talk to an infant who cannot understand
aad talk back.

Language regression can also be connected with emotional problems.

In homes wheres parents continually argue and words are spoken only in
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emotional outburst, the young child bsgins to associate speech with agres-
sion and fears penalty fears penalty for speaking. These psrents may be

80 involved in their own disagreements that the child is ignored or caught
between a verbal tug-o-war. Eiseunson writes "the child who becomes fearful
of the consequences of speech may regress to a nonverbal stage of safety
and security.“48 Parents still exist who live by the erroneous, outdated
doctrines, "A good baby is a quiet baby" and "Children should be seen and
not heard." 1In order for a child's expressive language to progress, speech
muet be viewed as desirable by parents and the child.

Another home variable that can stunt language growth is excessive, loud,
distracting noise. A home full of noise, either human or electroniec (radio
and television included) may prevent a child from hearing and attending to
the parent or other key family men:tbt—.u-ss."+9 Many researchers have begun to
reveal the harmful psychological effects in children from viewing too much
television. Although placing an infant in front of the television may keep
him pacified, he is not receiving needed personal communicative tralning
tlrough the tube. A child must learn to suditorially recognize, discriminate
and recall specific sounds before he can learn words. In homes where tele-
visions blair and other children constantly chatter, & child's selective
auditory attention may be delayed.

A number of home variables that may cause a preschooler to have delayed
language have been shown. Now, the focus will be changed to some specific
language difficulties found in culturally deprived preschoolers. Gounsistently
disadvantaged children exhibit a number of linguistic liabilities. The under-
privileged child typically exhibits characteristics such as a reduced voeabu-
lary, predominent use of nouns and verbs and limited and/or rigid use of ad-
jectives and adverbs, deficient syntactical development, deviations in arti-
culatition and deficient suditory discrimination. As a consequence of lin-

guistic weaknesses, perceptual and intellectual development may deviate from
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normal middle class children.50 The speech deficits of many pre-school
children are a reflection of inadequate or sbhsent language experlences.
Children who fall behind their same age peers during this crucisl learning
period may find "catching-up" more difficult in beginning school years.

The Experimental Bdition of the Illinois Test of Fsycholinguistic
Abilities (ITPA) was given to 130, two 2nd a2 half to six year old children
classified as culturally disadvantaged and enrolled in a Nashville iunter-
city language program. Results revealed the mean language age of the group
to be 7 months below the mean chronological age. Auditory tasks were an
average of six developmental months below visual tasks where attention,
discrimination, and memory skills were tested in both auditory and visual
areas. The lowest score was obtained on the auditory vocal sutomatic sub-~
test (Grammatic Closure) which was depressed an average of eight months or
more. Scores reflected reduced syntactical ability. "Gulturslly disadvan-
taged children appear to develop at nom-equivalent rates with reference to
their auditory and visual modalities snd the capacity of those modalities
to process information.">l These deviances would be considered insignifi-
cant in the older elementary child; however, during the preschool years when
rapid linguistic gains are achieved, 8 months discrepancies can be significant
sign of language and/or intellectual abnormalty.

Basil Berstein made an extensive study of differences in language pat-
terns of London's working class and middle class during the 1960's. He found
the greatest handicap of the poor to be in the realm of language. Berstein
stated that a child's language significantly affects the way he thinks and
behaves and that poverty often leads to "irreversavle intellectuel impover-
ishment,"52 A child who is unable to verbalize his internal feelings may

find more agressive means of expressing himself. Personality problems aad
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antisocial behavior (which is so often characteristic of lower socioeconomic
and poorly educated groups) may be initiated by the inability of children
to internalize and express their emotioms through words.

Certainly, research seems to indicate that early language development
has far reaching implications in a child's later 1life. "An individual's
language ability 1is one of the most significant variables in determing his
level of social and economic attainment as well as his development of emotional
maturity and appropriate social be:ha*\rior.“"j3 The responsibility for providing
linguistic training for the preschool cuturally deprived child extends beyond
pareuts and educators to all those concerned with the emotionsl social, and

intellectual well-being of America's future citizens.
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OBTAINING PARENT COOPERATICN

Farent rapport and active participation with the teacher
and child is one of the most significant variables in a home
language stimulation program. Without the constructive support
of the parent, carry-over of suggested language activities wil:
not occur, Since most preschool children spend nearly all cof
their time at home, this is where language stimulation and
learning must take place. In exploring how to obtain parent
cooperation, three important areas will be discussed: 1) good
counseling characteristics, 2) dealing with parent resistance,
and 3) active involvement of parents on the home language
program.

Establishing a warm, open teacher-parent relationship is
the foundation of soli:d language learning with a child. A
teacher should possess certain personal qualities that facili-
tate establishment of a firm, coocperative relationship with
parents. TFirst, the teacher should show genuine warmth and
concern in the child's language problem. Too often parent's
seem to "tune out" teachers who give appropriate child infor-
mation in a cold aesthetic manner. Not only what the teacher
says is important, but alsc, how she says it. Carl Kogers
describes the insensitive counselor as having an "I-it" rela-
tionship with the client, 1In this type of relationship, the
client is seen "as a complex object, a machine whose functions
may be in disrepair in certain ways." 1In the warm, accepting
relationship, Roger's "I-Thou" relationship, there is a "deep
sense of communication and unity between the counselor and

client."1

yenuine concern for a parent and child can be ex-
pressed verbally and nonverbally.

The stoic teacher who sits behind a large desk and uses
polysyllabic words and professional Jargon to describe langrage
remediation is not likely to be successful commuricator with
most parents, A false air of complete knowledge about children
may actually be a reflection of a teacher's deep insecurity
toward their competency as a professional, "The most common
fear expressed by beginning interviewers is that clients wil?

not accept them in a professional role because of their youth."2
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Talking down to a parsnt nmay causes them to feel resentment,
guailt, or iansecurity. These gualities when felt in the parent
or teacher prevent further growth of a communicative relation-
ship. The parent's age, education and social background should
be considered when discussing a child to prevent a language
barrier.

According to Rogerian theory, the teacher's role is not
merely to impart information, bui fto act as a "facilitator
of learning." Rogers writes:

When the facilitator is a real person,

being what he is, entering intc & re-

lationship with the learner withcut

~resenting a2 front or facade, he is much

mere likely tc be effective."”
T™he parent and teachsr should become partners in hnelping =
child develop linguistic skills. When both parent and teacher
share in planning 3 child's activities, a favorable climate of
trust and Jjoint responsibility is established. Learning then
becomes a two-way process between instructors and parents.

17 parents and teachers are to become co-workers in plan-
ning and instituting a child's educational program, they must
treat each other with respect and honesty. The teacher should
not allow personal judgements or bias to interfere with parent
counseling. Often feelings of disapproval can be projected
unknowingly by a lack of eye contact or sudden stiffness and
silence. When a teacher makes value Jjudgements, she may pro-
voke feelings of resentment and guilt asz well as create an
uncomfortable counseling atmosphere. Taylor writes "we can-
not force sympathy and love, we can only win them by treating
others, iacluding our children, with the respect, courtesy
and appreciation we hope to receive from them."4 When a
mother pours out her frustration in controlling her child
and says that beating Johnny is the only way he will mind,
the teacher should not at first openly express her feelings
nf disagreemsnt with this method of discipline. Rather, she
should emphathize with the mother's frustrations and feelings
of failure and then offer alternatives for controlling behavior.
Empathy is perhaps the most important gquality needed for gain-
ing parent cocperation.
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To be empathetic, the counselor must be an objective and
active listner. The teacher shcould rephrase & parent's comments
in a question such as "Do you mean that...?". This will help
the teacher to better understand the parent's communicative
intent and allow the parent to feel understocod. Also, the
curious parent will feel more at ease in asking questions to
clarify the teacher's intent.

A last important cuality ccnducive to a successful teacher-
parent relationship is "acceptance". Belief in a person despite
his differences of opinion and lifestyle is basic to true
communication. Rogers writes "the facilitator's prizing or
acceptance of the learner is an operational expression of his
essential confidence and trust in the capacity of the human

organism."5

In other words, when one can listen and accept
another individual with unique, perhaps radically opposing
attitudes, without feeling that ones own attitudes are threatened,
then one can learn from and respect another's ideas.

Acceptance is difficult when parents show resistance to-
ward the tezcher's suggestions. The teacher must try to
understand the underlying reasons for parent's hostility and
bitterness. At the same time, the teacher must try to control
her defensive instincts toward rejection. It is often necessary
for a teacher '"not only to accept 'difficult mothers' but also tc
help them accert themselves."6 Emotional resistances should be
eliminated so that mutual communication and learning can occcur.
Some reasons for parental resistance toward teachers will be
revealed,

Modern nuclear families have a much greater responsibility
in child rearing than when extended families of grandparents,
aunts, uncles etc. shared in raising children. Even those
trapped by Jobs with long hours with kids to care for when
they return nome have desires for self fulfillment. Lack of
time and low opinions of self worth can cause anxiety, tension,
and neurcsis. Mothers who spend 211 day with their children
may have a deep sense of lonliness tecause their youngsters
do not provide adult companionship and support. Husbands who
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come home exXhausted from tneir jobs may oly feel too tired

to talk and share in household chores.
However, society has found many outlets for parents who
seek psychological help.

Marriage counselors, psychologists,

sociologists. family therapy groups, and 2 large variety of
hooks are available to help restore emotional health. The
prescnool provides additional help for trapnzsi mothers.
"Placing the child in any good nursery school helps the young
mother to resolve one of her most typical conflicts - wanting
to be a go2d mother, yet craving time and opportunity to be

a person in her own right."

Whnen parents conme
and frustrations about
teacher may become the

The mother may nave no

for teacher conferences thay bring fears
their child and life with them. The
"sounding board" for parent aggravations,
one else with whom to pour out her

feelings and the way the teacher handles a parent's openess

will set standards for their fature relationship. Wylie reminds

the teacher tnat she is not a "psychologist, psychiatrist, or
family guidance ccunselor and the conference should invplve
only the interests of the child: his adjustment, behavior,
attitudes, abilities and needs."8 the author tends
*o helieve that the teacher cannot only deal with a child's

interests for in dealing with the pareant's feelings we are

However,

indirectly aiding the child by helping his parents provide a
happy,
should not overstep her area of professional

emctionalliy balancel 2tmozpnere. However, the teacher

endeavor, offering

advise in areas for which she is not trained. Also, care must

be taken not to become tangled in a family's preoblems.

Teachers are counselors who offer suggestions and referrals

should be given for outside professional help. It is the

parant's responsibility to utilize and enforce teaching ideas.
Mothers and fatiaers may be resistant toward teachers

The

instructor must h=2lp the parent to realize that they are

not opposing forces but rather cooperative allies in helping

a child grow.

bzCause

of their own unnappy experiences in school.

Too often the teacher is seen as a domineering

authority figure instead »f a mutuzl partner. Honesty in
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displaying attitudes usually comes forth gradually after the
teacher and parent have had time to adjust and understand the
other's role in child development.

Bducated teachers, schocled in early human growtin know
a great denl about the characteristics and needs of preschoolers.
Likewise, each motner regards herself as an expert on ner own
child's development. Ind221 the mother is an authority in
knowing her own c¢hild's mannerisms, reactions, and wants because
she has watched her child's benavior since birtn. The mother
may resznt the tenchor's suggestions especially when the young
teacner nas no children of her own. Insecure mothers may feel
they must defend their methods of child rearing. She may ex-~
perience failure if she feels the teacher could help her chiid
when she couldn't. 1Lhis resentment may cause the mother to
loose focus of her responsibility in the child's language learn-
ing. Parents and teachers need to recognize eacn otner's
contributisons in the yoangstaer's growth and not view 2 child
only as 2 source of personal fulfillment,

A close parent-teacher relationshnip has many psycaological
and educatinnal benefits. Lancaster and Gaunt stated "Close
communication betwesn parznt and teacaer about such matters
as the arrival of a new baby, a death, or unhappy major or
minor disrupticn in the family means a teacher can anticipate
possible problems and selp the distressed child."9 Earlier,
it was shown how emotional problems withiin a family can cause
language delay. Divorce has often caus=3l a change in the
cinild's schonl performance. Culturally deprived children may
have additional inner conflicts when they cannot put their
feelings into words nor express their feslings verbally in
a socially accepted manner.

"An added bonus of any parent education plan is that as

you get to know parents better you find it easier to understand
10

their children."” Likewis«, in helping the parent to learn,
the teacher helps the child to learn. Family relationships
are also improved. The teacher can help parasnts to view their

child more objzciivaly by pointing out specific normal and

deviant behaviors and suggesting methods of behavior modification.
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When one consider's the amcunt of time a child spends in the honme
environment, one begins to understand why teaching the primary
caretaker to provide normal educative experiences is essential.

Barb Tigzard blatantly shows us the significance of home
learning by stating:

A child who attends a half-day nursery school
from his third to his fifth birthday will have
spent only about four percent of the waking hours
of the first five years of his 1life at school.
Yet these are the yea¥§ during which intellectual
growth is most rapid.

Parent interest, attitudes and values have a direct influence
on a child's performance. To beveffective, the school must
extend itself into the child's natural setting,(the home) and
teaching must ccme nct only from the teacher but the child's
natural teacher, the mother (and/or father). Children do not

T

develop in isolation ¢f their cultural background, he teacher
is relied uron to maintain home learning and keep harmony
between the home and school experiences.

How carn the teacher actively involve parents in the home
language prcgram? First, the parent and teacher must become
cooperative, interdependent co=-workers in sharing educational
responsibility. Taylor writes "The realization that mothers
(and fathers too) can be partners in both planning and carry-
ing out educational set-ups and procedures is one of the most

important understandings a teacher can attain."12

The parent
must not depend on a instructor solely for teaching ideas.

The parents should share successes and failures in child
education with the teacher. Professionals should build par-
ent's confidence in teaching by praising even small teaching
achievements, Criticisms should be given in an open, honest
manner, often with teachers sharing the responsibility for
mistakes, Positive suggestions should be given more frequently
than negative comments.

Mothers and fathers can be encouraged to utilize special
talents which aid skill development in the whole preschool
group. A parent may be gifted in music, painting, clay, telling
stories or other areas. Encouraging parents to utilize their
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special talents has a three-fold purpose. The children will
learn from entertaining new experiences. Secondly, the parents
will become more involved and enthusiastic about the language
program. Lastly, the teacher will discover new interesting
methods of teaching.

Parent cooperatives (groups organized by parents for the
education of preschool children) provide unique benefits for
children and parents. In the presence of a qualified preschool
teacher, parents can share their child's needs for learaing
experiences and their own needs for self fulfillment. Parents
often receive more guidance from other parents than they could
obtain from the teacher alone. Programs such as Head Start
congider parent participation a major requirement in preschool
education.

If a child spends three hours in a stimulating environment,
but returns to a barren atmosphere lacking essentials for normal
development for the rest of the day he may become confused and
upset. Preschool learning can even be rejected without parent
guidance. In conclusion, successful remediation depends on
viewing a child's handicap in relation to his total environment.
This can be achieved only by interdisciplinary action and
careful parent counseling.13
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CREATING AN ATMOSZrkRZ fOR SPELCn DEVEILOPMENT

Some simple suggestions for parents in structuring tne

home environment to allow for successful language teaching will
be presented iIn thils section., <wo types of teaching strategies
wlll be discussed and employed 1in the subsegquent home language
activities. 3ehavior modificatlon 1s used as a method of
language ellcltation, change and maintenance tnrougn control of
stimull which precedes and follows the speech act. The learning
theory upvon which this teachlng strategy ls based states that the
consequences of behavior can elther accelerate or decelerate future
occurrence of that behavior. A second teaching strategy known as
the ™Mncidental approach" will help the parent to utilize non-
structured everyday experlences in teachlng language to their
child.l Before discussing these teaching strategles in greater
detall, the following precautions suggested by Baker should be
considered to insure successful language teachlng.2

3tructured langusge sessions should occur daily for optimum
results. <Lhe length of home language sessions will depend on the
individual child's age ané attention span. It 4s doubtful that
a chlld telow age 5 will attend a parent and sit in a chair for
thirty minutes initlslly. <herefore, beginning teaching sessions

should last only 5-10 minutes and gradually be increased to 20-

(4]

30 minutes = day. Scheduling session 2t approximately the same
time each dsy will nelp chlldren to follow a routine. T[eacning
gsesslons should be scheduled during a qulet time at the house

when the child 1s alert and attentive. Often, in the early after-

noon before the spouse and other children return and after the
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child has played physiczlly and eaten lunch 1s a good time.to
schedule training sesslons.

Before a cnlld can learn, he must first be able to attend
and removing visual and auditory distractions walch interfer wltn
attendance is the first step in effective teaching. The teaching
ares (often the kltchen table) should be kept clear of extra vis-
ual distractions such as toys, pets, or other nousenold items.
The room snould also allow for audltory attendance through
eliminating the television, radlo, or other distracting noilse.

Parents should be well prevared for teaching so that the
session will run smoothly and effectively. Advance outlines of
teachling plans will help the parent to maximize teaching time.
Rehearsal of instructlons snd having materlals within reach will
reduce confuslion iIn teaching. Wwordy complicated Instructions will
only confuse the child and may cause him to become frustrated when
he doesn't understand. Therefore, verbal directions for completion
of a language task should be kept simple, conslstent snd concise,
Materlals used should be famlliar, interesting and sppropriste to
tne age level of the chlld. Providing verbal 2nd manual models
of what the child 1s to do a2nd gulding him through a desired be-
havior will simplify the teaching task and make certaln that the
cnlld understands what 1s regquired of him. Simplifying teaching
increases ths child's chances of successful performance in a task.

Baker =zlso suggests several ways of helplng the child attend
the parent when he or she 1is speaking.3 First, the parent should
be within the child's range of vision and hearing. 3econdly, the

t

varent should "get on the child's level" by squatting down or

sltting so that the parent and child 2re at the same eye level.



33

Thirdly, calling the chnild's name and walting for the child to
look at the parent before giviﬁg directions willl help sttendance.
The parent should make sure the child is looking dlrectly in his
eyes and not the surrounding area.

Using short familiar words and sentences wlll nhelp to make
directions meaningful to the child. Uslng the same words in
labeling objects, people, and places will help the child learn

their names. Also, Baker says that "children cen understand

words more easily when they are accompanied with meaningful

4 Finally, the child should be talked to as much =as

gestures."
possible during the day.
Van River says that chlldren learn to speak only by recog-
nizing that speech 1s a "useful tool."5S He suggests that one
teach this lesscon through the followlng two types of.speech models.
1. 3Self talk 1s when the parent talks zloud to
himself and verbalizes what he 1ls doing, seeing,
and nearing. (Example: While washing dishes a
mother says, “Where spoon, Mommy wash spoon,
scrub, scrub, now spoon clean.,")
2. Parallel talk is when the parent not only verbalizes
nis own thoughts but also those of the child.
(Example: While the child is dressinz, the mother
says, "Jimmy find shirt, put shirt on, button
shirt, shirt feels soft."
In this way the parent can provide meaningful language ilmput at
spproximately tne same time the chlld 1s experiencing language.
Self talk and parallel talk are two important typves of incldental
teaching procedures.
A final important reminder 1s that children acquire language
in small sequential stepss A child may need to review a language

task many times before he can spontaneously perform the activity.
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Lherefore, language teachlng must progress from simple to complex
tasks in smzll stages. Polnting to an object is usually much
easler for 2 child than verbally identifying an object. The parent
ghould begin wlth a task he knows the child can successfully do

and then gradually iIntroduce more difficult tasks as the child
develops 3 skill. Task sequencing will help to avold fallure

and allow the child to develop a more positive self concept from

successful speech experiences.
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The Behavior Modiflcatlon Approach

Modern lingulsts continue to aebate whether or not language
is learned through experiences or 1lnnately developed and revealed
through maturation. Ryan asks, "If we assume that language 1is de-
termined through maturation, tanen should we glive up on tne non-
language chlléd and Just wait for him to mature."6 Preceding
studies have shown tne harmful effects of experiential deprivation
during the critical learning years from birth to age five. Merely
"walting" for the nonlanguaze preschooler to develop speech could
irreversably d=2mare his language and cognitlve learning votential.

B.F. Skinner states that "21l human behavior is a2 product of
environmental influence."7 Accoraing tc the learning theory,
languaze i1s a result of environmental stimulation. If one assumes
that language 1s learned throusgh varlous sensory experiences then
one may hypothesize that the nonlanguasge child has not been exposed
to normal linguistlc experlences or has been exvosed to gbnormal
linguistic experiences. A third vossibility exists that the child
may have been exposed to normal lingulstic excerlences, but my not
learn in the same manner as the aversze chlild. Tne loglcal z2lter-
natlve 1s to teacn langusge through providing environmental exper-
iences.

IThe behavior modification aoorosacn is based on a learning

t

seguence Known =2S "conditioning.' Lhe condlitloning process

involves a stimulus, respoonse and and = consecguence. These terms

have been aeflned by Ryan.8

1. Stimulus. Inis 1s the auditory (verbal model) or
visual (picture, object, or action) or other type
of stimulus wnicn preceedes the resocnse and sets
the stage for 1ts occurrence.



36

2. Response. the oral or nonoral behavior desired
from the child.

%5, Relnforcement. lhe verbal, token or other type of
reinforcer waich 1s given after each correct response.

The consequence of a behavior has the potentlal to increase
or decrease the frequency of future occurrences of tnat behavior.
Uonsegquences which decresse a resvonse are termed "punishers" and
consequences whilch lncresse 2 response are called "vreinforcers."
The parent can increase language behaviors by control of the stim-
ulus and consequence of language. ror 1instance, the teacher or
parent cresents 2 ball =2nd says, "balll If the child immediately
imitates ner verbal mcdel or acproximates imitation of the mocdel,
ne 1s rewardecd for his correct resvonse by thé parent smiling, °
saying "good," and perhaps giving the cnild his favorite kind of
cooklie. The child soon learns that he can receive positive rein-
" forcement for specific types of behavior and tends to exniblt these
desired behszviors more often in hopes of receivinz reinforcement.

I'ne benhavior modifilcation aporoach 1s used freguently in
everyday situstions. ©ror 1lnstance, the parent rewards tne child
for not crying in tne doctors offlce with a lollipop or the
parent slaps the toddlers hand and says, "no" when he reaches
for tne not van on the stove. Behavior 1s modlfied through.its
immedlate vositive or negative consecuences. Relnforcers =nd
ounlshers czn take many forms =nd differ with each cnild.

Z3ecker deflines turee groups of reinforcers which are important
to a mother.
1. Social reinforcers involve the p=rent's behavior

such 28 words of pralse, attention, a smile, or
nearness.
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2. Token reinforcers are tnings which can be
exchanged for other relnforcers such ss money,
ooker chips, noints, or gold stars.
3. Actlvity reinforcers are behaviors cnlldren like
to perform when glven a chance. 1hese mlght
include running, -2mes, art activities, singing, or
eating,
Good edible reinforcers the parent can use might include dry
cereal, peanuts, popcorn, railsons, small Jello sguares, or other
foods which the child especially likes.

Ine schedule of reinforcement is also ilmportant. When =z new
behavior 1s belng acqulred, reinforcement should be given on a
fixed scnedule of 100% or consistent relnforcement for every res-
oonse. Asg a behavior becomes stronzer the schedule of reinforcement
may decrease to relnforcement for every 2 correct respoanses (50%)
and then gradually be reduced to 10% or reinforcement for every
10 correct responses. L0 malntaln an accuired oenavior tne psrent
may gradually shift to variable, intermittant reinforcement after
a specific number of resoponses.

Often parents may unknowingly reward poor tehavior by giving
attention ( a2 soclal reinforcer) to undesirable behavior znd not
rewarding good behavior. ror instance, the o=rent may yell at the
child for feedingz the dog hils supper, out neglect to oraise the
cnlld for eatinz 21l of his mezal., It 1s helpful for the parent
to list those benavlors walch they want to strentnen 2né those
tney want to weaken. Ignoring the child when he runs around the
house or exhibits other distracting behavliors should decrease such
cehavior 1f the parent 1s consistently reinforcing good behavior
such as when the chilld 1s sitting in his chalr and 1s visually

attending.
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The parent should not insist that a child perform perfectly
on hils first attempt at a task. Ratner, the child should be re-
inforced for improvement or snall steps towardé the desired behavior.
In thils way, responses are gradually modifled or snaped and the
child until the child can successfully accomplish a desired task.
Failure on an initial task signals the need for the task to be
broken 1nto smaller components that the child can =crnieve. "The
teaching prccess can be speeded up if the learning task proceeds
logically 2rdé sequentislly in small steps from the easler to more
difficult levels of response complexity in =2 prozression knowm
as programring."lg

The criterion "refers to a standard of performance of the
child."1l It establishes the amount of correct responses the child
will need tefore he is ready to move to a more dlfficult langusge
task. for instsnce, before the child ean say dog, he must be able
to produce the 1indivicdu=l sounds in thils word =nd then blend the
sounds together. Ihe criterion may very with tasks but a common
criterion of 10 successlvely correct responses over tnree teaching
sessions willl be used to determlne orogression to a more difficult
task. A4 dally record of tne child's resgonses in the teacning
sesslon should be kept so that the hls orogress can be measured.

A response chart should include the child's name, date of the
sesglon, target behavior desired and the amount of times the
benhavior was eorrectly or incorrectly produced ss compared to the
total number of responses. [he parent 1is reminded tnat only
observable behavior can be measured such as "speaking, oointing,
or ralsing of the hand ! Valuing, knowing, and understanding are
not behaviors which can be overtly measured;rather tnese words

can be assumed only through seen actions.



The Incidental Apoproach
Inciderntal tescining is defined by Baker as "teachlng when the
opportunity arises during regular cally activities."12 This
type of tezcning 1s an excellent way to review anc test what h-s
been taught in the child's structured langusge sessions. Words
usually have the greatest meaning for the chnlld wnen they are
said withln the context of his natural communiczstive experlence.
If words such =28 ball, cdog, and avople were Iintroduced in the
structured language sesslion throuzn object and plcture stimulation,
these noun labels could be reinforced later when playing catch
with the ball, when feeding the dog or buylns avples at the store.
3elf talk and narallel talk saoculd be ziven oy parents as
mucn as possible to zive the child avvarlety of language experlences
upon which to grow. The parent should remember that languzge lmput
ususally precedes verbsl or nonverbal(pointing.or gesturing) output.
If parents assume the role of tune child's primsry teacher, they
become responsinle for providing nls linzulstic experiences.
-McLlesn and Mc@lean present a transactional avoroach to lan-
guage acqulistion. Ihe transactionsl model consists most basically
of three msjor interactinzg components, cognitive, social, =2nd
linguistic which each represent one variable of tne ycung ccild's
exoerience and develooment., {his model impolies that
4 child acqulres lenguare through interactions
;1th his environment and thst from these interac-
t.ons ne derives the cognitive, and sdcilal basis
wnlceh underlles his mastering of the linguistic
code of hls culture. ihe specific linguistic
code 1s acouired through the child's partcivation
in 2 dynamic partnership with mature languace

users in nis environment.1l3

The transactional aporoach sugzests that language should be offered

in situstlions wnich elicit the need for communicatior and irvolve
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numan interaction. Structured language tralning sesslons do not

always provide for natural communicative responses. The child
m2y speak only 1n antlclpation of beling rewarded witin a cookle.
Incidental language training 1s needed to help the child lsarn
tne pragmatic use of speecn in nls world.

fhe child may be more willing to polnt to body parts when
ne 1s tzking a bath than by verbal command auring structured
teaching sessions. TIhe parent should utllze common Gally experi-
ences such =zs meal prepzration, bastuing 2nd brushing teeth, washing
clotnes, anc dressing in teaching a wlde varilety of language
concepts. dn incidental teaching the child may offer more spontan-
eous language since he 1s under less pressure to perform for
2 reward. however, soclal reinforcers such ss smiling, verbal
oralse anc hugs shoulad always be ziven for avpropriate language
benaviors. Incldental teaching proflclency ma2y take the parent
longer to acnleve since 1t 1s difficult to practice for tnese
lmpromptu teaching sesslions. Nevertheless, the determined parent
can create excellent l=2nguage tralning sessions out of the most
menial tasks such as takling out the garbage. Spontaneous language
teachlng can vlay a significent role in carryover of trained

languzze teaching in the child's natural environment.
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ACTIVIITIES FCR LANGUAGE DEVELOPMENT

nome and schnool a2re two of the most siznificant influences
on a young child's le-rning. "In the Unlted States, the school
has become larze and powerful and as 1t has grown hes tended to
become more separate from the family,especially in low income
areas."l lany educational programs for the culturally deprived
preschooler nave found that the home anc schoel must work together
if children are toexperience success in schocl. Therefore,
educators of vreschool ¢children often tesch parents now to teach
their own children. Some Darents msy have parents may have lscked
success 1n school and sre truly in need of academic training.
Others do not know now to convey thelr knowledge to children in
terms they can understand. 3ome parents may have lacked success
in school and are 1n need of academlc training. <Thls home prozram
of activities for language stimulation is almed at nelpinz the
varent increase the quality and quantity of their cnild's linguls-
tic experiences. Activities are divided into two majorrareas:
receptive and expresslve language. Recevtlve language nhas been
defined by #irk =nd Kirk as the child's abtility to "understand
and recognize what 1s seen 2and heard." Expressive lanzuarze re-
fers to the ability of the child to "express ideas through spezking
zesture or novement."? Since receotive languzge is thought to
orecece verbal output, receptive language activities will be

discussed first.
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Receptive Language Activitlies
Auditory listening skills are 2 ovrerequlsite to tne
development of receptive language skllls in thne normel hearlng
infant.> The hierarchy of lanzuage skills (both:.receptive and.
expressive) will follow sequentlal objectives for svecific age

levels wnlch were suggested by 3itnlck and Arpan in Parent-Infant

Communication (1977). The age levels (shown in months) determine

at what aze the chlld should be tauzht a specific task =2nd can

be sxpected to oerform such a task. The parent snould remember
that with the language del=ayed preschooler will need to begin

2t lower task levels than those llsted for thelr caronologiczal
age. Later receptive languasze sctivitles should be taught in con-
junction wltt expresslve lengusze activities, since these areas
or language develop slwmasltaneously although receptive skills may
be at higher levels than exoresslve skills. The »2arent 1s also
reminded to provide a model of the desired task before expecting
the child to attempt a task. The criterion for skill accomplish-
ment anc progresslion tothe next level of difficult: 1s four out of

five correct consecutive responses in a glven task.

0=-6 Months

Objectlve: Awareness of Volce and Sound

Materlals: Alarm clock,kltchen utensils, telephone,rattle,
squeak toy, musical instruments, running water

Activity: Volce and Environmental Sound 3timulation

I'ne parsnt should employ self talk and parallel talk or singing

wintlle dressing, feeding, olayinzg or bathing the infant. When

the baby looks at the parent who 1is talklng, ihe baby should bte
rewarded wlth smiling, verbal proise and fondllng. I'he mother should
tegln preducing souncs witaln the baby's sight and gradually nove
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farther away =2nd out of the baby's visual range, standing behind
the baby's crib or thne door. Visual attendance or turning toward
the sound should be rewarded with the-same measures as above. tinen
the child is arounéd three mcnths of age, the varent should play loud
objects near the child such as an alarm clock or sqgueak toy and re-
ward the child's attendance witn verbal »nralse and by letting him
play with the object. To increase difficulty of thils task, the
objects should be played farther and fartner away from the chilad

and the parent should help the child locate a sound source in

the closet or in a different room.

Objective: To anticipate feedinz by assoclating nolses znd visual
stimull in meal prepraration.

Materlials: All kitchen items involved 1n food dreparation

Activity: leal time

I'ne parent should use self talk as she crepares the food and have
the infant wrtch from a nearby nlgh chair. The infant must be
close enough that he can easlily see and near what the mother 1s
doing. 7The parent should draw attention to sounds as she stirs
the bowl, runs water in washing dishes, vours milk, etc. The

caby may begin to make sucking nolses in anticipation of feeding.
lhe parent shoulcd look toward the baby when he makes these sounds
and reward nim by talking to him and gilving him food.

7-9 HMonths

Objectlve: I[o demonstrate understandinz of parental gestures
Materials: Ball, edlible reinforcers
Actlivity: Gesture Play

3ince words are often more meaningful when they 2re accompanied
by gzestures, the parent should combline approvriate zestures wilth
thelr sovecsch wnen talking to the Infant. The parent may find
that the bables “irst words are accompanled by gestures such as
when he says "bye-bye" and waves. Inerefore, parents should
clay games with the cnlld such a2s having the chlld imitste them
waving and saying "bye-bye" when otner people, animals, or toys
are taken frcm the room. The baby snould te given an ecible re-
inforcer such as cereal, ralson, etc. for imitation of the
gesture. Also sn acject can be placed iIn front of the infant and
the varent may 2sk the child to glve them the object whille ovening
up thelr hands. <Ihe child should be rewarded for giving the
object to the parent. The parent should demonstrate thls action
wilth another varent and reward the other parent appropriately.
Ihe varents mzy also call the chlld and open up thelr hands. If
the child moves toward tne parcnt he or she should be rewarded
by verbal prszise and a hug.

Objective: To visually attend the person or object named.
Materlials: <samlly Members
Activity: Learninz tne Names of Family Members

Parents snould refer to each other as "mommy" or "daddy" in the



child's presence or by other -appropriate ldentiflable names. The
Darent may n2ve the chlld nelo st c¢ilaner by giving food to another
family member. The carent may ask the child to "Five Laddy cookie."
Ihe cnild shoula be rewarcdec by that famlly member with =2 hug,
oralse or otaer reinforcer. Wnen cleaning house, the c3rent can
nave tne chlld help by having nim taxe clothing ltems such as snoes,
or other ceraonal ltems to taat oserson.

Also, pictures of other family members on a vacation or other
anily event (TRY be ,810Wn to the child. 1the cnild saould be

ssked "Wrnere's mom?", =2nd the child saould resvond by vointing.
Pointing out ramily members in the victures should be a prereculsite
to the child's performance. Pointing should be rewarded =cpropri-.
ately.

10-12 Months

Objective: Lo perform a ohysical task when glven a one-two word
- command.

¥aterials: Puppet ( Can make one out of a small paper bag)
Activity: following Lirections

Parents should zlve-each other dlrections such as "eat a cookie,"
"sit in cnalr," "tarow ball," etc. and tne parent snould respond
approprlately and be rewarded for tneir action. Next the chilld

should be asked to perform one-two word commands and be rewarded

for approoriste responses. Often the use of a puppet can help

in obtalining tne child's responses by making = game out of following

directions.

Objective: To visually attend wanen the child's name is called.

Materlals: =zirror, personal objects of the child such as clothing,
and toys.

Activity: Wnere's Johnny?

The parent snould call out the child's name and reward the child
eacn time he a2ttends witha#n edible reinforcer and verbal praise.

It may nelp to say tne child's name and place a mirror in front

of the child at the same time so that he 2ssoclates his name

witn nils visual 1mage. Lni”dli, the o:zr*en+ snould oresent oersonal
objects of the child and say phrases'such as "Johnny's shoe."

If the child visualln attends and/or makes a motion towaré the
object, he snoula be gziven the obJect as reinforcement and vertally
praised.

1%3-14 Months

Objective: I> retreive an object when showh a picture.of.that
object.

Materlals: <Toy Catzlog and toys

Actlivity: Plcture-object matching

ihls 1dea was presented by Allodi.4 he parents can order toys
which look identical to thnose plctured in a toy c=talog. Next,



