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CEAPTER I
INTRODUCTION

Practical interest in persons of high ability has varied from time to
time. Between 1900 and 1930 there was great scientific interest and
the conduct or initiation of meny famous studies. Then came the great
emphasis of the 193C's upon the common men with the theory that all
individuals should have essentially the same experience. Now we have
a marked return to the attention of talent,
Giftedness is gometimes a marveled phenomenon in American educstion.
The gifted child has been studied, tested, taken apart, and too often for-
gotten,. Educators may tenc to "leave the gifted alone" because they do not
cause problems in the classroom, and they usually progress satisfactorily.
Hence, the gi“ted take their places among the average in society; they are
often unchallenged and go thrcugh life 2s underachievers. Yet, giftedness
is one of America's most important resocurces. "Soclety is ever dependent on
the insight and the foresizht of its ablest citizens."? Hence, study of the
gifted must continue, and the results of such study can reveal to society
the satisfying methods of preserving and developing this gre:zt natural
resource. Maurice Freehill presents & surmary of the different sttitudes

gbout what the gifted child should do for soclety:

The theocentriec humanist celibretes success in units of morsl snd spiritual

ljohn E. Anderson, "The Nsture of Abilities," Telent and Educetion--
Present Stetus and Future Directions, ed. E. Paul Torran-e {¥inneapolis:
The University of Minnesota Press, 196C), p. 9.

2Maurice F. Freehill, Gifted Children (New York: The Macmillan Com-
pany, 1961), p. 1.
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2
rather than temporal and materisl sccomplishment. He reguires the able
and individual to dedicate his leadership and to contribute his com-
prehensive insights and special cepsbilities for the advantage of the less
blessed. The pragmetic libersl erphasizes contemporery usefulness, the
social nature of man, and the value of group decision on intelligence.
In his view status assigned to brightness is contingent on group approvsal
and may be removed by the changing demsnds of society. The individuslist
prcposes that individual success is good for society, and the gifted per-
sons must search out and use the advantages of’ered in s competitive
culture.>?

American education must provide a setting in which the child can grow
to his fullest intellectuasl capascity while functioning as a normsl member of
society. He has much to give, bul without careful guidance he may not zrow
to achieve in accordance with his ability,

Hence, the school iIs one of the most important factors in developing
the gifted child. "& esuticus view discredits the propossl that the best of
and the most educetional services should be reserved for able children."4
But still, they must receive specisl education equal tc that offered these
who fall at the ovposite end on the intelligence scale.

The parents have a sericus responsibility in the upbringing of & gifted
child, They must realize their child 1s above averzge in ability, and they

must then provide for his specisl education. Goertzel and Goertzel emphasize

in their Cradles of Eminence the influence of parents on exceptional children,

They feel that parents today will find it even more dif”icult to keep their
child from simply conforming to mediocrity.5
Yet, it is the dutr of all of society to permit these children to

investigate, to find answers, and to set out on their own to discover.

31bid., p. 4.

41bid., p. 7.

5Victor Goertzel end Mildred Goertzel, Cradles of Eminence (Eoston:
Little, Brown and Co., 1962), p. 293.




CHAPTER TI
CHARACTER; STICS OF GIFTED CHILDREN

Giftedness is e product of the interaction of native ability and life
experiences.l

"Whe is the gifted child?" Definition of the high-ability child is
based almost always on intellectual ability. However, this has not slweys been
the case. "What many peovle in our scciety fzil to recognize is that the
definition of 'ziftedness' is culture--bound."? The esrly Romans used strength
as their criterion of giftedness. "Qur complex, modern society demands & high
level of conceptuslization in order to rezch the hig¢h echelons o performance."3
Hence, in America, giftedness is defined in terms of intellectual power-—-the
ability tc do advanced thinking at a quicker pace.

Even though giftedness has been defined in terms of intellectusl
ability, there exists a wide varisnce among educators as tc hew grest the ability
must be to be considered a gift. "Indeed, some authorities define giftedness
so rigorcusly that not more then one of esch one hundred persons might be

expected to fulfill the requirements."4 James Gallagher of the University of

1Ruth Strang, "The Psychology of Gifted Children," Psychology and Ed-
ucstion o the Gifted: Selected Resdings, ed. walter B. Barbe (New York:
Appleton-Century-Crofts, 1965), p. 11l4.

2J’ames J. Gallagher, Teaching the Gifted Child (Boston: Allyn and Bacon,
Inc., 1964), p. 1.

31pid., p. 2.

4PaulWitty, The Gifted Child (Boston: D.C. Heath and Company, 1951),
p. 11.
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I1linois attemots to classify the gifted into three catagories. He uses the
word "gifted" in referring to the top two percent of the population at a given
age, achieving a Binet IQ of 132-148., & second title, "highly gifted," comprises
about one child in one thcusand at & given aze level. Thess children would
schieve a Binet 17 of 148 or betier. The term "academically talented" is used
in refererice to the top sixteen percent of the general populetion at & given
age who achieve a Binet IQ of 116 to 132.5 In Lewis Terman's classic study of
giftedness, the majority of the children achieved zn individual IG of 140 to
150 and 177 were beyond 150. Twenty-two children were in the study with IQ's
below 140.6 The variance in stated IQ's shows that the gifted are defined in
an IQ renge beginning anywhere from 116 to 13C. Problems in determining the
I0 and tecknicel faults of TQ testing, however, may lead to the search for
additional means for identifying znd defining the gifted child.

"fcecording to the French psychistrist, Pisget, these children sre en-
dowed with a certain orgsnizing quality of the mind that is able to sce relstion-
ships and to meke deductions and generalizations." Often very early irn life
they show signs of this guelity. An important clue to reccgnizing them is
noting a complex of exploration, invention, curiosity, foresight, and originality.8
Another quality on an observation scale might be perseverance.9 "About one

half of them know how to read when they enter school,"10 Eence, the ability

dGellsgher, Teaching the Gifted Child, p. 12.

6Lewis Terman, Genetic Studies of Genius (Stanford University: Stanford
University Press, 1926), I, p. 44.

7Strang, op. cit., p. 113,
8Maurice Freehill, Gifted Children (New York: The Macmillen Company,

1961), p. 45.

?Ibid., p. 51.

10strang, op. cit., p. 114.
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to relate coupled with the persevering drive leads to eerly accomplishment.
Gifteé children are characterized by power--that is, they are able to
do mental tasks of a high degree of dif‘ficulty.11 Terman found that the maj-
ority of his "gifted" were capable of work two grades beyond the one in which
they were enrolled .12 The mentally superior child is alert and bright.13
"Gifted children may seem lazy because comperatively limited contact with a
situation is asdequate for understending . "14 Often, the classroom teacher labels
the most intelligent child in the classroom as a troublemzker, and the tescher
ray be justified in doinz so, for the gifted child often turns to idle play
f not kept busily chellenged. "These children often show the cepacity to
create and to develop azctivities which are exceptional in the lizht of what
is normally expected of them."15 Yet, they are sti1l children, 2nd 2 certein
amount of direction is necegssary.

"Gifted children are morslists."16 They exhibit a tendency toward self-
criticism and moral anxiety.17 Many a parent has become befuddled by the
gifted child's sharp criticism on such a smell mworal relapse s e "white lie."
The child does not compete, however, with the adult world; he is eager for

adult acceptance. There is present an evident characteristic of socisl

11yitty, The Gifted Child, p. l4.

121ewis Terman, "The Discovery and Encoursgement of Exceptional Talent,"
ed. Walter B. Barbe, Psychology znd Educestion of the Gifted (New York: ippleton-
Century-Crofts, 1965), p. 11,

13yitty, The Gifted Child, p. 14.

l45reehill, op. cit., p. 43.

15%itty, The Gifted Child, p. 13

165reehill, op. cit., p. 51.

171pi4., p. 50
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esgerness and a social conscience.l8

=3

ditionelly, the bright child is characterized as an undersized,

wesk, bespectacled child who is physicslly below his peers but "mekes up by
superior intellizence." 3Studies heve shown this characterizstion to be entirely
erroneous. Iapeatedly, leedin: psycholozists end educstors in the field have
found gifted children not only equal to their average counterparts but often
stperior physicelly. Terman found thst "children of I{ 140 or hizher are, in
general, appraciably superior to unselected children in phvsigue, hezlth,

and sociszl adjustment."1l® Thus, the ere o° the weakling in giftedness is gone

and, most likely, never reeslly existed.

The gifted child is not always superior in every way. "In such sub-
jects es penmenship, menual training, sewing =nd cooking, gifted subjects do
not perform ruich better than unsslected childrer.,"20 Repestedly, elementsry
pupils are marked down cn handwriting. Their superior sbilities to generalize
and relate often cvershadow their interest in rote pre~tice recessary for good
penmanship,

Problems of personality and social adjustment are often cited ss
manifestations of giftedness. Indeed, in some studies of extremely high
IQ, socizl =2¢justmant was s definite problem, "Howsver, the guesrness, snob-

bishness, or antisccial behavior somebvimes asssociated with superior intelligence

b

is not & hallmerk of giftedness bhut rather s gign of the gntsgonisms aroused

<

- 3 3 * . h » 3 . ..
by socisl rejection or ridicule."?l (ontinued re®erence is given to teaching

181p:d., p. 52.
G- N s )
1’!erman, "Discovery snd Encourszement of Exceptional Talent," p. 11l.

20, 21wer Berbe, "Chsracterictics o Gifted Children," ed. Walter Berbe,
Psychology and Educetion of the Gifted, p. 252.

“Lyitty, The Gifted Child, p. 12.
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the bright student to "suffer fools gledly." "The gifted have greater inner

resources for coping with their problems."22 Hence, meny lesrn to hide behind
the mask of normalcy ir order that they mizht receive peer acceptsnce.

"Some socisl maladjustment may ocecur, especislly ir those rsre in-
dividuals with IQ's above 170."?2 Hollingworth, in her study of children
with I3's above 180, “elt that thece youngsters were so far bheyond the akilities
of their age group thet they would hsve difficulties in meking both educstionel
and social adjustments.24 In 1947, Terman and OUden did s similar series of
observetion on highly zifted children and suggested thet the social adjustment

. oy 2
for esch ycungster is one of the most dif’icult tosks 22

Pot all zifted young-
sters are doomed to socizl feilure. Hollingworth concluded thst the ability
range which is most agdaptable in the school soclety as it i1s not constituted
probably lies sround en IQ range of 125 to 155,26

In & ¢tudy by Lucito, bright children as 2 group were signiticsntly

- o . . . i + ol
less conforming to their supposed veer opinions thsn were the du <

}d
e}

children,
Zutherford B. Forter supports thece findings with results “rom his stuly of sixth

grede pupils, He uses the terms self~-relisnt, self-suf”icient, self-secure,

2ZStr'eng, op. cit., p. 11,

231pid., p. 116

2lete S. Hollingworth, Children Above 120 IQ (Yonkers-On-Hudson,

New York: World Book Company, 1942).

25Gs1lagher, Tesching the Gifted Child, p. 29.

25Freehill, op. cit., p. 372.

27Gellagher, Teaching the Gifted Child, p. 35.
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. . . g
warn and socisble to describe his subgects.ZV

Hollingworth “ound that gifted
youngsters slso hsve a keener sense of hvmor than the sverase ch?1d.29 "The
results o studies of personslity rroblems of high IC children consistently
show them to have more freedom “rom problems than the average groups."3C
Hallagher sums up the problem of social maladjustment and emotional

instability by ststing thet socizl ropulsrity is dependent on meny things.

-~

Gifted children tend to exhibit 2 greet rany o these thines, but, ss in =ny

group, there zre some children who deviste. He gives this formuls for success:

Social Erotional Family Propinguity
Popularity = Stability + FKeputation + (nearness o residence) *

Mental Ability + ...N31

Hence, some type ¢f characterization or definition for these brizht
children has been reached. freehill nestly condenses the following list of
characteristics of the intellect of the gified child:

problem solving ability
organizing ability
generel informstion
curiosity

memory

rapid lesrning
verbalness

long attention span
high intelligence scores
qualitive thought
comron sense

even mental functions32

283utherford B. Porter, "& Comparstive Investigation of the Personslity

of Sixth Grade Gifted Children and & Norm Group of Children," The Journal of
Educational Eesearch, LVIII (November, 1964).

ZgBarbe, "Characteristics of Gifted Children," p. 251.

30Gallagher, Tesching the Gifted Child, p. 35.

3l1pid., p. 28.

32preehill, op. cit., p. £0.
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High intelligence, creativity, leadership and skilled performsnce are the
manifestations oF high ability looked for by the Merylsnd Depertment of Educ=tion
in selecting their gifted.33

"In terms of the classic studies of intellect, these children r=ate
high in respect to the general Intelligence factor which Spearman designasted
by the letter "g". In terms of Thurstone's theory they possess to a high
cdegree most, if not all, of the eight primaery mentsl abilities, £Lccording to
Thorndike, they excel in the shilities involved ir shstrsct intelligence."BA

Today's gifted mey be the classroom leeder or the troublemzker., He
may be verbal or quiet. Zach evotionsl type needs careful ex=minstion for 21l

identifyins charsclteristics.

2
4

\ad

Maryland State Department of Education, Educsting the Highly Able
(Baltimore, Yerylend: School Bulletin XXXIX, 1, n.d.).

3y .
“Barbte, op. cit., p. 251.




CHAPTER 111
IDENTIFYING GIFTED CHILDR=ZN

Giftedness appesrs in many different forms in every cultursl group znd

et every level of society. It is the source of power which has contrib-

uted most to progress at all times and in all places. Yet, like most

other human resources, it remeins 8 potentislity until it has been dis-

covered and developed.1

In oréer that the gifted child may be placed in an educrtional setting

to develop his superior talents, a criterion for identificstion must be dev-
eloped. Increased ettention to the need for special educetion for these child-
ren has been received in recent years. Programs in enrichment, accelerrtion,
and grouping have sprouted up escross the country. "Even with this incressed
attention it has been eztimsted that at least half of all gifted children will
fail to realize their educstional potentislities--a loss to themselves =2nd to
society."? Hence, it is the duty of Americsn educstors to devise criteries which
enable parents, teachers, counselors, and administrstors to single out the
high schievers and over-looked underachievers early in their educational ex-
perience. "iesearch workers generally agree thst plans should be made to
identify the gifted child early in order thsat 2 longterm program of education

may be planned."3

Two types of identification procedures can be used and, together,

liitty, The Gifted Child, p. 10.

2H.J. Hevighurst, "Conditions Favorable and Detrimental to the Develop-
ment of Talent," School Review, LXV (March, 1959), p. 20-26,

2
“Witty, The Gifted Child, p. 269.

10




11
these procedures serve to satisfactorily single out those individuals capsble

of high academic aschievement, There are always those children who will be
missed in such 8 screening, but cereful evaluation will be most successful.
Much leaves to be desired of a program which relies too heavily on one procedure
over another. "Whenever structured and formalized ratings have been substituted
for casual opinions, results have been superior."4

The most commonly used procedure is the group intelligence test. "The
score of a properly administered intelligsnce test is widely accepted &s the
best single index of giftedness."5 However, recent studies of the intellect
and intelligence testing show that the tests fail to measure some qualities
of the intellect of the gifted child. "They neglect the role of feeling and
motive and require only the hebitual response of the child to situetions which
are 'set' and which gre 'low in Feeling—tone.'"6 Children whose abilitlies do
not fall into verbal or specisl intellectusl patterns are often missed.” Because
the intelligence test score is only a numerical spprzisal of the mental ebilities
of a child to perform on a test, highly crestive or talented children may be
missed; their scores would normally be sgbove average, but they may not be
high enough above to merit attention,

"Certain technical problems connected with the use of IQ tests with
gifted children need special consideration."8 Seversl tests have a comparatively

low upper 1imit.? A twelve-year-old child could score a perfect score of 190

“Freehill, op. cit., p. 35.
5Ibid., p. 67.

6John L. Rockwell, Educations]l Method XIX (November, 1939), p. 92.

74itty, The Gifted Child, p. 15.

8Ge11agher, Teachins the Gifted Child, p. 13.

9F‘reehill, op._cit., p. 65.
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on the Stanford-Binet, snd the seme child would achieve a score of 154 if he

rerfectly completed the Wechsler Intelligence Scale for Children.10 Hence,
we carnot slways measure the highest pesks of intelligence with the intel-
ligence test,

Froblems come when group intelligence tests ere given, and this type
of testing 1s most frequent in the public schools today because it is relative-
1y inexpensive to administer and not so time-consuming to the always-time-
conscious elementary administrator. These tests are often given under ad-
verse conditions without cereful supervision. Most have definite upper limits,11
Even the brightest child could not score sbove 140 on the Ctis Zuick Score
which ig widely used in primary grades.l? Group tests also fail to show
attitudes, enotions, or interest, where the individual test will often yield
to the tester the attitude of the subject.

Thus, intelligence testing, whether individusl or group, has definite
drawbacks to being used singularly tc choose gifted individuesls. Yet, the
intelligence test scores can be one index which is highly indicetive if the
examiner studies carefully the type of test given, conditions during the test
and the pupils progress otherwise. It is one widely accepted criterion of gift-
edness but nseds careful and continued study to be effective.

Achievement testing is snother type of identification by testing which
is often used in singling cut those with greatest sbilities. £Achievement scores
end school grades, however, csn give g Talse impression of a child's innate
abilities if they are not coupled with true I7 scores ané intent observation.

It has been shown though, that standard tests of achievement pick gifted

10za11agher, Tesching the Cifted Child, p. 13.

HN1pig.

12Gallagher, Teaching the Gifted Child, p. 13.
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children ruch wcre re»dily than school gredes.l3 "Teachers learn that school

grades are a deceptive criterion because students are unegusl in their education-

a8l preparation, motivetion, suvecial maturity, =snd other factore that sffect 1earning.”14
Yet, even thouzh the =schievement tesl predicts with considerstle sccuracy, it

does not rave the forecest ranze which a true IQ test can give.l5 Ard, without

a doubt, the achievement test and the school grade could miss the underachieving

child who is not using his abilities.

Testing is only one procedure to be used in selecting the gifted student,
gnd, to be effective, it must be courled with careful observation which is the
second procedure,

Cbservation comes on many fronts. It occurs in school, at home, out-
side of the home, in extra-curriculasr sctivities, and znywhere the child eppesrs.
Teachers zre common_.y selected to choose their most "outstanding pupils" for
special clascses, and, et times, perents feel it obligetory to confide in the
school administrstor that their child "ceems brighter than avera-ve." Hence,
in attempting to discover :i%ted children many sources may be asked for their
observations.

Contrary to popular belief, teachers are rather poor judges of children’s
abilities. In = classic study by Pegnato snd Birch, teachers identified only
41 of 91 gifted children.l6 In another study, teachers nominated the most gift-

ed in their classrooms. OCnly 15.7% of the children nomin=ted by 6,000 teachers

13.:tty, The Gifted Child, p. 18.

lAEreehill, op. cit., p. 33.

51pig., p. 69.

16G, Fesnsto and J.W. Birch, "Locating Cifted Children in Jurior High
Schools; A Comparison of Methods," Exceptional Children, X4V (1959), p. 300-304.




rroved to be the -“ifted.l’ & zi~ilsr
g

results.® Trerc sre any ressons why teachers sno olten wigy in Lheir judgrernis,

io tegin, befcre s teacher cen identify the giffed in the clessroom, he nust Lbe
aware of what the normal expectation of intellectual verformance is for e
specified grade level. 19 750 many teschers are unavere of whet high achieve-~

Fad

ment or ability is for their grade level. "&nother poscible source for teazcher

-

error is the tendency for the teschsr to meke judgments on the tasis of super-
ficisl chsrscteristics."20 Teschers too often choose the cleen, quiet child
because this child is the most appealing. It is not surpricing that teachers

in elementary grades often overste

o

s
‘.l.

irls becsuse they have soris

2L
]

qualitie
and =re o’ten rore highly motiveted.,2l It is indeed sad tlret curing the first

-4

two decades of this centrry, ¢’ “ted children were selected entirely on the besis
of teacher norination.?? This prozram of selection would tkave left cut thres
classic cases of genius--f1bert Einstein, Themes Edison, =2nd Winston Churchill.<3
Teacher selection and cbservetion is only one of the contributing fasctors in

a program of discovery.

Parents have been shown to zive more sccurete informetion concerning

giftedness in their own children. "While parents sre likely to be biased in
estimsting the Intelligence of their children, their reporis sre oen of

17Witty, The Giftea Child, p. 14.

Joseph Baldwin, The 5iftec Child Zusrierly, VI(Winter, 1242), p. 153-156.

erchings the 27 0ted Child, ». ™.

21 . . .
NlcTeehill, op. cite, p. 2L

s e 2o e 4 oA s p
<2Galleagher, Tezchins the Gifted Child, o. 7.
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considersble value in identifying gifted children."?4 Psrent judgments, how-

r an esttempt to feirly determine those

e

ever, creste = separate prejudice
most gifted. "Giftedness 1s most likely to be discovered In the enviroument

ETE 3 3 - 2 T « .
which encourszes intelligent behavior 120 Ilence, the low zocioeconoric level,

F—

12 deserine

which most of™en ig not a srompler of iatellicent te ior, csn essily
ainst. Yost studies, including Terman, zhow thet more ~1f=zd children
2re Tounc I hiomes where the a2rents have achisved s £lishtly better-thsn-—
sversge sociocconcrmic level than in homes where the narent's saciceconadric level

2.
gversge K7l ore are discovered

[
"
-

are exsmined more often,
nerents are more of 2 motivating facltor to =ke c¢hildren. lLower level forilies
cften go as “2r as to discourace their gifted children. FPollingworth points
cut, "...1t i3 necesssry %o erphasize the fact thet s substertizl snd important

superior devistes originate in poverty, in Tamilies where 211

for appropriste develcpment.”27 Parental reccgnition of

means are lsox
ziftedness can be 3 good cue Tor further investigation, but, like the other
discovery tecanigues, it rausi be coupled with other cereful observzticns and

11 soccizl levels must be given sttention.

ct
m
(43}
fud
bt
=
18
-
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Cbservers must be awsre of what they are looking for when ifhey watch

potentisl oiftsd youngsters. "The most commonly recognized clue to high

ability is pr cious behsvior or early lesrning. n28  These two traits, slong

“biitty, The Gifted Child, p. 15.

i

“Sreehill, op. cil., p. 57.

r~

¢ -
< Freehil] o op, cit., p. 57.

‘7Le*a Hollingworth, 3ifted Children—-Their Nature and Nuture (New
York: Tre rzciillasn ucmpany 1627}, p. 58-59.

28—
O

freehill, op. cit., p. 42.
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with insatisble curiosity, = leres veoeebulary, and a veriety of interests,

are all irdicative ¢f an ~dvanced stsis of maturity.2g Core must be taken

that the quiet child or troublemaker is not omitted from observzticn. This
child might very well be superior. Intent observation csn often give the needed
information not seen in IG scores.

Identificstion by testing end identification by observetion, together
comprise the most idesl discovery method. Careful testing is worthwhile only
when examined thoroughly, and cbservetion is most useful when the observers are
unbiased and aware of characleristics of giftedness.

Callavher nestly sums up lhe tasic methods of discovery in this chart:
leacher cbkservation: ~isses certain groups, especially underachievers,

emot.lonal problems, ete.--needs supplenentstion
with standardized tecsts of intellicgence and

achievement.
Individusl intelligence tects: be:=t, most expensive--not oractical in public

schools.

Group intellizence tests: cood for screening, misses readirg problems,
emotional difficulties, or cultursl impoverishment.

Achievement test batteries: does not identily urderachieverg--same lirits as
group intelligence tests.

Creativity tests: new with wnco“tﬁih velic show

divergent
thinker--csn on’y use with other

devic CesS., 3

g - - SRS . .
“9maryLand State Lepartment of Zducsiion, op. cit,., p. 10.
3,’\

Sallagher, lescbing the Gifted Child, p. 21.




CHAPTER IV
EDUCATING TH& GIFTED

The gifted child is 7irst of all a child, much like other children,
but one with peculisr gualities or characteristics which meke him g
special educational problem.1

Wasted talent is as harmful to our society as it is to the individual.
Conservation of this talent 1s csrried on in meny special programs today across
the United States end in other countries., Much more needs to be done, but
progress has been great in the last few decades.

Gifted children heve not always received special recognition. "At-
tention to gifted children was stimulated by the publicetion in 1869 of Gal-

ton's Jereditzsry Genius. Fis book marked the beginning of an ers of strong

interest in individual differences."? Gelton's resesrch into the possibility
of genius being inherited proved to be one of the motivational agents which
caused Terman to begin his longitudinal study.3 At that time the misconception
of "early ripe, early rot" was prevelent. Terman's study wes decigned to show
that giftedness does not decline with age. Educstional procedures st that

time were strengthening the "esrly ripe, early rot" theory. Older children

who were dull were often placed in a higher grade clsss becsuse they could do
the work at the lower grade, having been through the grade before. When placed

at a higher grade, these dull youngsters failed, and educstors, not seeing that

~

1Freehill, op. cit., p. 7.

24itty, The Gifted Child, p. 2.

3Tarman, Genetic Studies of Genius, preface,

17
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they were dull in the beginning, cleimed thet beczuse they were getting older,

they were losinz their intelligence.4 Hence, Termen snd others saw the necessity
to provide for a different type of educ=tiornal progrem, and their mcdern-day
counterparts, Gsllagher, Freehill, Strzng, Witty, and others heve continued
research into which program is most sultable.

The history of specisl educstion for the gzifted goes back guite far.
The best known esrly plan was the Platc plan where tests were given, and those
passing the tests were ziven speciel training Tor leadership through the study
of science, philosophy, and metaphysics.5 After #~orld War I, in Germeny, a
primary condition of nationsl rehabilitation was the education of the gifted,

and the selection and treiniung of the Hofnungskinder (children of promise)

has continued even today.6 One of the first experimentel classes for gifted in
the United States was that found in Louisville, Kentucky, in 1918, The class
was selected by results o Binet Intelligence tests, and the pupils ranved from
120-168 in 15.7 Later, similar schools were set up in New York, Illinois, Csl-
ifornia, and Kansss.8 At the onset of World Wer 11, a general neglect of ed-
ucation caused an even greater neglect in the education of the gifted.? During
the war, a trend toward tota]l democrescy in education caused the gifted to be
left cut., Peonle felt that giving special education to students who were

already outstanding was bheing undemocratic. The end of the war, however,

4Hollingworth, Gifted Children--Their Nature snd iuture, p. 278,

5Freehill, op. cit., p. 128.

6Hollingworth, Gifted Children--Their Nasture and Muture, p. 283,

71bid., p. 278.

“Ibid., p. 279-280.

Witty, The Gifted Child, p. 4.
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"brought compelling evidence of the need to conserve humen rescurces, 10
tilthough the ‘dea of speciel education For the sifted beiny undemocrs:iic still
exists today, the need for skilled lesders, sclentists, end educetors following
the war turned the idea cf special ecucstion into 2 resl’ty sgain. At first,
the programs were private and handled 'y experimenting individusls. Then in
1958, specisl progrems anc funds were mede svailable by meny ot tes for set-
ting up special education for the gifted.ll

Freehill feels that ",..the perspective of the moment enciursges crash
programs."12 Crash programs are not the answer, however, for the true results
of & program cannot be distinguished until severasl years zfter it was begun.
A calculated, planned epproach will bring the best results. "Intelligent
planning of the experiences needed st esch devslopmental level furnishes the
scil for giftedness to take root, if it is present, and to fourish to the point
where it can be recognized."13

"Programs for 'gifted' children seem to vary on the basis of the
type of community which the schcol is serving."14 Gifted children can be
discovered in every type »f community snd at every level of society, but it
has been pointed out previously that there seem to be higher vercentages of
gifted ckildren n communities where the fathers are professional people or
in the upper middle or higher classes of society. This tyve of community

would have mare use for s wrogram wilth special homogeneous classes than

1U%reshill, op. cit., p. 190.
11ipig., p. 191.

12freshill, op. cit., p. 6.

Byitty, The Gifted Child, p. 12.

14Wayne County Study of the Gifted, "How Do Your Gifted Grow...7"
(Cetroit, Michigan: Wayne County Association of School Administr-tors, 1960},
D. 3.
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a community where only one or two gifted children cen be found. Hence, the

program varies with the ares it is serving.

Several types of progrems have beer postulzted in schools throughout
the states. 3zsically, the vprograms tend to be some combinsticn of three plans:
enrichrert, azcelerstion, and grouping. No one program by itself seems able
to adequetely desl with the specisl educwrtional problems of the gifted. The
answer lies 1n £ cerefully plsnned progrsm, designed to meet the needs of
the gifted children In the periiculer comrunity, combining the best qualities
of the three plans,

Terman strongzly believed in scceleretion and advocated that students
with IQ's of 135 should be ready for college by seventeen ve=rs of age at
the latest.1? Despite Terman's hove, and in spite of the bulk of research
evidences supporting sccelerstion over different methods, accelerstion is the
rmost unropular plan of spacizl educstion planning for ths gf“ted.16 Cne basic
reeson is given Ly school adririztrators as to why accelerstion is not “rzc-
ticed: Accelerstlion is too big of an adrinistretive prcblem—-the lire rust
be drawn somewhere. And besides, adrinistr-tors add, children sre not suiteble
emotionally. The Tirst reason given is, most likely, the only reason for the
lack of accelerstion. After all, we have shown in ocur chsracieristing of
gittedness thrt these childrern 2re advenced emotionzlly. For many, it could
be just zs hermful tc be held back ss to move shead znd, marbe, even more

harmfal, ZEmctional meturity, 2 well as physical maturity, must be considered

ct

S

<

in an acceleration program, but, on the whole, this consider=tion is no

difficult 2s to chow Justice in z vrogrem “hat does not allow acceleration,

15 . -

freenill, op. cit., p. 205.

Ward, "Srograr Orientstion and Irplementstion,™ ed. Zarbe,

ir S.
Psvchology and Hducation of the Gifted, p. 286,
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1
Basically, adminicstretors cearnot and do not went to set up cr'teris as guide-

lires for acceleratiorn. fdministrrtive redtape holds children, who st the sge
of 4. vesrs cen read at second grade level, #% home until they are properly
six yesrs of eze. Thie is -ot only 2n unressonsble progrem, but it is unjust

for the child. The Department of Educstion of the Ztate of Minnesota has set

3l

up a satisfactory esrly sdrissions pro.ram Zor kindergarten pupils. Parentis
of urospective students ere sent letters informing them of the ocrportunity
for individvai interviews and tests for early sdrission if they feel their
child qualifi=d .17 Frograms such as this are, indeed, worthwhile in aiding
the intellectusl development of the gifted child,

With acceler=tion, comes the generzl fear of msladjustment of the child,
As steted previcusly, however, gilted children ere generelly heslthier physically
and mentally. This does rot merit random accelerstion without exsminsztion.
Careful consider-tion should be given before accelereting. Tdeasl accelerstion
tires come at times of early admission--kinderzesrten, jurior high, high school,
or college. In a study by wWitty and Wilkins evidence shows ".,.accelerstion...
is essociated with desirsble 2djustment in 51l types of development “or which

data have been essembled.”18

ward adds that we must remember that the "child
does not accelerste, the school sccelerates to meet the child."19 Hence, the
advanced child may be unaware of & changed emotionsl atmosphere.

As always in dealing with the gifted, one progrem is not the only

answer to the problem. Accelerstion is only cne part of = big:er ideal in

™
)

17Kinnesota Lepartment of Education, "An Early Admlssicns Program,”

(5t. Paul: OCctober, 1942).

18._ .. - - 3 1. « : ~
Fegul Wiity and Larcy «. Wilkins, "The Stztus of Accelersticn or Grade
Ski.ping ss aa bdrinictre-ive Practice," ed. Barbe, The Psychology end &ducation
of

Gifted Children, p. 408.

1% .
Ward, op. cit., p. 3323.
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specizl educstion. There sre tires, though, when acceler=stior can serve gulite

well g8 a program in iteself dhen a school ig esvecially smell cr has extrerely
limited facilities and classroom space, escceleration can help the bricht becsuse

o

there wou’d be no cpportunity for rsroupin

p.
l

ng of any type.

.,

Acceleration ig alsc id st the high scheool and college lsvel when

.

irtroductory class materisl is 2lresdy understeod by the gifted student. Hove-
ment to the next level of materiel is eazsily a?complfshed.go Gererally, however,
acceleration is only cne part of the prosram——a very basic part

The fears asssceisted with accelerestion generaliy sre unfounded. "Un-
misteksble and general have teen the educstionsl gsins for meny children who
have been sccelersted. "2l & study by Birch, Barney and Tisdal calls esrly
admissions snd sceeleration "en essentisl elerent in s scund nolicy of school

edninistretion "2 It hse been ssid that accelerction not only eide the child

tut enhances the entire school sysier by keeping feculily end students mentally

23

O

cf
In

2 ler Perhaps school sdrministrators chould keep this in mind when aveiding
problems ©

Znrichiwent is the most populsr ard wost comrmon’y referred to type of

Fut
H
O

o
e}
A;

iftec. Cutts ard Mosely “n Teaching the Bright and Gifted

1 o

defire enrichrent as "The subsiitution of bzreficiesl lenrning Tor needless

»,

repetiticn or harmful idleness £."25  Tnrchment tLoday hes teken e much brosder

Witty and wlilkins, "The Slztus of Acceleration," p. 409.

el . . Tt A
“~Jac« w. Eirch, Lavid «, T
of tble Children to School," School Life, ALVT {June, 1564}, v. 7-°.

<34

Ward y 0D Cit., D. 3%7.

Stete of Horth Cerolins, "Fracticss in Teaching the Superior and

<L,

Gifted," (Culloavhee, Yorth Zarcline: 1662), p. 252,
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developed ints mueh of & reslity. lany

students with mountiailnes

enricrment, kit to tusy work. &

"erriching," snd, ss 2lwasys, it 1s rost ureflul when combined with other programs.

o

Two excellenl types of errich-zot come through Independent study snc
through relessed time activities., "Independent study giveg the child a chence

to capitelize on his abilities to motivate #nd lesrn wilhoub teecher direction.

Emphasis nust be given to the ides o le ling the child work slecne. & ~less Is
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for M"relessed tire" for enriclment. Superior children can be excused Tro
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- .

regular clas: when they heve corpleted ssslcorents in the heterogeneous clags-

room, A chill who wakes g verfect score on the prstest In spelling on tomizsy

can “e given "relessed tirme" te work on & cresbive writing or reading orolect,
il
ete.~!
wnrichment, when used cern be = most importsnt part of the total

specizl sguce’ vrozrar. Cerefully zelected enrichment activities which

can ke handlec 1 1y by the chIl0 are mostoe stive when woriding with
the wi™ed,
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Homogsenaous or specisl ehll ly grouning ie ore metned of teschins the
e
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but 2id v atd Pourd Lo Tten Teult to it
: ; . ; YT e AT e . gt T g T
evalisiiony done oy * cchools.”™ rore recent stucies, howsver, zueh es theot

by Dorela wiehl In 1942, consistently favor speciel ability classes over

. 2 . . . s
neterogencils Jrouping."g freehil] concurs thal recent =fuwller

.

s without hewperine the emctionsl etsbility

e [

serheng the sole Jdeterminant of success or Tallure. "Tescters chould be select—

AP . “
or Word Wi

chould, 11

5

would sppesr more foolich than to gse a teecher vho feals wnessy wher working

with gifted n a clzss o students, some of whowr mey he in the class on'y

of the PTA., Thus, zr e fective croupn
3 T i

o

fceeleration,™ p. 391-2972,

Iy

wonald C. Z2iehl, M"in mvalvetion of An EZlementery School inriched
nal Proeranm," {(Buffslo, Yew York: State University of New York, . 1062).

-

2O0wreenill, op. cit., ©. 196-200,

)

3ltp102gher, Tesching The Gifted Child, p. 23,
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Ltgain, fesrs of poor adjusiment acco~pany any progrsm for ceperating
children because of ability. Farents, teschers, end sdminl ‘reiors must reslize

ifted child knows he is ¢iTted, whether in the classroom or in speclel

:h achleving

Q@
o
b
’- 4
s
(2
(2SS

¢}
]
I$+]
W
(4]
@
i
L]

,:.
o

outstandirgy work, Low schievers kvcw thet they czn eguate their averaze peers

with 1ittle e”fort. Abiliiy groupineg could do mueh for the underschiever who

car zlway: 4o just sbove or just aversge work with no effort, for 2 class with

F

1

children of hizh sbilities could ~otivete hirm to high achleverent. Instesd

e

of hamrsrng the child, grouping oives the child s chence te engsge in stimuleting

work with peers thet ecuzl his sbiliity.”” In addition, studies hzve shown that

Fe
w
i
e
ot
-

thers 2 or ro evidence te suiport the “ant thet snobbishness or elitism

ey

develops in thezse groups.’4 Contrery to fears maladjustment, Ward feels

)

that "everyuwhere the salutary eflects of ability grouping upon moltivetilon,
achievement, and morale of able stucenis lsg readily roticable 35

The wost ocuposition to srouping comes from psrents wWwho complain thet

pede

t

K]

is unjust o the scheol to single oul outstanding individusls, accelerate them

in thelr aceden’ ~ work, provide speciel t'mes Tor them o vwork, s»nd engage iu
helping them Tind sdditional enrickrent Trom studients in other schools,

Gellagher gives a r-ther cra”™.; answer to these parents' complaint, He encwers
parents by reveeling thet thie ‘s done row for students in our schonls. The
most outstending besketball players are singled out, allowed to play varsity

B

tasketball even 3f vhey are only sophomoreey specisl pericds ars set up for
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magiaT, snd, not only are other teems found for them

once I8

)

]

~
o)

school treasports them to the cther schools. TNeve

fenl 16t out, 26

on ¢f tiis author, that grouping is #n excellent means

i7 used in a program with asceeleraticon and enrichment.

of
Groupinz of this type could be accompliched on & half-day program which enables

"terncous to be free for the siudents to join the heterogeneous clagsroom,

o

<
sroom unity cen be preserved while the entire class benefits

471
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In this way, the cla

from & mere individualizec ep:

nool zs conventicnally established, is not always congenial Uc

R n . . 237 .
eciative of extremely gift =n."2/  Teachers, even in our rodern

skosn? condern their brichtest pupils, calling lhem thelr

"eggsy, srart-zlecks.m VYel, Lichsrd Abell, in hie srticle entitled "Challeng-

"the gifted child's teacher hasg

»)
oy

" ostotes,

[N

ifted,
the child find what to study and how to produce results,"38

speciel program is not 2vweilstle for the child, 't
to help her 27 fted...even as much as she helps those retsrded,
It has been seid that the greatest contribution w- can make to the dev-
2

in their way.”

e}

elopment of Lisse childrern is to stznd back and not get
poorly plarned, badly orgenized progrem, this might well be the best aunswer.
But gifted children gre children, and c¢hildren need guidence. Thls guidance

cen come Lhrough enrichment, accelerestion and grouping.

35al11agher, Tesching The Gifted Child, p. 86-37.

Gifted Children—-Their Nature and Nuture, p. 275.

374011 inguorth,

33%icherd P. Abell, "Chellenging the Gifted,” YEA Jcournsl, LV (February,

1966), p. 48-49.

39“81¢a gher, Teaching The Gifted Child, p. 40.




CHAPTER V

A CASE STULDY OF GIFIEDNESS

Glenn Stewart*
113 Weod Street
Highland, Indiana
March, 1967
No study of giftedness could seem complete without an in depth study
of at lesst ore child who hss been singled out as "gifted." Glenn is such a

child. He is a firet grade student at Soutlridge School in Fighland, asged six

years and six months, Information sbout Glenn was received from Ray D. Pelmer,

A

principal of Zouthridge School; Mrs. Anna Tloyd, Glenn's teacher; Mr, #nd Nrs.
Glenn Stewart, Glenn's parents; and ¥rs. Griswold, speech therapist in the
Highland school system,

Glenn's parents would be considered upper middle in economic class.
Both parents are cclilege gracduates. NMrs, Stewsrt holds a BS degree from Al-
bright College, Reading, -ennsylvania, and Mr., Stewart earned s BS degree in
chemical englineering at Iowes State College a2t f&res, Iowa. Neither parent
was born or raised in Indiana. VMr, Stewart is from Nebraske, znrnd Mrs. Stewart
was raised in the Bast arcund New York. Work opportunities for Mr. Stewart
brought them to the Calumet Regicn, They heve been residents of Highland
for ten years, ancé Glenn has lived his whele life in Highland in the sazme
hcuse. Bolb parents agre cf good heslth and have suffered no serious disabilities,
Mr. Stewart 13 slightly handicspped with one leg shorter than the oihsr, but

this does nol appear to be a seriocus dissbility. Both psrents are medium in

*The neme anC address are fictitious 2t the request of the parents.
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height end build,

The home Is above aversge in an excellent neighborhocd., The family owns

o
=]

one cer and is buying the home, Glern's father is employed as 2 chemicel engineer

[

for a emall compesny in tha area, The mother is @ hcousewife, Une grandmother,
living in New York, is a teacher, Glern hes three sisters--two younger anc one
olier. He sheres his bedroom with the baby who is avcul one yesr old. The

family situstion sipesrs gquite hermonicus. Glern competes with hic older sister

[

who 1s in the third grade, but the par=nts have sttempted to siop thie b, pro-
viding upeciel thirgs that only the older sister can do. The mother seens to
faver Glenn since he ies the only son. Sthe i1s proud of his sccomplichments,
but this favoritism is not evident enough to be noticed by the other children.

The family eppesrs well-regarded in the town. It is not oromiment but
average with the necrmal anount of friends. The parents are sgctive in South-
ridge FTA end the First ¥Yethodist Church of Hamrond, Indisna. VMr., Stewart is
chairmaen of the Christian Educetion Commit ee of the church, WMrs, Stewsrt is
very busy witn the family btut belongs to AAUW =nd a Hobby Club which meets
onee a month,

For recreation, the Stewarts travel. Mr. Stewart, especially, appeer-
ed interested in trsveling. £very vscation is spent somewhere awsy from home.
Glern has been on vacations with the fsmily in Nebraska, 'lew York, Cenads,

Frown County, the Elack Hills, Yellowstone Park, the Atlesntic cosst, and all
over Indisna. Mrs. Stewart is interested in handwork and does knitting., She
seemed quite talented in sart,

The Stewarts are intently interested in educatiorn and concerned thet
the Highland School System do 211 it can for Glenn. Mr. Stewart has resd widely
on specisl programs for the gifted snd is attempting +o £ind out all that he

can about such vrogreams in order that he might make a decision on whether special
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education would be better for Glenn. Generslly, the femily cculd be ~haracter-
ized as liberal, high-mindel, end religiocus, end the dominert femlly chilosophy
appeasred to be that esch family member was entitled to be treated equslly sc-
cording to ability.

Glenn, himself, has gone through normal development physically; however,
his mother felt that he was gererslly slower to walk and talk than sny of the
other children. His first steps were teken at the age of fourteen months,

Glenn: has been a good eater ard sleeps well. He suffers from no serious dis-
eases or injuries; he did, however, habe the chicken pox snd ran a very high
temperature. Mr. Stewari stated that Glenn tended to run very high temperatures--
104 degrees with a common cold was not unusuasl. Glenn has rever been an active
child physically. His parents often must force him to go outdoors and pley. In
recent months, however, he has become more interested in sports, especially basket-
ball. Glenn is averege in ohysique. He wears corrective lenses, and his father
gaid that he will not go without the glassses. He began wesring glasses at the

age of three years, (It should be noted, however, that all of the Stewart's
children wear corrective lenses.) On observation in the classroom, Glenn sppears
vigoreus, active, and aversze in physical ability for his sage.

Glenn attends s special speech class at Southridge Schceol for children
with speech defects, He was characterized In kindergarten ss an acute stutterer.
The stuttering has slmost completely disappeared at this time, however, it reap-
pears at times when the child is exnited. Nrs. Griswold, speech therszpist, felt
that Glenn has made rapid improvement. He is working now on scunds with "sh"
and "ch" ir them. Mrs, Stewsrt felt that she was partially to blame for Glenn's
speech problems becsuse she cften did not heve time to lister to him when he was
a pre-schocler. She said that the stutt-ring does disappesr periodically, hut

that some cther manifestation of nervousness taskes over., Presently, Glenn hss
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stopped stuttering but has begun biting his nails for the first time. Hence,

some characteristics of nervousness zre present,

At the age of three yesrs end three morths, Glenn's parents developed
an swareness that Glenn had special abilities., At this time, he lesrned hew to
tell time with & small practice clock given to his sister for Christmas. Mr,
Stewart recalled that he felt Glenn must have been above average, especially
with numbers, At the sge of four vears and three rmonths, the Stewarts sagain

were made aware of Glernn's sbilities. On Christm

[\
6]

evening CGlenn res=d aloud
for his mother a book that his sister had received for Christmas. Mrs. Stewart
felt thet Glerm could have memorized the book; so, she held her finger under
certain vwords asking Glenn what each word was. To her sturprisze, he snswered
correctly every time, From then on, Glenn read constantly. He resad every book
in the house that belonged to his older sister, and Mrs. Stewart begzsn bringing

books home from the librsry for him, She purchased a Thorndike Junior Diction-

4

ary for Glenn and remembers the look on the salesman's face when she said it wsas

~
d

for her son. The Stewart's sensed Glenn's superior abilities and began resd-
ing about what they should do to help him,

Mr, Stewsrt felt that it might be worthwhile to asccelerste Glenr into
school., BRBefore going to the school te request that this be done fer their
sor, the 3tewerts felt it imperative that they have positive tvroof of Glenn's

gbilities. ¥r, Stewart recslled that they did not wsnt the school to think

ne their child was entitled to

that they were merely =nxious parenis think!

S

special consiceration. And so, at the ags of four yesrs =rd five months, Glenn
was given the Verbal Seale of the Wechsler Intelligence Scale for ohldren,

The test was zdministered by Hex Hurt of Pex Hurt znd Associates from Chicsge.
Hurt wes working at that time szt the Firet Vethodist Church o Hacmend, running

g clinic for peopls needirg guidsnce with emotional problems. The test was
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sted

trhe subtests, Glenn
wes only averspe 1n the verbsl portlong of the test, and Hurt fell that if this

portion of the test had not heen included, Glern would hav
“rom 140 to 150 because his seonres on preblems requiring t
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menory for general infrrmation were markedly supericr. Hu
I would elevste zt Jezst ter points alter he entered s
with verxszl groblems,

Hence, the Stewarts hed the scores to prove their
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Her primary con
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felt that the teacher 4id arn oubstani

thusinsm were dealt with very well,

s comgrehension level,
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The follinwing fall, Clenm snter
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Glenn's teacher, has attempted to keep him accelersted. FEe hzs fin’ched 511

X
i

of the second grade readers end ic pregently cowpleting a second grede arithmetle

workbook. Ee treezas throogh the work with 1itils or no e ort. He works

b

independently the majority of the time. He coes not take spelling tests with

8

trhe class or do arithmetic with it. OGlenn does special reecing assignments

out ol gn enricrrent book thet oo s storieg and comprehension questions,
¥Mrs., Tloyd has felt it necesssry to 1imit him to ten sterieg = day hecause she
gets too fat behind in grading to keep up with him Glern reade slouvd with the
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cetes in specisli art and wusic classe
Glenn's parente are not entirely satisfied with their son's progress now.
Barlier in the year, Glenn refused to go to school heczuse he claimed that he
wegs bored, Mrz, Stewart reczlled these gs very "teary times" and has been
concerned T
a full cet of veaders through sixth grade, and Glenn hes resed them 211, It
appears that he is receiving enrichrent at home as well zs gchool.

Since entering school, Glenn has teen given three seriss of testg—-

hoth achievemrert and mental ability., The results of the test are as follows:

Otis Quick Scoring Mental Ability Test

Beta Form Fm
cears 4 months--totsl scores of 43
Form (Short As)
6 yearo 4 monthge~total scores of 73
MA 11.3
13 150

Stanford Achievement Tests

Primary 1 Beattery Fform Y
€ years 2 months

Word Meaning 2,6
Paregraph Meaning 3.6
Vocabulsry 5.2

that Glenn might lose interest in school. The Stewarts have purchased



Spelling 2.4
word Study Skills 5.2
Arithmetic 3.9
Primary Il Battery Form Y
6 years 3 months
Word Meaning 4o
Paragraph Meaning 5.0

Science and Social
Science Concepts
Spelling

Word Study Skills
Language

Arithmetic Computation
Arithmetic Concepts

»
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s difficult to messure the reliability of testing procedures suech

jde

es these., All of the tests were given to the entire class at s time., The dif-

I

ference in achievement tests scores which were given only & month apert show that
Glenr: is capetle of making very rapid progress., They are slmost too cbvious

to be true, ord enough that they could certainly be que-=ticned. The Ctis

scores are dublous and really tell very liitle. The entire battery appesrs
contradictory. For example, Glenn's greatest asset has been called his extra-
ordinary ability in math; yet, his arithmetle computation only rated slightly
sbove second grade level--it wes one of his lowest scores,

Glenn's parents desired to find more sbout his progress since entering
school., This winter they had another series of tests run on Glenn. This time
the test were administered by e Dr, Chernoff of Indiana University's child
psychology department st the Gary Campus. Complete results of the tests have
not yet been made available, The Stewarts found, however, thst Glenn's IQ
has gone up to 145 as predicted., Chernoff stated, however, that Glenn's achieve-
ments Wwere far ahead of his 10 2s messured by the ‘ndividual tests, and this time,
verbal sbility was much higher than numericasl sbility. Hence, school has done
much for Glenn, but it is Impossitle to predict how much it hes done,

Socisily, Glenn appears well-adjusted 2t this sge., He plays with child-
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ren of bis own class on the plieyground, but his mother ststes Lhst he vlays

Av]

with older children =t home. Yrs. loyd feelg thet Glenn fits into the clezss-
room even thcugh he works by himself riuch of the lLime. CShe stated that the
other children often go to Glenn for help. The c¢lsss has asked him to read

to them, 2nd he hss often been selected by his classmates for vszricus jobs in
the room. Upon cbservation, Clenn appesred ss sny other child in the clsssroom,
Mrs, Stewsrt felt that Glenn had no "best" friend but often played with his
older sister, He would evan play girls games just to be with older children.

Glenn reads a grest deal of the time for amusement. Most of his books
are on third or fourth grade level, He 2lso enjoys pulting jlgssw puzzles
together and building thinzs with blocks snd popsickle sticks., He sppears
talented in art st his age, and he has recently tesken an interest in music.
His sister has begun piano lessons, and Glenn is teaching himeelf to play.
Glenn's television time 1s limited by his parents. Hence, he spends the
great majority of the time smusing himself.

In predicting Glenn's future, it appears that he will achieve highly
in life. His talents seer to lezn towasrd numbers, and he may well follow his
father into chemistry. As he contirues in school, he may suffer problems of
ad justment which could lezd to some emotional problems in esrly sdolescence.
Glenn will most likely blossom in high school if given the chance to use his
superior abilities. Hence, Glenn seems destined for s promising future if
teachers continue to uphold high standards before him end present him challeng-

ing material to investigate.




A COMPARISON

In an attempt to summarize the characteristics, ways of discovery,
and methods of educstion that have been discussed thus far, it would seem
prudent to tes< what has been ssid on a given child whe has been singled out
as gifted. It is necesssry to keep in mind, however, that no one chlld speaks
as the averasge for sll gifted children. VYet, it would be interesting to see
how Glenn Stewart fills the characteristics of ziftedness,
In identifying Glenn as gifted, Freehill's summary of the chzracteristics
o” the intellect of gifted children presented earlier in this text would be
useful,

1. Problem solving sbility, @Glenn neatly fits into this characteristie,

for ne has been characterized by parents and teachers as clearly able
to solve problems on hic ocwn., FHecently, he developed a keen interest
in basketball., He was concerned thst his own bzssketbsll court out-
side of his home was not the correct size. Glenn went inside and found
an encyclopedla which had a section on basketkall, He found the cor-
rect dimensions, 2nd with a six inch ruler, he went about measuring

the court, finding, much to hie dismay, thet it wes undersize. Thus,
Glenn solved the problem of how to find out whether his court wes

big enough,

2. Organizing sbility. This characteristic is e bit harder to pin down,
but Zlenn has shown some ezrly signs of proficiensy in this area. In

35
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al reading prosram, he reads stcries and answers 3 series
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of comprehension questions., The answers are colored with a pencil

the

e

n
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on an IBM type of answer sheet, Glenn has hzd no problem keep

Iy

answers in the correct spaces 2nd has become organized erough to
show cther classrates how it is done,

3. General information. Glenn hazs s stcrehouse of ‘nformation which

ranges fror esrly coins to besketbzll statistics. He quickly relates
this genersl information in converssation. He explained the way one
could find the key to what materisl is being covered on different
pages of the arithmetic book. Glenn began collecting informetion
early in his life, and, one time et school, he gave the dimensions
of a mountain which he lesarned a yesr before on vacation in the East,
4. Curiosity. Glern becomes interested in subjects quite easily and
almost immedistely atterptes tc find out more about them. OCne time,

he saw some boye flying model airplenes and went home snd looked

fana

airplanes up in an encyclopedia. He asks many questions, especiaily
of his pvarents.

5. Memory. Glenn hss 2 fantactic memory. While getting his hair cut

bt
bd

cne day, he told a barber all of the statistics about each pleysr on
his favorite backetball team, He had hesrd them on television the night

before.

6. Rapid learning. High achievement scores show that Glenn is indeed a

rapid learner.

7. Verbalness. In school, Glenn does not display his high verbal ability
so grestly as he does et home. He exhibits an advanced vocsbulary
and has alweys shown an interest in words.

8. Longz attention span. Glenn's parents commented that when he was four
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years old, Clenn exhibited = grest perseverance. His grandmother,
who is & teacher, was the first to recognize this, Glenn builds
structures with tiny blocks and will work a remarxably long time to
finish his work,

9, EHigh intelligence scores. 41l of Glenn's intelligence test scores

plece him in an IQ of 130 to 150.
10. Crisinality, qualitive thought, common sense, and even mental func-
tions. These characteristics cannot be merkedly distinguished in
Glenn from those found in average children. Perhaps ss he matures,
they will become more apparent.
Hence, it appears that even at the sge of six yesrs and six months, Clenn eX-
hibits cheracteristics of the intellect of gifted children.

Socislly, it is a bit early to determine Glenn's adjustment. In first
grade, he has {ound acceptance. He selects friends who are older than himself,
Yet, he is accepted.

Glenn is average in size. His motor ability is about average. He
learned how to ride 2 bicycle a year earlier than most of tke children his age

on the block. He is learning to dribble a besketball.

Glenn was singled cub as gifted by his parents befoure he entered school,

&

]

Intelligence tecst scores were used aw the prime criterion, slong with parentsl
observation. The school has agreed that Glenn is superior.

The school is providing accslerstion within the conteined classroom
for Glenn. They will not =zccelerszte him to another grade. The school system
provides no special classes Tor the gifted; so, Glenn works independently in
his first grade class, The latest psychologist to test Clena recomrended that
he be sent to #» specisl schkool in Chicago. His parents are dubious of such a

move snd are carefully studying the situation,
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Hence, Glenn is typical of meny gifted. He works slong on his own,

g

stimulaticon at home and at school., Hi

i

perents are concerned end
Hizkland School Sy stem which has formed a special committee to

rossilbilities of special schooling for the gifted,




CEAPTER VII

It hes been the atterpt of this asuthor to present & c-reful eval-

ustion of the gifted child and what stould be done for such a child in the

a B -+

merican schocl system. It is the hope of the author that something right be

i

gained from such an evalustion.

financial problems are the prime znswer given for the reason why
special education for the ¢ifted is not provided., It takes funds to bulld
extra claszrooms, hi al teachers, ard provide the best materlals.

But specisl ecucation need not slways he 2 finsncial burden,

jeal

ach teszcher cesn provide a weens of motiveting ths gifted, IF
Americzn educrtcrs would concentrate on the theory of teaching eamch individusal,

gdacation could Ye wmet. Some few mimates of

nalf of the problem of spezlial

special guizance are often encugh Lo get the gifted child irto wvest reseasrches

o
o

on special problems, Teaching the gifted is not easy, bul & teacher can do

-,

o~

much for the children of high ability i7 che es motivetion,

&)
"
C
<
[
Q.

periences make up 1ife, and

life experiences with more sensitiviby than the sverags child. The teacher

ihe notices thie speclel mensitivity snd Zoes sverythirg ir the clsssroom te
arouse it threough heslthy situations, 1z, Indeed, meeting reede of those gifted
individusls.

Zence, evaery teacher snd every perent can be helpful to those gifted
children who cannol be a part of a apzeial educstion progrem. It is the Jduty

RS

ol everyore to help. We cernol 27ford
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