





Shulamit, known as Musia, was the youngest of two daughters
born to a Jewish family in the town of Horochow, 50 miles
northeast of Lvov. Her father was a philosophy professor who
taught at the university in Lvov, and both of her parents were
civic leaders in Horochow. Shulamit began her education with
private tutors at the age of 4.

1933-39: In September 1939 Germany invaded Poland, and
three weeks later the Soviet Union occupied eastern Poland,
Name: Shulamit where our town was located. Hordes of refugees fleeing the
Germans streamed through our town. Soviet rule didn’t change
our lives very much. We remained in our home and Father
continued to teach in Lvov. The most important change for
me was at school; we were now taught in Russian.

Perlmu‘c‘cer

(Charlene Sclfnﬁ)

Date of Birth: December 16, 1929
Place of Birth: Horochow, Poland

1940-45: In 1941 the Germans invaded the USSR and set up
a ghetto in Horochow. In 1942, with rumors that the ghetto
was about to be destroyed, Mother and I fled. We had just
hidden in the underbrush at the river’s edge when we heard
shots. We hid, submerged in the water, all night as machine
guns blazed in the ghetto. By morning others were hiding in
the brush and I heard a Ukrainian guard scream, “I see you
there Jews; come out!” Most obeyed, but we hid in the water
for several more days as the gunfire continued. Sometimes we
would doze; once I woke to find Mother had vanished.

Shulamit never saw her mother again and never found out
what happened to her. Shulamit spent the rest of the war living
in the forests near Horochow. She is the only survivor of her
family.
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{ Stefania was born to a Catholic family in a village near
Przemysl. They lived on a large farm and cultivated several
different crops. While her father worked with the farmhands in
the fields, Stefania’s mother, a trained midwife, managed the
house and cared for her eight children.

1933-39: My father died in 1938 after an illness. With my
mother’s approval, I joined my sister in Przemysl in 1939. At
~¥-% 14 T worked in a grocery store owned by the Diamants, a
Stefania (Fusia) Jewish family. They treated me like family, and I moved in
Pod gor ska with them when the Germans invaded [Poland] on September
Dt of Bich: 1925 14, 1939. But two weeks later, the Soviets occupied the city
Place of Birth: Lips, Pl LUINAeT the Nazi-Soviet Pact]. The grocery store stayed open; I
shopped in the market for food to sell to our customers.

1940-44: The Germans again occupied the city in June 1941.
Like all Jews in Przemysl, the Diamants were forced into a
ghetto. My mother was sent to Germany for forced labor; I
was 16 and left to care for my 6-year-old sister. I found us an
apartment outside the ghetto and traded clothes for food. In
1942 news spread that the ghetto was being liquidated. |
decided to help some Jews escape the final roundups by hiding
them. I moved into a cottage for more space. Soon, 13 Jews
were living in a secret space in my attic.

Przemysl was liberated on July 27, 1944. The Jews that 17-
year-old Stefania helped to hide all survived the war. In 1961
she moved to the United States with Josef Diamant, whom she
married.
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Ruth was a child of middle-class Jewish parents living in the
Czechoslovakian capital of Prague, where her father worked as
a bank clerk. As native Czechs, her parents considered
themselves as much Czech as Jewish. In 1933 Ruth was in her
second year at a public girls’ secondary school.

1933-39: The Germans occupied Prague in March 1939 and
imposed many restrictions. Jews were no longer allowed to

WS attend school, so my education stopped at age 13. Jews had to
Ruth Freund surrender many of their possessions such as radios, bicycles,
musical instruments, and pets. We weren’t allowed to walk in
certain streets, or to go to a park or a cinema, or use a bus or a
street car. For me, normal life was at an end.

Reiser

Date of Birth: April 11, 1926

Place of Birth: Prague,
Ceechoslovakia

1940-44: I was deported to Auschwitz from the Theresienstadt
ghetto in late 1944. Some weeks later I was selected for a labor
transport. Wanting to be sure I'd get out of Auschwitz, I
managed to stand near the front of the column of 1,000
women. Then a command of “Turn about!” dashed my hopes.
I ended up at the back of the line with those to be gassed.
Nobody slept that night as, expecting to be gassed, we waited
in front of the crematorium. By a twist of fate, the next day I
was put on another labor transport.

Ruth was deported to Lenzing, a subcamp of the Mauthausen

concentration camp. Liberated by American troops, Ruth
returned to Prague. She was the sole survivor of her family.
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Dora was the second of three girls born to a Jewish family in
Minsk, the capital of Belorussia. Before World War II, more
than a third of the city was Jewish. Dora and her family lived
on Novomesnitskaya Street in central Minsk. Dora’s father
worked in a state-owned factory building furniture.

1933-39: As a young girl, Dora was athletic and excelled at
swimming and dancing. When she was in the second grade,
s o aORRRHAS she was chosen to dance the lead part in a New Year’s

Dora Rivkina  performance. She was also a member of the Young Pioneers, a
Date of Birth: November 7, 1924 SOViet youth organization that held lectures on Soviet history,
Place of Birth: Minsk, Belorussia ~ and also organized camping trips.

a0

1940-43: The invading Germans reached Minsk in 1941 and
Dora’s family was ordered into the Minsk ghetto. In 1943,
when the ghetto was emptied, 19-year-old Dora escaped from
a transport and joined the partisans but the Germans soon
captured her band. When the guards ordered them to identify
any Jews, everyone remained silent at first. But after a guard
threatened to shoot them all if they didn’t speak, a woman
pointed at Dora. The Germans bound Dora’s hands, tied a
rock around her neck, threw her in a river and shot her.

Some young girls who were in the partisan band later related

the story of Dora’s death to her sister, Berta, the only surviving
member of Dora’s family.
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Max’s parents, Taube and Itzik, first met as children in 1925,
Taube was the daughter of a tailor who hired apprentices in his
shop, and Itzik was one such apprentice. The Jewish youngsters
fell in love and dreamed of getting married even though
Taube’s family frowned upon the match.

1933-39: In 1938 Taube and Itzik married. The couple lived in

an apartment on 49 Zeromskiego Street in Radom, where Itzik
opened a women’s tailor shop. Max was born in July 1939. He

Max Rosenblat had curly hair and blue eyes like his father. Two months after

Date of Birch: July 1939 he was born, Germany invaded Poland. The Germans

Place of Birth: Radom, Poland  0ccupied Radom and evicted all the Jews from Zeromskiego

Street. The Rosenblats had to leave everything, even Max’s

baby carriage.

1940-42: Radom’s Jewish Council assigned the Rosenblats to a
shack, which was enclosed in a Jewish ghetto in April 1941.
Max slept in a homemade bed of straw. He had no toys and
little food. In August 1942, when Max was 3, the Germans
began rounding up and deporting all the Jews in Radom’s two
ghettos who could not work for them. Max’s father tried to
hide his family in his shop, but they were caught in a roundup
and Max and his mother were taken away. They were marched
to the railroad and herded into a boxcar.

In August 1942 Max and his mother were deported to the

Treblinka extermination camp, where they were gassed upon
arrival. Max was 3 years old.
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- Shulim was the oldest of three children born to religious
Jewish parents living in Kolbuszowa, a town in south central
Poland. His father owned a wholesale general store in town,
and was known in the region for his impressive strength.
Shulim’s mother tended to the house and cared for him, his
brother, Shlomo, and his sister, Rozia.

1933-39: When Shulim was 9, the Germans invaded Poland.
Polish soldiers on horses tried to fight against the German
Shulim army, but they were no match against the tanks. After the short
. - bJ
Saleschutz battle, there ’WCI'C many dee}d horses in the streets. Shulim’s
_ father and his uncle Naftali were forced to help bury the
Date of Birth: March 7, 1930 s .
Place of Birch: Kolbussrowa, Poland  110TS€S. The Germans ordered that Jewish children could not
go to school anymore. Shulim stayed at home with his mother,
brother and sister.

1940-42: In July 1941 the Germans forced all the Jews of
Kolbuszowa to live in one small section of town. Two of
Shulim’s grandparents, an uncle and two aunts moved in with
his family, making their apartment very crowded. Shulim’s
twelfth birthday was a milestone—he now had to wear an
armband with a Star of David like the other men. He felt
proud, and asked his uncle Naftali to take a picture of him
wearing the armband. Shulim was assigned to work details
with the other men. He cleared snow and repaired the roads.

Shulim was deported to the Rzeszow ghetto on June 25, 1942,

and then to the Belzec camp in July. There, Shulim was gassed
with his mother, brother and sister. He was 12 years old.
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Ceija was the fifth of six children born to Roman Catholic
Gypsy parents. The Stojka’s family wagon traveled with a
caravan that spent winters in the Austrian capital of Vienna
and summers in the Austrian countryside. The Stojkas
belonged to a tribe of Gypsies called the Lowara Roma, who
made their living as itinerant horse traders.

1933-39: I grew up used to freedom, travel and hard work.
Once, my father made me a skirt out of some material from a
Ceija S’coﬂza broken sunshade. I was 5 years old and our wagon was parked

Date of Birth: 1933 for the winter in a Vienna campground, when Germany

Place of Birth: Kraubach bei  annexed Austria [the Anschluss] in March 1938. The Germans
Knitielfeld, Austria ordered us to stay put. My parents had to convert our wagon

into a wooden house, and we had to learn how to cook with

an oven instead of on an open fire.

1940-44: Gypsies were forced to register as members of
another “race.” Our campground was fenced off and placed
under police guard. I was 8 when the Germans took my father
away; a few months later, my mother received his ashes in a
box. Next, the Germans took my sister, Kathi. Finally, they
deported all of us to a Nazi camp for Gypsies in Birkenau
[Auschwitz]. We lived in the shadows of a smoking
crematorium, and we called the path in front of our barracks
the “highway to hell” because it led to the gas chambers.

Ceija was subsequently freed in the Bergen-Belsen camp in

1945. After the war, she documented and published Lowara
Gypsy songs about the Holocaust.
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Sophie was born to a prosperous Jewish family in a village near
the Hungarian border known for its winemaking and carriage
wheel industries. The village had many Jewish merchants. Her
- father owned a lumber yard. Sophie loved to dance in the large
i living room of their home as her older sister, Agnes, played the
| piano.

1933-39: My father believed in a Jewish homeland and sent
money to Palestine to plant trees and establish settlements
Sophie Weisz there. When I was 10, I was sent to a school in nearby Oradea
Date of Birth: February 23, 1927 Decause our village had only elementary schools. I missed my
Place of Birth: Valealui-Mihai,  family, but studied hard, and swam and ice skated for fun.
Romania Though we heard about the roundups of Jews after the
Germans invaded Poland in 1939, we felt safe in Romania.

o AR

1940-44: Hungary annexed our region in 1940; by mid-1941
theyd joined the German forces. We were forced into the
Oradea ghetto in May 1944, and then deported to Auschwitz.
In August my mother, sister and I were moved hundreds of
miles north to Stutthof on the Baltic coast for forced labor.
The prisoners were asked to entertain the German soldiers at
Christmas; I danced to the music of the ballet Coppelia in a
costume fashioned from gauze and paper. I earned extra food
for this, and shared it with my sister Agnes.

Sophie and her sister escaped while on a forced march in

February 1945. Her mother and father perished in the camps.
In February 1949 Sophie emigrated to the United States.
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* Paula was raised in a religious Jewish family in Kielce, a city in
the southeast of Poland. Her family lived in a modern two-

¢ story apartment complex. Paula’s father owned the only
trucking company in the district. Her older brother, Herman,
attended religious school, while Paula attended public
kindergarten in the morning and religious school in the
afternoon.

' & R 1933-39: Paula’s school uniform was a navy blazer with a white
Paula Wajcman blouse and pleated skirt. At age 9, she did the “Krakowiak”
Date of Birth: 1928 dance at school. Boys flirted with her when her overprotective

Place of Birth: Kiclce, Poland  brother was not around. Germany invaded Poland on
September 1, 1939. Paula’s father did not wait for German
troops to reach Kielce. He loaded one of his trucks, and the
family fled east to the town of Tuchin, 30 miles from the
Soviet border.

1940-44: Paula’s mother, returning to Kielce for supplies, was
stranded when the border dividing Poland closed. German
forces occupied Tuchin on July 4, 1941. Hearing that Jews
nearby had been massacred, the family built a bunker under
the wooden floor of the textile factory where they worked.
They knew that the pits the Germans and Ukrainians were
digging were intended for them. At dawn on September 24,
1942, police moved into the ghetto. People set fires
everywhere. In the chaos, Paula and her father ran to the
bunker.

The bunker was discovered by the Germans, and Paula and her
father were shot. She was 14 years old.
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Joseph was the youngest of three children born to immigrant
Jewish parents. His Polish-born father was a former officer in
the Austro-Hungarian army who had met and married Joseph’s
Hungarian-born mother during World War I. Joseph was
raised in a religious household and grew up speaking French.

1933-39: My mother says it’s better here in Paris than in the
poor village where she grew up. Unlike my mother, who speaks
*  broken French, my older sisters and I have grown up speaking
]osepl'x von French fluently. I attend a special public school funded by the
Rothschild family. My father says that the terrible things
happening to Jews in Germany won't happen to us here.

Hoppen
Waldhorn

Dare of Birth: November 14, 1930

Place of Birth: Paris, France

1940-44: T've fled Paris and am staying with the sister of a
friend who is letting me hide on her farm in Sees in western
France. About a year ago, when I was 9, German troops
occupied Paris. At first, I wasn’t in danger. Unlike my foreign-
born parents who were subject to being immediately deported,
I was a French citizen. I fled Paris after the Germans deported
my father in 1941. I have false papers; my new name is
Georges Guerin. My sisters also have false identities and have
gotten office jobs in nearby Alencon.

Joseph’s sisters in Alencon were discovered and arrested. Joseph

managed to remain concealed until the end of the war, and
emigrated to the United States in 1949.
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Pre-Reading Activity: Perusing A Novel

When we select a novel from a book store shelf, we usually examine it quickly. This
type of casual look is called “perusing’. Perusing a book helps us to decide if we are
going to buy this book or look for another. The following activity will give you some
practice at perusing a novel using Number the Stars by Lois Lowry.

Title:

Author:

Publisher:

Date of Publication:

Number of Pages:

Number of Chapters:

Awards:

© Prepared By Jim Cornish, Gander, Newfoundland, Canada, 2003.



Cover to Cover

Front Cover

1. What does the cover show?

2. Does the cover interest you in taking a look inside the novel? Why or Why not?
Back Cover

1. Read the summary on the back of the novel. Does the summary create an

interest in the book? Why or why not?

Pick a Page

Thumb through the book. Stop anywhere and read a few paragraphs or a whole page.

What did you read?

Did it interest you? Why or why not?

Would you buy this book? Why or why not?

© Prepared By Jim Cornish, Gander, Newfoundland, Canada, 2003.



“Number the Stars” by Lois Lowry
Where in Europe are Denmark, Sweden and Germany?

In the novel “Number the Star” three countries, Denmark, Sweden and Germany, are
mentioned repeatedly as the story unfolds. Colour the countries on the map below.
Then colour the key to match the colours with the names.

ib of ,,f Europe

‘o

Key:

O Denmark O Sweden (| Germany

© Prepared By Jim Cornish, Gander, Newfoundland, Canada



er the Stars; The History Behind the Story by Jim Cornish

http://www.stemnet.nf.ca/CITE/ns_history.htm

Elemem‘ary Themes

Number the Stars

The History Behind the Story

Introduotlon

Lois Lowry, author of

"Number the Stars" begins her

novel in Denmark in the

year1943. World War I is now

into its fourth year and the
Nazi military has occupied
Denmark for three of them.

The Danish Jews are about to
be arrested and the Danish
Resistance is determined to

smuggle their Jewish

countrymen to the safety of
Sweden. This passage covers
the history behind these and
other events Lowry mentions in

her novel.

10
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The Invasion of Denmark

Lois Lowry gives us only a glimpse of what happened the day
the Nazi Armies invaded Denmark and why the Danes did not
offer much resistance to the invading forces. Surrendering as
they did wasn't easy and most Danes had no love of the soldiers
that now controlled their country and threatened their freedom.

(1) At the beginning of World War II, the Scandinavian
countries of Denmark, Sweden and Norway declaredtheir
neutrality. That means they would not take sides in the conflict.
With memories of the devastationof World War I still fresh in
the memories of many Danes, the governments thought that by
being neutral their citizens would be spared the horrors of this
new Crisis.

(2) Adolf Hitler, now leader of the Nazi Party and ruler of
Germany, had no regard for thisdeclaration of neutrality. On
April 9th, 1940, his Nazi armiesinvaded both Denmark and
Norway. They did so, Hitler claimed, to protect Scandinavia
from Britain and its allies. The real reasons however, were to
safeguard a supply of Sweden's iron ore for Germany's war
factories via the seaports of Norway and to give Germany use of
Denmark's and Norway's ports and airfields. With control of
these two countries, Nazi submarines and warships could reach
the Atlantic safely via the North Sea and not have to risk using
the narrower and heavily protected English Channel. The rich
farmland of Denmark would also provide the food needed to
keep an army well fed. Only Sweden, which had no shoreline on

http://www.stemnet.nf.ca/CITE/ns_history.htr
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the Atlantic, was free of Germany'soccupying forces.

(3) The government of Denmark was not prepared for the Nazi
invasion. It had neither the plans nor the resources necessary to
defend itself against the much larger and more powerful German
army and air force.

(4) Many of the attacks by the Germans were by surprise. The
Danes who did manage to fight back were quickly
overwhelmed. The only victory the government could claim was
the destruction of its own naval ships several months later. This
would keep the ships from being used by the Germans against
Danish citizens or anyone else. With their small air force
destroyed and under threats of a full scaled attack by Naz1
warplanes if the fought back, the government of Denmark
decided to surrenderto the invaders. In return, Hitler allowed
the Danish government to continue to rule and its police to be
responsible for day-to-day law and order.

Life Under German Occupation

When the Lowry's novel begins, the German's have already
occupied Denmark for three years. Up to that time, the Danes
had tolerated the Germans. In 1943, that was about to change.

(5) At first, life
under German
occupation was not
that different from
pre-war times.
Schools remained
opened as did the
theatres and parks.
Food remained
plentiful and the
Danes were free to
travel the
countryside. Their
King, Christian X,
was allowed to
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10

move freely too. He
rode daily through
the streets of
Copenhagen to
support his people
and to ridicule the
occupiers. The Danish Jews were largely left alone, unlike
elsewhere in Europe where they were not allowed to keep their
jobs, homes and personal belongings and where they were
placed in ghettosand concentration camps. Even the German
soldiers liked the relative peace of occupied Denmark.

(6) But, as the war continued, things slowly began to change.
With the battles now turning in favourof the Allies, Danish
citizens became less tolerantof the German presence in their
country. Increased demands for food meant thestaples of the
Danish diet were being rationed Curfews were imposed to keep
Danish citizens inside at night.

(7) Relations between the Danes and the Nazis worsened
greatly when it was learned that the Nazis' were going to arrest
Jews and relocate them to other parts of Europe. Unlike other
European countries, Denmark guaranteedits Jewish citizens the
same rights as all other Danes. To protect their countrymen, who
they considered equals, ordinary citizens took matters into their
own hands.

The Resistance

In her novel Number the Stars, Lois Lowry tells us about the Danish
Resistance through the character of Peter. While Peter did not really exist,
he does represent the citizens of Denmark, particularly the young people,
who banned together to fight the occupying Nazi forces.

(8) The Danish resistance or
underground was at first quite
small. Most of the fighters
were teenagers who hated the
Germans and what they were
doing to Denmark. By 1942,
the occupying forces had made
life more and more difficult for

http://www.stemnet.nf.ca/CITE/ns_history.htn
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all Danes and so the number of
fighters quickly grew. With the
help of weapons drops by
Allied air planes, these young
men and women secretly
organized and successfully
carried out acts of sabotage
against German vehicles, fuel depotsand supply lines. The
fighters would appear out of nowhere, make their attacks and
before the Germans could figure out what was happening,
disappear under the cover of darkness, hopefullyundetected.
Some acts were carried out in broad daylight as well.

(9) Resistance to the Germans took many forms. Underground
newspapers, banned by the Germans, published accountsof the
war. Information on German troop movements andfortifications
were passed to the Allies. Even the British "V" for victory
campaign was used by the Danes to irritatethe occupiers. For
the ordinary citizen, the "cold shoulder" towards the soldiers
was an effective and safe way of showing disgust

Image Caption: Lois Lowry's character of Peter is fictional. He
was chosen by Lowry to represent the many young men who
fought and those who died as members of the Danish
Resistance. In her research for the novel, Lowry found a
reference to a resistance fighter named Kim Malthe-Bruun,
pictured here. She was struck by his youth and courage. The
creation of her character Peter was influenced by this
encounter.

The Arrests Begin

Lowry's novel begins in September when school has reopened
for Danish children. The sudden turn of events with the
disappearance of Mrs Hirsch and the departure of the Rosen
parents marks the beginning of the Lowry's story.

http://www.stemnet.nf.ca/CITE/ns_history.htr
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(10) On October 1-2, 1943, the Nazis beganarresting Danish
Jews. Informed of the plan by a spy inside the German forces,
the Danish governmentalerted the Jewish population Within
days nearly all of them were in hiding in churches and homes
along the east shore of Denmark.

(11) Under the cover of darkness, the Jews were moved to
fishing boats. With their human cargo hidden in secret
compartments under the fish holds, the boats sailed for the
fishing grounds. Hours later and after evadingGerman patrols,
the boats arrived safely in Sweden. In just three weeks, all but
481 of Denmark's 8000 Jews were smuggledto safety.

Escape From Gilleleje
Part of Lois Lowry's novel is set at Uncle Henrik's farm in the

port town of Gilleleje near the northern most part of Denmark.
It was one of about fourteen ports of departure for the Jews.

RESCUE OF DANISH JEWS
FALL 1845

E ARSI FIDI——
HLER
B g Fopetntad Prasew
& Piaves 5t Depmtere
Flaces & Lotey
< Gnrst Arwue ¢ Degkctern
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(12) About one-fifth of the Jews that escaped Denmark left
from Gilleleje. Many Jews knew the small town well. They
travelled there for summer holidays. But, in such a small town,
keeping things secret was difficult. On October 5, 1943, a local
Nazi spy learned of a smuggling plan and informed the
Germans. The local church and its parish hall were surrounded.
The 80 Jews hidden there were arrested. They became part of
the 481 Jews that did not make it Sweden.

Image Caption: Lois Lowry's describes the smuggling of the
Danish Jews from Gilleleje. This was one of many ports used for
the smuggling as this map shows.

Fate of the Arrested Danish Jews

Lois Lowry does not indicate what happened to the Jews who
escaped or were arrested. Efforts to protect them continued long
after they left Denmark.

(13) The
arrested
Danish
Jews,
mainly the
elderly and
those whose
attempts to
escape had
been
discovered,
were sent to
a ghetto (a
rundown
and
enclosed area of a city) in Terezin, Czechoslovakia. Even then
the efforts of the Danish people to protect their Jewish
countrymen did not end. Through the Red Cross, Danes were
able to send food and clothing.

(14) In 1944 a group of Danish Red Cross workers were able to

http://www.stemnet.nf.ca/CITE/ns_history.hm
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visit and check out the living conditions at Terezin. The ghetto,
like all the others across Europe, was overcrowded with sick and
malnourished prisoners. To hide the truth about these camps and
impress the world of its treatment of the Jews, the Germans
ordered it cleaned andrenovated. Streets were cleaned,

buildings painted and schools opened. The Germans also hid
some of prisoners from view, deportedothers to death camps

and threatened the remainder with deportation too if they did not
behave. The report of the Red Cross members, who were
unaware of what the Germans had really done, was a good one.
Because of their cooperation, the Germans decided not to deport
the Danish Jews to the death camps as planned. The interest the
Danes showed in their countrymen's well being saved many
lives. Of the 450 Jews arrested in Denmark and sent to
Czechoslovakia, 400 survived. Those that did not survive died
mainly of disease. ‘

(15) Still, the Danes did not give up. On April 15, 1945, with
the help of Norway and Sweden, the survivors in the Terezin
ghetto were released into the care of the Swedish Red Cross.
Eventually, the Jews were transported to Sweden where they
stayed until the end of the war.

Fate of Captured Resistance Fighters

The fate of arrested resistance fighters is also covered in the
Afterword of Lowry's novel. Peter represents the fate of too
many Danish youth. The treatment of those arrested was similar
in other countries of Nazi occupied Europe.

http://'www.stemnet.nf.ca/CITE/ns_history.htn
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(16) The Nazi armies of Germany werebrutal to all who
opposed them. Resistance fighters arrested were oftentortured
for information that could lead the Germans to uncovering the
resistance movement, their members and their plans. Some
captured were shot immediately while others wereexecuted in
public squares; the general population forced to watch as
punishment and as a lesson for any support given them. Many
arrested youths simply disappeared, their whereabouts never
ever to be discovered. Some fighters were shipped to
concentration camps where the suffered the same fate as the
Jews they were trying to rescue. Some resistance fighters whose
identities had been discovered were able to flee Denmark, many
of them by the same routes used to help the Jews to safety.

Image Caption: In this photo, resistance fighters are arrested
by the Nazis. Their fate was often torture and death.

Denmark's Distinction

(17) Denmark has the distinction of being the only country of
Europe to save most of its Jewish citizens from the occupying
forces of Germany. Of the approximately 7000 Jews living in
Denmark at the beginning of the war, all but about 481 were
smuggled safely to Sweden.
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This page was created on October 22, 2002.

This page was written to explain the history behind the
persecution of the Jews by the Nazis during the second world
war. It is part of our study of the novel Number the Stars by Lois
Lowry. For a complete list of the resources I have created for
this novel, click on the link that below.

Number the Stars and A Study of the History Within the Novel
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Literature Circles Role Sheet
Discussion Director

Name Circle
Book
Meeting Date Assignment: Pages to

Discussion Director: Your job is to develop a list of questions that your group might want to
discuss about this part of the book. Don't worry about the small details; your task is to help people
talk over the big ideas in the reading and share their reactions. Usually the best discussion
questions come from your own thoughts, feelings, and concerns as you read. You can list them
below during or after your reading. You may also use some of the general questions below to
develop topics for your group.

Possible discussion questions or topics for today

DB WN -

Sample questions

What was going through your mind while you read this?

How did you feel while reading this part of the book?

What was discussed in this section of the book?

Can someone summarize briefly?

Did today's reading remind you of any real-life experiences?
What questions did you have when you finished this section?
Did anything in this section of the book surprise you?

What are the one or two most important ideas?

What are some things you think will be talked about next?

s & & & & 5 & »

Topic to be carried over to tomorrow:

Assignment for tomorrow: Pages to



Literature Circles Role Sheet
Literary Luminary®

Name Circle
Book
Meeting Date Assignment: Pages to

As the Literary Luminary, it is your job to read aloud parts of the story to your group in
order to help your group members remember some interesting, powerful, puzzling, or
important sections of the text. You decide which passages or paragraphs are worth
reading aloud, and justify your reasons for selecting them. Write the page numbers and
paragraph numbers on this form along with the reason you chose each passage. You must
choose a minimum of 3 passages.

Some reasons for choosing passages to share might include:
* Pivotal events * Informative * Descriptive * Surprising * Scary
* Thought-provoking * Funny * Controversial * Confusing * Personally meaningful

Location (page/paragraph) Reason for Choosing



Literature Circles Role Sheet
Vocabulary Enricher*

Name Circle
Book
Meeting Date Assignment: Pages to

Vocabulary Enricher: Your job is to be on the lookout for a few especially important words in
today's reading. If you find words that are puzzling or unfamiliar, mark them while you are reading
and then later jot down their definition, either from a dictionary or from some other source. You
may also run across familiar words that stand out somehow in the reading - words that are
repeated a lot, are used in an unusual way, or provide a key to the meaning of the text. Mark
these special words, and be ready to point them out to the group. When your circle meets, help
members find and discuss these words.

Page No. &

Paragraph Word Definition Plan

Topic to be carried over to tomorrow:

Assignment for tomorrow: Pages to



Literature Circles Role Sheet

Connector*
Name Circle
Book
Meeting Date Assignment: Pages  to

Connector: Your job is to find connections between the book your group is reading and the worid
outside. This means connecting the reading to your own life, happenings at school or in the
community, similar events at other times and places, or other people or problems that this book
brings to mind. You might also see connections between this book and other writings on the
same topic or other writings by the same author. There are no right answers here. Whatever the
reading connects you with is worth sharing!

Some connections | found between this reading and other people, places, events, authors:

Topic to be carried over to tomorrow:

Assignment for tomorrow: Pages to



Literature Circles Role Sheet

lllustrator*
Name Circle
Book
Meeting Date Assignment: Pages  to

lllustrator: Your job is to draw some kind of picture related to the reading. It can be a sketch,
cartoon, diagram, flow chart, or stick figure scene. You can draw a picture of something that is
discussed specifically in your book, something that the reading reminded you of, or a picture that
conveys any idea or feeling you got from the reading. Any kind of drawing or graphic is okay. You
can even label things with words if that helps. Make your drawing on this paper.

Connections: What did today's reading remind you of?




Number the Stars:  Historical Connectiong

In the first three chapters of Number the Stars, Lois Lowry gives us some idea of life in
Denmark around the year 1943. These details are historically correct. This means that
the events really happened, although the characters she uses to bring them to life are

fictional.

In the space below, jot down what has and is occurring that are part of the history of
Denmark during World Warll. Page numbers are provided to help narrow your search.

page 2:

page 6:

page 7-8:

page 12:

page 15:

page 18:

page 20:

page 22:

page 23:

page 24
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“Number the Stare” by Loig Lowry

Theme: Friendship

Everyone has someone they consider a friend. Sometimes the friendship is strong and
lasts a lifetime. Sometimes, because of one problem or another, the friendship is brief
and new friends are made. ’

Complete this activity on friendship and how it was important to the outcome of the
novel. o

Group Discussion:

1. What are the characteristics of a “best friend”?
(Hint: What is your best friend like? What do you expect from a “best friend”? Why has your "best
friendship” lasted with this person?)

2. How do friendships change overtime?
(Hint: Think about how you friendship from other people has changed over time? What caused
these changes? What was the result of these changes?)

© Prepared by Jim Cornish, Gander, Newfoundland, Canada



3. Give examples of how friendships are sometimes tested.
(Hint: Think about events that happened that nearly or completed ended a friendship)

The Friendship Between Annemarie and Ellen

4. Describe Annemarie's and Ellen’s friendship? (Give examples from the novel to
support your answer.)

5. In what way was this friendshi

© Prepared by Jim Cornish, Gander, Newfoundland, Canada



6. How did their friendship affect the outcome of the story?
(Consider this: If Annemarie’s friendship with Ellen had not been strong, how differently might the
story have ended?)

7. How did Annemarie show that her friendship with Ellen would last?

© Prepared by Jim Cornish, Gander, Newfoundland, Canada



“Number the Stars” by Lois Lowry

Theme: Bravery

One of the themes of Number the Stars is bravery. Like the Danes in this story, people
risk everything to help fellow human beings in a time of great trouble.

1. Write your own definition of the word “bravery”.
2. Write a dictionary definition of bravery? Is your definition close to the dictionary
one?
3. Use the table to below to list people you know that are brave. In the second
column, write what brave acts these people perform.
A Brave Person His/Her Acts of Bravery

© Prepared by Jim Cornish, Gander, Newfoundland, Canada




4, In the novel, Uncle Henrich said the following to AnneMarie:
“That is all that bravery means: not thinking

about the danger, about what you must do.”
(chapter 16, page 123)

What did Uncle Henrich mean by this?

For each of the characters, indicate at least one thing they did to prove Uncle Henrich
correct.

Mrs. Johansen:

Uncle Henrich:

Peter:

Mr. Johansen:

The Rosens:

© Prepared by Jim Cornish, Gander, Newfoundland, Canada



“Number the Stars” by Lois Lowry

Building Character

Character describes who we are as individuals and as a people. Character
traits develop from a very early age. They develop based on our actions; what
things we do, what things we say and how we treat other people. Annemarie, the

main character in Number the Stars, risks her life and those of her family in an effort to safely
smuggle her friend out of German occupied Denmark. Throughout the novel, Annemarie’s
actions provide clues to the kind of person she is. Six of AnneMarie’s personal traits are listed
on the web below. Indicate what she did that is an example of each of these traits. Use the
empty ovals at the bottom to add two character traits and example or your choice. Chapter
numbers have been included to help you narrow the search.

athletic compassionate

AnneMarie

© Prepared by Jim Cornish, Gander, Newfoundland, Canada, Fall 2002.



Writing a Character Sketch

Read the copy of the handout from Collections® on writing a character sketch.

Now that you have examples of the kind of person Annemarie was, you can use the
web to write a character sketch in paragraph form. Use the list of suggestions as a
guide when writing the description.

O

O

O

Begin with a paragraph that tells a little about AnneMarie; who she is, her age,
where she lives, what she looks like and her likes and dislikes.

Choose an order for the traits in the web.

Using the web as a planning sheet, write a paragraph that includes the examples
you have chosen for each characteristic.

Writing Guide:

goooooooo

Write a first draft.

Write complete sentences.

Capitalize the beginning letter of each sentence as well as any proper nouns.
End each sentence with a punctuation mark.

Edit your writing.

Proofread your writing for grammatical errors and spelling mistakes.

Write a final draft.

Proofread the final draft.

Share your character sketch with a friend.

© Prepared by Jim Cornish, Gander, Newfoundland, Canada, Fall 2002.



“Number the Starg”
by Lois Lowry

The Danich Registance

After the Nazis invaded and took control of a country, ordinary people took up the cause
to make as much trouble for the German armies as possible. These people, operating in
secret, were called the Resistance. Lois Lowry describes the work of the Danish
Resistance and the role they played in making life difficult for the occupation forces of
Germany and in smuggling Jews to safety. Using the information in the novel and the
online resources, jot notes in the boxes that answers the questions.

4 Who were they? )
- J
4 What did they do? ) - 4 How did their work help? )

Danish

Resistance

. S
4 How did they operate? N (O What happened if they were caught?
\. AN J

© Prepared by Jim Cornish, Gander, Newfoundland, Canada, Fall 2002.
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Welcome to this new resource for those teaching
and learning about the Holocaust

Begin by clicking on a tab at the top of the page -

Choose explore to search or browse the art collection
and read about the artists, learn for teaching materials,
or interact to set up your own personal collection of art
works.

For an introduction to the art of the Holocaust, read the
introductory essay from the learn - study resources
section.

We'd value your feedback. You can email us directly or
make a public comment in the interact section (you'll
need to join to do this).

Click here to find out more about this resource and
the organisations that produced it -
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learn

Teacher's Guide to
Learning about the Holocaust through Art

Introduction

The works of art in this collection offer a useful resource for
Holocaust education, especially when combined with the
accompanying biographical and historical material.

Because it is art-based, this resource has the potential to be used
quite broadly across the curriculum - in Art and Art History, as
well as more common subjects such as History, Social Studies,
Language Arts or Citizenship.

Learning about the Holocaust through Art is not a complete course
in itself, but a supplement to other teaching programs. There are
plans to develop this resource further - to incorporate it into
programs of study matched to particular national and subject
curricula - but this is for a later stage. For now, the teacher will
need to consider how best to make use of this resource within
their own programs.

The explore section provides the core material - art reproductions
and documentation. This current section (learn) provides some
ideas for using the material. The interact section provides tools
to help you and your students use the material - including a page
where individuals can collect and annotate art works from the
collection.

Learning about the Holocaust through Art assumes the student is
familiar with using the Internet. It also assumes the student has
some knowledge of the Holocaust, appropriate to their age and
ability levels. Students will need to be familiar with some of these
terms and concepts:

- Allies - Living conditions

- Anschlus - Medical experimentation
- Antisemitism - Medicine

- Aryan - National Socialism

- Barbed-wire fences - Nazis

- Barracks - Nuremberg Laws

- Burials - Occupation

- Concentration camps - Partisans

3/25/2007 12:19 PM
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- Crematoria - Prisoners/inmates

- Cultural life - Property

- Death camps/extermination - Reich

camps - Religious activity

- Death marches - Righteous among the

- Degenerate art Nations

- Deportation - Sanitation and hygiene
- Final solution - Selection

- Forced labor -SS

- Gas Chambers - Starvation

- Genocide - Trains/transportations
- Gestapo - Transit camps

- Ghettos - Underground/Resistance
- Judenrat - Vichy

- Kristallnacht - Watchtowers

- Labor camps - Yellow badge/star

- Liberation

General Objectives

The activities in this resource share the following broad
objectives:

1. Students will learn more about the Holocaust through
the stories of the artists and the places in which they
worked (ghettos, camps, hiding places).

2. Students will learn about the artistic activity that
occurred in these places and its different functions.

3. Students will approach the works as historical
evidence, looking at what they reveal about life in the
ghettos and camps.

4, Students will approach the works as artistic creations,
considering their meanings and messages.

Activities based on this resource

The Learning about the Holocaust through Art activities section
includes three lesson plans for three levels - (1) elementary,
10-12yrs, (2) secondary 13-15, and (3) high school (16+). These
activities are specifically based on this resource and encourage
the student to observe, read closely and think critically about the
material.

There are some further questions and activities listed in the next
section (below). While these relate closely to the resource, they
may also require further reading or experience - see the study
resources section for relevant books and websites.

Level 1 activities

The purpose of these activities is to encourage the students to
look closely at the art works, considering what they can reveal

3/25/2007 12:19 PM
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about (1) the individual human being, (2) their environment and
(3) their way of life.

You may wish to allow the students to select one of these three
topics and then form groups to choose and discuss relevant art
works.

For the story-writing exercises, the student could print out the
pictures they have chosen, or write their stories online, using the
collection page in the interact section.

Level 2 activities

The purpose of these activities is to encourage the students to
consider the experiences of people under Nazi occupation. As well
as the art works, the students should look at the biographies,
histories and the information in the study resources section of
the website.

Sections (A) and (B) of each activity could be done individually or
in groups.

Level 3 activities

These activities encourage the students to look closely at the art
works and their context. As well as considering the subject matter
of the works, students are asked to consider their composition and
the manner and conditions of their creation. They are also asked
to consider the role of the imagination.

Students will need to draw on all the material in the resource -
the art works, biographies, histories and other study resources.

Activities that extend this resource

Here are essay questions and activities that seek to connect the
resource with other knowledge or experience the student might
have. They are for older or more able students and will probably
require further reading - see the bibliography in the study
resources section for relevant websites and books.

1. What was the official Nazi policy on art and how was this
implemented during the period of the Holocaust? Give other
examples of "establishment" versus "underground" art,.

2. What was unique about the works of art created during the
Holocaust when compared with works created up until that time?

3. Write about the various functions the art of the Holocaust
performed. These might include testimony, documentation,
commemoration, spiritual protest, artistic expression, a means of
barter. Give examples from this collection.

4. How do the works of art in this collection relate to your
previous knowledge of the Holocaust? Have they confirmed your
understanding or changed the way you think about it? Give

3/25/2007 12:19 PM
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examples.

5. Do you think works of art created during the Holocaust can or
should be used as evidence to counter the claims of Holocaust
deniers? You might consider the Lipstadt Irving trial of 2000, in
which the work of David Olére was used to support the existence
of gas chambers (see Holocaust Denial on Trial and David Olere
drawings and paintings - both are external links)

6. "Works of art reveal aspects not expressed in historical
documentation." Do you agree with this sentence? Why or why
not?

7. Can you recall any other artistic expressions (visual or
dramatic) of difficult historical events? How well did these works
represent the events? How did they affect you and your attitude
towards these events?

8. "Beauty versus ugliness." Is there any tension between the
aesthetic values of art and the intensity of the tragedy portrayed?

9. "Objectivity versus subjectivity." Is there any tension between
factual, documentary testimony and personal, artistic expression?

10. Make you own artistic response to the subject of the
Holocaust.

ore | learn | interact | help
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teacher's guide Activity 1 - People in the Ghettos and Camps

student activities

(A) Choose 6 different art works with people in them
udy resources

Describe these things in each of the works you have chosen:

® Clothing - What are people wearing?

® Environment - Where are the people in the picture? What
are their surroundings?

® Activities - What are the people doing? Are they doing
anything?

® Objects - Is there anything else in the picture? Which
objects are close by and which are far away.

(B) Is there anything that links together the people in the pictures
you have chosen? It might be their clothing, their environment,
activities, the objects around them, or something eise.

(C) Write a short story using all the pictures you have chosen.

home | exg
Copyright © 2001 World ORT ar
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teacher's guide Activity 2 - Landscape and Environment

(A) Many of the art works show landscapes. You can find these by
study resources typing "landscapes" in the simple search or choosing "landscapes”
as the subject in the advanced search.

Look through these works, describing the following:

® The use of color

® People - How do the people interact with their environment?

® Objects in the picture - Are there buildings, plants or other
objects in the picture? Where are they? What are they like?

® Foreground and Background - What differences can you see
between the foreground and background in each picture?

(B) From among the works you have studied, choose 4 that have
something in common. It could be the subject matter or the way
the works are drawn or painted.

(C) Write a short story using all these pictures as illustrations.
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teacher's guide Activity 3 - Way of Life in the Ghettos and Camps
S (A) Many of the art works show what life was like in the ghettos
and camps. Select 8 pictures showing everyday life in 2 or 3
different places. You can find pictures of people by typing "people"
in the simple search. Another way is to choose some of these
subjects in the advanced search: "food", "work", "leisure",
"exercise", "personal hygiene", "religious practice".

Look closely at the works you have chosen. Describe the following:

® People - Are they young or old? Do they look well or sick?

® Place - Where are the people in the picture? What are their
surroundings?

® Activities -~ What are the people doing? What does this tell
us about everyday life in the camp or ghetto?

® Objects - What objects are people using in their activity?

(B) Compare the works you have chosen, stressing the similarities
and the differences between then. Note any differences between
the camps or ghettos you have chosen?

(C) Choose 4 pictures that are similar. Use these as the starting
point for a short story.

3/25/2007 12:22 PM



Values

What’s My Culture?

Important
Places



Bibliography

Bauer, E. (1936). Trau keinem Fuchs auf griiner Heid und keinem Jiid
auf seinem Eid. Nuremberg: Stiirmer Verlag.

Bytwerk, R. (2003). Trust no fox on his green heath by Elwira Bauer. Retrieved April
14, 2007 from, Calvin College Web site:
http://www.calvin.edu/academic/cas/gpa/fuchs.htm

Cornish, J. (2003). Number the stars: A novel study by Jim Cornish. Retrieved April 14,
2007 from, Web site: http://www.stemnet.nf.ca/CITE/mumber the stars.htm

Davidson, S. (2006). Anne Frank. New York: Scholastic

Feinberg, S., Totten, S. (2001) Teaching and studying the Holocaust. Boston: Allyn and
Bacon

Fowler, J. (2004, June). Education about the Holocaust: How does it help build a better
world?. Address to annual conference of the Association of Holocaust
Organizations, Washington D.C..

Glanz, J. (1999, August). Ten suggestions for teaching the Holocaust. The History
Teacher, 32(4), 547-565.

Goodlad, J. I. (1994). What schools are for. Bloomington, IN: Phi Delta Kappa Education
Foundation

Hrubey, L. (2003, November 12). Number the stars webquest. Retrieved April 14, 2007
from, Web site:
http://www bgsu.edu/colleges/library/crc/webquest/number%20the%20stars/Hom
epage.html

Indiana Department of Education (2007, April 9). Indiana's academic standards.
Retrieved April 14, 2007 from, Department of Education Web site:
http://ideanet.doe.state.in.us/standards/welcome2.html

Lowry, L. (1989). Number the stars. Boston: Houghton Mifflin Co.

Reiss, J. (1972). The upstairs room. New York: Scholastic

Schwartz, D. (1990). "Who will tell them after we're gone?": Reflection on teaching the
Holocaust. The History Teacher, 23(2), 95-110.

United States Holocaust Memorial Museum (n.d.). Education. Retrieved April 14, 2007
from, United States Holocaust Memorial Museum Web site:
http://www.ushmm.org/education/



United States Holocaust Memorial Museum (n.d.). Teaching about the Holocaust:
Retrieved April 1, 2007 from, United States Holocaust Memorial Museum Web
site:
http://www.ushmm.org/education/foreducators/teachabo/part_2.pdf



