






PARTN 
UNDERSTANDING THE EFFECTS OF PLAY: 

AN ANALYSIS OF TEACHER, ADMINISTRATOR, 
AND STUDENT OPINIONS OF RECESSIPLA Y 

Due to what that NAECS (2002) notes as an "aianning (rend toward the elimination of 

recess during the school day," it is imperative to understand what professional educators think 

about having recess in their schools. The NAECS cites increased academic standards and 

aCCOWllability as the primary reasons many schools are electing to eliminate recess. TIus study 

will aim to detennine whether teachers in Delaware County, Indiana have similar feelings, or if 

they feel that recess is an integral part of the school day. 

Advantages and Disadvantages Identified by Delaware County Teachers 

On this portion of the survey. teachers responded by listing advantages and disadvantages 

they have observed in recess on a regular basis. Not surprisingly, many of the responses given 

by teachers are those that have been previously discussed as findings in current research. Social 

skill s topped this list of advantages by far witb 74 % of teachers reporting that they observed the 

social benefits of play on a regular basis. Included in the category of "social skills" are 

behaviors such as fanning friendships, resolving con(ljcts, and getting along with others. 

Benefits such as exercise, a break/stress release, and energy release were each identified by 

slightly more than 40% of teachers. Other benefits identified included: fresh air, gross motor 

skills, learning to play, creativity, increased attention, fun, problem solving, teacher interaction, 

mental refreshness. educational!leaming, rnaklng free choices, and calmer behavior. For an 

overview of the advantages of play identified by teachers refer to Graph 1.1. 

Disadvantages were also listed by teachers, but to a much lesser extent. In fact, the 

answer most commonly given was "none." Graph 2.1 illustrates that 32% of teachers see no 

24 



di sadvantages in having recess. Pellegrini and Smith ' s (1993) theory that recess is being 

eliminated in part due to a loss of instructional time was somewhat supported in this study with 

19% of teachers agreeing that losing instruct ionaltirne is a disadvantage of having recess. 

Pellegrini and Smith (1993) also predicted that schools were deleting recess due to anti·social 

behaviors. Fourteen percent of the teachers in this study identified problems with disagreements 

and bullying, indicating that it is a valid concern, but not one that is overwhelming. Injuries and 

regaining control of the class are the only other two disadvantages identified by over 10% of the 

teachers. Other disadvantages listed by less than 10% of the teachers include: rule breaking, not 

enough recess time, taking games too seriously. not knowing how to play. monitoring, 

inadequate equipment, ronning on a full stomach, and bad weather. For an overview of the 

disadvantages of play identified by teachers refer to Graph 2.1. 
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Advantages and Disadvantages Identified bv Delaware County Administrators 

Administrators identified the same lOp four advantages to recess as teachers: exerCIse, 

social skills, energy reJease, and a break/stress release. Administrators, however, prioritized 

these benefits in a slightly different manner. Exercise was the most common response among 

administrators with 75% observing tltis benefit (See Graph 1.2). In comparison, only 42% of 

teachers identified exercise as a benefit of recess. Social skills placed second with 63% of 

administrators identifying this benefit . This slight difference could be due to the fact that 

teachers may be more likely than administrators to observe children's interactions on 

playgrounds up close, Administrators may be more likely to observe from a distance or passing 

by, in this instance exercise play is more noticeable than social play. Half of the administrators 

also felt that recess provides a breaklstress relief and an energy retease for students. Other less 

common advantages identified were: mental health, fresh air. creativity, increased attention, fun. 

problem solving skills, free choice, calmer behavior, and brain development. 

Administrators listed disagreementslbullying as the biggest disadvantage of recess (38% . 

see Graph 2.2). Loss of instructional time, which was listed as the number one reason by 

teachers, is listed as second highest disadvantage (25%) by administrators. Thirteen percent of 

administrators saw no disadvantages of recess . This percentage is significant ly lower than the 

32% of teachers who recorded no disadvantages. Other disadvantages identified included: rule 

breaking. injuries, competitiveness, regaining control, taking games too seriously, not knowing 

how to play, and monitoring play. In general, disadvantages were recorded by a higher 

percentage of administrators than teachers. This mayor may not reflect a more negative view of 

play/recess, but is not surprising considering it could fall to the administrator to ensure that 

students are engaged in academic activities fo r a majority of the school day. 

27 



• o 
:; 
• ., 
E 
~ • <; 
• a • 
E • 
" • • 

• j 
c 
E 
~ • '0 
• a • c • 0 

" • • 

100% 

90% 

80% 

70% 

60% 

50% 

40% 

30010 

20% 

10% 

0% 

100% 

90% 

80% 

70% 

60% 

50% 

40% 

30% 

20% 

10% 

0% 

/' 
<Q'-

~.2;-'O 

Graph 1.2 
Advantages of Play/Recess as Identified by 

8 Administrators In Delaware County 

AdvantagH 

Graph 2.2 
Disadvantages of Recess/Playas Identified by 

8 Administrators In Delaware County 

Disadvantages 28 



Effects of Play on Children's Behavior - Teachers 

Jarrett, Maxwell, and Dickerson (1998) perfonned a study with results indicating that 

"the recess break appeared to have a renewing eiTect, decreasing their off-task and fidgety 

behaviors." Teachers in Delaware County may be observing very similar behaviors. When 

asked to rate children's behavior after recess as extremely negative, slightly negative, no impact, 

slightly positive, very positive, or both negative and positive, a significant majority of 60% 

responded by answering very positive (Graph 3.1). Another 23% felt that behavior after recess 

was slightly positive. This means that over 80% of teachers are observing some behavior 

improvements following recess. No teachers felt that behavior was extremely negative, 7% saw 

some slightly negative behavior, 5% saw no difference, and another 5% saw both positive and 

negative impacts on behavior. 

Graph J.1 
Effects of Play on Children's Bohavlor 
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Effects or Play on Children's Behavior - Administrators 

Admi.njstrator responses regarding the impact of play on children's behavior differed 

slightly from the teachers, but still indicated positive impacts. Only two responses were selected 

by administrators: slightly positive and very positive (illustrated in Graph 3.2). While a majori ty 

of teachers felt that behaviors were very positive, administrators felt thai behaviors were only 

slightly positive (63%). Thirty-eight percent of administrators, however, felt that recess had a 

very positive impact on behavior. The slight difference in teacher and administrator opinions 

may be due to the fact that administrators, for the most part, deal with troublesome behaviors 

following recess . Graph 3.3 portrays the differences between teacher and administrator 

responses. 
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Effects of Play on Children's Behavior: Differences between Grade Levels 

Bolh 

Teachers at almost every grade level observed very positive effects of play on children's 

behavior. The exception occurred at third-grade where teachers identified very slightly positive 

and very positive behaviors equally (40% each - Graph 4.1 & 4.2). Slightly negative behaviors 

were identified by both kindergarten and first-grade teachers> but appear to have vanished for the 

second-grade teachers. Third grade teachers seemed somewhat ambivalent. Teachers reported 

less very positive behavior and more mixed positive and negative behavior. In the fourth-and-

fifth-grade, teachers recorded slightly negative behaviors in small percentages. Very positive 

behavior increased from the 40% at thlrd-grade to 70% in fourth-grade. It was anticipated that 

behaviors might become more negative as children progressed through school, but no significant 
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increase was fOWld. The decrease lo no negative behavior resulting from recess in second~grade 

implies a u ~shaped curve. Children just beginning school demonstrate more negative behaviors; 

but, as they learn new social skills, those could begin to diminish. As children get older, 

however, new social issues and challenges could arise and some negative behaviors reappear. 

Graphs 4.3-4.8 (in back) present survey results at each grade level. 
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Effects of Play on Children's Behavior: Differences between Schools 

The ten schools participating in thl s study responded that play has a generally positive 

impact on ch.Hdren ' s behavior. There are, however, some significant differences between school 

ratings. Schools 1,3,4,6,8,9, and 10 all reported very positive behavior effects more 

frequently than any other behavior effects. Schools 2, 5, and 7 also reported significant 

percentages of very positive behavior effects. but reports of slightly positive effects or a 

combination of positive and negative were reported just as frequently (see Graph 5.1). It was 

considered that differences between schools might be related to the amount time for recess. An 

exam.ination of the time allotted for recess, reported by teachers in each school, revealed 

significant differeoces between grade levels within the same school. For most schools, there was 

not a consistent time required for recess across grade levels. The grade level time differences 

will be discussed later. Look..ing at the average times glven for recess in each school, it does 

become evident that the schools with less recess time reported more negative effects. Schools 2, 

3,7, and 8 each reported recess periods of twenty minutes or less (on average). Of these schools, 

3 and 7 account for two of the three schools indicating negative effects of play on behavior: 

twenty-nine percent of teachers in school 3 and 20% of teachers in school 7 observed negative 

behaviors after recess. This trend, however, cannot be generalized to all schools with less than 

twenty minutes of recess because schools 2 and 8 reported mostly positive effects. ft also 

appears that results are more varied for schools where more teachers responded to the survey 

(see Graphs 5.3-5.12, in back). Other factors may have affected the results of thi s survey such as 

whether teachers are in charge of recess supeJVision OT whether other school employees or 

volunteers are in charge. 
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Effects of Play on Children's Behavior: Differences between Times Allocated for Recess 

Teacher surveys were broken down once again - this time in search of a relationship 

between the time children spend playing and the ir behavior aftetWard. The most conunonly set 

time for recess was 21-30 minutes (reported by 22 of the 57 teachers). Another 20 teachers 

reported a time ofless than 20 minutes . Six teachers indicated recess periods of 31-40 minutes, 

and the remalning seven teachers had 41-50 minutes of recess daily. Looking at these numbers, 

it is obvious that more teachers had recess periods lasting less than 30 minutes. The question 

remains: How does this relate to children's behavior and development? Schools reporting less 

than 30 minutes of recess had. more varied responses on the behavior effects (See Graph 6.1). In 

the \ 0-\5 minute time frame. 10% of teachers observed slightly negative behaviors and only 

55% reported very positive effects on behavior. The very positive effects on behavior remained 

consistent in the 2 1-30 minute bracket, but tbere was a slight decline of slightly negative 

behaviors with only 5% of teachers responding. Fourteen percent of teachers in the 21 -30 

minute category, however, felt that play had a combination of positive and negative impacts on 
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behavior. While these results indicate mostly positive results, they dim in comparison to the 

results reported by teachers having recess periods of more than 31 minutes . Very posilive 

bebavior reports reached 83% when teachers reported having 31-40 minutes of recess and 

peaked at 86% when teachers reported having 41-50 minutes of recess. It may appear that the 

longest recess period yields a more positive impact on children's behavior, but there is also the 

reappearance of slightly negative behaviors as reported by 14% of the teachers when recess 

lasted longer than 41 minutes. During recess periods lasting 31-40 minutes, there was a very 

large percentage (83%, Graph 6.1) of very positive behavior effects and the rest reported slight ly 

positi ve effects. In this time frame, there were no reports of negative effects on behavior. 

Pellegrini and Davis (1993) found that short recesses are physically beneficial, but that it takes a 

longer recess period for children to engage in social behaviors. If this is true, then it may be that 

more teachers in the middle time ranges for recess (3 1-40 minutes) found it to be more positive 

because their children were given eoough time to practice social skills, but not so much that they 

became bored thus engaging in negati ve behaviors. 
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Student Opinions on Recess 

In addition 10 reflecting teacher and administrator perspectives on play, this study also 

sought to express student opinions of recess. For this reason, 14 second-graders were surveyed 

as part of this study. Parental permission was obtained before surveying the students and 

students were not informed of the intent of the survey at the time they completed it. Initially, 

students ranked 11 school subjects (art, English, gym, lunch, math, music, reading, recess, 

science, social studies, and writing) according to which they enjoyed the most. Graph 7.1 

illustrates the top five school activities as detennined by activities ranked in the top three most 

frequently by the second graders. Art was actually at the top of the list (50%) followed by gym 

and recess at 43% each. Wri ting and science placed 4th and 5th with 29% of students placing 

them in the top three. Seventy-one percent of students ranked recess in the top five subjects 

(Graph 7.2). AdditionaUy. students were asked to list their three favorite parts of recess and their 

three least favori te parts. Graph 7.3 shows the top three reasons given by students to describe 

why they like recess. The most frequent response given by 57% of students was swinging; tag 

and friendship followed with a close 43% each. The final question on the survey asked students 

whether or not they thought that students need to have recess at school. The results of this 

survey were somewhat surprising. bu( reflect only a small sample o f students . When responding 

to the need for recess during the school day, 64% of students agreed (hat kids needed to have 

recess. The remaining 36%, however, fell that students did not need to have recess at school 

(See Graph 7.4). 
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Graph 7.3 
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Summary 

This study contributes the professional opinions and observations of educators to a 

growing body of research about play. Common advantages of recess listed by educators were 

identical to the benefits cited in recent research studies. The most common advantage identified 

by teachers was some variation of social skills. Pellegrini (1995) identified recess as a time 

when children could interact with peers on their own terms. Waite-Stupianksy and Findlay 

(2001) agreed that recess enables children to practice problem solving and conflict resolution­

two very important social skills. Over 40% of teachers also believed that children benefited from 

having a break to relieve stress. The National Association for the Education of Young Children 

(1998) also identified playas "a developmentally appropriate outlet for reducing stress in 

children's lives." Another teacher-identified advantage, exercise, is widely supported by many 

organizations in an effort to decrease obesity and encourage healthy development. The 

American Pediatrics Academy (2003), for example, reconunends the promotion of unstructured 

play in all settings as one avenue of combating the increasing problem of obesity. Although 

administrators prioritized the advantages in a slightly different order, these three benefits were 

st ill at the top of the list. In essence, these educators have reemphasized the findings of recent 

studies and indicate that researchers are on the right track. 

The disadvantages described by educators in this study are also a reOection of the 

concerns addressed in several recent studies and publications. There was, however, an 

interesting finding in this study that has not appeared in much of the current research. Thirty­

two percent of teachers and 13% of administrators reported that they feellhere are no 

disadvantages of having recess. There were many other disadvantages identified by the 

remaining educators surveyed, but for the most part these disadvantages were each identified by 
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less than 20% of the leachers surveyed. Disadvantages were reported more onen by 

administrators than by teachers; a possible reflection of their responsibilities in dealing with 

negati ve behaviors and ensuring that children receive adequate instructional time. Coming in 

second and third to "none" in the li st of disadvantages were loss of instructional time and 

disagreementslbullying. These two disadvantages are also the two main reasons that some 

schools are choosing to eliminate recess according to Pellegrini and Smith (1993). But, in the 

words of one third-grade teacher surveyed: "The benefits of pLay are far greater than the loss of 

time spent out of the classroom." 

In regard to the effects of play on behavior, teachers had a more posi tive impression of 

recess than did administrators. An overwhelming majority of both tcachers and administrators, 

however, felt that play had a slightly or very positive effect on children's behavior. This study 

did not a"empt to determine the effects of particular recess behaviors, but of the general impact 

that the recess break had on chi ldren. The general positive effects reported by educators in this 

srudy could refer to increases in a"ention or decreases in fidgetiness as reported in other studies, 

but no specific behaviors were identified in this study. Recent research by Pellegrini, Huberty, 

and Jones (1995) found that children 's inattention increased during longer periods of 

confinement and inattention was higher before recess than after, but found no direct relationships 

between recess behavior and postrecess behavior. 

Children identified playas an important part of their school day, but not to the extent 

expected. Only 64% of children felt that recess was a necessary school activity (Graph 7.4). 

Children's reported activities indicate that they are participating in activities that will enhance 

their social and physical well-being (playing with friends, tag, and swinging). 
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PARTYI 
A DISCUSSION: PLAY AND ITS PLACE IN SCHOOL SETTINGS 

Recess or unstructured free time in scbools has become an issue of recent controversy in 

the public schools. The recent debate has divided many educators into two groups - those who 

support recess and those who support the deletion of recess. Supporters on both sides of this 

issue raise valid concerns. The following is a swnmation and discussion oftbe concerns and 

views presented on both accounts in reference to the current study. 

A Summation of Reasons for Elimination of PlaylRecess from Curriculwn 

The American Association for the Child's Right to Play reported that 40% of schools in 

the United States are considering reducing or deleting recess from the curriculum (NAECS, 

2002). The question many ask is why. Researchers propose that there are two primary reasons 

behind the decision to reduce the amount of time given to recess: loss of instructional time and 

aggressive or antisocial behaviors (pellegrini & Smith, (993) . These two reasons are supported 

in the current study as valid concerns of teachers and administrators (Graphs 2.2 & 2.2). The 

current study yielded another valid concern - that of student injuries. 

Increased Accountability & Loss of Instructional Time 

The NAECS (2002) cites reasons such as increased academic standards and 

accountability as the primary reason many schools are electing to eliminate recess. The push for 

increased academic achievement in schools has led many schools to the conclusion that other 

less academic activities should be abolished so that more time can be devoted to academic 

learning. One administrator in this study stated: "I wish we could have more time for PEfrecess, 

but there is only so much time in the day and we are under pressure to teach academic 
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standards." It is a pressure that is not likely to disappear anytime soon and schools will face the 

challenge of meeting higher expectations and standardized test scores. Several important pieces 

of information that schools need to consider before eliminating recess will be discussed at a later 

point. 

Aggression & Antisocial Behavior 

Disagreements among chil<lren are not uncommon. As children experience new 

siruations and encounter new people, conflict will inevitably arise. These situations have the 

potential to be positive learning opportunities for children, but concerns arise when children's 

behavior becomes aggressive or evolves to bullying peers. This is an issue that concerns nearly 

40% of administrators swveyed. Recess is the time during a school day when many of these 

behaviors are more likely to occur due to its unstructured nature and, at times, lack of 

supervision. Beyond truly aggressive situations~ educators also find themselves facing children 

who engage in rough or even violent play. Levin identifies three reasonS children engage in war 

and superhero play - exposure to violence, a need to feel powerful, and violent media/toys 

(2003). She also identifi es four maj or concerns expressed by teachers about children's 

engagement in violent play: safety, old approaches to banning this play do not work, the play is 

usually limiting, and what chi ldren are learning from this type of play (Levin, 2003). Violence 

on the playgroW1d or play that looks violent raises many concerns about student safety. Some 

schools have chosen to reduce the amount of unstructured time for studenls in an anempt to 

reduce violent play. bullying, and antisocial behavior. 
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Safety Concerns 

A final topic of concern that has led some officials to reduce recess periods is safety. The 

National PTA (2004) reported that the U.S. Consumer Product Safety Conunission Handbook for 

Public Playground Safety documented over 200.000 injuries due to playground equipment 

proving that this is a valid concern on the part of administrators. It was also estimated that 

nearly 40% of me playground injuries could have been prevented through appropriate 

supervision. The solution, then, may not require the abolishment of recess. but more training for 

recess supenlJsors. 

Schools cite academic concerns, injuries, safety, and supervision issues as their primary 

reasons for eliminating recess (NAECS, 2002). Behind each of these reasons lies a valid concern 

for the well being of students. Eliminating recess is one way of resolving some of these 

concerns. but at what expense? In the next section, ideas will be presented that afTer alternative 

solutions to eliminating or reducing recess periods. 

A Summation of Reasons for Sustaining PlaylRecess in Curriculum 

Despite the valid concerns voiced by school officials, there is mounting evidence that 

children need to play. The United Nations recognized the need for children to play in their 

Declarntion of the Rights of the Cilild, Article 7 which states: "The cilild shall have full 

opportunity for play and recreation which should be directed to the same purposes as education; 

society and the public authorities shaH endeavor to promote the enjoyment of this right 

(American Association for the Child's Right to Play, 2004)." Even an online parent poll 

revealed that when asked whether recess should be eliminated from the school day. 97% said 

"no" (Education World, 1998). NAEYC (1998) reported th.t due to lack of adult supervision 

(increased workweeks), children do not have as much free time to play outdoors. This implies 
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lhat children who do not have outdoor recess at school are often not experiencing the many 

benefi ts of play previously discussed. 

When considering the increasing push towards academics in schools, it is important to 

note that simply dedicating more time toward academic tasks may not benefit children or their 

achievement. Chi ldren are not developmentally able to sit and soak up infoffilation for long 

periods of time. Children cannot sit still for long periods until age 10·11 due to frontal lobe 

immaturity (Kantrowitz, 1989). In a 1998 study, Jensen discovered that the area controlling 

movement. the cerebeUum serves as a "virtual switchboard of cognitive activ;ty (Waite. 

Stupiansky & Findlay, 2001)." The American Pediatrics Academy and the Commission on 

Excellence in Health Care both recognize the need for children to participate in physical activity 

during the school day. Schools in Canada that increased the time spent in physical activity (P.E. 

and recess) experienced higher scholastic achievement levels (Waite-Stupiansky & Findlay, 

2001). Recess also provides a much·needed mental break for many children. Pellegrini and 

Smith (1998) report that young children need the opportunity to clear their minds, but that they 

lack the ability to clear their short-term memories without the drastic change of pace thaI a break. 

such as recess provides (Pellegrini and Smith, 1998). 

The concern about antisocial behaviors such as aggression and violence is more difficult 

to address. Pellegrini (1995) discovered that aggressive behaviors are actually minimal and 

accOW1t for only 2-3% of all recess behavior. The reason that these behaviors may seem so 

prevalent is that they tend to stick out in people minds more so than typical behaviors. In this 

light, the positive social skills that children gain through play outweigh the potential for 

maladaptive behaviors. In fact , the NAEYC (1996) corroborated that children who do not learn 

these essential skills are at higher risk for reject ion, school drop out, delinquency, and mental 
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health problems. Through pJay children are able to learn how to negotiate and resolve conflicts 

that arise in a natural setting. In addressing issues of violent play educators can "encourage 

children to talk with adults about media violence ("Approaches to Working ... " 2003)." This 

article also suggested using open-ended questions when children bring up topics of violence in 

order to determine their current understanding and misconceptions. This provides a good 

opportunity for teachers to correct misconceptions and help students feel safer. Another 

suggestion would be to work with families to reduce the amount of violence in media and in toys 

that children see ("Approaches to Working ... " 2003). Eliminating recess is not the only option 

in reducing antisocial behaviors. In fact, it is a time when teachers can observe children's 

behaviors in a natural setting in order to identify any troublesome or maladaptive behaviors and 

intervene. 

Injuries were another major concern of those who support the elimination of recess. 

Chi ldren are bound to endure some injuries regardless of their activities. Recess is a prime time 

for injuries due to the physical nature of activities. The National PTA, however, suggests that 

providing adequate supervision could have prevented 40% of playground injuries (Olsen et aI, 

2004). Regular checks of playground equipment and the enforcement of safety rules could also 

aid in reducing the number of injuries that occur on playgrounds. 

Play is an important aspect of child development more so now than in the past because 

many chi ldren are not experiencing rich, imaginative play in other settings. Bodrova and Leong 

(2003) assert that this is true due to social settings that lack older play mentors, higher academic 

expectations, and more realistic toys. Children benefit immensely from play. and it is more 

important now than ever to ensure that children are able to experience "opportunities to create, 
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invent, reason, and problem solve" within the school setting because they are not necessarily 

experiencing these opportunities outside of school (Stone, 1995/96). 

Summary 

The benefits of play for young children are undisputed, even by many school 

administrators, teachers, and parents who support the elimination of recess. The controversy 

today appears to focus on how time at school should be spent. Reviewing the cognitive 

implications of play; the educational value of play makes it a logical part of the school day. 

"Unfortunately .. . there is evidence from countries (including the United States) that play is being 

marginalized, even farther from the school curriculum (Hall, 1991)." 

Those who support the reduction of recess identify loss of instructional time, antisocial 

behaviors, and injuries as their primary reasons. Those who are fighting to keep recess in the 

school day cite many cognitive, social, psychological, and physical benefits. Cogni tively, 

children learn foundational skills that will provide a base for future academic work (Bodrova & 

Leong, 2003). Socially, they practice making social contacts and resolving social conOicts­

skills that will aid them even in the job world (Perry, 2003). Psychologically, play is a time of 

stress reiief(NAEYC, 1998). Physically, free play provides children the opportunity to engage 

in physical activl ty~ which lessens the risk of obesilY and related health problems (AP A, 2003). 

Recent Trends 

Unfortunately, some elementary schools are being built without playgrounds, and recess 

is being replaced with organized activities such as computer classes and creative writing 

(Education Reporter, 2001). There are, however, ways to make a difference. Rebecca Lamphere 

is a mother in Virginia who took up the concern of eliminated recesS. After battling for two 

years, she was finally successful in convincing her child ' s school to reinstate recess as part of the 
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school day (Education Reporter, 2001). The Muncie Community School Board also responded 

to the persistent actions of Teresa Evanko Billelo and a group of root iva ted parents who wanted 

their children to have more than 8.5 minutes of recess. At a recent board meeting, the decision 

was announced to lengthen the amount of daily recess to 25 minutes (Boyd, 2004). 

Conclusion 

More research is needed to study the impact that play has on children in school settings 

because many schools find themselves questioning the true value of play in the midst of 

increasing academic standards and safety concerns. This study represents an overview of the 

issues surrounding play or recess time in the elementary school setting from the people closest to 

the issue: teachers, administrators, and students. One first-grade teacher commented, "recess is 

important even though there are negatives." Another first-grade teacher believes that "play is a 

vital part of child development. It is essential to learning how to be a social hwnan being." 

David Elkind (2003) suggests that there is another key reason for children to have time for play; 

they are designed to play for pure enjoyment. This enjoyment also creates a bank of pleasant 

memories that last through adulthood (Elkind, 2003). Children need time to be children, even 

during the school day. They can only process so much academic material at a time and play 

creates an entirely different world of learning opportunities and friendships to be made. 
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APPENDIX 

Field Research Materials 



Research Survey for Administrators: Play and the Young Child 
Please jill out this form and attach all returned teacher questionnaires by March 1. 2004. 

1. In what school or school corporation do you work? 

2. Would you prefer that information gather ed fr oOl your school be kept anonymous?_ 

3. Is there a mandated amount of time for r ecess in your corporation or building? __ _ 
If yes, please indicate the amount of time for each grade level. 

Kindergarten ___ _ 
I i t Grade ____ _ 
2nd Gradc ____ _ 
3" Grade ____ _ 
4th Grade ____ _ 
5th Grade ----

4. \\'ba t are some of the advantages you see in playtime/recess? 

S. What are some of tbe disadvantages you see in playtime/r ecess? 

6. What impact do you feel play/recess has on behavior when students return to the 

classroom? 

Extremely negative Slightly negative No impact Slightly posi tive Very positive 
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Research Survey for Teachers: Play and the Young Child 
Please fill out and return to your school principal by March 1, 2004. 

What grade do you teach? 

How much playtime (recess) does your class receive on average per day? 

5-10 min 10-20 min 21-30 min 31-40 min 41-50 min 

1 hour 1-2 hours 2-3 hours Other __ _ 

Do children choose their own activities during this time? Yes No Sometimes 

If sometimes, please clarify: 

What restrictions are placed on children during playtime/recess? 

What are some of the advantages you see in playtime/recess? 

What are some of the disadvantages you see in playtime/recess? 

What impact do you feel play has on behavior when students return to the classroom? 

Extremely negative Slightly negative No impact Slightly positive Very positive 

Please include any additional information that you would like to share about play/recess. 
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Student Research Survey 

I. Use tbe following list of school subjects to decide your favorites. Number 
each subject to show wbicb you like tbe best. Write 1 next to your favorite 
part and 11 next to your least favorite. 

__ .Art 

__ .English 

__ Gym 

__ .Lunch 

__ Math 

__ Music 

__ .Reading 

__ Recess 

Science --
__ S,ocial Studies 

__ Writing 
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2. Circle the amount of time you have for recess during school. 

5 minutes 10 minutes 15 minutes 20 minutes 25 minutes 30 minutes 

35 minutes 40 minutes 45 minutes 50 minutes 55 minutes 60 minutes 

3. List 3 things you LIKE about recess. 

4. List 3 things you DO NOT LIKE about recess. 

5. Do you think that kids Deed to have recess at school? 

Circle one: Yes No 
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