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education of their youth. We know that our future progress and
perhaps our very survival depends on those who can and should be
trained to take real leadership and assume responsibility for our
communities and ocur country. We must be realistic and know that,
whether we like it or not, we are in a race with the Russians in
most technological endeavors: science, mathematics, mechaniecs,
and so on. We have to accept this challenge. But this should
not force us to all kinds of "ecrash programs™ in our schools.
Careful and sober thought should characterize our actions; we should
build on what we have and need. Sam Walter Foss, in his The Coming
American, put it this wayt

Bring me men to match my mountains

Bring me men to match my plains

Men with empires in their purpose

And new eras in their brains. 3

Talented, thinking students need to be challenged. Instead
of subjecting them to meaningless displays of authority, and boring
routine assigrnments, their teachers ought to be eager to provide
them with opportunities to learn. The day is long past when the
teacher can be satisfied with rewarding the talented students in
his class for doing a fine job on average work, He knows that a
talented student can turn in a first-rate performance on a second-
rate assignment and still be doing only half a job. A student with
superior ability who realizes that there is little use for his
attending school because he is not gaining anything will often
finish his formal education at the earliest convenient time., If the

gifted student is challenged to the point that he finds school

3

Cyril W. Woolcock, New AEgroacges to the Education of the
Gifted (New Jersey, 1961), p. 43.
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I. INTRODUCTION

Full many a gem of purest ray serene
The dark unfathomed caves of ocean bear;
Full many & flower is born to blush unseen,
And waste its sweetness on the ocean air.

Thomas Gray, in his YElegy Written in a Country Churchyard®,
must have had superior-but-undetected abilities in mind when he
wrote these four lines., "Perhaps the grestest educational tragedy
has been the wasting of potential ability." ' A problem of contin-
uing concern is the extent to which we are properly developing and
utilizing the nation's intellectual resources. One of the basic
ideas of a free society is the provision of opportunity for each
person to develop to his full capacity. Now our nation has a
critical need for men and women with ideas and highly developed
talents, men and women who can teach, who can roll back the boundar-
ies of ignorance, who can manage complex organization, who can per-
form the diverse and demanding tasks upon which the further devel-
opment of a free, industrial society depends. ;

It was a startling world event when the Russians sent up
Sputnik. It resulted in making the peopls of America think more

seriously about their schools and how they could improve the

1

Dan C. Shannon, "The Principal as Catalyst," Education, XXC
(Novagber, 1959), pe. 133.

Dael Wolfle, "Diversity of Talent," The American Psychologist,
%V (August, 1960), p. 535.



rewarding to his specific superior ability, he will tend to continue
his education for the betterment of himself and all manikdnd.

In all of the educationsl provisions for the gifted, English
stands above all other subjects as the one most important subject
which must be used to challenge the gifted student. If it be kept
in mind that Advanced Placement is a college preparatory program,
the main purpose of which 1s to equip the gifted student with the
kmowledge and skills that will best enable him to take advantage of
the educational opportunities that the college offers him, then
English willl emerge, almost automatically, as the most important
and critical of the eleven possible subjects. College education is
"book" education; the student does the wvast bulk of his learning by
reading. The individual who enters college with well-developed
skills not merely in perusing and absorbing but in critically exam-
ining a text, with wide experience in many kinds of literature, and
above all, with a delight in reading born of careful, thoughtful
direction, is the one best qualified to make hls way through the
curriculum with satisfaction and profit. If, in addition, he is
capable of expressing himself fluently both in writing and speaking,
he is almost certain of success. *

N

Bugene H. Smith, "English Composition in the Advanced Placement
Program", English Journal, LIV (September, 1965), p. 496.



II. STATEMENT OF THE PROBLEM

Our educational system is doing a good job with most of the
students, but a better job must be done if we are to continue our
rapid development. The United State Central Intelligence Agency has
estimated that "“the Soviet Union is producing four trained technicians
to our three...it has been reliably estimated that each year we need
to train 25,000 more engineers, 200,000 more new public-school
teachers, and 20,000 more new college teachers to maintain our present
rate of development. Our population is not filling all of the require-
ments for manpower, °

Many communities have become convinced that some of thelir most
able students have become "short changed" in their education experi-
ences by being subjected to programs which have minimized their
opportunities to learn. When it is recognized that only about one-
half of the upper 25 per cent in academic achlievement of our secondary-
school population go to college, it is quite clear that there is a
waste of human resources beyond all reason. °

The fact that intellectually capable people fail in college may
indicate that the college should modify its instructional procedures;
it does indicate that preparatory schools have not met the needs of
these individuals. It can then be hypothesized that certain changes

in our sducational programs would encourage the intellectually

5
Joseph L. French, Education of the Gifted: A Book of Rea s
(New gbrk, 1959), pe 3.

Hardwick W. Harshman, ™A Summer Enrichment Program for the
Excepticnally Talented," High School Journal, XLVII %March,l964), Pe 238,



capable, high achieving individual to become more useful to himself
and society.

Because English is the most popular Advanced Placement field,
and most of the other fields (physical sciences, foreign languages,
mathematics, and history) involve the writing of at least one essay
as part of the examination taken for credit at the university, it
stands to reason that English must be the one subject that all school
curricula should stress in the opportunities presented to their
gifted students for the purpose of advanced learning. English is a
complex subject involving many different skills and aptitudes; further-
more, except in such purely mechanical matters as syntax, spelling,
punctuation and the like, it is not by nature a “structured subject."
Its study does not fall readily and easily into a graded series of
lessons, one depending logically on another. Mastery of the arts of
reading and writing is to be achieved, even by the gifted, only
through endless practice; yset no other mastery is so central to the
whole educational process. If the school slects to initiate the
Advanced Placement Program with work in just ons subject, that subject
should certainly be English.7

In the course of descriptions written by the Committees of
Examiners on the Advanced Placement Program, one finds many references
to the importance of expression skills of the kind that can be devel-
oped in English classes, In English the examiners stress writing that
is primarily critical and expository. The student must...'be expected

to think clearly, to write correctly, and to produce orderly, unified

7

Frank O. Copley, The American High School and the Talented
Student (Ann Arbor, 1961), p. 46-47,



essays. He should choose words which are appropriate and exact,
and he should be able to control his sentences and paragraphs so
as to achieve effectiveness and variety in the development of

his own ideas. He should be encouraged to develop a style of his

8
own."

8
Smth, P, gi._t:_o, Pe ’4‘970



ITI. CHARACTERISTICS OF THE GIFTED

"Define the gifted student almost as you wish and you will
find some authority to support your point of view." ? There is
no such thing as an accurate composite of a gifted student., Tall
or short, fat or thin, leader or follower, athlete or not--he can
be either on one side of the fence or the other as an individual
and still be among the gifted as a group.

Robert H., Beck, author of "Society and Individual Differences,"
published by the National Society for the Study of Education,
defined the gifted as "individuals who have specialized strength
in one subject.” 10 Another definition says that “the gifted
constantly and consistently performs at an outstanding level over
a period of time in one or more fields of endeavor." -

Some often-used synonyms of the adjective 'gifted® are:

able, rapid learner, talented, pupils of high potential, bright,

9
Willard Abraham, Common Sense About Gifted Children (New York,
1958), Pe 21,
10
Ibid.
11
Evelyn Carlson, "Current Trends in Educating the Gifted,"
The Gifted Child Quarterly, VI (Autumn, 1962), p. 100,



fast learner, superior, exceptional, intellectually able, and so on.
Throughout this paper the adjective "gifted" will be used primarily,
with other such adjectives used interchangeably to lend variety in
style.

Almost all definitions agree that "there are qualities of consis-

tent performance in a variety of areas: intellectual, artistic,
12
creative, and leadership,® and that the gifted students are that

segment of the school population which is "“superior" in one way or
another. Other qualifications taken into consideration when defining
the gifted are: intelligence quotient of 130 or higher, majority of
grades of A and B, average or better emotional adjustment, achievements
at least two grades above the state norm, and constitute the upper
15-20 percent of all public-school students.

A gifted student has many observable characteristics such as:

1. He learns quickly.
2., He organizes data efficiently.
3. He reasons clearly.
L, He shows an interest in a wide range of abstract concepts.
5. He is above average in his use of vocabulary and reading skills,
6. He is creative and original
7. He is persevering.
8. He is capable of independent study.
9. He is above average physically: stronger, healthier, better
looking
10. He has a strong interest in discussion.
11, He has remarkable judgment.
12, He has need for emotional security.
13. He is often bored with companions of the same chronological
age. 13

The gifted student absorbs and stores away at a glance what his

slower contemporaries may pore over for hours without much effort.

12
Carlson, op. Eé._’go’ Pe 101,
13
' Charles E. Bish, "The Academically Talented," NEA Journal,
L (February, 1961), p. 33.



His mind is lively and demanding; he loves taking ideas apart and
putting them together againj he grasps relationships quickly; he
can generalize from particulars. His great need seems to be for
some kind of mental discipline, something to make him do all these
things critically, i.e., with a proper regard for logic and a

proper sensitlivity to consequences.



IV. EDUCATIONAL PROVISIONS

Accelerating students to higher grade levels, segregating or
grouping them into speclal classes, and enriching regular classroom

programs are the most common provisions for challenging the gifted.

Acceleration

Acceleration, in some form or another, and to one degree or
another, has become an accepted part of most programs for the
gifted in the lower elementary through the secondary schools.
Acceleration means the moving of a child from one level of instruc-
tion to another, but only after he has mastered the work of the
level from which he is moving. There are four main forms of

acceleration:

1. Grade-skipping: The student is permitted to by-pass the
immediate next higher grade level,

2. Rapid-progress: This provision allows the individual to
complete the regular academic program by compressing two
years into one, or lengthening the school year, or by
taking extra courses during any given year or academic

€equence,

10



3. Early admission: The child is permitted to enter kinder-
garten or first grade before the rest of his age group.
Replacement of the first three grades by a “primary pool™
often takes place, out of which children would move early
or late depending on when they finish primary work.

4. Advanced Placement: With this provision the student is

provided the means by which students may galn college credit

or advanced standing in their college program while still in

high school by taking college-level courses. "“Acceleration

always contemplates a quickening of the educational pace,

and its basic aim is to put the student through more educa-

tional experiences faster. It may result either in getting

him to his ultimate educational goal sooner or in augment-

ing the number of experiences that he may have within a

given period of time, or in both.” o

Early admission (3.) represents a somewhat different approach to

problems of solving the gifted student's time and enriching the
quality of his education. It has the same basic aim as the Advanced
Placement when carried into the high school system. This provision
for the gifted recognizes that many American high schools are not
equipped to offer their gifted college-level work, and that even in
high schools that are so equipped, some students who have demonstrated
a capacity for college work can profit more by entering college earlier
than usual than by remaining in high school.

14
Copley, op. cite., p. 15.
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Homogeneous Grouping = . . ..

A1)l high schools practice some kind of ability grouping and

have done so for years, Rare indeed is the school that does not

distinguish between college preparatory students and others; even if

the college preparatory classes are open to all students, their lessons

are designed with college in mind, and students not intending to go to

college will tend to pass them by. There are seven types of grouping:

1.

2a

3e

Total: Gifted students remain together for the entire day,
with the exception of elective subjects. All other students
are similarly assigned on an ability basis,

Multitrack program: This program is organized around
"tracks" such as college preparatory, business educational,
an “honors" school for the gifted, a "general" school for
those of average ability, a music and/or art school for
students with these special talents, and a vocational

school or “track" for students preparing for the trades.

A student from one school might find himself in several of
the basic courses with students from other schools,
Part-time grouping: Based upon the idea that the gifted
students should learn with all types of classmates, including
the average and below-average for part of the day, this
provision usually employs segregated classes for academic
subjects and heterogeneous grouping for non-academic subjects.

Subject-matter grouping: All students with special aptitude

in a particular field are grouped together for that subject;
they may be in a group of considerably lower ability in

another curriculum area,
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5. Grou within regular classroom: This provision is more

along the nature of enrichment which will be explained as
the third educational provision.

6. Interest groups in extracurricular activities: Students

select clubs or groups in which they are interested.

7. Special Schools: Speclalized high schools have major areas
of concentration. They feel they use the time of gifted
students to their capacities more than if they were part of
the regular high school programe. General courses are related
to the student®s special intersests, so that a gemuine core
approach is used, integrating the curriculum around
abilities and aptitudes. New York City has special high
schools of sclience, mathematics, technical training, home-
making, music and art, and the performing arts. These schools
exemplify the most extreme form of ability grouping and are
feasible in only a few of the large cities.

The previous definitions of ability grouping were found in the

pamphlet, Administration Procedures and School‘Practices, which was

published by the National Education Association. Kenneth Mott, in an
article in this pamphlet entitled "Grouping the Gifted Is the Best Way,"
said, "I say, let those with similar gifts associate, plan, and enjoy
being together." Many school administrators must evidently believe
along these same lines because in 1961, 75 per cent of our elementary
schools and 95 per cent of our secondary schools had some form of

15
abllity grouping, especially for gifted classes or programs.

15
Woolcock, ope cit., pe 19.



14

Enrichnent

Enrichment within the regular classroom will continue to be
the practice most widely used to provide for our gifted students.
Refinement of teaching techniques, wider variety of materials,
more racognition of the various needs within each students, and
the improvement of conditions in which teachers must teach will all
contribute toward an enriched school experlence. 1 Enrichment is
a term used by high schools to deseribe the instruction they offer
to thelir gifted students, beyond routine studies, as a supplement
to basic studies., "Enrichment is a process of systematically
organiszing, relating, and generalizing a given subject matter around
selected interdisciplinary concepts having maximum subject matter
clarification, transfer of training properties, and general
knowledge integration potential." a Perhaps the best course will
be to think of enrichment as a response tc¢ the gifted students

learning more things, just as acceleration is a response to learn-

ing them faster,

16
Walter B, Barbe and Thomas M. Stephens, (eds.), Educating
Tomorrow's Leaders (Ohio, 1961), p. 12.
17
Ieon M. Lessinger, "Enrichment for Gifted Pupils--Its Nature
and Nurture," Education, XXX (November, 1963), p. 120.
18

C»Opley, ODe cite, Pe 19.
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V. REVIEW OF LITERATURE

It is in the senior high schools of this country that provision
for gifted students has flourished. Much more has been done in these
schools than in the elementary or junior high schools. The reasons
for this are: (1) The influence of large-scale commercial testing
programs and their importance and relationship to, and influence upon,
college acceptance; (2) The impact of the Advanced Placement Program
on curriculum at the eleventh and twelfth grade levels; (3) The in-
fluence of "Great Books" seminars, honors programs, enrichment seminars,
and other partial and quality programs on senior high school practice. v

ENRICHMENT

Too much emphasis is being placed on quantity as compared to
quality in our high schools, * How many book, poems, reports have
the students read is not nearly as important as emphasizing a close
study of relatively few works. In this manner, with more time, the
students may not only "stop by those woods on a snowy evening, but
they may even browse through them for awhile--re-examining, rediscover-
ing, re-sesing." “ These selections should reflect a variety for
study rather than a repetition of literary experiences. Through his
direct and unhurried confrontation with a few great literary minds,

the student should begin to sense, to perceive, and to marvel at

19
WOOlCOCk, Obe E}_’Eo, Pe 770
20
Claire L. Pelton, "Quality and Quantity in the Advanced

Placement Program," The English Journal, LIV (September, 1965), p. 502.
21

Ibid.
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the fact and the implications of his humanity. Quality is being
stressed in many of the more progressive high schools of today by

various approaches which differ greatly from methods ever used before.

Vancouver, Washington: Hudson's Bay High School

In a few of the more experimental high schools of today, movies
are being used as a form of enrichment. In Hudson's Bay High School's
English department they occasionally use full-length movies as teach-
ing materials, The film comes in three reels which take 35 minutes
each to show; therefore, three class periods are usually consumed for
the presentation of one film. This movie is supplemented by daily
assignmnents and one culminating assigmment. Any time left over during
classtime after the showing of the film is devoted to specific ques-
tions which are pertinent to the meaning of the film and discussion.
In this way, the instructors feel they are relating literature to life
in a very unique and realistic way., When students and teachers are
discussing themes, they find they have more to discuss and write
about; they often compared the film to the books they were given a
stronger impression of the author's work; thoughtful substance for
panels and greater interest in English classwork were other subsequent
outcomes. For college preparatory classes, the discussion of the

22
philosophies involved was an added advantage for enrichment purposes.

22
William L. Parkins, Jr., "Motion Pictures and Written Composi-
tion," The English Journal, LII (Jamuary, 1963), pp. 31-36.
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In this process of showing movies for enrichment, the most
satisfactory films for the teaching of modern American literature
to juniors were (listed in order of increasing challenge):

Benet's "Seven Brides for Seven Brothers"

Pearl Buck's “Dragon Seed"

Ferberts "So Big"

Steinbeck's "Grapes of Wrath"

23
Faulkner's "Intruder in the Dust™

Columbus Chio: East High School

East High School's English department belleves that the best way
to learn the mechanics of writing is through usage. By using news-
papers for the examples of various methods of capitalization, punctua-
tion, and so on, the students were able to find "fresh" material every
day. They would write out the rules and paste the newspaper examples
beside each rule that the examples illustrated. The teachers believe
that the newspapers are better references than the textbooks which are
often not kept up to date. Other values which are immediately
apparent are: Copying is not feasible, independent effort is motivated,
and the rules are studied with more interest and intensity. Students
often find punctuation uses for which there are no rules or illustra-
tions in their texts., Every student works at his own pace. later,

24
these notebooks can always be an invaluable resource or reference.

23
Par}dns, 22. _c_i_;_f:o, Pe 360
24
Al Lathan, “Eleventh Graders Make Their Own English Handbooks,"
The English Journal, LII (September, 1963), pp. 450-451,
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ACCELERATION
~Advanced Placement-

Eugene Smith, a teacher of Advanced Placement classes, says
that "Advanced Placement candidates need experiences which help
them to particularize, rather than to generalize, on a mature level,
Assignments should call for particularized distinctions in literary
analysis which go beyond Grade 12 standards of achievements," %
Conrad's Lord Jim lends itself especially well to this kind of
literary analysis; students familiar with the book should have
little difficulty in locating appropriate passages for the assign-
ment. Once having determined the passage(s), however, the students
will have to identify the device and then come to some conclusion
about what they have learned from Conrad's use of it. 2

-Purpose-~-Centered Curriculum-
Middletown, Rhode Island

At Middletown, Rhode Island, the school systems firmly back
the Purpose-Centered Curriculum, stressing the subject of English,
The central purpose of all teaching is individual achievement.
Beginning at the junior high level, every 10 weeks for the next six
years classes are completely reorganized and the student is evaluated
in terms of what he knows and has accomplished during each 1l0-week
period. He is then placed in a group with other students who are

27
at approximately the same point in the curriculum sequence.

25

6&nith, ODe Sé._t_oo' Poe 500.
2

Ibid.
27

Thomas G, Devine, "English in Middletown,™ The English
Journal, LII (January, 1963), p. 42-45,
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If a person is talented in English, he may move, while still in
his seventh year, into lessons and materials usually found in the
elghth or ninth year of the traditional school., Of course, he may
also move into college-level work before leaving high school. %

-Independent Study-

3tudents do rniot have to be taught everything they know--in
classes, ""We seem to be wedded to group instruction as the only
variable approach to learning," says John Sandberg in his article,
"Independent Study for Bright Students.” * Indeperdent study was
developed with the lone gifted student in mind. Typical units of
study &re usually made up of five parts:

A. Introduction

Be Reading assignment

Ce Writing or research assignments

D. IList of suggested supplementary readings

Ee Teachers' Guide 30

The course involves a lot of reading. Exercises accompany the
person's reading with the primary purpose of making him think about
what he has read and apply his knowledge, and test his understanding
of important concepts. Materials of study are often organized into
“eontracts™ which pupils fulfill at their own rate for a certain
period, They meet for group participation when a certain amount of
material has been covered. Effective in developing good study habits,

this particular form for advanced learning for the gifted is confined

28

Deﬁne’ op. ﬁo, PPe 42-450
25
John H. Sandberg, "Independent Study for Bright Students,®
Education, XXCV (November, 1964), p. 158.
30
Ibid.
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chiefly to the skills subjects: arithmetic, spelling, and composition.
These contracts become also enrichment media through which factual
data of the content subjects can be mastered. -
Enormous variety of high quality, inexpensive reading materials
are now available in paperbacks should make independent study a
feature of every high school program. Several advantages result
from this independent study program:
l. Use of paperback books for analysis of stories, style, and
sequence
2. Writing experiences close to the student®s life--diaries,
deseriptions of friends, reactions
3+ Development of skills in locating facts, speeding reading
rate and comprehension
4, Understanding criticism based on thought, not emotion
5+ Analysis of symbolism, understanding semantics
6, Evaluation of film, television stage, radio, and book
interpretations of stories which have appeared in two
or more of those media,
7+ Reading poetry and plays for the fun of it

32
8+ Efforts to develop one's own philosophy of life

-HOMOGENEQUS GROUFING
-Honors Classes-
In many high schools, honors classes are offered for seniors,

Selection of these students is\based on grades earned in tenth and

3

32
Abraham, CDe E_j_.&o, Pe 23,

Paul Witty, (ed.), The Gifted Child (Boston, 1951), p. 263.



eleventh grades and upon achievement tests in each area. These
offerings exceed the usual high school offerings in depth--material
which normally would be offered during the two semesters of the
senior year plus that of a semester college course.

Lombard, Illinois: Glenbard East High School

The honors class in English at Glenbard East elected to study
the Odyssey for a period of 10 weeks. DBefore delving into the actual
work, however, the class began with Edith Hamilton's Mythology in
order to acquaint the students with the twelve Olympians and the
lesser immortalssy this extra information was so necessary to the com-
plete understanding of the Odyssey. The next step was to read the
Odyssey in the Rouse prose translation. At this point each student
was instructed to write a paper discussing some phase of the book;
textual support was a must. "Here they separate and each student
charts his own 'odyssey', logging his progress and reporting to
headquarters periodically." 3 Another week was spent on classtime
reading, and then the students were allowed to branch off onto
special interests developed while studying the Qdyssey: Norse,
Egyptian, Oriental gods; archaeology; folklore; (Arabian Nights,
origins of Mother Goose); Iliads; Beowulf; and El Cid. *

For every unit of reading (chapter, story, complete book),
each student kept a 4 x 6 card with bibliographical entry and a

precis or evaluation of the reading. At the end of the period,

33
Agnes K. Shanklin, "Adventure in English: A Cultural Odyssey,"
The Egﬁlish Journal, LII (January, 1963), pP.-55.
Ibid., p. 56.
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each made a complete bilbiography of his readings. At the culmination
of the unit, sach student presented one oral book report, two
“exploratory” reports (which were 15 minute presentations of anything
of interest discovered while reading. This could be done in groups of
two or three students); and one “major area" report, informative,
rather than any form of entertainment.
There were several outstanding accomplishments of this honors
study:
1. Students read extensively and discovered new subjects.
2+, They found inmumerable ties with their history and foreign
language courses.
3+ Students actually enjoyed most of the reading.
L, They practiced valuable skills,
5+ They used discrimination in reading to select material for
their reports that is relevant and that will interest
and be clear to their audience.
6. They learned to organize, outline, and research.
7. There is extensive practice in composition. 36
As a result of this honors study, the students "have been helped
to establish a place for themselves in the context of cultural his-

tory. They have begun to understand where they as thinking beings
37

have come from."
~Seminars-

A seminar is a class in critical thinking., First, the students
study the chapter or read the play or story until familiar with

factual context. Then they begin a critical analysis of this body

35
6Shanklin, 2202&., PP. 5’4'—570
36
Ibido, Pe 570
37
Ibid.
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of fact, studying the relation of its parts, looking for flaws in
reasoning, putting ideas together to draw inferences of their own,
relating what they have learned here to what they have learned some-
where else. As the discussion proceeds, the teacher must listen for
the slightest error of fact or for attempts to launch into speculation
and guesswork that will take class outside the limits of what they
know. "The basic princip%g of all critical thinking: knowledge

mast precede criticism.”

Milwaukee, Wisconsin: Milwaukee high schools

In Milwaukee high schools seminars for small numbers of seniors
showing unusual ability have been organized in certain subject areas,
©+f+y English and contemporary living. The second-semester seniors
take college-level courses in mathematics and science and English.
This program is the result of subject-matter acceleration since the
freshman year when they were selected. Also, a student may carry a

39
full program of “special classes"™ in his area for four years.

San Diego, Californias Poway High School

That traditional composition courses are not equipping the
gifted student with the sort of mental "survival kit" he needs to
exist in the world of higher education is painfully apparent from the
number of top high school students who are unable to survive their
first two years of college. They do not survive often because they

have not been given the tools which could have been given them by

38
Copley, Ob. gj-_&., p. 12,
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their high school's English department. At Poway High School, in
San Diego, California, the English department set up an English
Research Seminar to meet the challenging needs of their gifted.

From the students' point of view, the aim of the course was
the production of a major research paper. It was based upon a
foundation of individual study. All 20 students met as a group
only one day a week and this period was used by the instructor for
lectures on technical problems. This period was also used for
guest speakers. Two smaller groups of 10 students each met with
the instructor one day a week. These meetings were basically
student-oriented in that they were given over to discussion of
common problems, illustration and amplification of points raised
during weskly lectures, and peer and teacher critiques of portions
‘of the students' papers.

The balance of the time each week was the students®' to do with
as they saw fits Other than the normal school regulations, there
were no restrictions whatever placed upon the seminar members, *0
These students were thus given their first real taste of individual
academic responsibility in high school, where they might make a mis-
take and learn from it, rather than in college, where the cost of
a mistake might come too dear,

For the instructor the two hours a week gave time for individual
conferences. These conferences which were in many ways the real
heart of the course, were devoted to problems pertaining to a

student's own paper or to problems which he was reluctant to discuss

L0

Harry E. Pike, "Survival Kit for the Gifted Student," The
English Journal, LIV (October, 1965), p. 641.
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when other students were present. Regular trips to San Diego City
Library were schedulad. But after the research seminar was well under
way, the student visited the City Library on thelr own initiative, often
using their Saturday and holiday afternoons for further study. The
students interviewed, on the average, eight individuals in the

community area in pursuit of information. School time was allowed for
such appointments,

Of the 20 papers produced by the students, nine were of caliber
usually not seen below the Jjunior year of college. Five of these
have been chosen by the school district for reproduction in hard
cover form and a permanent place in the school library. Copies of
several of the papers have been requested by agencies in the commn-
ity which aided in the production, and any of the 20 would have been

41
acceptable if produced by a freshman honors course in college.

San Jose, California: James Iick High School

Any high school may hold just such a seminar as the one previously
desceribed. Mrs, Jackie Mallis, instructor of English at James Lick
High School in San Jose, California, gave this list of instructions
to her seminar group of gifted students:

1. Choose a problem and sign out for the library. Skim an
encyclopedia on the subject to see major phases of the
problem. Compile a working bibliography (author, title,
call number, or magazine date, page) of all available
material suited to your interest in the problem. Submit
to the teacher with your bibliography a plan for six
weeks work set up so that a specific phase of the
problem is indicated for each week,

1 |
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T

84

When your plan sheet and bibliography have been approved,
start reading and taking notes.

Hand in each week at least one well-organized theme on
your problem, choosing a different phase for each
theme,

Hand in as much creative work as you have time for: an
original pley, a script of a story, an original short
story, a series of appropriate poems, or other works
related to the topic with eritical or comparative
comment drawings related to the problem, charts, graphs,
maps, cartoons, and so on.

Report to the group now and then (as the opportunity arises)
on findings of special note or on difficulties encountered.

Prepare alone or with others working on the same or a similar
problem a program that will use one entire class period.
Suggested activities: panel, debate, recordings, movies,
dramatic presentations, speeches, monologues.

Write a thoughtful evaluation theme of the seminar and of
your part in it, noting any special gains in your general
background, in your work habits, and research skills,
in doing new things, in important attitudes you have devel-
oped, in language fluency, and so on.

NOTE: For this work you will need an 8% x 11 spiral note-

book for all written assignments, a pen, and an
average grade of B to remain with the seminar. 42

CREATIVITY

In all English classes dealing with the gifted student, no matter

what educational provision is being used, creativity is almost a

by-word.

Almost above all else, creativity must be developed in

the gifted. Creativity is "the ability to have and express through

b3

action original thoughts and feelings of our own." By preserving

42
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creativity, we preserve individuality. Creativity is certainly not
found in every teaching method used today. There are actually three
different teaching methods,or levels perhaps is the better word,
practiced in our high schools of today and they are:

I. Informative Level: Basic information is presented to the

class (names, dates, plot outlines, grammar rules, etc.)
and expected to be regurgitated.

II. Interesting level: The teacher "dresses up" basic informa-
tion with anecdotes, field trips, and so on, but the
student must still regurgitate it.

IITI. Creative Level: At this level, the student expresses his
own feelings of the basic information presented to him
in the course. The information involved is not regurgi-
tated but acts only as a stimulant., "The student is not
so much impressed with Robert Frosi's conception of a
birch tree as he is with his owne.." *

The third level teacher asks his students to take the basic
course of study and the basic information of his life and use them
in his own creative way to better himself and his world through his
own original thoughts and feelings. Level III is especially good in
the follow-up discussions: "“How are you like or unlike the character

45
involved," "What is feart", or "When is hate?" for examples.
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Milwaulcee, Wisconsin: Shorewood High School

In the ninth and eleventh grades, Zelma Oole, of Shorewood High
School, has taught creative writing designed to help the students
understand themselves and others and to release emotional tension by
writing about their personal experiences. * These goals are
achieved by means of individual conferences, written comments on the
student.s' papers, and class discussion of manuscripts that the
students volunteer to read aloud. The general atmosphere of the
eclass is one of freedom and responsibility, acceptance of the individ-
ual, ard concern for his personal develomment as well as for the
improvement of his writing.

“For the intellectually gifted, creative writing is a most
appropriate avenue of expressione" v Gifted students are often
identified by their superior language ability: They usually begin
to talk earlier than does the average child; they rapidly acquire a
larger and more precise vocabulary and use more complex sentences;
they often teach themselves to read before they enter first grade.
Gifted students tend to express themselves with intensity and vivid-
ness; their language has a poetic quality. Whether they develop
this gift and actually do creative writing depends a great deal on
the opportunities they have to be original, the appreciation they
receive for genuinely creative work, and their willingness to accept

the seli-discipline as well as malding use of the inspiration needed
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The teacher creates a favorable atmosphere by welcoming
original ideas, recognizing talent, and providing opportunities for
creative expression. He should show a genuine appreciation of
insights and unusually effective words and sentences in the students'
speaking and writing, thus holding up the mirror, as it were, to
their creative potentialities. He maintains standards of excellence
in the finished product and may give opportunities for recognition
through publishing students® poems and other writings or having them
read in an audience situation. +

Creative writing is one expression of individuality. It is
recognized by its unique quality. It is judged by its effect on the
reader. It is enhanced by qualities of sincerity and genuineness of
feeling accurately communicated. Creative writing involves effort

and concentration. In its finished form it is characterized by

correct and appropriate use of language.

DEPTH-TEACHING
"Dapth-teaching®, a form of enrichment, refers to those means
whereby a teacher guides students to levels of understanding which go
well below the surface. *9 Among the cﬁief concerns of the teacher
who 1is attempting to deepen students' perception of a literary work,
for example, are determination of the author's purpose and judgment

about his success in attaining it; analysis of point of view and tone;
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desceription of the emotional structure of a work; analysis of the
use and significance of symbols; and description of narrative
technique and methods of characterization. %

In 2 class with gifted students, the teacher should be able to
assume interest in and capacity for "depth reading" and therefore, to
dispense with many of the exercises in surface comprehension and less
complex reading skills that are inevitably necessary with less
capable students. Thus, the belief is that students who have been
exposec. to "depth teaching" through junior high and senior high school
years will be capable of excellent reading not only by high school
standards but alsc by the college standards represented in the
Advanced Placement Program. -

"Depth teaching" also includes the teaching of composition.
Writing in honors classes nearly always arises out of close reading
of literary works and is usually expository. It includes such exer-
cises as: paraphrasing; precis or one-sentence summary; line-by-line
analysis; analysis of specific literary qualities like foreshadowing,
character portrayal, and style; and comparison and contrast of
elements within two or more works., Writing of this type occurs nearly
every week, with a considerable amount of the writing done in class.
In many secondary schools "depth teaching" assignments involve
several of the standard literary works. Silas Marner, Pride and

Prejudice and The Return of the Native are among the novels. Essays

include "Self Reliance3™ poetry ranges from "Boy at the Window® to
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"Prufrocks" and the dramas include the Oedipus cycle and Cry, the
Beloved Country. * A typical assignment in an English class
making use of the “depth teaching" methods might be: "Take a pro-
vocative passage from an essay and develop it into an explanation;
a rousing affirmation; a masterful rebuttal. Bacon, for example,

alludes to the following comment in his essay "On Friendship":

'*Whosoever is delighted in solitude is either a wild beast or a god.'"

A PROPOSED CURRICULUM

For quite some time a drive has been underway to devise the
ideal English curriculum. High school courses should never be
modeled after college courses because colleges do not have curriculum
per se--the students, with advice, elect their own courses. "Scholar-
ship must be one of the most important qualifications of any teacher,
but it should be quite different from that of college professors,
broad, rather than narrow; not directed toward the new and publish-
able, but alert to the useful ideas of others." >

Daniel Albright sets up an organic curriculum for English in

this way:
Intermediate Courses
(grades vii - x)
Spelling Morphology Syntax 1,2% Penmanship
Elocution Punctuation Typing 1,2% Vocabulary
Semantics Outlining Rhetoric 1,2% 1,2,3%
Logic* Research*
(18 courses, 11 required)
52
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Advanced Courses
(grades x - xii)
Theory of the Short Story 1,2*
Theory of the Drama 1,2*
Theory of the Novel 1,2*
Theory of the Lyric Poem 1,2*
History of English and American Literature 1*,2%
History of Continental Literature 1*,2* 55
(12 courses, 4 required)
The starred courses are electives, Intermediate courses cover
nine weeks, three hours each week. Advanced courses cover nine weeks
also, but meet only 2% hours each week. The student will write in all
coursesj thus he will "seek to apply the learning gained from each
intermediate course to a folio of his previous and current writing,
and the improvement perceivable in his folio will be a major element
of the grade given in any such course. This is a curriculum...which
does all that a curriculum can do for the improvement of the teaching

56
of English,"
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VI. EDUCATIONAL PROVISIONS FOR THE GIFTED

IN

——

SELECTED INDIANA HIGH SCHOOLS

A survey was taken of selected Indiana hlgh schools to
determine what opportunities were offered to the gifted for
advanced learning. Limitations of the following nature were
placed on the survey: Only those high schools were contacted
with a total enrollment of between 1,000 and 2,000 students; only
senior high schools were contacted; the locations of the high
schools were interspersed throughout the state. Out of the 30
questionnaires sent to the various school systems, 15 werse

returned.

Indianapolis, Indiana: Indisnapolis Secondary Schools
Although North Central High School of Indianapolis was one

of the high schools contacted, no information was returned. The
following information was taken from the book, Practical Programs
for the Gifted, as reported by Lewis W. Gilfoy, Supervisor of
Secondary Education in the Indianapolis Secondary School System.

A systematic program for identifying intellectually superior
students is currently in operation in Indianapolis. A cumlative
record card, with significant ipformation about each student's
abilities, interests, and accomplishments in grade school accompan-
jes his enrollment in the gifted student program in the high schools.

To further identify superior students, the Otis Gamma group
intelligence test is administered to all 9B students. A qualifying

score of 120 has been established. Individual intelligence tests
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were administered to additional students who have shown a high
level of performance in academic subjects. &

Many teachers in the Indianapolis high schools favor ability
grouping as the most effective plan for handling individual
differences. This practice varies in its application by the
academic departments in the eight high schools. The grouping policy
is flexible and is based on the learning capacity of the student as
showm by his I.Q., achievement record, interests, skills, and social
ad justment.

Gifted students are also provided for through class enrichment,
which includes many types of activities. There is an extensive
reference reading program and a strong developmental reading program.
Effective use is made of community resources in order to vitaiize the
learning experiences of the students and to help them develop commn-
ity responsibility. Students are also given opportunities to display
their abilities before community groups. There is wide use of
periodicals, newspapers, TV, films, and radio programs related to
topic being studied. Students are encouraged to participate in loecal,
state, and national contests; independent work, initiative, and
originelity are stressed, Students undertake individual laboratory
experiments and research projects. Frequent use is made of the
problem-solving method, the socialized recitation, and teacher-pupil

plannings and evaluation. Effective use is made of pupil experiences.
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The schools maintain a counseling and teaching program that aims
at these objectives: properly informing the student and his parents
of the student's potential; motivating the student to achieve accord-
inz *o his ability; and providing effective educational, personal,
and vocational guidance. An extra-curricular program of clubs and
other activities stimulates the social, physical, mental, and
emotional growth of the superior student. Scholarship awards,
prizes, certificates, honor societies, medals, and recognition in the
school and community all place a premium on excellence in scholastic
performance, and consequently have considerable motivational wvalus, >

Each Indianapolis high school has organized a superior-student
study committsée, generally composed of one teacher from each of the
academic departments and a teacher representative from some of the
special subject areas. These committees are continually evaluating
and revising the current practices for meeting the needs of the

60
superior students.

The preceding inforﬁation was presented with the supposition
that most of the other Indiana high schools contacted have much the
same background for their progfams for the gifted. However, it is
to be expected that, because Indianapolis is the capital of Indiana,
and by far the largest city in population, the school systems involved
might just be somewhat more advanced in the desired education provisions

because of the facilities with which they have to work.
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Muncie, Indiana: Muncie Central High School

Teacher: Mr, Frank G. Stafford
Muncie Central has homogeneous grouping in all English
sections. There is an accelerated Senior English section in

which Shakespearian literature is taught.

Highlard, Indianat Highland Senior High School

Teacher: Mr, Robert V, Kellam
In Mr. V. Koellam's English 8X (Senior Accelerated) class,
he stresses advanced reading lists,cadet teaching (open only to
those members of F.T.A. who are interested in majoring in English),
paperbacks of short stories, some individual study, and some outside
research. He says that the approach to teaching X sections is
completely different from the approach to teaching Y or Z sections
in materials used and in teaching techniques. He goes on to say:
It is very difficult to answer your question without
writing in generalitles--I can say that yes, generally, we do
these things and many others; however, our program is very
fléexible, and even in X sections, there is wide variation
from one class to another in materials used. We use many
paperbacks of novels, short stories, and plays in all sec-
tions, X,Y¥, and Z. Our X sections are made up of A and B

English students, but abilities, interests, and aptitudes
still vary.

Terre Haute, Indiana: Garfield High School

Teacher: Mr. Robert E. Crawl

All the English classes at Garfield High School are classified
as regular or advanced and a different currieculum is followed for
each. Iinglish 9 (senior English) was formerly an advanced senior
class in composition for college bound students. It has now been

incorporated into English 8 (junior English)e. It dealt with writing

36
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practices in the four discourses: exposition, description, narration,
and argument and persuasion. The English 9 course is now a college
reading course. Students read six novels representing world
literature of consequence., They write three brief research papers

and do outside reading. This is a one semester course,

Shelbyville, Indianat Shelbyville High School
Teacher: Mr. Louis A, Kuhn

At the tenth-grade level at Shelbyville High School, there are
fused or integrated courses in English. Supplementary reading pro-
grams on selected great books are also incorporated into the
curriculum. At the junior year some cadet teaching takes place,
along with guided individual reading of the classies. At the senior
level supervised individual research and scholastic magazine writing
are made use of by the gifted.

Mr, Kuhn: I am also a critic teacher with three practicing
teachers a year, Capable seniors who intend to be college
Inglish majors hold special conferences with these persons.
This proves quite valuable.

Valparaiso, Indiana: Valparaiso High School
Teacher: Mrs, Mary Edna Bowman

Accelerated English *8 is college composition.
Theoretically, the course is for A and B students only;
the question is, whose A or B student? It makes a
difference. In general, however, the enrollment is highly
sel.ective; the youngsters have a good background; and the
course, though stiff, is quite popular. We write ten in-
class themes, a number of “assignment" themes, a 1000-word
term paper (just to learn the technique), and sometimes a
eritique of twoe. All grammar is functional.
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Logansport, Indianas Logansport Community High School
Teacher: Mr, Kemneth L. Callaue

According to Mr. Callsue, in this high school the grammar
classes are difficult enough to challenge the gifted, and that
the lower I.Qe groups are the ones to which they do not do
justice. Excellence in performance makes a student eligible for

their linglish X course, which is an advanced course,

Merriliville, Indiana: Merrillville High School
Teacher: Mrs. Agnes Lepich

Merrillville High School has homogeneously grouped English
classes in grades 10 and 11. The accelerated tenth-and eleventh-
grade classes have less formal grammar drill, and more thsme writing
and more extensive reading assignments. Furthermore, college
preparztory English is available only to those students who have
maintained at least a "B" average in English. This class includes
weekly in-class themes, concentration on English literature, and a

study of the other areas of humanities not normally involved.

lLafayette, Indiana: Jefferson High School

Teacher: Mr, Harry W, Green

Jefferson High School has an Honors Program for the gifted
students. The students who participate in this program are a very
select group. They are required to pass a very strict examination
before they are allowed to enter the program and once they begin they
must meet very rigid standards.

This high school also offers a senior Composition course for

those students who are planning on continuing their education. The
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writing standards are college standards. "We have found that
student,s who do well in this course, do as well or better in their

college writing courses."

Gary, Indiana: Froebel High School
Teacher: Mr, Vassal M, Marcus

In the English IIT (RH) class (which is senior advanced English),
the students research local government issues and write to the officials
directly involved concerning their sttitudes. They analyze editorials
and write their responses to the local paper. The gifted gather data
on current issues and debate them in class, and they read the recom-
mended Shakespeare play, Caesar, and form committees to report on the
other Shakespearian tragedies,

We make a sincere effort to see at least one good play
each year and discuss them in class. Moreover, whenever
there is an advanced seminar during the summer at any school

open to all students, I direct my students to attend, and
follow up by making one or two meetings myself,

Bloominxton, Indiana: Bloomington Central High Scheol
Teacher: Pauline I. MacIntosh

For the gifted students more outside reading is required.
They write a critique instead of the proverbial "book report."
Shakespsare is required; leading panel discussions instead of just
participating is expected of them; more difficult grammar construc-
tion is involved,
Since our classes our heterogeneous, there must be much

grouping within the class. The "Brighter" students are
“"8park Plugs" in these groups.



Anderson, Indianag Anderson Senior High School

Teacherr: Mr. Harry E. McGoon

In composition at Anderson High, the grading scale is more
severe for the gifted students; they write longer themes which
involve topies of more adult consideration, All classes partici-
pate in an outside reading program in which each student reads
two or three paperbacks each six weeks' grading period; written
tests are given for each booke The titles are selected from their
school's selected reading list.

When studying Silas Marner the sophomores consider individuals
in the Victorian Era, All classes attempt to be aware of contem-
porary articles from current publications which relate to our text-
book material. Special reports, bulletin boards, additional themes,
and so on are recognized with advanced credit. Anderson High attempts
"to encourage English-related interests that will survive beyond
school days."

Richmond, Indiana: Richmond Senior High School

Teacher: Mr, Donald Hoffman

Richmond Senior High School's English program is divided into
academic and general classes. Superior students in the twelfth
grade are provided for in the Advanced Placement English class.
In the regular academic classes for the twelfth grade, research
projects and additional reports and reading are used to meet the
problem, In the Academic English 10 additional reports and reading

are required of the best pupils.
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South Bend, Indiana: John Adams High School

Teacher: Mrs. Hazel He McClure

Because of acceleration in their preceding years, seniors at
John Adams High 8chool may sign up for an Advanced Placement course
for college credit. There is also a Senior Honors Class which is
a regular course taught in more depth than is usually the case,
(See Appendix for assignment sheets for the gifted students at
John Acams) Honors students and Advanced Placement students read
three tiooks for each assignment ( as compared to one or two for the
regular students,)

For Class Discussion: pBridge of San Iuis Rey, Shakespeare

tragedies, Gulliver's Travels, comparison of themes, and
The Masque of Reason.

The emphasis in Composition 1s placed on a logical development
to a loglcal conclusion. Adequate time is placed on working with

the detailed development also.

Crawfordsville, Indiana: Crawfordsville High School

Teacher: Miss Maude Arthur

The advanced senlor student at Crawfordsville High School has
the opportunity to be in a special honors class where the competition
is keener and the work is more challenging than in a regular class.
More difficult material is read. The approach to literature
stresses an understanding of genres and an ability to write critical
analyses rather than merely an understanding of what was read.

The advanced junior English student may elect to take a tele-
vision course, taught by a Professor (Dr. Arthur Bastman) of the
University of Michigan two days per week. A great deal more reading

is required in this course than in the regular academic junior



L2

classes, Stress is placed on ideas gained from "depth" reading of
the great American authors from Franklin to Frost. Both junior and
senior year students are required to do summer reading of assignments

of books. (Junior, one; senior, two)

Elkhart, Indiana: Elkhart High School

Teacher: Mr. James J, Boyle

At Elkhart High School they have a program of enrichment in
English (designated AC) from the tenth through the twelfth grades.
This program is purely voluntary; however, the student must scorse
well (above the 85th percentile) on the Cooperative English Test;
he must have maintained not lsss than a B average in the English
course taken prior to entering the program; he must have his parents'
consent before he is eligible. Once in the progrem the student must
maintain at least a B average. If for any reason th;>student chooses
to leavs the program and then at a later date re-enter, he must have
maintained an A average in the English course taken prior to his
re-entry.

The program follows the usual pattern of world literature, com-
position, and speech in the sophomore year; American literature and
composition in the junior year; English literature and composition
in the senior year. The difference 1s in the quality of the material
studied and the depth and breadth of the study. For example, the
senior student will begin his study of literature with the ancient

Greek plays. He will read at least two Shakespeare tragedies; he

studies all of Paradise Lost and Dante's Divine Comedy. Many paper-

backs supplement these courses.
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RESULTS OF THE SURVEY IN PERCENTAGES

EDUCATIONAL PROVISION

Enrichment
Advanced Placement
Acceleration
Honors Classes
Seminars

Summer Work

Televislon Courses

PER CENT OF
SCHOOLS CONTACTED
EMPLOYING PROVISION

b7
20
40

26

-~} ~J ~3}

POSSIBLE RECOMMENDATIONS

More use of Advanced Placement could be made by high schools within

commuting reach of a college or university:

SCHOOL

Murnicie Central
Anderson High
Blcomington
Garfield
Merrillville
Valparaiso
Highland
Jefferson
Crawfordsville

COLLEGE OR UNIVERSITY

Ball State University
Ball State University
Indiana University
Indiana State University
Valparaiso University
Valparaiso University
Valparaiso University
Purdue University

Purdue University



VII. CONCLUSION

As we look back over the past decade, the great strides being
made ir improving educational opportunities for gifted students are
clearly discernible. A new concern for developing all potential
talents has helped create these opportunities and a re-emphasis in
a democratic soclety on the importance of each individual is sweeping
away the mistaken notion that it is undemocratic for the schools to
pay attention to the special needs of the brightest students. There
can be little doubt that in the decade ahead the ploneering efforts,
some of which have been described in this thesis, will contribute
to new programs widely extended across the United States. Although
we have learned something about the needs of gifted students and ways
to satisfy those needs in the school systems, in challenging gifted
students to both broader and deeper study, much remains to be done
in improving the articulation between all levels of the school, thus
making it possible for every student to move ahead at the pace best
suited to his abilities.

It 1s clear that there is no sharp dividing line between
students of varying abilities. There is a continuum in the range of
ability, and a much larger proportion of all students have unused
capaclities and special abilities than we have generally assumed.

What is done for the most able will inevitably improve the opportun-

ities and stimulate greater achievement of those somewhat less able.

Likewise, programs which improve the curriculum generally, which make
effective use of new resources for education, and particularly those

which enable wise and imaginative teachers to reach more students

and to encourage independent teaching, will benefit students of all
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ranges of ability. It is important that school systems in setting
up new programs provide for flexibility both in identification of
talents and abilities and in methods of encouraging their develop-
ment which will assure maximum growth for each individual.

The unmistakable evidence both that the general level of

education is improved when special programs for gifted students are
initiated and that superior students as well as others benefit from
basic changes in school practices in the use of resources and the
acquisition of well educated teachers underlines some important
findings about the nature of intellectual giftedness and other
talents. Schools which have established special programs are con-
vinced that giftedness in general intellectual capacity or in some
special talent is far more widespread than they had originally sup-
posed and that a substantial proportion of the students in each
school need specific provision for the full realization of their
capacities.s It is recognized too that high talent and ablility are
not discovered by a single simple test or at a single age level.
A variety of means are necessary to discover the students who should
be offered special courses, and flexibility is needed to assure rapid
correction of earlier declisions on placement which have proved to be
mistakes.

Democracy demands not parity of experience buy equality of
opportunity; it requires that every individual be given an equal
chance for full personal development, for only thus can he adequately
and properly serve the society of which he is a member. The gifted
student who does not have the opportunity to join a high-level group,

an honors program, or an Advanced Placement course is receiving less
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than his full democratic heritage. These are not "special privileges"
granted to a "privileged" class of students. They are the right,

and at the same time the very heavy responéibility, of a group of
young people whose services to society are certain to be of the
highest value,

If society is now demanding that the schools pay more attention
to the ablest of their students, it is because this group, and this
group alone, properly identified and trained, is capable of producing
intellectual leaders, and we have come to realigze that without
these leaders democracy cannot hope to survive. "Now that there is
more nearly general understanding of the immediacy of the problem,
we may venture to hope that real educational progress will be made.
The establishment of programs specially and particularly devised
for our ablest and most intelligent students will make of our high
schools the truly comprehensive institutions that we should like
them to be." oL

New curricula are needed to prevent wasteful overlap and dupli-
cation of courses and to take advantage of the new knowledge scholars
have discovered in many fields which is not yet reflected in the
materials presented to students in schools. Better preparation of
teachers and more opportunity for capable teachers to reach large
numbers of able students are also needed to challenge the brightest

studentse Above all, students at every grade of the school system
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should be taught how to learn more independently , so that we can
make botter use of the greatest of al% educational resources, the
capaclty of the individual to learn. ?

The schools and curriculums of the future are already on the
drawing board. Pace-setting schools are experimenting with all
sorts of arrangments in grouping, team teaching, electronic aids,
and flexible scheduling. Combinations of large-group instruction,
small-group discussion, and individual study are being explored
in many high schools. Appropriately differentiated education for
the gifted, as well as research related to it, is contributing
positivly to the improvement of education for all of our students.
Teachers and administrators who can use the past as a springboard
for future development, who can safeguard the present and at the
same time move ahead--these will be the leaders who wé%l contribute

most to tomorrow's schools and tomorrow's democracy.
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APPENDIX

The following is a list of schools with outstanding programs for

the education of the gifted student: *

Chula Vista City School District
Chula Vista, California

Helix High School
Grossmont, California

La Mesa-Spring Valley School Distriect
La Mesa, California

Lemon Grove School District
Lemon Grove, California

los Angeles City Schools
Los Angeles, California

Palo Alto Unified School Distriect
Palo Alto, California

San Diego City Schools
San Diego, California

Denver fublic Schools
Denver, Colorado

Dade County Public Schools
Miami, Florida

Evanston Community Consolidated Schools
Evanston, Illinois

Evanston Township High School
Evanston, Illinois

Quincy Public Schools
Quincy, Illinois

New Trier Towmship High School
Winnetks, Illinois

Indianapolis Elementary Schools
Indianapolis, Indiana

Indianapolis Secondary Schools
Indianapolis, Indiana

Baltimore Public Schools
Baltimore, Maryland

Newton High School
Newtonville, Massachusetts

St. Louis Public Schools
St. Louis, Missouri

University City Public Schools
University City, Missouri

Forest Hills High School
Forest Hills, New York

Lewls County Public Schools
Lyons Falls, New York

Bronx HighSchool of Science
New York, New York

High School of Music and Art
New York, New York

Hunter College Elementary
New York, New York

New York City Senior High Schools

New York, New York

Bedford Public Schools
Bedford, Ohio

Cincinnati Public Schools
Cincinnati, Ohio

Cleveland Public Schools
Cleveland, Ohio

Portland Public Schools
Portland, Oregon

Colfax Public Schools
Pittsburgh, Pennsylvania

* Jack Kough, Practical Programs for the Gifted (Chicago,1960),

PP, 53-54.



Fasneer Hall
Ball State University
Munclie, Indiana

Date:
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To whom it may concern:

Throughbout the United States many high school students are being
graduated from high school without actually putting forth any
extra effort on thexr part. Our braghtest students oftsn are not
stimulated to pursue further knowledge as the extira effort outside
the claassroom assignmegt.

I am a sgeniocr at Bell State University, Munciz, Indiana, and will
be graduated in June of this year. Ong of the requirements for
graduation with honors is the writing of a thesis and I have
chosen this topic: Opportunities for advanced learning ia the
area of English for high school students in selected Indiana high
gchoocls.

In order to conatruct my papar, I am taking a survey of seversl
Indiana high schools for the purpese of determinimg what, if any,
opportunities for sdvancement are offered to high school students,
These opportunities might be: advonced reading lists, individual
study or an accelerated level, cadet teaching, cutside of class
research, extra reports, and double or triple assiganmenis.

I would sincerely appreciate it if you would complete the enclcsed
questionnaire and return it to me as soon as possible, Also, please
sign your name and indicate whether or nct I have your permission
to use your name as an asutnoritated source in wmy thesis.

Thank you very much for your time and effort.

Sincerely yours,

(Miss) Cheryl E. Wilson
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